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Abstract

This research aims to explore how teachers and male students define a sense of school
belonging. In particular, the research focused on high school male students’ sense of school
belonging at public schools where most teachers are females. Furthermore, the study also aimed
to identify teacher qualities contributing to the definition of a sense of school belonging. The
following research questions guided the study. 1. “How do teachers and male students define the
role of male teachers in shaping a sense of school belonging?” 2. “What teacher qualities
contribute to the definition of a sense of school belonging?”

As a theoretical framework, the study used Lazarsfeld and Merton’s (1954) theory of
homophily. A qualitative exploratory research design was employed to investigate boys’ sense of
school belonging in an environment where female teachers outnumbered male teachers. The
study was conducted in two public schools in Baku, which were selected through convenience
sampling. Accordingly, the data were collected employing qualitative research methodologies
with the help of semi-structured individual interviews with students and teachers. Ten student
and six teacher participants were included.

The findings of the study show that the sense of school belonging is consistent with the
theory of homophily such as gender and age factors play a significant role in students’ sense of
school belonging. However, due to the lack of exposure to male teachers, male students find it
difficult to say how it would contribute to their definition of a sense of school belonging.

Keywords: a sense of belonging, theory of homophily, teacher gender impact, male

students, and male teachers.
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Chapter 1. Introduction

At schools, the outnumbering of female teachers is a worldwide phenomenon, and female
teachers’ majority - or male teachers’ minority - is attributed to various reasons including the job
is underpaid; females are biologically more fit to teach; and teaching is culturally regarded more
feminine (Martino, 2008). From time to time, public panic emerges to attract more male teachers
to schools, which is often expressed in the popular media and educational forums through
discourses that construct male teachers as dying breeds or facing extinction (Cloer, 2006;
Elementary Teachers’ Federation of Ontario, 2006; Mitchell, 2004; NEA, 2004). The reasons
behind such concerns are male students’ academic underachievement and lack of exposure to
male role models or father figures, especially in single-mother families (Carrington, 2002;
Sommers, 2001; Titus, 2004). However, there are studies that challenge the assumption that
underachieving boys will perform better with male teachers and that teacher gender has no direct
effect on students’ academic outcomes (Cho, 2012; Winters, Haight, Swaim, & Pickering, 2013).
The research findings also suggest that the idea of a role model is an ambiguous notion, and the
desired characteristics of a male role model are not gender specific, and female teachers can also
model masculine traits (Brownhill, 2014; Hutchings et al, 2008). What is more, Skelton (2012)
states that not all teachers are willing to act as role models, but a role model is usually a peer or
relative of the students (Ashley, 2003; Bricheno & Thornton, 2007). The third concern is related
to “fatherless” children needing male teachers (Martino & Kehler, 2006). A male teacher is
important to act as a father figure, especially for boys coming from single-parent families, but
the presence of a father figure needs to establish a long-term parenting bond and because most
schools change teachers annually and the same teacher may not be continuously available all the

time, that case reduces the effectiveness of a male teacher’s compensation as a father figure.



Moreover, in Australia, for example, same-sex couples with children are predominantly female
couples (Australian Bureau of Statistics, 2013), and there is no evidence that children from
loving same-sex families suffer any adverse psychological outcomes (Short, 2007).

In contrast to the abovementioned reasons for the public panic, McGrath, Moosa, Van
Bergen and Bhana (2020) bring a more educational perspective to the male teacher shortage at
schools. Based on the research findings across several disciplines, the need for male teachers can
be analyzed at the classroom level: the teacher’s gender diversity addresses diverse groups and
cultivates a sense of belonging by giving chances to diverse groups to establish bonds with
teachers similar to their identity (McGrath et al, 2020).

Statement of the Problem

Labor is the foundation of individual and public welfare, and everyone has the right to
freely choose an activity, profession, and place of work according to his or her will (The
Constitution of the Republic of Azerbaijan, Article 35). The right to work, regardless of gender
identity, is an integral part of fundamental human rights; therefore, this issue is repeatedly
guaranteed by various legal codes. Education Law of the Republic of Azerbaijan (2009) secures
the creation of equal opportunities for each citizen and doesn’t tolerate any discrimination,
regardless of the individual’s gender, race, language, religion, political views, nationality, social
status, background, and state of health. (Article 5.2). In addition, the same law guarantees equal
requirement opportunities for all citizens regardless of their backgrounds (Article 5.3). However,
The Statistical Committee of Azerbaijan (2020) indicates that if in 2000, the total percentage of
females (including heads of the schools) was 50.2, this number has increased to 83.4 percent in
2020. In parallel, cases like school dropouts and a decline in university test scores are observed

among boys. For instance, according to the State Statistical Committee (2021), the gender



percentage of students in Baku during university admission is 56.8 in favor of girls. Also, in
2022 the percentage of 15 years old boys who left school for vocational education is 83.8 (State
Statistical Committee, 2022). Those numbers bring up an assumption that encourages exploring
boys’ sense of school belonging in relation to the male teacher shortage. The sense of school
belonging is a multidimensional construct that can be generally defined as the extent to which
students feel personally accepted, respected, included, and supported by others in the school
social environment (Petrucci, Marcionetti, & Castelli, 2022). According to the principle of
homophily, people, who have similar social and demographic characteristics to one’s self are
inclined to be drawn to and associate with (McPherson, Smith-Lovin, & Cook, 2001).
Considering that principle in student-teacher relationships at the classroom level, there raises a
possibility that teacher gender facilitates a sense of school belonging for students who are male
by providing opportunities to form relationships with teachers perceived as being similar to
themselves (Hutchings et al., 2008). For example, McGrath et al. (2013) report that both boys
and girls think that it was easier to relate to a teacher of the same gender. These findings raise the
possibility that, like other classroom relationships (Farmer & Farmer, 1996), some student-
teacher relationships may be homophilous. Since boys tend to report lower school belonging than
girls (Gillen-O’Neel & Fuligni, 2012), further research is needed to examine associations
between school belonging and teacher gender.
Purpose of the Study

This research aims to explore how teachers and male students define a sense of school

belonging. In particular, the research focused on high school male students’ sense of school

belonging at public schools where most teachers are females. Furthermore, the study also aimed



to identify teacher qualities contributing to the definition of a sense of school belonging. The
following research questions guided the study.
1. How do teachers and male students define the role of male teachers in shaping a sense
of school belonging?

2. What teacher qualities contribute to the definition of a sense of school belonging?



Chapter 2. Literature Review

This research aims to explore how teachers and male students define a sense of school
belonging. In particular, the research focused on high school male students’ sense of school
belonging at public schools where most teachers are females. Furthermore, the study also aimed
to identify teacher qualities contributing to the definition of a sense of school belonging.

In this part of the research study, the literature review explored the existing studies
conducted in the last two decades in the western (European and North American) context for two
reasons: first, the significant number of relevant studies was done in western countries, so they
provide more data, and the second reason is that after the independence of the Azerbaijan
Republic, the western education system has played a role model in the modernization process of
our national education (Aghayeva, 2019). The purpose of this literature review is to explore how
the topic is defined in the existing studies, how much is already known about it, and what gaps
exist in the literature. Therefore, in the first part of this literature review, the definition of the
sense of school belonging is identified based on the relevant studies conducted in the western
context. The second part of the literature review describes the identified factors that foster the
sense of school belonging; in sequence, the benefits of the topic for students are illustrated. In the

end, the theoretical framework and the gaps in the literature are described.

Definition of Sense of Belonging in School Context
Theories define the sense of belonging in a general social context, while Willms (2000)
defines school belonging as a psychological construct as an attachment to school with a sense of
being embraced and valued by the community of the school. Besides that, school belonging has
no one single definition, and in different research, it is identified with different constructs like a

sense of community (Osterman, 2000), positive interactions with others (Hamm & Faircloth,



2005), school connectedness (Jose, Ryan, & Pryor, 2012), school identification (Wang & Eccles,
2012), school attachment (Hallinan, 2008), and a sense of community (Osterman, 2000). The

definitions are usually used interchangeably.

The Contributors to Foster Sense of School Belonging

Previous studies reveal some common contributing factors to boost the sense of school
belonging including school environment, safety, parent support, peer relationships, extra-
curricular activities, and teacher support are stressed as significant contributors (Libbey, 2004).

School environment refers to classroom climate, recreational spaces, socialization, and
school size and location (Anderson, Hamilton, & Hattie, 2004; Chan, 2008; Waters, Cross, &
Shaw, 2010). For instance, school location is an important contributor to school belonging; that
is, students’ sense of belonging is lower in urban school settings compared to suburban schools
(Anderman, 2002). In addition, according to Cunningham (2007), student safety is another
significant environmental indication that deserves to be emphasized. His findings suggest that a
bullying-free school environment is positively associated with school belonging. Kuperminc,
Darnell, & Alvarez-Jimenez (2008) study finds out a positive relationship between parental
involvement and the achievement of students. Studies also reveal that both boys and girls who
engage in extracurricular activities report a higher sense of school belonging compared to their
peers (Blomfield & Barber, 2010).

During the teaching and learning process, teachers and students are the main actors as
they stand at the core of the process. No doubt, the teacher’s contribution to the sense of
belonging bears great significance. Teachers have a great chance to promote mutual respect and
provide a safe environment, and academic support (Anderman, 2003). For instance, Brewster and

Bowen (2004) conducted a study with the participation of six hundred ninety-nine high school



students in the US and found that even though support from peers and parents matters, teacher
support is a more significant element. Other studies (Anderman, 2003; Garcia-Reid, 2007;
Johnson, 2009; Sakiz, 2012) have widely supported their findings ( Allen et al., 2016).

Stevens et al. (2007) exploration of the teacher effect on the sense of belonging uncovers
two positive aspects of teacher support: mastery goal orientation and academic pressure. The
former refers to students’ acquisition of new skills through developing personal goals, while the

latter is about encouraging new ideas.

Benefits of School Belonging

Previous research on school belonging confirmed the positive influence of the sense of
belonging on several individual physical, psychological, and social outcomes (Slaten et al.,
2016). As indicated by Petrucci, Marcionetti, and Castelli (2022), the sense of school belonging
deserves attention for several reasons. There exists a connection between the sense of school
belonging and academic performance. The sense of belonging boosts academic performance and
reinforces social acceptance, self-esteem, and well-being; meanwhile, it reduces anxiety,
depression, delinquency, school dropout, and substance use (Petrucci et al., 2022). Benefits
associated with physical functioning have also been reported and include reduced risk of stroke
(Boden-Albala et al.,2005), lowered disease risk (Cohen & Janicki-Deverts, 2009), and reduced
mortality (Holt-Lunstad, Smith, & Layton, 2010). What is more, McNeely and Falci (2004)
found that in grades 7-12, the more connected students felt to their teachers in particular, the less
likely they were to engage in what researchers referred to as six health-risk behaviors: cigarette
smoking, drinking to the point of getting drunk, marijuana use, suicidal ideation, sexual

behaviours, and weapon-related violence.



Theoretical Framework

Before conducting research on the sense of school belonging, it is needed to explore the
existing literature to discover how the concept has been defined and studied at different times by
different researchers.

When examining the literature, the concept appears in classic and contemporary
literature. Maslow's theory of human motivation (1943) first mentioned the sense of belonging as
a third need, after physiological and safety, in his hierarchy of needs. Other researchers carried it
to the classroom environment, such as Dewey’s (1938) concept of supportive school
environments, Vygotsky’s (1962) role of the social environment in schools, and Erikson’s (1968)
social identification in educational settings. All those theories were seminal and led way to
relatively more contemporary theories. Baumeister and Leary (1995) put forth the belongingness
hypothesis that human beings instinctively need to possess at least some degree of interpersonal
relationships with other humans, and such a need is universal and requires frequent, stable, and
affectionate connection. Human beings’ desire to belong encourages them to establish social
bonds, and when such desire is not met, it does mental and physical damage like depression,
stress, and other carnal diseases.

According to the homophily principle, a concept in sociology, there is an inclination in
society to create bonds among similar individuals. Group members with similar characteristics —
age, gender, status, and culture - are more likely to associate with each other than by chance.
Lazarsfeld and Merton (1954) differentiate between status and value homophily types. While the
attributes of the status homophily are innate and acquired characteristics, value homophily is
characterized by the value and belief set of individuals. According to this principle, gender is an

important factor to build a mutual understanding between the same sexes. Therefore, male



students’ feelings of being accepted and understood in a female teacher-dominating school

environment deserve attention to study.

Gap in Literature

School belonging has been subject to many previous studies; however, there are still gaps
that need to be properly addressed. Existing studies have been limited in understanding the needs
of marginalized minorities such as socio-economically unprivileged or underrepresented groups,
students with disabilities, and students with behavioral problems. As mentioned above, they
mostly focused on other contributors such as school size, parents, teachers, and peer support, but
gender as a factor has not been encountered. Therefore, further research is necessary to plug that
gap. Moreover, still more research is needed to explore how students themselves perceive their
sense of belonging at school. Finally, since most of the studies have been conducted in western
societies, the definition of a sense of belonging cannot be generalized to other cultures. Sense of
belonging especially in still economically developing and traditional societies like Azerbaijan
may differ to some extent.

Boys at public schools can also be counted as a marginalized group as the school
environment is highly feminized and classroom culture has been designed to meet girls’ needs
more than that of boys (Spilt et al.,2012). According to Spilt et.al (2012), as a result of the
feminization of education, both male and female teachers value female-typical behaviors such as
cooperation, compliance, and attentiveness more than stereotypical male behaviors such as
liveliness, impulsivity, and autonomy. Such female-typical behavioral expectations raise a
question that if it estranges boys and reduces their sense of school belonging. All these gaps,

theories, and homophily principle suggest a necessity to explore, describe, and understand boys’
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perceptions of the sense of school belonging in the socially marginalized school environment in

Azerbaijan.
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Chapter 3. Methodology

This research aims to explore how teachers and male students define a sense of school
belonging. In particular, the research focused on high school male students’ sense of school
belonging at public schools where most teachers are females. Furthermore, the study also aimed
to identify teacher qualities contributing to the definition of a sense of school belonging. The
following research questions guided the study.

1. How do teachers and male students define the role of male teachers in shaping a sense

of school belonging?

2. What teacher qualities contribute to the definition of a sense of school belonging?

In this chapter, research design and methods, target population, sampling, data collection

process, trustworthiness, data analysis, ethical considerations, and limitations will be described.

Research Design and Methods

Since the study aims to explore how teachers and male students define the sense of
school belonging and identify teacher qualities contributing to the definition of the sense of
school belongign, it employed a qualitative exploratory research design. Exploratory research
design aims to discover new perceptions and insights through an initial investigation and explore
new ideas about the research topic. Furthermore, such a design method is distinguished for its
flexible characteristics, and it is highly effective when there is little or no knowledge about the
phenomenon in question (Blanche, Durrenheim, & Painter, 2006). According to Creswell (2012),
qualitative research helps explore a situation and develop a profound understanding of the central
phenomenon. In addition, the choice of research design should meet the expectations of the study
and answer the research questions (Crotty, 1998). Considering that there has not been performed

any similar study at Baku public schools, an exploratory qualitative research design was applied
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to uncover male students and teachers’ perceptions of the potential role of the teacher gender in
the student-teacher relationship in terms of predicting boys’ sense of school belonging.
Sources of Data
To seek answers to the research questions, data from male students and teachers were
collected through semi-structured interviews. Interview as a data-collecting tool is effective
when it is not possible to observe behaviors, feelings, or how people interpret the world around
them, and it is also necessary when past events are impossible to replicate (Merriam & Tisdell,

2016).

Semi-Structured Interview

To do an in-depth perception exploration, semi-structured one-on-one interviews with
students (See Appendix A), and teachers (See Appendix B) were used to uncover participants’
observations about the topic. This format allows the researcher to respond to the situation at
hand, to the emerging worldview of the respondent, and to new ideas on the topic (Merriam &
Tisdell, 2016). To ensure the clarity of the interview questions, they were piloted first with a
group of students, teachers from a different school, and the supervisor. Individual semi-
structured interviews lasted with each participant for approximately 40-60 minutes. Along with
simultaneous notetaking, the interviews were recorded with the consent of the participants, and
on the very interview day, the recorded data was transcribed and translated into English to get it

prepared for the data analysis process.
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Research Site

Based on the places and people to best help understand the phenomenon, in qualitative
research participants and sites are identified on purposeful sampling (Creswell, 2012). As it is
already mentioned, the research sites were public schools in Baku. The first reason behind that
decision was that public schools outnumber private schools; therefore, the former better serves
the aim of the study. According to the data retrieved from the official website of the Ministry of
Education and Science (2022), the number of public schools in Baku is three hundred twenty-
nine, and that number is significantly higher than the number of private schools in Baku. The
second reason was the comparatively less active social life at public schools, such as to reinforce
students’ school belongingness, private schools give significant importance to the quality of
social life at school. To be specific, the number of events and extra-curriculum activities at
private schools is remarkably higher than those at public schools. For instance, Azerbaijan
British College (2022), offers more than 20 after-school activities. Therefore, considering the
majority of the student population at public schools and the scarcity of social activities, public

schools bear significant importance.

School Selection
For this study, two public schools, which offer full secondary education, were chosen
through convenience sampling that enables to collect the data from the schools that are
conveniently available to participate in the study (Creswell, 2013). This sampling strategy was
chosen regarding the researcher’s limitations; for instance, the schools closer to the city center
were preferred in the first place to save time and transport fees. The data collection process
needed to be done for approximately a duration of one month, so the schools’ proximity helped

the researcher to save time and extra costs.
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Target Population

The target population is the group of people possessing the desired characteristics that the
sample will be chosen among (Creswell, 2013). In conjunction with the research questions, the
perceptions of boys about their sense of belongingness in a female teachers’ outnumbering
environment was the primary data source for the study; thereby, the main target population was
the high school male students studying at public schools in Baku. In other words, the desired
characteristic can be identified as the student’s gender (male), educational level (high school),
and school type (public). Considering these characteristics, the student selection was performed
through purposeful sampling with the written consent of school management and parents.
Purposeful sampling allowed me to obtain a deeper understanding of the central phenomenon in
this study (Creswell, 2007). From each school, a minimum of 5 male students were chosen. To
be specific, it is important for the data trustworthiness to get teachers’ and students’ unanimous
consent from the same level to become participants. The desired number of participant students
is 10 in total to collect enough data. Nevertheless, more students were planned to be included in
the study in case of unclear or incoherent responses and lack of saturation point.

Similarly, the teachers were chosen based on the purposeful convenient sampling
principle; that is, teachers with more than three years of teaching experience were selected.
Teaching experience is an important requirement for this study in terms of data yielding, for only
the teachers who had enough opportunities to work with boys and explore them in the school

environment can supply satisfactory data (See Table 1 and Table 2).



Table 1. Participant Selection

The number of male The number of
students teachers
School 1 5 3
School 2 5 3
Total 10 6
Table 2. Participant Sampling
Purposeful Convenient
Students 1. among high school male students Available and volunteer
Teachers 1. among a minimum of three years of Available male or female
teaching experience teachers
2. among participant students’ teachers

Data Collection Process
The data collection process started in mid-February only after getting the necessary
official permission from Baku City Educational Department. After securing permission,
invitation letters, declaring the purpose of the study and the researcher’s expectations from the
schools, were sent to the public schools. The invitation letter was written in the Azerbaijani
language. Once the official permission is granted, the researcher had a meeting with the school

principals to build rapport and familiarize them with the process. Students’ parents or legal
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guardians were introduced to consent forms written in the Azerbaijani language, and then the

semi-structured interview process started with the students (See Figure 1).

Figure 1. Data Collection Process (Semi-structured Interview)

Question Pilot the Permission
Translation Questions Letters

Member Conduct Participants
Checking Interviews List

The semi-structured interview questions for teachers were translated into the Azerbaijani
language. The questions were piloted with the supervisor and other volunteers. The purpose of

piloting was to secure the clarity and practicality of the questions (See Figure 2).

Figure 2. Data Collection Process (Semi-Structured Interviews)

Question Pilot the Permission
Translation Questions Letters

Member Conduct Participants
Checking Interviews List
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Data Analysis

Thematic analysis is a method commonly employed in qualitative studies to analyze non-
numeric, raw data, especially collected through the interview process. Later, the collected data is
transcribed, coded, and analyzed to uncover hidden trends and inferences. There exist six
commonly recognized thematic data analysis steps - familiarization, coding the data, generating
the themes, reviewing the themes, defining the themes, and writing up a report (Braun & Clarke,
2006). First, after transcribing the recorded raw data, they were read several times to develop a
thorough understanding. To avoid any potential misunderstanding or misinterpretation, member
checking was performed to secure the desired trustworthiness. Next, the transcribed data were
coded based on the common and broader themes, and the emerging themes were aligned
accordingly to the research objectives. After differentiating the ideas to avoid confusion among
several concepts, a final formal report was written up (Braun & Clarke, 2006). As the data were
collected in the Azerbaijani language, the analysis was also done in the original form to avoid

losing any meaning (See Figure 3).

Figure 3. Data Analysis Process

| — —| |
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Trustworthiness

The purpose of trustworthiness in qualitative research is to support the argument that the
inquiry's findings are worth paying attention to (Lincoln & Guba, 1985). The data source
triangulation method was used to ensure the reliability of the result, and it helped validate
research findings by checking several methods or various observers of the same phenomenon. To
get multiple perspectives about the same phenomenon, the data were collected from different
groups of people including students and teachers (Denzin & Lincoln, 2011).

Member checking was used to validate the collected data. After transcribing the recorded
interviews, the interviewees checked the script to ensure the accuracy of the data or supply
additional information. This is highly recommended in qualitative research to avoid researcher
bias and maintain partiality or data transparency.

Ethical Issues

During the qualitative data-gathering process, the researcher attempts to dive into
participants’ personal experiences or privacy to a certain extent; thereby, building mutual trust
and following ethical codes such as consent, deceptive practices, anonymity, and respectful
interaction is an obligation for a researcher (Creswell, 2014). For that reason, all the participants
were given informed consent. They were given clear information about the purpose of the study
and the use of data. They were also explained that they could stop the interview if they felt

uncomfortable about the questions or omit certain questions if they preferred not to answer.

Study Limitations
The study also has some limitations due to the small size of the population. First of all,
the data were collected from two public schools, and not all the students and teachers could be

included. In that case, it does not reflect all male students’ perceptions about their sense of
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belonging. Secondly, since the data were collected from two public schools, the findings cannot
be transferred to other public schools due to some situational factors such as school culture,

demography, and history.
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Chapter 4. Findings

This research aims to explore how teachers and male students define a sense of school
belonging. In particular, the research focused on high school male students’ sense of school
belonging at public schools where most teachers are females. Furthermore, the study also aimed
to identify teacher qualities contributing to the definition of a sense of school belonging. The
following research questions guided the study.

1. How do teachers and male students define the role of male teachers in shaping a sense

of school belonging?

2. What teacher qualities contribute to the definition of a sense of school belonging?

To answer the research questions above, semi-structured interviews were conducted at
two Baku public schools with ten students and six teachers. The initial goal was to include the
parents of the students from the 10th and 11th grades, but access to parents could not be
established. After member checking and triangulation of the data obtained from interview
transcripts, the findings are presented in four themes as follows: understanding sense of
belonging, school as a social environment, gender factor in teacher-student interaction, and

teacher as a role model.

Theme 1. Understanding Sense of Belonging
The first research question asks, " How do teachers and male students define the role of
male teachers in shaping a sense of school belonging? ” To answer this question, the student and
teacher participants were asked the following questions in the interview: “How do you
understand your/students’ sense of school belonging? and can you describe your/students’

general mood when you/they are at school?”
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Subtheme for Student Responses 1.1 Relaxed
The major finding for those questions was that the students feel relaxed at school, and
they attributed that to peer interaction and the time they spend with their friends at school. The

following expressions are extracted from student responses (see Table 3).

Table 3. Students’ descriptions of their feeling (major attribution)

Sinif yoldaglarimla moktobds maraqli vaxt | spend interesting time with my classmates at
kegirirom school

Moktabdo yaxs1 dostlarim var I have got good friends

Digor usaqlarla tinsiyyatdo olmagi sevirom I like interacting with other students, and |
hom do soxsi miinasibatim var also have a private relationship

Moktabda dostlarimdan yeni seylar éyranirom | | learn new things from my friends at school

Doars aralarinda sinif usaqlari ilo aylonirom I am having fun with my classmates during

the break times

Generally, students find the idea of the sense of belonging something that they have
never thought of it before. When they are asked about their suggestions to school to boost their
sense of belonging, they repeatedly replied that everything is fine at school, so they have no
suggestions in mind. To help students describe their feelings thoroughly, additional questions
were also used during the interview process: “Can you talk about the time you spend at school?
Can you tell me about a time when you felt a real sense that you belonged at school? Can you
tell me about a time when you felt a real sense that you belonged at school? and What factors
shape a strong or weak sense of belonging in you?” Alongside the common responses shown in

table 1, a few students mentioned some other attributions that positively boosted their feelings at
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school (see Table 4). Another commonality was that none of the students described their feelings

in negative a tone.

Table 4. Students’ descriptions of their feeling (minor attribution)

Pianino ¢calmag monim hobbimdi vo

moktabdoki pianinoda ¢aliram

Playing the piano is my hobby, and when |

am at school, | play piano

Miusallimlarimin manimls anlayisli olmasi vo

mani tariflomasi

My teachers understand me and they praise

me with good words

Bozi dorslorin yaxsi kegilmasi

Some lessons are taught very well

Moktabds istadiyim qiz var ona gora 6zUmi

moktabda yaxs1 hiss edirom

| have a girlfriend at school, so I feel well

Subtheme for Teachers 1.2 Lack of Belonging and Absent.

Teachers as main actors in the teaching and learning process were also included in the

interview process. In contrast, teacher responses to the same questions differed to some extent.

The most common teacher observation about male students' feelings at school was that they feel

unnoticed and desire to be noticed by others. One participant teacher described the boys’ feelings

in the following way: "Qizlarla miigayisada oglanlar oz hisslorini atrafdaki insanlardan

gizlatmaya meyillidirlor. Buna gora da 6zlaorini ifada eda bilmak Ugiin fargli yollara miraciat

edirlor. Masalan darsda gizlarin sagini dartirlar.™ [In comparison with girls, boys tend to hide

their feelings from others. Therefore, they express themselves differently, such as pulling girls'

hair.]
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Another teacher also emphasized that “Oglanlar ailadaoki problemlara daha hassasdilar.
Buna gora da moktabda 0zlarini duzgun tapa bilmirlar. Bazon onlara yazigim galir.” [Boys are
more sensitive to family issues. Thus, they feel lost at school. Sometimes I feel sorry for them.]

The last two years at school are commonly defined as chaotic years. When boys come to
year ten, they start to disappear from school. The reason for that disappearance is due to their
university preparation with private tutors. One teacher described the situation: “Oxumagq istayan
oglan sagirdlor moktabdon uzaglasir. Gerido qalanlar isa adaton oxumayan usaglardi.” [Good
boys who are interested in university leave school. Only those who are not interested in
university stay.] This claim implicitly became obvious during student interviews. For instance,
one of the student participants could not tell the exact number of girls and boys in his class.

Another interesting finding was the effect of the Covid-19 pandemic. "Pandemiyadan
sonra oglanlarda maktoba garst gopuqlug hiss olunur. Sanki maktab 6z ciddiyatini va
ahamiyyatini itirib. Sababini bilmiram ancaq he¢ na avvalki kimi deyil.” [After the pandemic,
there is a disconnection between boys and schools. As if the school has lost its importance. /
don’t knoii the reason but things are not as they used to be.] The teacher believes that lockdowns
and online lessons caused the loss of a sense of belonging.

One of the teachers asserted that boys do not feel any sense of belonging to their school.
She supported her claim with an anecdote that “Bir ne¢a il qabaq bazi sagirdlar internetda
maktabimizin imicina zararli anonim kampaniya apardi. Digar oglanlar da bunu oz aralirda
havaslo yaywrdilar. Heg bir talaba 6ziint bu hadisaya gora pis hiss elomadi. ” [a few years ago
some students from the school started an anonymous online campaign to damage the school's
reputation. Other boys were spreading such information among themselves and making jokes.

They didn’t feel bad.] The teacher participants interpreted such an attitude as a lack of belonging
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senses. She had expected them to act possessively and avoid misinformation, but they acted on

the contrary.

Theme 2. Gender Factor in Teacher-Student Interaction
The other goal of the research was to understand the influence of gender differences on

teacher-student interaction. Students' answers can be divided into two subthemes.

Subtheme for Student Responses 2.1 Paucity of Male Teacher Experience

The first and most common answer was that the students do not care about the gender of
the teacher. When asked to explain the reason, their common answer was that there have never
been enough male teachers during their years at school; thus, making a comparison is difficult
for them. The male teacher number was in the 0-3 range. For them, the quality of the lesson
bears importance. As long as the lesson is good, the teacher's gender identity remains a
peripheral concern. Still, they agreed on a point that more male teachers can be beneficial for the
sake of maintaining gender equality, but besides that, they could not give specific reasons for

how it would change the situation in favor of their sense of belonging.

Subtheme for Student Responses 2.2 Exposure to Male Experiences and Traits
Nevertheless, one or two student participants provided more detailed responses.
Especially, one participant said: “Bazi sagirdlarin evda atalar: olmadigindan maktabda hayat
hagqinda kisi miiallimlardan daha ¢ox 8yrana bilarlar nain ki gadin miiallimalardan” [Some
students do not have fathers, so they can learn about life from male teachers better than they do
from female teachers.] Also, he emphasized the importance of observing and learning some traits
from male teachers. “Oglanlar kigi miiallimlardan milayimlik nimunalarini miisahida eda bilar. ”

[Boys can learn tenderness from male teachers.] Being tender is socially associated with the
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female gender, but more male students can prove it wrong. Some student reactions (see Table 5)

are as follows:

Table 5. The Significance of the Teacher Gender (major reactions)

Musllimin kisi yada qadin olmasinin forqi

yoxdu monim Gglin har ikisi eynidir

Having male or female teacher makes no

difference, for me both are same

Qadin va kisi monim tglin eyni hiiqugludur

ona gora bu haqqda hec vaxt diiglinmomigom

Males and females have the same rights, so |

have never thought about that

Moancs insanlardaki xiisusiyyatlor Gnomlidir

To me, the character is important in humans

Migayiss eds bilmirom ¢iinki daha ¢ox kisi

muollimi olsayd1 nalor forqli olardi bilmirom

I can’t compare because | am not sure what

will change if we had more male teachers

Heg bir forqi olmazdi man maktoabo dors

dyranmoya galirom ancaq

There would be no difference for me, | come

to school just to study

Miuoallimin vazifalori var. Ancag mons bu

vazifalorin necs yerins yetirilmasi maraqlidi

Teachers have duties. | am only interested in

how well they perform their duties

Subtheme for Teacher Responses 2.3 Presence of Boundaries between Genders

Unlike students, the teachers detailed the importance of male teachers for male students.
five of my teacher participants were female teachers, but only one of them was male. The female
teachers reported that they have to keep boundaries with boys in their conversations.

One female teacher reported, “Yaxs: yoxsa pis eladiyimdan amin deyilom ancaq qizlardan
forqli olaraq oglanlarla har mévzuda danigmiram” [ I am not sure if [ am doing it right or
wrong, but | try not to talk about everything with boys, but with girls, there is no problem for

me.] She explained herself with an anecdote. "Bir neg¢a il avwval sinifda iki oglan eyni qiz iistiinda
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mubahisalori olmusdu. Ancaq bu barada onlarla hisslari barada heg vaxt somimi sohbat
aparmadim. ©gar manim yerimda basqa kisi miiallimi olsaydi vaziyyat daha yaxsi olardr.” [A
few years ago, in my class, two boys had a conflict because both of them loved the same girl. But
| could not have an honest conversation with them about their feeling. If there were a male
teacher, the situation could be better.]

In another anecdote, one teacher said: “Bir dafa idman darsindan sonra paltar geyinma
otaginda oglanlar bir biri ilo kobud zarafat etmisdilor. Idman miis\limalori qadin idi va sinif
rohbari oldugun ii¢iin manim midaxila elamayimi ©lab eladi. Man da analarint maktaba
cagirtdirdim. Indi isa tacriibalorima dayanaraq vaziyyati sisirtdiyimi diigiiniirom. Kigi miiallimi
vaziyyati daha fargli idara edardi ”. [Once boys had a prank in the locker room after the PE
lesson. The PE teacher was also a female teacher, so she pushed me to react as a homeroom
teacher. | overreacted, and | called their moms. But now with experience, | understand that there
was no need for that much reaction. If there were a male teacher, he could handle the situation
more effectively.]

Another female teacher also mentioned that in case of sensitive situations, she sends her
messages to boys through one of the male teachers.

All those female teacher experiences indicate that female teachers, culturally and

socially, have to limit their interactions with boys.

Theme 3. Social Environment
The data from the interviews suggest that neither students nor teachers see the school as a
social environment. They only see the school as an academic institution; therefore, they do not
have expectations from the school to create a social environment for them. Teacher-student

interaction is limited in the classroom.
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Subtheme for Student Responses 3.1 School is only an Academic Environment

The data from student participants revealed that outside the classroom they only talk to
their homeroom teachers, and such talks are also limited to academic issues. To the question
“Which teacher comes to your mind first to talk to when you have a difficulty/problem? ”, one
student said: "Darsdan kanar takca sinif rahbarim ila sohbatim olur. Masalan bir nega dafa
moaktoba galmamoak guin icaza lazim olanda dors bitdikdan sonra yaxinlasib icaza iStomisom” [T
only talk to my homeroom teacher outside the classroom. For instance, | approached her a few
times when | needed permission in order not to come to the school the next day.]

When | asked about the conversation topics, one of the students answered my question
with a rhetorical question, and he said: “Darsdon basqa na danisa bilam ki?” [What else I can
talk about except my lessons?] Almost during all student interviews, talking only to homeroom

teachers is mentioned.

Subtheme for Teacher Responses 3.2 Limited Schedule for Socialization

Likewise, teacher participants also agreed with that point. One teacher pointed out the
lack of time as a reason. She said: “Muallimlaor ancaq bes daqigalik tanoffis fasilasinda
muallimlar otagina gedib névbati dorsa hazirlasa bilirlar. Darslar bitdikdan sonra da sagirdlar
eva gedirlor. ” [Teachers only have five minutes breaks. During the breaks, teachers have little
time to go to the staff room and prepare for the next lesson. When the lessons finish, students
immediately leave the school.] The school schedule is designed to meet only academic

objectives, but social interaction with teachers appears to be overshadowed.
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Subtheme for Teacher Responses 3.3 Limited Interaction for Socialization

In addition, as discussed above, female teachers tend to follow social boundaries with
male students in informal settings as well. One teacher said: ““ Adaton 10 va 11-ci siniflor
universiteto hazirlasdiglarindan onlarla sosial faaliyyatlarimiz olmur. Bir dafa ekskursiyamiz
olmusdu hamin vaxtda maktabdaki kimi ciddi minasibatimi goruyub saxladim.” [We usually
don’t have social/ extracurricular activities with 10-11 grade students because they are usually
busy with their university preparations. | had a trip with students only once, and even that time |
maintained my formal/serious attitude with my students. ]

Another female teacher also found interacting with boys in an informal way not
necessary. She said: "Hor sey ailodan asilidir. Ogar evda problemlarini mizakira elamak Ggln
diizgin mahit varsa muallimin sagirdla sosiallasmasina garak yoxdu. ” [If boys have good
communication with their parents, and if they talk about their problems, there is no need for
teacher-student informal interaction. It is all up to the family.] In general female teachers
reported that they talk to students if they spot a problem with them, but the rest of the time the

interaction does not occur due to time restrictions and social conventions.

Subtheme for Teacher Responses 3.3 Male Teacher Factor in Socialization

Nevertheless, my only male teacher participant stated that he socially interacts with
students and talks about different topics and his life experiences. He is a second Karabakh
veteran and said: "Oglan sagirdlor manim mihariba haqqinda olan xatiralorima qulaq asmagi
xoslayirlar. Ozlari yaxinlasib mana suallar verirlar. Sohbat zaman miixtalif movzular acilir.
Masalan bir sagirdim boksla masgul olur va mana youtube kanlaindaki video magsqlorini gostarir.
Basqa bir tolobom maginlar: sevir vo manimlo masinlardan daniswr.” [My male students like to

listen to my war stories. They approach me to ask different questions about my memories.
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During such talks, we jump from different topics as well. For example, one of my students is a
boxer, and he likes to discuss his training videos on YouTube. Another student likes cars, and we
talk about cars.] Unfortunately, at the schools | visited were no other male teachers to interview
and learn their opinions, but student interviews justified the male teacher’s saying. One of his
students told me: " Manim da Informatikaya havasim oldugundan miiallimim ilo danismag:
xoslaywram. Ortaq maragimizin olmasi forqli movzulardan danismagq iigiin sabab olur.” [1 like to
speak with my teacher because both of us share an interest in ICT, and it is a good reason to

start conversations on different topics."

Theme 4. Teacher as a Role Model
Based on the data from interviews, the question of teachers' characteristics as an

influencing factor on students yielded different responses.

Subtheme for Student Responses 4.1 Teacher’s Content Knowledge

The major finding from the student participants was that they pay attention only to the
academic skills of their teachers such as content knowledge, classroom management, and
methodology. They have not considered teachers’ personal qualities as a model they want to
internalize or reflect in themselves. The most common answer was that they come to school to
study, and the teachers' academic performance is the most important characteristic they are
looking for. One student said, "Manim riyaziyyat miallimamizin biliyi xosuma galir. Man da
onun Kimi riyaziyyat: yaxsi bilmak istordim.” [I like my math teacher’s knowledge, and I would
like to know math as well as she knows.] Some of them mentioned different personal
characteristics that they appreciate, but they do not see those characteristics as influencing

factors in their lives. There are some extracts from student interviews as follows:
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Table 6. The Teacher Characters Students Appreciate

Sinif rohbarimiz uzaq gorondir. Indiyo kimi
miisahido elomisom dediklorinin hamisi diiz

¢ixib.

Our homeroom teacher is wise. | have

observed that everything she said proved true.

Sinif rohbarimiz sagirdlorlo miilayim davranir

Our homeroom teacher is gentle with us.

Riyaziyyat muallimimiz zohimlidir. Sinfi dors

muddatinds yaxs1 idars edir

My math teacher is serious, so she manages

the classroom easily.

Miuallimlarimizin hamisi durtstdii. Biz da

onlardan diiriist olmagi yranirik

All our teachers are honest, and we learn how

be honest from them.

Subtheme for Teacher Responses 4.2 Competitive, Decent, and Honest

Teachers, in return, unanimously reported that they demonstrate good characteristics and

models for their students. When | asked the question: “What characters in you do boys

like/dislike?" different teachers mentioned specific qualities such as being competitive, decent,

and honest. One interesting argument was that boys don’t see teachers as good role models

because teaching as a profession has a low reputation among students.
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Chapter 4. Discussion

This research aims to explore how teachers and male students define a sense of school
belonging. In particular, the research focused on high school male students’ sense of school
belonging at public schools where most teachers are females. Furthermore, the study also aimed
to identify teacher qualities contributing to the definition of a sense of school belonging. In
accordance with the theory of homophily and the gap in the literature, a qualitative research
approach was used to explore male students’ sense of school belonging in Baku public schools.
In this chapter, the main findings of this study will be discussed in light of the literature reviewed
in previous chapters. To explore boys’ definition of sense of school belonging in Baku public
schools, the following research questions have been formulated to guide the study:

1. How do teachers and male students define the role of male teachers in shaping a sense

of school belonging?

2. What teacher qualities contribute to the definition of a sense of school belonging?

To answer the RQs the collected data were analyzed under 4 themes: the sense of school
belonging, gender factor in teacher-student relationships, social environment, and teacher as a

role model.

How Teachers and Male Students Define the Role of Male Teachers in Shaping a Sense of
School Belonging

In order to answer the first RQ, the data were divided and analyzed under 3 themes.

Theme 1. Sense of School Belonging
Baumeister and Leary (1995) put forth the belongingness hypothesis that the need to
belong is universal and requires affectionate connections. In fact, the sense of school belonging

is a widely studied topic in Western literature under various interchangeable terms such as a
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sense of community (Osterman, 2000), positive interactions (Hamm & Faircloth, 2005), and
school connectedness. Unfortunately, no academic study has been done in Azerbaijani public
schools. Considering such a wide scope of interest, some interview questions focused on
exploring how students and teachers understand the sense of school belonging to our public
schools. The data in this study suggested that the idea of a sense of school belonging is new for
the interviewed students and teachers; that is, most of the sampled school participants (students
and teachers) in this study did not demonstrate an awareness of the sense of belonging. Literature
reveals different factors that foster a sense of belonging among students including school
environment, safety, parent support, peer relationships, extra-curricular activities, and teacher
support are stressed as significant contributors (Libbey, 2004). However, in the literature, the
teacher gender impact has not been addressed as one of fostering factors. Likewise, in this study,
it remained obscure how a female teacher-dominated school environment affects male students’
sense of belonging. The data collected from the student participants revealed that they,
hypothetically, do not guess that there would be any difference if there were more male teachers
around. It is also important to note here that student participants’ conclusions are merely based
on their imaginary assumptions as they have never been truly exposed to enough male teacher
environments. Unlike student participants, the teacher participants based on their past
experiences suggested that male teacher presence would be an asset for the boys’ sense of
belonging. The data revealed from their responses were consistent with the theory of homophily

(Lazarsfeld & Merton, 1954)

Theme 2. School as a Social Environment
School as a social environment refers to classroom climate, recreational spaces,

socialization, extracurricular activities, and school size and location (Anderson, Hamilton, &
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Hattie, 2004; Chan, 2008; Waters, Cross, & Shaw, 2010). All these factors make a school a place
where students come not only to meet their academic needs but also to meet their needs to
socialize with one another. School as a social environment and school as an academic institution
are the two faces of a sense of belonging to the schools.

Several studies have found a link between academic quality and students' sense of
belonging. For instance, research has shown that students who perceive their school as having a
positive academic climate, characterized by the challenging and relevant curriculum, supportive
teacher-student relationships, and opportunities for academic success, are more likely to report a
higher sense of belonging (VVoelkl, Bokhorst-Heng, & Liefbroer, 2017). Additionally, studies
have found that the quality of classroom instruction, such as engaging and interactive lessons
that are differentiated to meet the needs of diverse learners, can contribute to students' sense of
belonging in the classroom and school (Ryan & Patrick, 2001). The student participants’
responses are also consistent with the literature. Their responses revealed that they really care
about the academic quality of the school, and if they don’t think that the school fails to meet their
academic expectations, they are ready to change their schools (some of the participants already
had that experience). The data suggested that they feel satisfied with the teachers’ care and
attention to their lesson-related questions inside and outside the classroom. Teacher participants
also focused on the academic success and achievements of their schools rather than the quality of
the social environment. Therefore, school as an environment matters for students’ sense of
belonging.

However, even though the literature suggests that there is a causation between the social
environment in schools and students' sense of belonging, the student and teacher participants’

responses to the interview questions suggest that they don’t see school as a social environment to
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meet their social needs but as an academic institution to achieve their academic goals. For
example, research has shown that when students perceive their school as being socially inclusive,
where there is a sense of belonging, acceptance, and respect for diversity, they are more likely to
report a higher sense of belonging (Way, Reddy, & Rhodes, 2007). The student participants
generally stated that they don’t have many social events in informal settings. Especially, the
students when they come to the high school level, neither the school nor the students are
interested in organizing or attending any social events or extra-curricular activities. The data also
put forth that female teachers may not always be willing to closely interact with boys due to their
concerns coming from their gender difference. The common feeling among high school students
is defined as “they are on the go” so they feel like a guest when they are at the school.
Additionally, studies have found that positive relationships with peers and teachers, supportive
school policies and practices, and opportunities for social engagement and participation can
contribute to students’ sense of belonging in school (Hughes, Cavell, & Wilson, 2001; Wentzel,
2010). The data revealed that the only satisfactory socialization means for the students is their
positive peer interaction during break times.

To sum up, the common theme in student responses about the factors that impact their
sense of belonging was the quality of the lessons and positive peer interaction. Besides that
students do not have many expectations from school. Nevertheless, none of the student
participants described his emotional well-being negatively. They mostly used positive adjectives
to talk about their feelings during the time they spent at school. The peer interaction factor turned

out to be the main contributor to students’ sense of belonging (Libbey, 2004).
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Theme 3. Gender Factor in Teacher-Student Interaction

Lazarsfeld and Merton (1954) hypothesized in the theory of homophily that group
members who share similar characteristics — age, gender, culture- create bonds with one another
than those who don’t. The data from student participants supported this theory in terms of age
and gender. Most of the student participants stated that they have a good time with their same-
sex peers at school, and that boosts their belongingness sense to the school. However, they could
not state the same factors for their teachers. To the lack of student participants’ experience with
male teachers, they could not compare the difference between male and female teachers in their
interactions. Similarly, teacher-participant responses also supported the theory. Most of the
teachers stated that the presence of more male teachers would positively affect the interaction
with the boys.

In addition, the literature suggests that teacher gender can influence students' perceptions
of teacher-student relationships, with students sometimes having different expectations and
perceptions of male and female teachers; for example, students may perceive male teachers as
being more authoritative or stricter, while perceiving female teachers as more nurturing or
approachable (Marsh, 2006). These perceptions may impact students' behavior, engagement, and
academic outcomes in the classroom. Teacher participants’ responses were in alignment with the
literature. Especially, they agreed that more male teacher presence would help boost the
discipline of the boys.

Furthermore, research has shown that teacher gender can influence communication
patterns - diction, tone, and nonverbal clues — and the level of engagement (Goudas et al., 1999;
Sadker & Sadker, 1994). Both student and teacher interview participants agreed that the

interaction between boys and female teachers differs from the interaction between girls and
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female students. While the former occurs mostly on a more formal and secure level, the latter can

be more intimate and open.

What Teachers Qualities Contribute to the Definition of a Sense of School Belonging
In order to understand the influence of teacher characteristics on boys, various questions
were employed during the interview process. The student participants’ responses are collected

under the following theme.

Theme 1. Teacher as a Role Model

Student participants mostly stated that they don’t see any qualities of their teacher as a
role model in their lives or there didn’t mention any specific characteristics that they would like
to emulate. Nevertheless, they stated that there are certain characteristics they like. The most
general teacher quality was about teacher academic competencies like content matter knowledge
and classroom management. Student emphasis on the academic qualities of the teachers is also
supported in the literature. As Schleicher ( 2019) argues that teachers who demonstrate a genuine
passion for their subject matter and for teaching can serve as positive role models for inspiring a
love of learning in their students; likewise, teachers who are enthusiastic, knowledgeable, and
continuously engage in their own professional development can model a lifelong learning
mindset and inspire students to develop a similar attitude towards learning. It is also important to
note that, none of the student participants said that they would like to be a teacher in the future.
One teacher participant related this to the poor reputation of teaching as a profession.

Besides the main theme, some student participants also randomly stated some other

teacher characteristics (decency and honesty) that they consider as a positive influence.
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Conclusion

The study employed Lazarsfeld and Merton’s (1954) theory of homophily as the
theoretical framework and was conducted around two research questions, “How do teachers and
male students define the role of male teachers in shaping a sense of school belonging?” and
“What teacher qualities contribute to the definition of a sense of school belonging?”

The study participants were high school male students and their teachers from two
public schools in Baku. The study used qualitative methodologies for data collection — semi-
structured interviews. The accuracy of the data was checked with the participants before coding.

The following conclusions can be drawn as a result of the study findings:

1. The sense of school belonging is an unfamiliar idea in Baku public schools. Although
the participants describe their feelings at school with positive adjectives, they do not truly
understand the significance of the sense of school belonging.

2. Male students don’t know how male teachers would influence their feelings at school
as they have not been in a male environment. However, teacher participants agree that having
more male teachers would be helpful for boys.

3. Female teachers tend to be more restrictive in their interaction with boys. They choose
not to be open with boys as they are with girls.

4. School is considered only as an academic institution. It is generally not considered a
social environment.

The study also has some limitations.

1. Even though the study aimed to include parents, it became impossible to engage

parents in interviews.
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2. School and participant sampling is narrow. Therefore, the findings above cannot be
applied to all public schools in Baku.

3. Itis difficult to find schools where teacher gender balance is equal. Therefore, it is not
possible to understand the true influence of male teachers at school.

4. Considering teacher participants’ age is crucial for the data. Older teachers and

younger teachers responses may vary from one another.

Implication
This section provides the reader with a clear description of implications for future

research studies and practice.

Implication for Future Research Studies

In two Baku public schools, this study explored the how teachers and male students
define a sense of school belonging and what teacher qualities contribute to the definition of sense
of school belonging. To generate insights and explore new perspectives for the first time,
exploratory research was conducted to understand the definition of the sense of school
belonging. Despite the small sampling scale, it revealed useful guiding findings for the future
studies. For furher studies, | suggest to employ explanatory research to explain causal
relationships and understand the underlying mechanisms or reasons of teacher gender impact on
students’ sense of school belonging. A quantitative method can be utilized to collect numerical
data and analyze it using statistical techniques. This will help to generate a deeper understanding
of the influencing factors. In addition, the number of sampled schools and participants, and their
diversity need to be considered. For instance, including female students can yield valuable

findings.



Implication for Future Practices

One important finding of the study is that due to cultural norms, female teachers set
boundaries between themselves and male students. The data collected from female teachers’
responses suggest that they do not consider or understand the harmful impact of such
differentiated approach on male students’ sense of school belonging. To help female teachers

recognize their own biases, trainings or seminars on gender awareness need to be delivered to

female teachers.
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APPENDIX A
Semi-Structured Interview Questions with Students

Hello! How are? Can | know you? Can you tell me about your hobbies?
Salam necasiniz? Sizi biraz yaxindan tanimaq olar? Mano hobbilariniz haqqinda danisa
bilarsiniz?

Can you talk about the time you spend at school? Can you describe your general mood
when you are at school?

Moktobds kegirdiyiniz zaman haqqinda biraz damisa bilorsiniz? Umiimiyyatlo moktab
haqqinda fikirlarinizi boliiso bilarsiniz?

How do you understand your sense of school belonging? Can you provide any specific
examples of your sense of school belonging?

Ozlintiztin moktoba bagliliq hissinizi neco basa diisiirsiiz? Moktobs bagliligmiz haqqinda
konkret misallar vers bilorsiniz?

. What factors shape a strong or weak sense of belonging in you?
Hans1 amillor moktobo bagliliq hissinizin giiclii yada zoif olmasina tasir edir?

Can you tell me about a time when you felt a real sense that you belonged at school?
What was that like for you? Can you describe it?

Moktaba bagliliq hiss elodiyiniz hansisa bir an1 tasvir eds bilarsiz? Neca bir duygu idi?
Tosvir edo bilarsiz?

Can you tell me about a time when you really didn't feel like you belonged at school?
Oziinliziin moktabs bagli olmadig1 hansisa bir an1 tosvir eds bilorsiz?

How many male and female teachers do you have? How do you feel about the gender
balance of your teachers?

Neco gadin va kisi miialliminiz var? Moktobdo misllimlorin gender tarazligi haqqinda na
diistiniirsuz?

In what ways are teachers important for creating a sense of belonging at school? What is
the importance of your teachers’ gender?

Musllimlarinizin monsubiyyat hissinizdoki rolu no godar shomiyyatlidir sizin Ggtin?
Muollimlarinizin cinsi kimliyinin burda na godor rolu var?

How do you feel around male and female teachers? Can you give examples?
Oziiniizii qadin yada kisi miiallimlorinizin yaninda neco hiss edirsiz? Konkret misallar
g0stara bilarsiz?
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10. Which teacher comes to your mind first to talk to when you have a difficulty/problem?
Can you give any specific example?
Hansisa ¢atinliyiniz olanda danigmaq iigiin ilk agliniza golon muslliminiz hansidi?
Konkret misallar gostors bilorsiz?

11. Do you feel comfortable discussing your academic or personal issues with your female
teachers? Can you give any specific example?
Saxsi va ya darslo bagli masalorinizi qadin miiallimalorinizlo muzakirs edonds 6zlinuzi
rahat hiss edirsiz? Konkret misallar gostoro bilorsiz?

12. Have you noticed any differences in the way your female teachers interact with you
compared to male teachers? Can you give examples?
Qadn misllimlorinizin sizs kisi miisllimlorinizlo migayisads forqli davrandigini heg hiss
elomisiz? Misallar gostars bilorsiz?

13. Are there any challenges you face in your school due to the gender of your teachers? Can
you provide examples?
Musllimlarinin cinsiyyati siza moktabdaki islorinizds hansisa ¢atinlik yaradib? Misallar
¢oka bilarsiz?

14. How does having female teachers impact your overall sense of belonging in your school?

Qadm minimalorin maktobds coxlugu sizin moktabs bagliliq hissinizo na godor tasir
edir?

15. How do you feel about the level of support you receive from your female teachers? Why?
Qadm miollimalarinizdan aldiginiz dastayin keyfiyyati haqqmnda nalor hiss edirsiz?
Niya?

16. What is the first thing comes to your mind about your male and female teachers? Why?
Qadin yada kisi miiallimi deyands agliniza galon ilk sey nadir? Niye?

17. Would you like to have more male or female teachers at school? Why?
Moaktobda daha ¢ox kisi yoxsa qadin miialliminin olmagini istiyardiz? Niya?

18. What characters of your male/female teachers do you like the most? Why?
Qadin kisi miiallimlarinizin hansi xiisusiyyatlorini bayanirsiz? Niye?

19. What suggestions would you have for improving the sense of school belonging for male
students in female teacher-dominated schools?
Oglan sagirdlorinin gadm miollimolorin Ustlnliik toskil elodiyi moktablords bagliliq hissini

artrmaq li¢lin nalorin olmasmi istordiz?
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APPENDIX B

Semi-Structured Interview Questions with Teachers
How do you perceive boys’ and girls’ behavior at school?
Oglan va qiz sagirdlarinin moktobds davranislarini nece goriirsiiz?
What has been your experience teaching male students in a female-dominated school
environment?
Mektebde oglan sagirdlorina dors demok haqqinda tacriibalorinizi boliiss bilorsiz?
How do you think male students react to having predominantly female teachers?
Sizco oglanlar gadm miiallimalorinin Gstunliik taskil elodiyi cevroys neco miinasibot
gostarirlor?
How do you differentiate your attitude towards boys and girls? Can you give specific
examples?
Oglan va qiz talobalorlo olan miinasibatinizds neca farglor qoyursuz? Daqig nimunalor
vera bilorsiz?
How do you describe boys’ attitudes in interacting with teachers? Have you noticed any
differences in the way male students interact with female teachers compared to male
teachers? Can you give specific examples?
Oglanlarin miisllimlorlo olan davranislarini neca tosvir edorsiz? Onlarin kisi vo qadin
muollimalari ilo olan davraniglarinda na doyisiklik goriirsiiz? Dagiq nimunalor vera
bilorsiz?
How do you describe boys’ feelings at school? Can you give specific examples?

Oglanlarin moaktabdoki hisslarini neca tasvir edarsiz? Daqigq nimunaloar vers bilorsiz?
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14.
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How often do you talk about boys’ personal feelings/problems/concerns?

Oglanlarla onlarm hisslari va ya ¢atinliklori barads na godor danisirsiz?

How often do boys bring up their feelings to your attention? How do you react
specifically?

Oglanlar oz hisslari baradas sizinla na gadar danisirlar? Belo hallarda necs reaksiya
niinayis elotdirisiz?

How do you characterize boys’ interactions with their male and female teachers?
Oglanlarm kisi va gadin miiallimlorina miinasibatini neco xarakterizo edirsiz?

What characters in you do boys like/dislike? How do you understand that? Provide a
specific example

Sizca sizds oglan ssagirdlorinin xosladigi vo xoslamadig xiisusiyyatlor hansilardi? Bunu
nece basa diisiirsiiz? Niimunalor gatira bilorsiz?

How do you think the gender of teachers impacts the academic environment in the
school?

Sizco muollim genderinin academik miihito hansisa tasiri var?

To what extent teacher gender plays a role in boys’ sense of school belonging?

Musllim genderinin oglan talobarinin moktabs bagliliq duygusuna na daracads tasiri var?
Do you think having predominantly female teachers has had any impact on male students'
sense of belonging in the school?

Sizco gadm miiallimalorini coxlug taskil elomasinin oglanlarin moktabs aidiyyat
duygusuna noso tasiri var?

Do you think that boys need more male teachers to feel belonging? Why



Sizca oglan sagirdlarinin moktobds daha cox kisi miislliminin olmasina ehtiyaclar1 var?

Niya?
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APPENDIX C
Tadgqiqat Istirakeis iiciin Malumat vo Razihq Formasi
TODQIQATIN iZAHI:

Sizdon “Oglan Sagirdlorinin Maktaba Olan Bagliliq Duygusunun Arasdirilmas:” adli
todqiqat isindo istirak etmoyiniz xahis olunur. Bu tadqigatin magsadi gadm miiallimalorinin
sayca Ustiinluk toskil eladiyi tadris miassisalorinds yuxari sinif oglan sagirdlarinin moktobs garsi
olan bagliliq hisslorini necs basa diisdiiklorini arasdirmaq vo bu haqda fikirlorini 6yronmokdir.
Molumat miisahibs formasinda toplanacaq va har bir misahibs 45-60 dagigs davam edacok.

Yuxarida adi1 kegon asdirmada istirak etmoazdon gabaq asagida yazilan malumatlari
diggeta oxuyub har hansi bir sual va ya alavs informasiyaya ehtiyaciniz oldugu taqdirda
bildirmoyinizi xahis edirom.

SiZIN HUQUQLARINIZ

Aragdirmada istirakmiz tamamilo konillii xarakter dasiyir. Oziiniizii narahat hiss
elodiyiniz vo ya xoslamadiginiz suallar oldugu halda miisahiboni dayandira bilarsiniz. Adi kegan
aragsdirmada istirak etmok gorarina galdiyiniz taqdirds, bu raziliq formasini imzalamaginiz xahis
olunur. Raziliq formasmi imzaladigdan sonra istanilon vaxt he¢ bir sabab gostarmodan geri
cokilmakda sarbastsiniz. Malumatin toplanilmasi yekunlasmadan 6nca istirakdan imtina etsaniz,
molumatlariniz sizo qaytarilacaq v ya silinacok.

GIZLILIK

Musahiba miiddstinds verdiyiniz butiin cavablarin anonimliyi tamin olunur. Bunun
tominati tiglin tadgigat boyunca kod adlardan istifads olunacaq vs sizin adiniz vo ya sas geydiniz
basqa soxslorlo paylasilmayacagq.

FAYDALAR va ya RISKLOR
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Istirakmizin sizo birbasa faydasi va riski yoxdur. Lakin alds edilon malumatlar
moktablords oglan sagirdlorinin moktoabs olan bagliliq duygusunun anlagilmasina vo ehtiyac
olarsa gucladirilmasina misbat tasirlori ola bilar.

OLAQO MOLUMATLARI

Tadgigat ilo bagli hor hansi bir sualiniz yaranarsa, manimls va ya elmi rahbarimls slage

saxlaya bilarsiniz.

Dr. Samira Haciyeva — shajiyeva@ada.edu.az

Sarvan Rasullu — srasullu14491 @ada.edu.az

MOLUMAT VO RAZILIQ FORMASININ SONODLOSDIRILMOSI

Verilmis molumatlar1 oxudum va sual vermok imkanim oldu. Istirakimin koniillii
oldugunu va istonilon vaxt, he¢ bir sabob géstarmodan istirakdan imtina etmokda Sorbast
oldugumu anlayiram. Bu raziliq formasmin bir niisxasinin do mana (istirak¢iya) verilocayindan
xabardaram. Kénulll olaraq bu tadgigatda istirak etmoaya raziyam.
[stirakgmm

1mzast: Tarix:

Sosyazma Ucgun

icazo

Tadqigatginin

1mzast: Tarix:
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APPENDIX D

icaza Moktubu

No “ 7 2023-cu il

Baki sohori {izro Tohsil Idarasinin

miidiri Mehriban xanim Voliyevaya

Hormoatli Mehriban xanim,

Nozorinizs ¢atdirmagq istordik ki, ADA Universitetinin MATL 2023 “Toalim vo Tadrisin Toskili
vo Metodikas1” ixtisas1 tizro magistr proqrami ikinci kurs talobasi Sarvan Rosullunun apardigi
yekun todqiqgat isi ticlin (“Exploring Male Gender Role in Male Students’ Sense of School
Belonging”, “Musllim genderinin oglan sagirdlorinin moktabo aidiyyat duygusu uzorindaki
rolunun arasdirilmasi’’) Baki sahari 7, 27, 176 vo 220 nomrali tam orta moktabin sagird, valideyn
va miisollim heyati arasinda sorgu kegirilmasi talob olunur. Sorgunun magsadi yuxari sinif oglan
sagirdlorinin habels onlarin valideyn ve misllimlarinin maktobs aidiyyst duygusuda

muoallimlarinin rolu hagginda olan hisslarini, tacrubslorini ve fikirlarini tadqiq etmekdir.

Bu mogsadls tadqigatin aparilmasi li¢lin soraitin yaradilmasimni Sizdon xahis edirik.9mokdashiga

goro tosokkiirmiizii bildiririk.

Hormotls,
Ulviyys Mikayilova,

Tahsil fakiiltasinin dekani
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