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ABSTRACT

Teaching Practices by Secondary School English Language Teachers in a Regional Context in

Azerbaijan: A Qualitative Study

by
Sitara Huseynzade

This is a qualitative study that explored teaching practices by secondary school English
language teachers in a regional context in Azerbaijan as well as factors influencing their decisions
regarding these practices. Despite the Education Law of Azerbaijan requiring teachers to learn and
apply modern teaching methods, and students to develop foreign language communication skills ,
the review of the literature has shown that teaching in the country remains largely teacher-centred
and insufficiently responsive to students’ needs. This study explored two research questions: (1)
What are the current teaching practices used by secondary school English Language Teachers in a
regional context in Azerbaijan? (2)What are the factors influencing their decisions regarding these

teaching practices?

To address the above-mentioned research questions, secondary school English language
teachers (ELTs) from two central public schools in one of the southern regions of Azerbaijan were
recruited. Simultaneously, the collected data were transcribed and coded for analysis. Document
analysis of ELTs’ lesson plans and summative assessments were used to ensure credibility of

research findings through data triangulation.

The study was guided by Self-Determination Theory, which provided framework for

understanding the role of motivation in influencing teachers’ decision-making.

The findings suggest that secondary school ELTs use a blend of innovative and traditional
teaching practices in their classroom. They focus on four language skills- reading, writing,

listening, and speaking- in their teaching, use of a variety interaction patterns and integrate



technology into both instruction and assessment. The findings further suggest that a range of
internal and external factors influence ELTs’ decisions regarding their teaching practices. These
factors can either enhance or undermine their motivation to teach innovatively. The study also
revealed several challenges faced by some ELTs, highlighting the need for greater support.
Following the discussion of the study findings, implications for research and practice are also

presented.
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CHAPTER 1. INTRODUCTION

The ability to communicate in foreign languages, particularly in English, which is
recognized as the ‘lingua franca’ is very important in our modern world. Hence, according to
Article 19.17 of Education Law of the Republic of Azerbaijan (1992), secondary schools of
Azerbaijan should equip students with communication skills in one or two foreign languages. The
increasing global significance of English as a world language has also very much affected the
English language classrooms and the way English is taught (Ly, 2022), since student learning

outcomes are closely linked to the effectiveness of classroom teaching practices.

According to Loewen and Sato (2018) ‘interaction’ which is an integral component of
second language acquisition necessitates the implementation of innovative teaching methods
(ITMs) that target the development of communications skills. Moreover, ITMs can contribute to
the higher achievement of modern educational program goals (Bagila et al., 2019). It is also
suggested that innovative teaching methods are helpful in improving student motivation and their
overall language proficiency (Afshar & Jamshidi, 2022; Kassem, 2018). By contrast, traditional
teaching methods (TTMs) are aimed at only developing students’ reading, writing and translation

competencies (Pozdeeva & Obskov, 2015).

The benefits of ITMs are not only limited with only language acquisition. Students should
be educated through I'TMs to enrich their social experience, learn to form constructive
relationships, and avoid conflicts as well as improve problem-solving, critical thinking and creative
thinking skills (Nazarov, 2012). ITMs also positively influence the development of decision-
making and public speaking skills (Nataliia, 2022), almost all of which are general learning

outcomes set by National Curriculum of Azerbaijan (2006).



Problem Statement

Although Education Law of Azerbaijan (1992) requires teachers “to learn and apply
advanced pedagogical practices and modern teaching methods”, and to arrange education
considering students’ individual “inclinations, interests and potential capacity” (National
Curriculum of Azerbaijan , 2006, p.26), research indicates that some teachers still tend to rely on
traditional teaching methods.

The Programme for International Student Assessment (PISA) survey, which asked students
about the ways their teachers teach, revealed that teachers in Azerbaijan were likely to use more
teacher-centred instruction and less adaptive methods focusing on accommodating students’ needs
(2018). Likewise, a study by Suleymanova (2022), which focused on investigating the factors that
refrain Azerbaijani students from effective communication in English, identified that teacher-
centred approach and traditional grammar-focused lessons are among the factors that contribute to
the low communication competence of some students. This gap between education policy goals
and classroom practices raises the need to explore the current teaching practices of secondary
school English language teachers (ELTs) and the factors influencing their decisions regarding these

practices.

Existing studies provide enough knowledge about the benefits of ITMs and their
importance to implement in classrooms both by global (Anastasiadis et al., 2018; Azam et al.,
2019; Bagila et al., 2019) and Azerbaijani scholars (Orujova, 2021; Nazarov, 2012). Additionally,
some research explores the level of application of modern teaching methods through an online
survey (Huseynova, 2023), as well as faculty motivation for the adoption of innovative teaching
methods in higher education institutions (Aghayeva, 2019). However, we know little about the
current teaching practices in a regional context in Azerbaijan and factors influencing ELTs’

decisions regarding the use of teaching practices. Moreover, there is a lack of research on teacher
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motivation as a potential factor influencing the use of innovative teaching practices by secondary

school ELTs.

Firstly, most of the research has been carried out in Baku, the capital of Azerbaijan, and
less attention has been directed toward investigation of a regional context. Inclusion of one of the
regions of Azerbaijan and comparing data collected both from the capital city and regions of the
country helped us gain a better understanding of the current situation in the country. Secondly, we
knew little about teaching practices used by secondary school ELTs as well as the factors
influencing their decisions regarding these practices, particularly from their own perspective.
Finally, we had limited knowledge about teacher motivation to use ITMs for secondary school

ELTs.

Significance of the Study

Considering that second language acquisition is closely linked to the way it is taught
(Harmer, 2015), it was important to explore current teaching practices of secondary school ELTs
and factors influencing ELTs’ decisions regarding these teaching practices. Examining these
through qualitative study provided comprehensive understanding of teachers’ perspectives and
enabled ELTs to share their experiences “unconstrained by any perspectives of the researcher or
past research findings’ (Cresswell, 2012, p.218). Moreover, conducting this research in a regional
context in Azerbaijan offered a deeper insight into the current teaching practices of secondary
school ELTs and factors influencing their decisions regarding these practices. With this
understanding, education authorities can dive deeper into teaching practices by secondary school
ELTs and factors influencing their decisions and hence take more efficacious measures to ensure
higher learning outcomes for students in regions of Azerbaijan. Teachers might also gain valuable
insights by sharing their own experiences, which can also offer an opportunity for self-reflection

on their teaching practices. As a result of measures that can be taken by education authorities and
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self-reflection by ELTs, secondary school students can be ensured with more effective education as

required by Education Law of Azerbaijan (1992).

Purpose of the Study

My purpose in this study was to explore what teaching practices are currently employed by
secondary school English Language teachers in a regional context in Azerbaijan and what factors
influence ELTs’ decisions regarding these practices.
Research Questions
o What are the current teaching practices used by secondary school English Language
teachers in a regional context in Azerbaijan?

e What factors influence English Language Teachers’ decisions regarding these practices?
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Definitions of Key Terms

Clear definition of teaching related terms is essential to ensure consistency in data
collection and analysis throughout the study. This section presents the definitions of terms used in
this study and the rationale behind the choices made regarding umbrella terms. First, innovative
teaching is defined, followed by definitions of several teaching methods and approaches included
under this umbrella term. Additionally, comprehensive definitions of the terms approach, method,
procedure, technique and another umbrella term ‘practice’ are provided for the purposes of this

study.

Innovative Teaching. After a careful consideration and review of both international and
national literature, ‘innovative teaching’ was selected as an umbrella term. Using this term helped
me avoid misalignment between the participants’ definitions of the term for modern teaching
methods and approaches and prevented confusion with the definitions used in the U.S. literature.
To avoid misalignment between different terms in various studies, this research defines ‘innovative
teaching’ as encompassing elements pertaining to the terms such as learner/student-centered
teaching, active learning and interactive teaching. These terms may be used interchangeably by the
research participants, as seen in existing literature. Since the study does not aim to examine the
differences between those methods, rather see what the current teaching practices are and what
factors influence teachers’ decisions regarding these teaching practices, the use of the umbrella

term ‘innovative teaching’ appears to be an appropriate choice.

Interactive Teaching. Burns and Myhill (2004) define interactive teaching as a reciprocal
process involving student-teacher, teacher-student as well as student-student interaction. They
describe effective interactive lessons as those that include sufficient level of teacher guidance in
the learning environment that encourages student autonomy and active participation. This term is
particularly applied by post-Soviet scholars to denote collaborative or cooperative learning and can

also refer to activities applied in student-centred teaching (Aghayeva, 2019).
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Traditional Teaching. This type of teaching is dominated by teacher-centered approach,
low student engagement and primary focus on content knowledge (Kerr, 1990), rather than active
student engagement and interaction that can result in development of communication skills in
English Language classrooms. For this study the term can also be defined as teaching approaches
that seem to be traditional in Soviet classrooms, with the teacher being ‘the main actor’ in the
classroom.

Teacher-centered (or teacher-directed) teaching. In teacher-centred approaches, direct
instruction and lecturing are predominantly used by the teacher who is always at the centre and in
charge of delivering the content (Westwood, 2008), which aligns with characteristics of traditional

teaching mentioned above.

Learner-centered (or student-centered) teaching. It is defined as an approach in which
students are actively engaged (Westwood, 2008) and are placed at the forefront of language
learning process (Ly, 2024). In this approach topics and the subject matter are relevant, which

makes students intrinsically motivated (Lee, 2001).

As can be seen from the definitions of terms, ‘interactive teaching, active teaching,
learner/student centred teaching’ can be used under the umbrella term of ‘innovative’ teaching,
since they all assume active roles for learners in the classroom, sufficient interaction for students,
as well as materials and topics being engaging and motivating for students, while teacher-centred
or traditional teaching assume passive role of learners with the teacher being predominant.

Motivation. 1t is defined as a set of processes that stimulate our behavior and ‘make us do
what we do’ (Arends, 2012, p.142). For this study, teacher motivation is defined as a set of

processes that make teachers use certain teaching practices.
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Approaches, Methods, Procedures, Techniques, and Practices

It should be noted that in the current literature there is some ambiguity regarding the use of
terms such as “approach”, “method”, “procedure” and “technique”. Some authors are using these
terms interchangeably which makes it difficult to distinguish them from one another. Although the
distinction between these terms is not the focus of the study, a comprehensive definition of each
and the rationale for the choice of an umbrella term ‘practices’ which encompasses the terms

‘procedures and techniques’ for this study is provided (see Appendix C).

Although these terms are not the focus of the study, brief definition of each is provided by

Richards and Rodgers (2001), since the main umbrella term ‘practices’ encompasses them all.

Approach is ‘a set of correlative assumptions dealing with the nature of language teaching
and learning’ (Anthony, 1963, p.63). It forms the underlying theoretical framework that guides

teaching methods.

Method is an overall plan for the orderly presentation of language material, no part of
which contradicts, and all of which is based upon, the selected approach (Anthony, 1963, p.63),

which means that one approach can encompass many methods.

Procedure refers to “the actual moment- to-moment techniques, practices, and behaviours

that operate in teaching a language according to a particular method” (Richards & Rodgers 2001,

p.31)

Technique is considered more implementational and refers to a specific ‘trick’ or
‘stratagem’ applied to achieve ‘immediate objectives(Anthony, 1963, p.63). In this study,

techniques are considered part of procedures.

Practices. Since “a method is theoretically related to an approach, is organizationally

determined by a design, and is practically realized in procedure” (Richards & Rodgers p.20, 2001),
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in this study, the umbrella term ‘practices’ refers to the actual procedures and techniques used in

the classrooms based on a particular design and theoretically associated with an approach.

Apart from the terms originally included in this study, two additional terms emerged during
the data collection and analysis. Therefore, it was decided to include them in this section to

enhance reader comprehension.

Differentiation (differentiated instruction). It refers to adjusting teaching and learning
practices to address students’ varying levels of interests, readiness and learning styles (Tomlinson,
2001). It can also be defined as an approach to teaching in which teachers modify instructional
methods, materials, classroom activities and tasks to accommodate the individual needs of students

to maximize learning opportunity (Bearne, 1996; Tomlinson 1999).

Web 2.0 tools. They can be defined as a set of online web-based applications and platforms
that allow users to generate, share, collaborate and interact with digital content (Lenao, 2023). In
this study, the term refers to online digital platforms that are used by English language teachers to

generate content and assessment tests, and to share them with students.
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CHAPTER 2. LITERATURE REVIEW

Introduction

This part of the research presents various literature sources - theoretical foundations of
English Language teaching and learning, overview of the history of different language learning
methods, current approaches to language teaching, teacher motivation based on a Self-
Determination Theory and research studies conducted on my topic of interest. I will also highlight
the literature gap existing in Azerbaijani context related to the research problem.

Literature review has been conducted based on the databases and websites such as ERIC,
ScienceDirect and Research Gate and only peer-reviewed articles from those websites have been
included in the study. Moreover, to deeply understand the language learning methodologies, books
by Richards and Rodgers (2001) Freeman and Anderson (2011), Harmer (2015), have been taken
as a primary source, published by reputable publishers such as Cambridge University Press,
Oxford University Press, Pearson Education respectively. Literature Review was also conducted
based on the journals Alford Council of International English & Literature Journal, International
Journal of Instruction, British Journal of Educational Psychology, Contemporary Educational
Psychology, International Journal of TESOL and Education as well as Doctoral and Master’ s
degree dissertations pertaining to the context of Azerbaijan.

English as a Lingua Franca

As a dominant global language, English has become a primary means of communication for
many people around the world and is widely used across various domains, including science,
engineering and technology, medicine, tourism, education, and business (Rao, 2019). The ability to
speak English does not only serve people as a means of communication with people of different
countries, but it also increases their likelihood for employability, since most of the firms in various
sectors are working with other international companies (Rao, 2019).Therefore, English is the

world’s most commonly studied foreign language, and is taught to people of almost all ages; from
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as young as three or four right through to the elderly (Harmer, 2015), which is true for our country
as well.

To better understand the current practices used by secondary school English Language
teachers I would like to first discuss the overview of history of different language teaching methods

and approaches and theoretical foundations for those practices.

Theoretical Foundations of Language Teaching. Overview of History

Grammar-Translation Method. Up to the 19" century, many formal language learners used
to be scholars. However, in 19" century, foreign language was brought into school curriculum,
which necessitated the implementation of some methods (Harmer, 2015), which gave rise to the
Grammar -translation method, which emphasized studying a language mainly to be able to read
books with the focus on vocabulary and grammar. The classes were teacher-centred, and the
teachers were required to supervise students during translation activities and grammar lessons, in
which reading and writing skills were prioritized over listening and speaking ones (Harmer, 2015).
Culture was limited to literature and fine arts, with little or no attention to students’ needs and

interests (Freeman& Anderson, 2011).

Direct method. At the end of the 19th century, as a reaction to restrictions of Grammar-
translation method, the Direct method arrived (Harmer, 2015). Unlike the former, in this method
the grammar was taught inductively, which means that students discovered the rules of grammar by
being exposed to the language (Harmer, 2015). This method also allowed a more interactive
teacher-student relationship. Teachers used real- life situations, pictures, and gestures to
communicate meaning without translating into a student’s language (Freeman & Anderson, 2011).
Alongside reading and writing, this method held equal importance to speaking, listening, and

pronunciation (Freeman & Anderson, 2011).
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Audio-lingual method. When behavioural psychology became popular in the U.S. in 1920s
and 1930s, direct method shifted to Audio-lingual method (Harmer, 2015). This is an ‘oral-based
approach’ which focuses on use of sentence patterns, grammatical structures and repetition, unlike
Direct method. It also emphasizes the need to train students to speak with fluency by reinforcing
new habits (Freeman & Anderson,2011, p.59). As a result, the teacher is both a model and director
of the process, while students are imitators and practitioners by means of dialogues, drills and

positive reinforcement (Richards & Rodgers, 2001)

CLT, or Communicative Language Teaching, which emerged due to the communicative
‘revolution’ of 1970s and 80s, aims to develop students’ communicative skills in the target
language (Harmer, 2015, p.57). It developed in a response to observations, when students were
able to produce accurate sentences in a lesson yet unable to use appropriate language in a real-life
communication (Freeman& Anderson, 2011). According to CLT, one of the concerns is mastering
the language not only in terms of grammar but also in the functional aspects (Harmer, 2015). In
this case, teachers are not direct instructors but rather, they act as facilitators of the process by
organizing activities that aim at meaningful communication. Students then begin to use role-plays,
games, problem-solving tasks, etc., to negotiate for meaning and enhance their fluency (Freeman &
Anderson, 2011). CLT also promotes interaction between students through group work and
discussions to ensure that students communicate effectively, which is the key aspect of CLT

(Freeman &Anderson, 2011).

Task-Based learning (or Task-based instruction, or Task-based language teaching).
Another ‘strong version’ of communicative approach to teaching is Task-based learning according
to which language is acquired through its use. The learner in this approach learns the language to
achieve a particular goal which is set in the form of a meaningful and real-world task (Freeman &
Anderson, 2011). Tasks are chosen considering the students’ needs and level, and teachers design

‘pre-task’ and ‘post-task’ procedures to enhance language learning process. Direct instruction or



19

traditional practice exercises are usually given as a follow up to the accomplished task( ‘post-task’).
TBL involves the teacher monitoring and guiding the students as they work in pairs or groups to
complete the tasks making use of all language skills as required, which is referred to as ‘task cycle

stage’ (Freeman & Anderson,2011).

As can be seen from analysis of different language teaching methods, no single method can
be used to fully address students’ needs for language acquisition. Each of the above-mentioned
methods have their own advantages and limitations. Therefore, the next part discusses how to use
those methods effectively as well as principles for English language teaching.

‘Post Methods’ Era

According to Westwood (2008) a teaching method should be chosen ‘for its suitability in a
given context’ and no single method can be considered effective for all types of learning (p.16).
The same is true for English Language teaching and learning. Harmer (2015) believes that ‘a visit
to classrooms around the world will show that traditional and more communicative teaching are
both alive’ (p.58). Griftiths (2011) also argues that it may be more effective to view ‘traditional’
methods as ‘complementary to communicative approaches’ ( p.311), suggesting teachers to be
eclectic and maintain a balance in the choice of methods. Dornyei (2013) also advocates for
communicative approaches that “offer learners ample opportunities to participate in genuine
interaction in the target language” (p.16).While there is no single agreement on which method is
the best for English language learners most scholars agree that language learning should be
meaning-focused, involve interaction and also include explicit focus on grammar and vocabulary

when it is necessary (Harmer, 2015).

Additionally, for the same reasons, Richards and Rodgers, based on the beliefs and theories
about language learning suggest abiding by following principles in English Language classrooms

developed by Bailey (1996):
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e Engage all learners in the lesson.

e Make learners, and not the teacher, the focus of the lesson.
¢ Provide maximum opportunities for student participation.
e Develop learner responsibility.

e Be tolerant of learners’ mistakes.

e Develop learners’ confidence.

e Teach learning strategies.

e Respond to learners’ difficulties and build on them.

e Use a maximum number of student-to-student activities.
e Promote cooperation among learners.

e Practice both accuracy and fluency.

e Address learners’ needs and interests.

(Richards & Rodgers, 2001, p.251)
Assessment in Language Teaching

As language instruction and assessment are inherently interconnected, the way learners are
assessed should be consistent with the principles that guide teaching. In this regard, Brown and
Abeywickrama (2019) argue that task-based assessments, which engage students in meaningful
communicative tasks that simulate real-life language such as requesting, responding, combining
listening and speaking practices should be used in language teaching classrooms. According to the
authors, in contrast to traditional paper-and-pencil tests, which are usually standardized and
focused on discrete items, alternative assessments are often ongoing, contextualized and aimed at
the learning process itself and interaction between the students. Such an approach to language
assessment aligns with the definition of formative assessment, which is understood as Assessment
for Learning, rather than Assessment of Learning (Harmer, 2015). However, the authors also
underscore that traditional paper-and-pencil tests should not be regarded as ‘tainted’ or inherently
bad. Instead, they argue that English language teachers should recognize the practical benefits and
specific functions of various assessment types and try to maintain a balanced approach in their

classrooms (Brown & Abeywickrama, 2019).
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In conclusion, it can be stated that language teaching is quite complex and requires teachers
to be innovative and creative in their teaching, be facilitators in the process rather than ‘main
actors’, have a rich teaching repertoire to abide by the principles of language teaching and flexibly
use a variety of teaching methods in their teaching. Additionally, ELTs are recommended to
acknowledge the advantages of different assessment types and integrate them more thoughtfully to

support effective language instruction.

Self —Determination Theory

To understand why teachers are using certain teaching practices, we need to understand the
human motivation. Therefore, to explore teacher motivation, the study is guided by Self-
Determination Theory (SDT), which is a well-established framework for understanding human
motivation.

SDT explores “people’s inherent growth tendencies and innate psychological needs that are
the basis for their self-motivation and personality integration” as well as the conditions that foster
or hinder these processes (Ryan & Deci, 2000, p.68). According to this theory, people are most
motivated when three basic psychological needs are met: (a) competence, (b)relatedness and (c)
autonomy. SDT also examines factors that can either support or undermine human motivation and
well-being.

According to Ryan and Deci (2000), motivation is the energy, direction, and persistence in
human behaviour (p. 69). Arends (2012) defines motivation as ‘the processes that stimulate our
behaviour or arouse us to take action” (p.142). However, it should be acknowledged that people act
not only because they are intrinsically motivated, but they also sometimes act because there is
‘external coercion’. Therefore, motivation can be intrinsic and extrinsic (Arends, 2012). Intrinsic
motivation is ‘the inherent tendency’ to realize our potentials, to learn, grow and be more creative.
However, to sustain this motivation we need ‘supportive conditions’, otherwise it can be easily

undermined (Ryan & Deci, 2000, p.70.) This means that, even if some teachers might be
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enthusiastic to teach, to grow and develop in their fields some external factors, such as disruptive
students, unsupportive working environment or administration, can soon undermine their
motivation.

Extrinsic motivation refers to the “performance of an activity in order to attain some
separable outcome” (Ryan & Deci,2000, p.71.). SDT recognizes that extrinsic motivation has a

range of levels and is categorized into the following four types:

External Regulation: This is the least self-determined form of motivation, in which one’s
actions are undertaken reactively, whether to fulfil expectations or achieve a reward (Ryan and
Deci,2000). For example, performing tasks simply for the purpose of being praised or paid for the
job you do.

Introjected Regulation: In this case, a person has an ‘internalized’ sense of expectation,
nevertheless such activity is self-determined out of pressure, guilt, or the behaviour is performed
“to attain ego enhancements, e.g., pride” (Ryan & Deci,2000). Teachers in this case would, for
example, work hard so as not to experience a feeling of shame or guilt.

Identified Regulation: This is a higher form of internalized motivation where the person
does not enjoy the activity but understands its value and therefore identifies this task as important
(Ryan & Deci,2000). For example, teachers might understand the importance of innovative
teaching practices and implement them, even though they would feel more comfortable with
traditional teaching practices.

Integrated Regulation: This is the highest form of self-determined extrinsic motivation that
although is still driven by external outcomes, makes one feel a sense of enjoyment while engaging
in such activities(Ryan & Deci,2000). For example, while teachers might be required to engage in
innovative teaching practices by Education Law of Azerbaijan(1992) or their educational
institution, they might feel a sense of satisfaction and enjoyment while being innovative in their

teaching.
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Current teaching practices in English Language classrooms in post-Soviet countries,
Tiirkiye and Azerbaijan

In this part of the paper, studies that focus on current teaching practices and factors
influencing teachers’ decisions regarding their teaching practices in Kazakhstan, Tiirkiye and

Azerbaijan are discussed.

1™ graders conducted by Beisenbayeva (2020) in

The quantitative study involving eighty 1
Kazakhstan, aiming to explore reasons why secondary school students use their native language

rather than the target language during English language classrooms revealed three main factors:

e Students have a fear of making mistakes
e Textbooks do not develop speech

e Lessons are not focused on the teaching of speaking

(Beisenbayeva, 2020, p.612)

Another study by Zhetspisabayeva & Shelestova (2015) in Kazakhstan linked this problem
to “inadequacy of methods and materials for teaching the language’ (as reported in Beisenbayeva,
2020). Nevertheless, the study by Beisenbayeva (2020) excluded teachers as study population and

relied solely on student survey results.

Likewise, the qualitative study by Solak and Bayar (2015) that included interview results of
twenty-two university students in Tiirkiye revealed that students’ low oral communication
competence is associated with teaching practices and setting unrealistic learning targets by
teachers. Some participants complained that the lessons were ‘theory-based’ rather than ‘practice-
based’ and the learning objectives were inappropriate for their levels and needs both at secondary
school and high school (Solak & Bayar, 2015). The authors once again highlighted the need for

highly qualified teachers and hence, the need for teachers to take ‘in-service training and update
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their professionalism from time to time’ (Solak &Bayar, 2015, p.114). However, this study also

focused on student perspectives and excluded English Language teachers’ perspectives.

The quantitative online survey study by Elmira Huseynova (2023) among 50 English
Language teachers both from schools and universities showed that 82 % of teachers use
communicative method in their teaching (2023). At the same time, the study has also identified
that Grammar-translation method, which used to be one of the primary teaching methods during
the Soviet era, is still predominated and persists among some teachers both at secondary and higher
level in urban and rural Azerbaijan. According to the author, the main factor affecting teachers’
choices is insufficient knowledge of some English Language teachers about widely used modern
teaching methods. For example, flipped classrooms is used by 24 % of teachers, Project-based
learning by only 64%, Cooperative Learning is applied by only 80% of teachers. However, taking
into consideration the number of participants and the study method, which was an online survey
based on teacher self-assessment of their own practices, this study ‘gives a common insight’ into
teaching practices of ELTs and does not provide “a completely accurate result” (Huseynova, 2023,
p.258).

Another study, conducted by Tamilla Mammadova (2021), also revealed the dominance of
grammar-focused English lessons in our country. The author argues that the grammar is still the
core component in English language classrooms, and this is seen as an impediment to the second
language acquisition. She further states that the dominance of grammar-focused lessons can be
related to some teachers’ lack of oral communication skills in English, which results in delivering
the classes in native language rather than English. Additionally, teachers in Azerbaijan rely too
much on textbooks and avoid the use of additional materials. Mammadova also believes that
books are less interactive and do not provide enough opportunities for students to practice their
speaking skills (Mammadova, 2021). While it was a mixed-method, comprehensive study

conducted through surveys, interviews, and classroom observations by the researcher, and involved
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both students and teachers, it was at higher education level, excluding teaching practices by
secondary school ELTs (Mammadova, 2021).

The results can also be supported by Suleymanova (2022), whose study showed that
English language lessons are mainly grammar-focused, which does not serve the development of
communication skills. According to the author, the main factors contributing to students’ low
competence of communication skills are shown to be the need for accuracy in English exam held
by State Examination Centre rather than fluency, as well as fewer number of qualified teachers in
‘non-central’ schools compared to ‘central’ ones, since the teachers who score higher in the
Teacher Admission Test, are likely to be employed by central schools. Additionally, the author
states that teachers in non-central schools of Baku do not have an easy access to various
professional development programs, workshops, courses located in the capital city (Suleymanova,
2022).This actually makes me think that if within one city we can face such a challenge and
difference in terms of access and distribution of resources, how about teachers who are working in
the regions that are hours away from Baku and consider this for my interview questions to reveal
the factors influencing teachers’ decisions.

By contrast, the study by Aghayeva (2019), whose aim was to explore what motivates
Azerbaijani faculty members to engage in innovative teaching methods, revealed that some faculty
members are more likely to engage in the implementation of ITMs. One of the key findings of the
study was that those faculty members who believed in the effectiveness of ITMs, were intrinsically
motivated to use them in their classes. However, the study concluded that ‘faculty motivation to
engage in ITMs is influenced by several factors that co-exist and interact, meaning that intrinsic
motivation alone may be insufficient for teachers to sustain engagement in [ITMs. However, as can
be seen from its research goal, the study was conducted at higher education level and was not

specific to English Language classrooms (Aghayeva, 2019).
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Gaps in the literature

Although some studies have explored the implementation of interactive teaching methods
in Azerbaijan, they provide only a general overview and primarily focus on the capital city, Baku.
As for factors influencing ELTs’ decisions regarding teaching practices, we can see that they
mainly neglect intrinsic human motivation and focus on external factors such as,

e teacher’s low communication skills, less interactive textbooks (Mammadova, 2021)

e requirements of State Examination Centre, little access to professional development
programmes (Suleymanova, 2022)

e insufficient knowledge of ELTs about innovative teaching practices (Huseynova,2023)
regarding the context of Azerbaijan
Subsequently, we have little knowledge about teacher motivation to engage in innovative

teaching to better accommodate students’ needs to learn English.

Therefore, this study could contribute to the current literature by providing insight into
current teaching practices applied in the regions of Azerbaijan and factors influencing ELTs’
decisions regarding these practices. The study aims to examine both external factors and teacher
motivation affecting teachers’ choices regarding their teaching practices. Considering that “the
reality is socially constructed” and “there is no single reality” (Merriam & Tisdell, 2015, p.9), this
interpretative research can help us understand one or some of the “multiple realities” specific to
the context of regional Azerbaijan, since the main effort of qualitative research is “to understand
situations in their uniqueness as part of a particular context and the interactions there” (Patton,
1985, p.1).

This study can help us gain a better understanding of current teaching practices by
secondary school English language teachers, factors influencing their choices and how those

factors are related to their motivation which might be an effective tool for education policy makers



to consider ensuring a higher quality education in secondary English Language classrooms in

regions of Azerbaijan.
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CHAPTER 3. METHODS AND METHODOLOGY

The research questions of this study align with Interpretivist paradigm, as described by
Schwandt (2014). This paradigm, often used interchangeably with Constructivism, emphasizes
that researchers do not merely ‘find” knowledge but rather ‘construct’ it through interactions with
other people (Merriam & Tisdell 2016, p.9). The interpretivist approach seeks to ‘describe’
‘understand’ and ‘interpret’ human experiences and social contexts (Merriam & Tisdell, 2016.
p.12), which is consistent with the main purpose of this study: to explore the teaching practices of
English Language Teachers in a regional context in Azerbaijan as well as factors influencing their

teaching-related decisions.

Qualitative research method was applied to study our research problem for the following
reasons. Firstly, according to Patton (1985) “[Qualitative research] is an effort to understand
situations in their uniqueness as part of a particular context and the interactions there” (p.1).
Secondly, it aims to understand the phenomenon of interest from the perspective of participants not
that of researcher’s, which is also referred as “insider’s perspective” (Merriam and Tisdell, 2016.
p.16). Therefore, defined research questions were explored by qualitative research method, since in
this research I mainly explored teaching practices by ELTs in a particular context, i.e., one of the
regions of Azerbaijan and factors influencing their decisions regarding the use of teaching

practices.

Research Site and Participants

The research was conducted in two public secondary schools in one of the cities in the
south of Azerbaijan. The rationale behind choosing schools in that particular region rather than any
other was the ease of accessibility. As it is my hometown, I did not have to take on any additional

expenses for accommodation and living during my research.
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The population of the study were English Language Teachers at secondary schools in one
city in the south. However, since schools in that region have two languages of instruction,
Azerbaijani and Russian, English Language teachers work in two different mediums in some
schools. For more effective data collection interviews were held in ELTs’ native language, i.e.,
Azerbaijani. However, data collection excluded those teachers who are fluent in Russian only.
Despite my own knowledge of Russian as a researcher, the decision was made to avoid further
confusion regarding the necessary translations and the need to work in different languages in data

collection and analysis processes.

Sampling Strategy and Sample Size

To recruit the participants, purposeful sampling strategy, which “applies to both individuals
and sites” was utilized (Cresswell, 2012, p.206). This sampling strategy which is most used in

qualitative research helps to identify participants who are “information rich” (Patton, 1990, p. 169).

The choice of research sites and research participants was based on convenience sampling
(Cresswell, 2012). Two central schools which are closer to my house, and I believed would allow
me to conduct my study within their institutions were selected. Within those schools I met
teachers, explained the purpose of my study and asked for volunteers to participate in the study. In

doing so, I was able to better identify teachers who were willing to have interviews with them.

According to Creswell (2012) “overall ability of a researcher to provide an in-depth picture
diminishes with the addition of each new individual or site” (p.209). Considering the qualitative
nature of the research, data collection and analysis of which take up significant amount of time
along with time restrictions, the research did aim to include too many participants, addition of each
would require extra time. Subsequently, to avoid “superficial perspectives” as findings of this
study (Creswell, 2012, p.209), the estimated sample size was around 6-8 people. However, in data

collection period, 8 teachers volunteered to participate in interviews.
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Moreover, saturation principle was also considered (Creswell, 2012). Once data collection
stopped to produce new information or insights into the phenomenon and “the ongoing analysis of
the data has produced categories, themes, or findings which were deemed sufficient for the
research (Merriam & Tisdell, 2016, p. 199), data collection process has been stopped, and more
intensive data analysis period has started. Since the data was collected and analysed
simultaneously, it was relatively easier to identify saturation point.

To recruit the participants, after getting a permission letter from the schools, I contacted
school principals to ensure that the purpose of the study was clear to them. I met each of the school
principals in person and answered their questions regarding the research topic and thanked them
for creating an opportunity to conduct my research. After that they directed me to a Head Teacher
in the school who mediated the data collection process by introducing me to teachers and arranging
meetings with them to explain to them the purpose and invite them to participate. Once they were
fully informed about the purpose of the study, their rights during data collection process,
particularly the rights to withdraw at any stage, the confidentiality of their responses and masking
of their identities for ethical considerations of the study, some teachers expressed their desire to
participate in interview. While I could see that most teachers got uncomfortable to have me
observing their classes, I explained that having interviews with them and seeing their lesson plans
for document analysis were also sufficient.

Data Collection

Data for this study was collected through qualitative methods, specifically, semi-structured
interviews and document analysis. Although it was planned to include observations as well,
teachers’ reluctance not to participate in the study at all made me get satisfied with having
interviews and document analysis only. Although one of the school principals told me that they can

arrange observations for any of the interviewed teachers, I refrained from such behaviour because
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teachers did not show willingness to be observed while I spoke to them in person, and I chose to
abide by ethical considerations I promised .

Interviews. Semi-structured interviews were conducted with English Language Teachers to
gain insights into their teaching practices, factors influencing their decisions regarding their choice
of teaching practices. This format enabled me “to respond to the situation at hand, to the emerging
worldview of the respondent, and to new ideas on the topic” (Merriam & Tisdell, 2016, p. 111).
Since ‘probing’ is an important component of conducting effective interviews (Remler & Ryzin
(2015), less structured nature of interviews provided more opportunities to be flexible for me as a
researcher to focus on the matters relevant to my study.

Despite being time-consuming, ‘one-on-one interviews’ were conducted (Cresswell, 2012,
p-218). This allowed participants to share their ideas more freely and keep their privacy regarding
their own teaching practices in the classroom.

Open-ended questions that were asked during the interview allowed the participants to
“voice their experiences unconstrained by any perspectives of the researcher or past research
findings” (Cresswell, 2012, p.218).

Document analysis. The data collection process will also involve analysis of some
documents, which are described as “printed and other materials relevant to a study, including
public records, personal documents, popular culture and popular media, visual documents, and
physical artifacts” (Merriam & Tisdell, 2016, p. 106). Since they contain words and images that
have been recorded without the intervention of a researcher, they are considered less biased
(Bowen, 2009). Therefore, I analysed teacher’s lesson plans and summative assessments with the
permission and consent of teachers. The primary focus was placed on identifying evidence of
teaching practices used by secondary school ELTs. Later the findings from document analyses
were cross verified with data collected through interviews that to some extent ensured consistency

and triangulation.
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Data analysis

Data analysis is “the classification and the interpretation of the linguistic (or visual)
material” that helps the researcher to draw conclusions about the implicit and explicit aspects of
meaning-making (Flick, 2014, p.5). According to Merriam and Tisdell (2016), qualitative data
analysis requires making meaning from text and images in order to address your research
questions. This process also helps to develop ‘themes’ and ‘categories’ that guide interpretation.
As mentioned above, data collection and analysis processes were done simultaneously, which

refrained me from obtaining repetitious and overwhelming data.

To effectively handle the obtained data, I started coding from the initial stages of data
collection. It means that each interview was be transcribed and coded. According to Saldana
(2013), a code is “a word or short phrase that symbolically assigns a summative, salient, essence-
capturing, and/or evocative attribute for a portion of language-based or visual data” (p.3). Then
those codes were used in identifying major categories and themes in the obtained data.
Simultaneous data collection and analysis also helped me to further improve my interview
questions or make my observations even more focused. More importantly, simultaneous data

analysis helped me better understand the point of saturation, discussed earlier.

The interviews were held in Azerbaijani to allow everyone to express themselves freely in
their mother tongue during the interviews. The data was first transcribed and coded in one
language, then themes were identified and translated into English. However, to avoid researcher’s
bias and to better ensure the accuracy of the translated data, peer reviews (by my supervisor) were
used, that also contributed to the triangulation of the data and enhancement of its trustworthiness at

a later stage.
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Trustworthiness

Regardless of its type and design, any research is supposed to be conducted in an ethical manner,
regardless of the research design (Merriam & Tisdell, 2016). The terms ‘rigor’ and
‘trustworthiness’ are used by qualitative researchers to refer to the ‘objectivity’, ‘internal and
external validity’ as well as ‘reliability’ of the findings. According to Guba and Lincoln (1985) the
concept of trustworthiness can be ensured through four ways: credibility, dependability,

confirmability, and transferability- all of which were addressed in this study.

Credibility

Credibility, which is also referred as ‘internal validity’ concerns how accurately the
research findings reflect reality (Merriam & Tisdell, 2016). Since the collected data “do not speak
for themselves; there is always an interpreter or a translator” (Ratcliffe, 1983, p.150), then it is
apparent that research findings depend on the interpretation of the data by the research.
Nevertheless, there are a few ways to achieve credibility of the research finding. For this study,

triangulation and peer review were applied to ensure credibility of the findings.

Triangulation. Triangulation is one of the strategies to enhance credibility of the research
findings. According to Denzin there are four ways to ensure data triangulation: the use of multiple
methods, multiple sources of data, multiple researchers and multiple theories to confirm the
findings (Merriam & Tisdell, 2016). In this study, triangulation is ensured through multiple
methods for data collection: interviews, document analyses and classroom observations(Merriam
& Tisdell, 2016). Multiple ways of data collection allowed me to see the extent to which the

collected data align with each other.

Peer review. This strategy which is also referred as ‘peer examination’ is another way of ensuring
credibility/internal validity of research findings (Merriam & Tisdell, 2016, p.244). It is defined as

the process in which researchers present their key findings to the colleagues and receive their
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feedback (Morse, 2018). Since the use of multiple methods does not fully exclude the research bias
and ensure the credibility of findings, this study was also peer reviewed. Peer examination of the
study was conducted through the review of the paper by each committee member during the

defence process along with their feedback on the research findings.

Dependability

Dependability or consistency are two terms that deal with the question of whether ‘the
results are consistent with the data collected (Merriam & Tisdell, 2016, p.252). To achieve the
dependability of research findings along with triangulation method mentioned above, audit trail

and positionality were used in this study.

Audit trail. This is a method that describes the data collection and analysis process in
greater detail (Merriam & Tisdell, 2016). To apply this method to my research process and
findings, I kept a research journal where I put down ideas, challenges and issues I faced during the

research and demonstrate readers how I have come to certain conclusions.

Positionality. Positionality, or reflexivity, refers to the way the researcher influences - and
is influenced by- the research process (Probst& Berenson, 2014). Using my positionality statement,
I acknowledged and critically reflected on my biases, assumptions and dispositions regarding this
research, aiming to clarify how these factors influenced my interpretation of the data. (Merriam
&Tisdell, 2016). This reflection did not serve to eliminate my beliefs or perspectives but rather
demonstrate how they contributed to the overall direction, analysis and conclusions of this study
(Maxwell, 2013). By clearly articulating my positionality, I aimed to provide transparency
concerning the lens through which the data was analysed and interpreted, enabling readers

understand how the findings were constructed (Merriam & Tisdell, 2016).
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Transferability

Transferability, which is also referred as ‘external validity’, is concerned with the extent to
which the findings of one study can be applied to other situations’ (Merriam & Tisdell, 2016).
Hence, it deals with the question of how generalizable the results of one study are. To ensure
transferability of the research findings, thick and rich description suggested by Merriam and

Tisdell (2016) was applied for this study.

Thick and rich description. One of the strategies to establish transferability of the findings
is thick and rich description, which refers to “a highly descriptive, detailed presentation of the
setting and in particular, the findings of the study” (Merriam & Tisdell, 2016, p.257). In this study,
I provided detailed description of the context where participants work and teach, along with quotes

by participants from interviews, ensuring that their identities cannot be revealed.

Ethical considerations of the study

The ethical conduct of the research is one of the most important aspects of a qualitative
research (Hammersley & Traianou, 2012). Moreover, it is one of the requirements to ensure the
trustworthiness of the qualitative research (Merriam & Tisdell, 2016). Ethical considerations of the
study have been provided through the ethical checklist given below.

Ethical issues checklist

For this study, some suggestions by Patton’s ethical issues checklist have been used (2015).
Firstly, participants were fully informed about the purpose of the study and research methods, to
ensure whether they are voluntary to participate. Secondly, participants were provided with consent
forms in which they could learn about their own rights and researcher’s responsibilities about data
storage and confidentiality of the information. Thirdly, I demonstrated sensitivity on issues they are
unwilling to discuss, which means that I tried to “balance the value of a potential response against

the potential distress for the respondents” (Patton, 2002, p.415). In doing so, I made sure that
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respondents do not regret about their participation in the study or withdraw from it. Also, I
demonstrated “‘utmost respect’ for participants since they willingly spared their time to help me
‘understand their world’ (Patton, 2002, p.417). Finally, the concept of reciprocity, which is
consideration of what kind of benefits research participants might take from being involved in the
research (Patton, 2015), was also considered. Study participants had a chance to self-reflect on
their own teaching practices through interview questions that might help them improve their
teaching practices even further.
Positionality Statement

In conducting this research, I was aware of my positionality as a person with some teaching
experience both at university and private courses and understood that my positionality could be

either an obstacle or an asset in the process.

Right after graduating from bachelor’s degree, I started to teach General English and IELTS
at private courses. Later in 2019, I started working at university as an English Language Teacher
and Translation Instructor, since I had both my degrees in Translation. Despite my background
being different from teaching, I have always loved teaching and was trying to engage in innovative
teaching from the early years of my career. The main goal of mine was to ensure that I attach the
equal importance to the development of four language skills, for which I had a personal reason,

besides what the theory and practice were requiring.

When I got admitted to Azerbaijan University of Languages, I realized that I was unable to
communicate with my instructors and peers in English, despite being a high achiever throughout
my secondary school journey. Although I knew all the grammar and necessary vocabulary, neither
my listening nor speaking skills were fully developed. Because of that I had to undergo a very
difficult period in my first semester at university and even considered giving up a few times, to

which my parents apparently did not agree.
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However, after acquiring this language, I realized a few things, which were further reflected
on my teaching. Firstly, if all the skills are developed at the same time, then the learner might not
have any problems with speaking in real-life situations. Secondly, teaching methods should be
mainly learner-centred allowing students to interact and make mistakes in communication, with
some elements of teacher-centeredness, which is also documented by research. Finally, language
acquisition helps us gain confidence in different areas of life and can be considered the key to

SucCcCeEss.

As it was mentioned earlier, based on my own academic background I could see what
should be and should not be done within classrooms. While my own experience might make me
seem like biased toward language teaching in my hometown, I was aware that there is a significant
time gap of around 13 years since my graduation from school and the start of my research. Firstly,
back then, the schools were not equipped with sufficient technology to allow us to do listening
activities. Secondly, the textbooks were not as interactive as they are now, they did not even have
listening audios within them. Finally, considering that there are constant professional development
programmes held by British Council, U.S. Embassy and Ministry of Education of Azerbaijan, I
could assume that teachers are more professionally developed compared to my time and are more

knowledgeable of modern teaching practices.

My research was conducted in public secondary schools located in my own hometown in
one of the southern regions in Azerbaijan. Having grown up in this area and sharing cultural,
linguistic, educational backgrounds with participants, helped me establish trust and encouraged
open dialogue during interviews. Sharing same professional and geographical background enabled

deeper understanding of participants’ lived experiences and nuances of their constraints.

Nevertheless, my positionality as an insider also made me carefully consider and reflect on
my assumptions and biases in data interpretation process. To avoid interpreting participants’

responses through my own lens as a researcher and teacher, I applied peer examination and the use



38

of different methods in my study. Analysis of lesson plans and summative assessments along with
peer reviews by my supervisor and committee members ensured that my interpretations remained

within the frame provided by the study participants. Therefore, being close to the research context
both enhanced the depth of data collection and required critical self-reflexivity throughout the

research process.

Since I am closely acquainted with the research context, the motivation for doing this study
was both personal and professional. Professionally, I was willing to contribute to enhancing
English language teaching in secondary schools by identifying current teaching practices and
factors influencing teachers’ decisions regarding these practices to better understand what drives
their motivation. Personally, I hoped to shed light on the perspectives of regional teachers, whose

voices are rarely reflected in academic literature.

In conclusion, my personal and professional background as well as my insider status
played a significant role in shaping the lens through which I approached this research. Although
these factors offered meaningful access and insights, they also required ongoing self-reflection and
careful methodological choices to uphold the trustworthiness of research findings. With awareness
of my own positionality in this research, I sought to ensure that the study captures the genuine
voices of regional ELTs and meaningfully contributes to the continuous dialogue on teaching

practices along with teacher motivation in Azerbaijan.

Delimitations of the study

In this study, my purpose was to explore teaching practices by secondary school English
Language teachers in a regional context in Azerbaijan, which means that teachers from other
content areas and other education levels were not within the boundaries of the study. Moreover,
English Language teachers from the capital city were also excluded from the study. As the focus of

the study is teaching practices by English language teachers and factors influencing their decisions
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regarding the choice of practices, the effectiveness of those practices was not evaluated in the
research either. Additionally, given the time restraints, small sample size was chosen to allow more
in-depth exploration of the mentioned research questions of this study. To maintain focus on
teachers, perspectives from parents, students or administrators were also excluded from the

research.

Limitations of the study

There are several limitations to the current study. Firstly, due to the qualitative nature of the
research, that included interviews and document analyses, the collection and analysis of each take
enormous time, the small sample size was chosen which will not let me generalize the findings of
the study. Second limitation of the study can be participant bias due to Hawthorne Effect
(McCambridge, Witton, & Elbourne, 2014), which means some teachers might modify their
behaviours or responses during the data collection period. Moreover, due to teachers’
unwillingness to be observed during their classes, classroom observations were excluded from the
data collection process. Therefore, the findings are based solely on self-reported data and
document analyses. Finally, despite the research focusing on ‘a regional context’ as can be seen
from the current title, it was restricted to data collection from one single southern region, that may
not fully represent the diversity of other regions. Inclusion of quantitative data collection method
through surveys and conducting a mixed-method study, could allow me to reach more people and

larger sample size.
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CHAPTER 4: FINDINGS

Background Information

As it was mentioned above, the study was conducted in one of the regions in the south of
Azerbaijan in two public secondary schools. The research involved 8 study participants: four
teachers from each school. As a part of this study, 8 teachers were interviewed, and document
analyses of their lesson plans were conducted. To protect participant identities, their names were
replaced with numbered pseudonyms with numbers (e.g., Participant 1, Participant 2) where the
numbers were assigned randomly and bear no specific meaning. All interview participants are

women, since there were no male English Language Teachers in those schools.

The participants’ teaching experience ranges from 10 years up to 22 years. As an additional
measure to protect participant identity, teachers’ teaching experience was grouped into three
categories: those with 10 up to 15 years of experience, those with 15 to 20 years of experience, and
participants with more than 20 years of experience. All study participants have full time teaching

positions at their schools, two of them are also employed at private organizations.

Participants also differ in the degree of exposure to international Professional Development
Programs. Five of them participated in international development programs organized by British
Council abroad. However, all teachers reported having participated in PDPs organized by the
Ministry of Education of the Republic of Azerbaijan and British Council within the country, both in
online and offline format. Additionally, four of the teachers also took self-funded and self-initiated
course on Teaching Knowledge Test (TKT) organized by Cambridge Assessment as a series of
modular tests: Module 1(Background to language learning and teaching), Module 2(Lesson
planning and use of resources for language teaching) and Module 3 (Managing the teaching and

learning process) and passed all/'some of the Modules successfully.



Six out of 8 participants are the graduates of the same university and the other two of
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Humanitarian College in the same region. Since it can be relatively easy for the region and study

participants to be identified, the name of the university is not mentioned in the Participant Profile

(see Table 1). In the table below, I provide more information about each participant. All the names

were changed to mask the participant identity.

Table 1

Participant Profile

Participant 1

Participant 2

Participant 3

Participant 4

Participant 5

Participant 6

Participant Information
Teaching experience: more than 20 years
Participation in PDPs in Azerbaijan: Yes
Participation in PDPs abroad: Yes
TKT (Modules 1,2, 3) certified
Graduated from: university
Teaching experience:10 up to 15 years
Participation in PDPs in Azerbaijan: Yes
Participation in PDPs abroad: Yes
Graduated from: university

Teaching experience: more than 20 years
Participation in PDPs in Azerbaijan: Yes
Participation in PDPs abroad: No

TKT Module 1 certified

Graduated from: university

Teaching experience: 15 up to 20 years
Participation in PDPs in Azerbaijan: Yes
Participation in PDPs abroad: No
Graduated from: Humanitarian College

Teaching experience: 15 up to 20 years
Participation in PDPs in Azerbaijan: Yes
Participation in PDPs abroad: Yes

TKT (Modules 1,2, 3) certified
Graduated from: University

Teaching experience: more than 20 years
Participation in PDPs in Azerbaijan: Yes
Participation in PDPs abroad: Yes
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TKT Module 1 certified
Graduated from: University

Participant 7 Teaching experience: 15 up to 20
Participation in PDPs in Azerbaijan: Yes
Participation in PDPs abroad: Yes
Graduated from: University

Participant 8 Teaching experience: 15 up to 20 years
Participation in PDPs in Azerbaijan: Yes
Participation in PDPs abroad: No
Graduated from: Humanitarian College

Overview of the Findings

In this study, the following research questions were explored: What are the current teaching
practices used by secondary school English Language teachers in a regional context in

Azerbaijan? What factors influence ELTs decisions regarding the use of teaching practices?

A few major categories emerged from the data collected. Since this study had two major
research questions, I first provided a brief overview of the finding and then discussed them in more

detail later in the chapter.

The findings of this study aimed to reveal current teaching practices used by secondary
school English Language Teachers in a regional context in Azerbaijan and factors influencing their
decisions regarding the use of teaching practices. Based on participants’ interview responses and
document analyses of ELTs lesson plans and summative assessment tests, the study revealed that

ELTs are using a blend of innovative and traditional teaching practices in their teaching.

Prior to the detailed analysis of the study’s findings later in this chapter, a table is presented

summarizing the findings related to teaching practices (see Table 2).

Furthermore, the study findings suggest that there are numerous factors affecting teachers’

choices regarding the use of innovative/traditional teaching practices. For clarity and ease of
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analysis, the factors were grouped into three main categories, which are presented in Table 3 later

in this chapter

Table 2

Teaching Practices by Secondary School English Language Teachers in a Regional Context in
Azerbaijan.

. Teaching Practices =

Innovative Teaching Traditional Teaching
Focus on for language skills: Grammar-focused lessons
reading (Direct Instruction)
writing

listening

speaking

Use of games and advance organizers

Technology integration

Variety of interaction patterns

Diagnostic, Formative and Summative Assessment

Research Question 1. What are the current teaching practices used by secondary school

English Language teachers in rural Azerbaijan?

To understand what the current teaching practices are in a regional context in Azerbaijan,
all interview participants were asked to define innovative teaching. As previously discussed, where
the rationale for the decision to use the term ‘innovative teaching’ was explained, the probability of
having different understandings of the term revealed itself in the data collected. Below,

participants’ definitions of ITMs are provided.



Participants’ Definitions of Innovative Teaching

The participants’ understanding of “Innovative Teaching” seemed to be a complex

phenomenon. There were both commonalities and differences in how they defined Innovative

Teaching. The following themes appeared from the participant description of Innovative
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Teaching: (a) change in teacher roles, (b) a change in students’ roles (c)different teaching methods

and use of technology and (d) consideration of students’ needs and interests as well as (e) increased

student motivation

While all the teachers agreed on the roles of students and teachers in defining innovative

teaching, there were slight variations in the definitions provided. For most teachers, innovative

teaching was student-centred teaching, with students having active roles and teachers being

facilitators rather than ‘main actors’ in the lesson. Participant 4 defined innovative teaching

focusing on the differences of innovative and traditional teaching as well as on the roles of teachers

and students:

Ononovi todrislo innovativ tadris forqlonir. ©Ononovi todrisdo usaq passiv olaraq istirak
edirdi, miiollim iso orada aktiv istirak edirdi. Innovativda iso sargid foal istirak edir, 6zii
arasdirir Gyronir.

[Traditional teaching differs from innovative teaching. In traditional teaching, the student
participated passively, while the teacher played the active role. In innovative teaching,

however, the student takes an active role—exploring and learning independently. ]

Similarly, Participant 1 expressed almost the same idea regarding the teacher and student

roles with some other additions related to the integration of technology:

Innovativ tadris anlayisi, yoni ononovi todrisdon artiq miiasir todris formasina kegiddir.Yoni
ovval teacher-centered todris var idiso, artiq student-centered tohsilo daha ¢ox tistiinliik
verilir. Bu da ondan irali golir ki, sagirdin tam olaraq no dyrondiyini, noyi dork etdiyini 6zii
basa diismoalidir, 6zli gdrmalidir. Bir ndv burada miisllim ‘facilitator’ rolunu oynayrr,
‘guide’ edir tolobalorini. Bununla barabor, ogor moktobds sorait varsa, miisllimlor Web 2.0

alotlordan do istifade edorok dorslorini qurmalidirlar.
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[The concept of innovative teaching represents a shift from traditional to modern forms of
education. That is, while education used to be teacher-centred, now there is a greater
emphasis on student-centred learning. This shift is based on the idea that students should
understand and realize for themselves what they have learned and what they have
comprehended. In this approach, the teacher takes on the role of a facilitator, guiding the
students. Additionally, if the school environment allows, teachers should also incorporate
Web 2.0 tools into their lessons. ]

As can be seen from the definition by Participant 1, innovative teaching might involve the

use of technology ‘if the school environment allows’. However, not all teachers agreed on the

integration of technology while defining innovative teaching. Two teachers believed that

innovative teaching should not necessarily involve the use of technology. While they noted that

they know that they ‘have to be aware’ and ‘able to use Web 2.0 tools’, in the region they live it is

not always possible to integrate technology due to the conditions and lack of resources, which is

discussed later in the chapter.

Innovativ todris miitloq deyil hor hans1 bir texnoloji avadanliglarindan istifads edib todrisi
totbiq edok. Mano gora, hal-hazirda texnoloji bir dovrdur, bali, biitiin “Web alotlori’ biz
bilmoliyik, sagirdlors bunu dyrotmoliyik, bunlar hamaisi ilo raziyam. Amma bizim
yasadigimiz regionda biz bunu har dors totbiq eds bilmirik.

[ Innovative teaching does not necessarily mean using technological tools in every lesson.
In my opinion, yes, we are currently living in a technological era, and we should be familiar
with all the Web tools and teach them to our students — I fully agree with that. However,
in the region where we live, it is not possible to apply these in every lesson.]

Partcipant 2 also expressed the same thoughts about the use of technology, additionally, she

stated that innovative teaching is a changing trend in itself, and it usually involves adapting your

teaching to the needs of students and the current era. Moreover, she stated that some traditional

teaching methods can also be innovative by nature, which resonated with the definitions of this

term in Western countries as well.

Hom do elo onanavi dors matodu var ki, o da innovasiyanin bir novii ola bilor. Yoni, har bir

miiollimin innovasiya dedikdo, yoni, tokca texnoloji miixtalif qurgulardan istifadasi deyil.
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Yoni, dorsi elo qurmaq lazimdir ki, usaglarinin miiasir dévrdo maraqlarina uygun olmalidir.
Mon belo basa diisiirom, innovasiya budur.

[ There are also certain traditional teaching methods that can be considered a form of
innovation. That is, when we talk about innovation, it doesn’t only mean using various
technological devices. Lessons should be designed in a way that aligns with students’
interests in the modern age. This is how I understand innovation. ]

Finally, almost all teachers believed that innovative teaching is ‘superior’ to traditional one,
since it involves both knowledge and skill development, while traditional teaching is limited to
providing students with knowledge only. Participant 7 expressed it the following way.

Moan elo bilirom ki, ‘innovativ’ ononovidon daha iistiindiir. Belo deyim do, innovativdo
bilikds var, bacarigda var, amma on ¢ox bacariqdir, yoni ‘totbiq etmo’ dir. Amma ononavido
189 ancaq bilik verirdik.

[T believe that innovative teaching is superior to traditional teaching. Let me put it this way:
innovative teaching includes both knowledge and skills, but it focuses more on skills—on

applying what is learned. In traditional teaching, we only used to deliver knowledge.]

This response highlights that teachers not only acknowledge the innovative teaching with
regard to its broader goals but also appreciate its focus on skills over knowledge retention. In this
case, Participant 7’s view reflects a general trend among the teachers, suggesting a shift in their
understanding of effective teaching practices towards more learner-centred, application-based
learning.

To sum up, based on the participants’ definitions innovative and traditional teaching can be
defined in the following way:

Innovative teaching is a learner-centred approach that prioritizes students' needs and
interests, with the teacher serving as a facilitator to support and guide the learning process, whereas
traditional teaching is a teacher-centred one in which the teacher plays the active role, students

participate passively, and the focus is on transmitting knowledge through direct instruction.
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Main Approach to Language Teaching and Learning

To gain deeper understanding into teachers’ assumptions regarding the nature of language
teaching and learning, participants were asked about their main approach to language teaching,
which would help us reveal factors informing their decision-making.

When asked about how they approach language teaching, all teachers emphasized equal
importance of four language skills to be taught together along with grammar and vocabulary. For
example, Participant 2 noted that her teaching is built around 4 main skills: listening, speaking,
reading and writing.

Yanasma torzimdos ingilis dili dord mozmun xatti {izro hoyata keg¢irilir. Dinloyib anlama,
danigma, oxu vo yaz1.”’[In my approach, English language teaching is structured around
four key components: listening, speaking, reading, and writing.](Participant 2)

Interestingly, those teachers who used to participate in the trainings by British Council or
used to teach in “English Hub” organized by the same organization, placed a particular emphasis
on the importance of listening. They believed that true language learning should start with
listening.

Participant 1, for example, associated the language learning to listening because, according
to her, this is the main way of language learning for kids, and she explained it this way.

Mono goro, sagirdlor tigiin ingilis dilini dyrotmok on birinci dinlomokdon baslayir. Noyo
gbra? Ciinki biz 6ziimiizds usaq olarkon qrammatika dyronmomisik, oxu dyronmomisik,
korpslikdon esitmo ilo dil agmisiq

[ In my opinion, teaching English to students should start with listening first. Why?
Because when we were children, we didn't learn grammar or reading — we acquired
language through hearing from infancy.]

In the following example Participant 6 explains the reason why she believes in the
importance of listening and speaking in detail, which aligns with the elements of communicative
language teaching discussed in our Literature review.

Biz Britaniya Konsullugu'nda 5 il miiqavils ilo isloyon vaxti, bize dedilor ki, sagirdlors he¢

bir yaz1 igi 6yrotmayin. Sadace sagirdlora dinlomoklo danismagi dyrotmoyiniz lazimdir
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dediler biza. Hansi ki, 5-6 ay dars kecondon sonra onlar galib bizim dersimizds oturmali
idilar. Britaniya Konsullugun 6z saytinda nagillar var idi. Elo bil, bir dars verirdim,
dinlayirdilor, yeni sdzlori ¢ixardirdilar, yeni sozlori dork eliyondon sonra, yenidon
dinloyirdilor, sonra 6z ciimlolori ilo danisirdilar. Soxson, monim bir neg¢s sagirdim bu yolla
daha tez danigmaga basladilar, yeni dili daha tez 6yrondilor, noinki matn oxu, ¢alisma et,
grammatikaya tstiinliik ver.

[When we were working at the British Council on a 5-year contract, we were told not to
teach any writing to students. They told us that students should be taught to speak through
listening. After teaching for about 5—-6 months, they were supposed to come and sit in on
our classes. The British Council website had stories on its own website. It was like... |
would give a lesson, they would listen, extract new words, and after understanding the new
words, they would listen again, and then speak using their own sentences. Personally, some
of my students started speaking faster this way and learned the new language more quickly
than through reading texts, doing exercises, or focusing on grammar. |

As can be seen from the explanation given by Participant 6, she experienced a different way
of teaching at English Hub organized by British Council, where they were ‘required’ to teach
students English through listening and speaking. It was also noted that representatives of British
Council were also supposed to observe the classes to evaluate the effectiveness of teaching
methods. Additionally, some students seemed to have acquired English through these methods,
which may have contributed to teacher’s beliefs about language teaching and learning.

Almost the same thoughts were shared by Participant 4 who was in the trainings by British
Council organized overseas. She noted that despite all four skills being important in language
teaching and learning, ‘students learn better through listening and speaking’.

While all teachers agreed on the importance of four skills for more effective language
teaching, they had different opinions and experiences regarding teaching four skills.

One of the participants stated that the ability to teach all four skills within a 45-minute
classroom throughout the year depends on the teacher’s level of professionalism. According to

Participant 1, for example, teachers who possess sufficient professional competence are more
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likely to manage time effectively and address all four language skills despite classroom time

constraints during the academic year.

Sadoco olaraq burada miisllim 6zii tam yetigsmolidir ki, bunu hoyata kegira bilsin. Mono
gbro bu belo olmalidir.Manco, bu, tam olaraq miisllimin no gador pesokar olmasindan

ashidir.
[ It's just that the teacher themselves needs to be fully prepared in order to implement this.

In my opinion, this is how it should be. I think it entirely depends on how professional the
teacher is.] (Participant 1)
Some other participants shared that while it is difficult to teach all four skills within a 45-minute

lesson, they manage to teach either one or two skills during one lesson. For example, Participant 5

said:

Dordiinads eyni zamanda vaxt ayirmaq biraz ¢otin olur, amma ki ikisino 45 doqiqe orzindo
vaxt ayirmaq miimkiin olur.

[It’s a bit difficult to dedicate time to all four skills at the same time, but it’s possible to
dedicate time to two of them within 45 minutes. ]

Another teacher said that they ‘have to teach all four skills’ because it is the requirement of
their ‘programme’, which maintains a balance of those skills during the academic year. She also
linked this to the organization of ‘new’ coursebooks, meaning that based on the programme and the
book they focus on a different skill ‘easily’ for each lesson.

Bizim proqram belodir. Masalon, bir dorsimiz speakingdir, ya bir dorsimiz listening
hagqindadir. Homda, yeni darsliklorde doyisiklik var. Rahat bir sokildo hor birini bir dorsa
yerina yetira bilirom.

[Our program is like this: for example, one of our lessons is about speaking, or one of our

lessons is about listening. Also, there are changes in the new textbooks. I can easily cover

each of them in one lesson] (Participant 8)

The same idea was shared by most of the teachers in their interviews who noted that ‘new’
books are designed in a way that you have to follow the structure and teach all four skills at the
same time, unlike ‘old’ books which were mainly built based on “Grammar-Translation” method

and had no listening tasks or videos, as it was noted by Participant 7. She also explained in detail
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how teaching practices changed in accordance with books. She mentioned that new books are
quite comprehensive, and their organization positively influences student motivation as well.

Demok olar ki, ¢ox gozal togkil olunublar [yeni kitablar]. Dérd mozmun xatti {izro togkil
olunublar. Hor bir sey var orada. Har bir sey ohatolonib orada. Usaqglarda da bu ¢cox hovas
yaradir. Ozlori do xoslayirlar, baxirlar. ©nonovids, bilirsiz necs idi kitablar? Torciimolori
Azorbaycanca verirdi. Hor sey Azorbaycanca gedirdi. Amma bu yeni kitablar hamisi ingilis
dilinds tortib olunur. Sanki, Cambridge-in kitabidir

[The textbooks are organized very well. They are structured around four main language
skills. Everything is included—everything is covered. This really motivates the students.
They enjoy it and engage with it. You know how the traditional textbooks used to be? They
provided translations in Azerbaijani, and everything was in Azerbaijani. But these new

textbooks are entirely in English. It feels like they were published by Cambridge]

To sum up, the reported data suggest that all interviewed teachers recognize the importance
of teaching four language skills at the same time, with some of them believing in the effectiveness
of listening and speaking for better language acquisition. Moreover, almost all teachers noted that
they teach all four language skills, as it is both a requirement of the programme and what the book

requires them to do.

Teaching Practices

The data collected revealed that almost all teachers use a blend of traditional and
innovative teaching practices in their classrooms. Being aware of the fact that traditional teaching
mainly focuses on gaining knowledge, while innovative one on obtaining both knowledge and
skills, most teachers feel the necessity to resort to both of them in their teaching, depending on the
context.

After gaining teacher insights about their main approach to language teaching and learning,
teachers were asked which aspects of language teaching they focus more in their classrooms. As
can be seen from the responses gained through interviews, which have been discussed above, as

well as document analyses of teacher’s lesson plans, it can be suggested that ELTs place almost
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equal importance on all language skills in their teaching practices. However, when it comes to
assessment, the equal importance could not be revealed through teacher responses, which will be
discussed later in the chapter.

Additionally, when I asked teachers what kind innovative teaching practices they use in
their teaching, there appeared to be some common themes: mostly games, brainstorming, mind-
mapping, Cluster, KWL chart, Venn Diagrams etc. These were the commonly used activities to
make their lessons more engaging and innovative for students. As an example, a response was
provided by Participant 2, who noted that she uses a variety of teaching practices and illustrated
that by explaining how she incorporates role-plays and Venn Diagrams in her lessons:

Tadris tisullar1 deyondo, demok olar ki, ingilis dilinds ¢oxundan istifado elomok
miimkiindiir. Coxu demoyak, oksoriyyatindon. Parta yoldasi ilo... Role play, masalon.. Vo
yaxud da, o giin ki dorslorin birinds xeyriyyogilorin miiqayisasi idi. H.Z. Tagiyev ilo
Carnegie haqqinda idi. Onlar Venn Diagram 16vhodo ¢okdim. Forqli vo oxsar cohatlori ,
yoni usaqlar goldi, I6vhodo onlar1 yazdi. Bels.... hor dorsin gedisatina uygun iisul se¢irom
ki, sabah hansi tisuldan istifado edo bilorik. (Participant 2)

[ When it comes to teaching methods, you could say that most of them can be used in
English language instruction. Well, maybe not all, but the majority. For example, working
with a desk mate... role play, for instance. Or, in one of the lessons the other day, we were
comparing philanthropists — it was about H.Z. Tagiyev and Carnegie. I drew a Venn
diagram on the board. The students came up and wrote the similarities and differences on
the board. So, I choose a method that fits the flow of each lesson, thinking about which

method we might use the next day.]

Furthermore, some teachers noted that some activities are their ‘favorites’ and they prefer
using them in their classes more compared to others. For instance, Participant 7 noted that the most
commonly used ‘methods’ of hers are ‘brainstorming’ and ‘discussions’ noting that the latter is used
to improve students’ speaking skills.

On ¢ox istifado edirom ‘brainstorm’ lisulundan. O daha ¢ox yaxsidir usaqlar ti¢lin s6zlori

monimsomasinda. Bir do ki, on ¢ox istifado elodiyim debatdir, discussion -dir. Burda

magsadim odurki, onlarm dil bacariqlar1 inkisaf elosin.
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[T mostly use the brainstorming method. It's more effective for helping students absorb
vocabulary. Also, the method I use most often is debate and discussion. My aim here is for
their language skills to develop](Participant 7)

The data collected suggest that teachers have a broad teaching repertoire, and they can vary their
teaching ‘methods’ depending on the many factors influencing their decisions, which is discussed
in more detail later in the chapter. However, some of the teachers stated that they ‘do not have
activities for each lesson’ because they usually ‘take time’. Most teachers believed that if a lesson
focused on grammar, it should be delivered through traditional teaching methods. For example,
Participant 5 mentioned that if they are having ‘a grammar day’, they do grammar exercises only,
meaning that they make use of traditional teaching rather than innovative in those classes.

Amma hor dors bunu etmok miimkiin deyil. Bizdos, el bil, qrammatikaya yer verilon giinlor
olur, onda sirf qrammatika tipli tapsiriqlar olunur. Ona goro hor dors elomok miimkiin
olmur.

[ But it's not possible to do this in every lesson. We have certain days specifically allocated
to grammar, and on those days, only grammar-based tasks are done. That’s why it’s not
possible to apply these methods in every lesson ](Participant 5)

This resonated with an answer provided by Participant 3, who noted that since final-year
students are preparing for university admission exam, there is a greater emphasis on grammar.
Therefore, grammar lessons are taught through direct, traditional teaching to accomodate students’
need for accuracy.

Qrammatik hissani is9, yalan niya deyim, mon sadaco ‘grammar’ kimi dyradirom. Tutalim
bu giinlori biz ‘singular and plural nouns’ kegirikss, onu mon miitlaq usaqlara sadoco o
dors boyunca onu izah etmoys ¢alisiram vo onun lizoerindon tapisiriglar etmays ¢aligiram.”
[As for the grammar part—why lie—I just teach it as grammar. For example, if we're
covering singular and plural nouns that day, I simply try to explain it to the students
throughout the lesson and do exercises based on it]

To sum up, the data suggest that while teachers incorporate various innovative teaching
practices in their classrooms, they acknowledge that they are not applied across all lessons. When

it comes to grammar, they tend to revert to traditional, grammar-focused methods.
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Interaction Patterns

Throughout the interviews, some teachers shared information about the interaction patterns
used in their classroom. According to participant answers, the most used interaction patterns are
teacher-to-student, student-to-student ones, mainly in the form of pair work rather than group
work.

Five of the teachers stated that they mainly use individual work, pair work and whole class-
discussion in their classes. They also noted that they intentionally avoid the use of group work, as
it leads to ‘too much noise’ and makes classroom management difficult. The answer provided by
Participant 5, who reported using group work less frequently than other interaction patterns,
resonates with the views of the other five teachers:

On cox clitliiklorls is, individual is, qrup isi nadir hallarda [istifado edirom]. Nadir hallarda
demozdim, yani o birlors nisbaton az istifado edirom. Qrup isindo, ¢iinki bilon usaqlar
iistiinliik verir ki, tez cavab versinlor, bilmayonlor qalir. Sas-kiiy olur sinifdo, kollektiv isdo
do sos-kiiy olur. Ona gors az istifado edirom. Amma ciitliiklorlo islori, individual iglori daha
cox istifado edirom.

[T mostly use pair work and individual work. I rarely use group work—mnot rarely, but less
frequently compared to the others. In group work, students who know the material tend to
dominate and answer quickly, while those who don’t know get left behind. It also gets
noisy in the classroom, both during group work and whole-class activities. That’s why I use
them less often. But I use pair work and individual work more frequently ](Participant 5)

As can be seen from her response, she also mentioned avoiding group work for two main
reasons: it creates noise in the classroom, and students who are more ‘knowledgeable’ tend to
answer quickly, leaving the less ‘knowledgeable’ behind.

Some teachers reported some other factors affecting their choice of interaction patterns.
For example, Participant 2 noted that interaction patterns are decided based on the lesson topic:
while some lessons require the use of pair work, others call for group work. She also noted that

student interests are also considered:
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Bozi movzular pair work, bazilari group work tolob edir. Olbatts ki, maraqlar da qeyds
alinir. Qruplarla islomoyi usaqglar ¢ox istoklidirlor.

[ Some topics require pair work, while others require group work. Of course, students’
interests are also taken into account. Students are usually very eager to work in groups]

She also later added that she does not feel uncomfortable, even if sometimes school administration
feels dissatisfied about noise levels in the classroom during the group works. Unlike other teachers,
she reported that she feels satisfied when she sees students collaborating with each other.

Mono géra [‘group work’ zamani sas-kily] normaldir. Is olan yerds sas do olacaq. Oslindo
bu yaxs1 bir seydir. O©mokdasliq var, hara bir fikir irali siiriir, usagqlar mons gora iraliys
golirlar, inkisaf edirlor, linsiyyst qurmaq bacariqlar1 yaxsilagir

[ In my opinion, noise during group work is normal. Where there is activity, there will be
sound. In fact, I see it as a good thing. There is collaboration, everyone contributes ideas,
and I believe students make progress—they develop and improve their communication
skills]

Participant 2’s response suggests that if teachers are intrinsically motivated to apply certain
practices in whose effectiveness they believe, they are likely to continue using them despite
external factors that may discourage them
However, one teacher attributed her avoidance of group work to her own sense of ‘incompetence’
and what she described as somewhat ‘conservative’ attitude to innovative teaching. She
acknowledged that she might still hold certain beliefs associated with traditional teaching.
Moreover, she also added that students switch to their mother tongue while she is monitoring other
groups, which she saw as challenge for herself.

‘Groupwork’ haqigaton monim {i¢iin istifads etmok ¢ox ¢otindir, ¢iinki sos-kiiylii olur.
Bolko do onnan irsli golor ki, bazi hissom ononavi tohsilds qgalir, ona gors. ©Ononavi tohsildo
nadir?... usaq sakit qalmalidir, sos ¢rxmamalidir sinifton. Amma ‘groupwork’ islomayi halo
ki, 6zlim tiglin ¢otinlik olaraq goriirom. Yoni onunla ¢ox istifade edo bilmirom. Vo speaking
bacariqlarini pairwork ilo formalagdirmaga caligiram. Ciinki Groupwork zamani, mon bu
qrupdan ayrilarkon o bir qrupa kegondo, artiq onlar 6z aralarinda Azarbaycan dilinds
danigirlar. Yoni onu halo mon, bir miiollim olaraq idars eds bilmirom. Orada ¢atinliyim

var.
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[Group work is honestly very difficult for me to use because it gets noisy. Maybe it stems
from the fact that part of me still leans toward traditional teaching. What is traditional
teaching?... The student must stay quiet, and there should be no noise coming from the
classroom. So, for now, I find group work challenging. I can’t use it very often. Instead, I
try to develop speaking skills through pair work. Because during group work, when I move
from one group to another, the students often start speaking Azerbaijani among themselves.
As a teacher, I’'m still not able to manage that. That’s where I struggle.] (Participant 1)

Participant 1’°s response suggests that teachers might avoid using certain practices either
because of their beliefs about teaching or due to a perceived sense of incompetence. Additionally,
as noted by other teachers, classroom management gets difficult and students tend to switch to their
mother tongue, which discourages most teachers to use group works.

In conclusion, based on the participant responses, the data suggests that teachers mainly
prefer individual work, pair work or whole class discussions in their classrooms and rarely use
group work mainly due to increased noise levels in the classroom and perceived low competence to
manage the class. However, only some of the teachers who believe in its effectiveness and value
for teaching collaboration skills use group work alongside other interaction patterns when

appropriate.

Teaching resources

All teachers mentioned that they make use of the main coursebooks specifically designed
for school students. When asked about the materials they use in their classrooms, they mentioned
that they primarily rely on these coursebooks. Only when there is a specific need or extra time
available, do they supplement the coursebook with additional materials. For example, a response
provided by Participant 1serves as evidence for this, as she noted that if coursebooks are mandated
by the Ministry of Education, then teachers need to adapt their teaching to them and teach

accordingly
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Osason dorsliklordon[istifado edirom]. Mono goro, Tohsil Nazirliyinin goraridirsa bu kitab,
mon do ona uygunlagsmaliyam deys diistiniirom. Yoni, ogor artiq slava vaxtim varsa,
masolon, belo deyim do, tokrar qaliram, alavo worksheet-lor gotirirom

[ I mainly use the textbooks. In my opinion, if the book is approved by the Ministry of
Education, then I believe I should adapt to it. I mean, if I have extra time—for example, if
I’m ahead or have time left over—I bring in additional worksheets.] (Participant 1)

However, some teachers also noted that those books sometimes might not be sufficient for
some classes or students in the group due to difference in students’ knowledge level. Based on
their responses, it can be suggested that some teachers apply differentiated instruction in their
teaching. Participant 3, for instance, noted that if there are ‘strong’ or ‘weak’ students in the same
class, she sometimes needs to bring in extra materials into the classroom, as the coursebook alone
may not be sufficient in such cases.

Belo deyok, ogor sinifin soviyyasi asagidirsa ya yiiksokdirso , 0 zaman mon alavo
kitablardan istifado edo bilorom, bazon sinifdo giiclii vo zoif usaqlar olur

[Let’s say, if the class level is either low or high, then I may use additional books.
Sometimes there are both strong and weak students in the class ](Participant 3 )

Other teachers similarly reported supplementing their teaching with worksheets to support
students whose proficiency level is either below or above curriculum expectations.

To sum up, the data suggest that while teachers primarily rely on coursebooks, they also
incorporate other supplementary materials -such as additional books and worksheets-when

necessary to better accommodate their students’ learning needs.

Technology Integration

Apart from coursebooks, most teachers also reported using internet-based materials by
integrating technology, mainly for listening activities and video-watching, as their books include a

specific section called Time to Watch.
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Participant 5, for instance, noted that in addition to the coursebook and worksheets related
to grammar and speaking, she makes use of YouTube materials, thereby integrating technology
into her classroom.

Dars vasaitlorindon alave kompiiterdan istifads edirom, YouTube-dan yiikloyiib gotirirom
dors movzulari ilo bagli, mosslon, dorsin avvalinds bir video gostorirom, usaqlar videoya
baxib, naticoya golirlor ki, bugiinki dorsimiz na haqqinda olacaq. Vo ya bizim
darsliklorimizde Time to Watch hissasinds videolar var, onlarida izloyirik

[ In addition to textbooks, I use the computer—I download videos from YouTube related to
the lesson topics. For example, at the beginning of the lesson, I show a video, and after
watching it, the students figure out what the lesson is going to be about. Or we watch the

videos included in the 'Time to Watch' section of our textbooks](Participant 5)

Other teachers also reported actively using technology in their classrooms. Participant 1, for
example, seemed really enthusiastic and satisfied when she said the following: “Roqomsal
alotlor[istifado edirom]..., Kahoot. On ¢ox istifads etdiyim alotlor Kahoot, Microsoft Forms,
Nearpod-dur. Bunlara daha ¢ox {istiinliik verirom”. [I also use digital tools... e.g., Kahoot. The
ones I use most are Kahoot, Microsoft Forms, and Nearpod. I prefer these the most ](Participant 1)

Her response suggests an increased awareness of the variety of digital tools available to
teachers. Similarly, several other teachers also mentioned using comparable digital tools in both
their instruction and assessment practices.

Although schools were not reported to be fully equipped with modern technological
devices- as confirmed by both observation and participant reports- many teachers continue to
integrate technology by relying on their own laptops, tablets or listening devices.

To sum up, even with restricted access to institutional technology, the data suggest that
English language teachers make a conscious effort to integrate technology into their classrooms,

often using their own devices to support student engagement and learning.
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Teacher’s books

Along with the teaching resources mentioned above, participants also reported using
teacher’s books for each grade level. While one group of teachers found teacher’s book generally
effective, others stated that it is not always ‘sufficient’, noting that suggested activities sometimes
do not align with the knowledge levels and group dynamics. However, they all unanimously stated
that they refer to the teacher’s book for identifying curriculum standards and learning goals during
lesson planning stage.

Participant 1, for instance, noted that although the book is generally effective, it is not
always possible to implement all the suggestions, mainly because they do not match with the group
dynamics. In such cases, she added, she needs to rely on her own creativity.

Cox keyfiyyetli yazilmis, miiallimo dogru yol gostoron bir vosaitdir. Sadoco olaraq bozon
olur ki, orada elo hissalor var ki, 0 mono ¢atmir. Yoni goriirom ki, o hissoni mon bu sinifdon
alindira bilmerom. Oz yaradiciligim lazim olur. Yoni, olave olaraq 6z yaradiciligimdan
istifado etmoliyom.

[It’s a very well-written resource that guides the teacher in the right direction. It’s just that
sometimes there are parts that don’t quite work for me. I can see that I wouldn’t be able to
get that part across with this class. So, I need to rely on my own creativity. In other words, I
have to use my own ideas additionally]

On the contrary, Participant 7 remarked that she does not find them useful enough, as
everything is presented too briefly. She also noted that earlier editions included suggestions on
how to motivate students, while the current versions lack such detailed guidance. Therefore, she no
longer makes use of them.

O godor do istifado etmirom. Indiki vesaitlordo, belo deyim, o qodor do genis verilmayib.
Yoni, avvalkilords, misal {i¢iin motivasiya morholosin bels yaradin, tadgiqat sualin1 belo
verin, kimi moslohatlor var idi, indi onlar1 lap qisaldiblar. Demoak olar ki, yox kimi bir
seydir. Ona gors do o qador do baxmiram.

[I don’t really use them that much. Let’s say, in the current materials, they’re not presented
in much detail. For example, older ones included suggestions like how to create the

motivation stage or how to present the inquiry question, but now those parts have been
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significantly shortened. You could say they’re almost non-existent. That’s why I don’t
really refer to them much. J(Participant 7)

In conclusion, the data suggest that while most teachers refer to the teacher’s book for
curriculum standards, learning goals and some other suggestions, they also reported that the
recommendations provided may not always align with group dynamics or students’ varying levels

of knowledge.

Assessment methods

Since some of the previous studies focused on the use of inappropriate assessment methods
relying solely on grammar and vocabulary, the interviewed teachers were also asked about how
they assess their students.

To begin with, all teachers mentioned having diagnostic, formative and summative
assessments in their classrooms. Participants reported that they usually start academic year by
administering diagnostic tests to determine students’ initial proficiency levels. They also noted that
throughout the year they incorporate both summative and formative assessment tests to gauge their
students’ learning.

Findings from interviews and documents analysis of summative assessment tests indicate
that teachers mainly rely on close-ended questions, short answer open-ended questions, with a
primary focus on reading, writing skills as well as grammar and vocabulary. However, for
formative assessment, they incorporate the assessment of all four language skills, including
listening and speaking competencies, by using role-plays, discussions and other speaking activities
in the classroom to monitor and further improve their students’ oral proficiency.

In this regard, Participant 4, for example, stated that students have ‘gotten used to’ close-ended
items; therefore, they mostly use close-ended questions in summative assessments.

Sifahi bacarig, diizdiir, inkisaf etdiririk, onlardan da istifado edirik. Masolon, dialoglar

qurmaqla onlardan istifados edirik ki, tolobolorin dil bacarigi, bir az da méhkomlonsin, bir az
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da irali getsin. Amma ki, bizds dilin totbiq tolabino gora qapali suallardir. Usaqlar da artiq
buna dyrasiblor. Masoalon, sumativlerimizds ds hamginin belo qapali suallar verilir. Agiq
suallar da, diizdiir, olur, amma qapali suallar ¢ox yer tutur.

[ Yes, we do work on developing speaking skills—we use things like dialogues to help
strengthen and advance students’ language abilities. However, due to how language use
being assessed, most of the questions are closed-ended. The students have already gotten
used to that. For example, in our summative assessments, closed questions are mainly used.
Open-ended questions do appear, but closed ones take up more space |(Participant 4)

As can be seen from the response provided by Participant 4, while open-ended questions
such as dialogue building are used for formative assessment, summative assessment primarily
involves close-ended questions.

Additionally, as it was mentioned earlier in the chapter, teachers also integrate technology
in their assessment. Some teachers reported that they assign extra tasks for homework by creating
assessments on Microsoft Forms. Participant 1, for instance, mentioned that sometimes she asks
students to create videos to talk about their daily habits, routine etc. and submit them for
assessment, as there is not always enough time to administer these tests during class.

Ogor dors zamani dinlomoni ¢atdirmirigsa, o zaman slave olaraq usaqglara dinlomo
gondorirom, gérim neco dyrandilor. Hor bir usaq 6z videolarmi ¢okib gondorir vo mon do
bir-bir onlar1 baxiram. Bir do bazon elo olur ki, Microsoft Forms da testlor yardiram vo vaxt
goyuram, usaqlar da homon saatda linko daxil olub testi qoyulan vaxt orzindo etmolidirlor.

[ If we don’t manage to cover listening during the lesson, then I send additional listening
tasks to the students to see how well they’ve learned. Each student records and sends in
their own video, and I watch them one by one. Also, sometimes I create tests using
Microsoft Forms, set a timer, and the students must log in at the assigned time and
complete the test within the given period] (Participant 1).

This response by Participant 1 suggests that, despite time constraints, ELTS make efforts to
integrate listening and speaking skills by using formative assessment through various digital
platforms. When asked about where students submit their videos, the teacher said that they send

them via WhatsApp. Other teachers also mentioned using Microsoft Teams to create assessments
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for their students, which are then administered in a so-called ‘digital room’ where students take
their tests.

In conclusion, the data suggest that although summative assessments are primarily
conducted through close-ended questions that do not directly assess students’ communication
skills, teachers incorporate communicative tasks—such as role plays, discussions, video recordings
in English—into formative assessments to somehow address this gap. Additionally, assessments
are not limited to traditional paper-and-pencil methods; various online tools are also used,

reflecting an effort to integrate technology into the assessment process.

Research Question 2. What factors influence ELT’s decisions regarding their teaching
practices?

Before presenting the detailed analysis, an overview of the internal and external factors
influencing ELTs’ decisions regarding their teaching practices is presented in Table 3, serving as a
foundation for the discussion that follows.

Table 3

Factors Influencing ELTs’ Decisions regarding Their Teaching Practices

Internal Factors External Factors

Student related factors:

Satisfaction with the Career Choice * Student motivation

* Student feedback

* Student level below/above curriculum expectations

Teaching standards and resources:
Interest in the Subject *  Curriculum standards

* Learning goals

* Time restraints

*  Coursebook

* Teachers’ book

School Environment:
Growth-orientedness e C(Class size
* Availability of technology
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Intrinsic Motivation to Teach

To understand the factors affecting ELTs’ decisions regarding their teaching practices,
ELTs were firstly asked what makes them teach and what teaching means to them. The participant
responses revealed that internal drivers such as satisfaction with the career choice, interest in the
subject and growth-orientedness of the teachers were among the factors that intrinsically support
their teaching.

When asked about why they have become teachers, 6 participants out of 8 reported being
intrinsically motivated to teach from the early years of their childhood, which could be easily seen
from their face expressions, while they were sharing this information about themselves. However,
only two of them reported being influenced by their families, meaning that they had to choose this
profession because of ‘external coercion’. Yet, despite being extrinsically motivated at the

beginning, all participants noted that they are happy to be teachers today.

However, while some teachers did not provide a reason for their desire to enter this
profession, others attributed their intrinsic motivation to one specific external influence, such as
being raised in a family of teachers or having a close relative in the profession. For example,
Participant 2 and Participant 7, associated their childhood desire to become teachers to having grown
up in ‘a family of teachers’ (miiallim ailasi). The former expressed this sentiment in the following
way:

Usaq yaslarimdan istoyirdim miiollim olum. Balka da bu, boytlidiiylim ailoden asl idi;

misllim ailosinds bdyilimiisom deyo, bu, pesoys maragim olub homisa.

[ I wanted to become a teacher since I was a child. Maybe it was because of the family I

grew up in—I was raised in a family of teachers, so I’ve always had an interest in this

profession. ]

Participant 7 expressed similar ideas, noting that growing up with her father as a teacher
and observing his interactions with students sparked her desire and enthusiasm to pursue the

profession herself one day.
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On the other hand, three teachers reported that they initially wanted to enter different
professions but had to choose teaching solely because their families encouraged them to do so.
However, they all remarked that, despite not originally aspiring to become teachers, they do not
regret following their family members’ recommendations. In the following example, provided by
Participant 6, we can see how external factors shaped her career decision. While her original career
choice was a different one, she eventually went down the teaching path because of her parents’
decision. Even so, she emphasized the fact that teaching is not a career she regretted, and that she
has come to find satisfaction in her work.

Diiziin desom, avval miiollim olmaq istomirdim. Ingilis dilini cox sevirdim-haddinden artiq.
Fikirlogirdim ki, hor hans1 bir sirkotds torciimaci kimi igloyorom. Lakin valideynlorim,
osason do atam, istomodi ki, o pesoni secim. Istayirdi ki, miiallim olum. Ona géra
miiollimliyi segdim, amma he¢ do pesman deyilom.

[ To be honest, I didn’t want to become a teacher at first. I loved English very much—too
much, actually. I used to think I would work as a translator in some company. However, my
parents, especially my father, didn’t want me to choose that profession. They wanted me to
become a teacher. That’s why I chose teaching, and I don’t regret it at all]

Not surprisingly, almost all teachers considered the teaching as a “sacred” and “noble”
(“miigaddas va ali pesa”), emphasizing that teachers play an important and leading role in any
society. The response given by Participant 8 clearly demonstrates how her intrinsic motivation to
become a teacher, which was rooted in childhood aspirations and passion for English, is reflected
in her current commitment to teaching. She referred to teaching as a ‘sacred profession’ and
asserted that, as a teacher, she looks forward to lesson preparation, approaches it actively, and
strives to ensure the lessons are meaningful and interesting.

Mona géra, miiallimlik gox miigoddosdir. Bu, menim usaqliq xoyalim olub. Ingilis dilino do
¢ox maragmm olub. Indi do 6z isimi hogigaton sevo-sevo edirom. Mosalon, sabah dorsimdir
— oturub kitaba baxiram, slave materiallar hazirlayiram ki, dorsim homiso maraqli olsun.
[ In my opinion, teaching is a very sacred profession. It was my childhood dream. I’ve also

always had a strong interest in the English language. Even now, I truly love what I do. For
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example, if I have a lesson tomorrow, I sit down with the textbook and prepare additional

materials to make sure my lessons are always engaging]
As most other teachers, Participant 1 attached a ‘leading role” to teachers in a society and

she attributed the societal developments to the number of qualified and professional teachers.

Man deyardim ki, miisllim comiyyatimizds aparici roldur. Yoni, no gqodor ¢ox savadl
mollimlorimiz, islorini bilon, diizgiin yanasmasi olan mallimlorimiz varsa, bir o qodor
comiyyatin inkisafindan danisa bilorik biz

[ I would say that teachers hold a leading role in our society. The more knowledgeable,
competent, and well-guided teachers we have, the more we can talk about the development

of our society. ]

Another teacher remarked that she sees teachers as life-long learners, stating that teachers
should do research, analyse what they learn and then share their knowledge with their students;
several others echoed similar views, highlighting the importance of continuous learning and
professional growth.

Monim ii¢lin miiollim hom §yronon, hom do 6yrodondir.Miisllim émiir boyu dyronon vo
Oyradon bir soxsdir. Mon ‘miiollimom, har seyi bilirom’ deys belo bir folsofom yoxdur.
Arasdirmali, incolomoli, daliglosdirib, daha sonra aldig1 molumati dyronciloari ilo, sagirdlori
ilo paylagsmalidir.

[ For me, a teacher is both a learner and an educator. A teacher is someone who learns and
teaches throughout their entire life. I don’t have the philosophy of 'l am a teacher, so I
know everything." A teacher should research, analyse, go into depth, and then share the
knowledge they’ve gained with their students](Participant 3)

Such an attitude to teaching, explained by Participant 3, reflects a growth-oriented and
student-centred approach of the teacher, where she views teaching as an ongoing learning process,

rather than a fixed role of authority in which the teacher is expected to know everything.

To sum up, the teachers’ responses regarding their teaching philosophy and motivations for

entering the profession revealed that they are intrinsically motivated to learn and teach. It can also be
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suggested from the data that common societal beliefs about the role of teachers provide an additional
source of satisfaction, encouraging them fulfil their roles as effectively as possible.
External Factors Influencing Teachers’ Decisions regarding their Teaching Practices
Furthermore, to understand what factors influence teachers’ use of particular teaching
practices, we asked them how they plan their lessons and what they consider in their teaching at
lesson planning stage, since most of the teaching decisions are made at Design level before they are

realized through teaching practices in the classroom (Richards & Rodgers,2001)

The data collected suggest that the main factors affecting teachers’ decisions at lesson
planning stage are student-related aspects and those connected to teaching standards and resources.
These include curriculum standards, learning goals and outcomes, student profiles, topic of the

lesson, classroom dynamics and student motivation.

When asked about lesson planning almost all teachers stated that they first consider the
curriculum standards and learning goals given for a particular lesson. They also noted that they
consider group profile, knowledge and characteristics of students and build their lesson plans
accordingly. However, while sharing the steps during lesson planning, they gave priority to different

factors as main consideration.

Participant 1, for example, described her lesson planning the following way, mentioning

that she considers learning goals and student motivation.

Dars planimi hazirlayarkon, ilk 6ncoe.... hanst hadofs catacam? Yoni, bu monim ii¢iin
onomlidir. Bugiin mon usaqlara ns dyrads bilorom? Yoni, artiq bu 45 daqiqe bitondon sonra
usaqlar bu hissoni aldo eds bilocoklormi?

[ When preparing my lesson plan, the first thing I consider is... what goal am I going to
achieve? That’s important to me. What can I teach the students today? In other words, by

the end of these 45 minutes, will the students have been able to grasp this part]
Participant 6, who earlier emphasized the effectiveness of communicative language

teaching used in British council English clubs, noted that replicating the same methods at school is
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often challenging. She attributed this to two main constraints, school “programme -later clarified as
the annual academic plan which outlines curriculum standards and learning outcomes — as well as
time limitations.
Bu tisullar1 moktobda elomok miimkiindiir, amma har dofs miimkiin olmur. Ciinki
moktobimizin ayrica proqrami var. Hom vaxt gedir, olavo vaxt gedir. 45 daqiqo orzindo
bunu s1gi1sdirmaq olmur.
[ It’s possible to use these[ communicative] methods at school, but not every time. That’s

because our school has its own specific program. It also takes extra time, and it’s hard to fit

everything into a 45-minute lesson ](Participant 6)

Participant 6 described the process in greatest detail, stating that having a proper lesson
plan gives her confidence and helps her manage the lesson with ease. She explained that lesson
planning involves referring to learning goals, curriculum standards, and the specific steps of the
teaching process. She also highlighted how a structured plan helps teachers make more informed
decisions about their teaching practices.

Yoni, mon soxson 6z adimdan deyirom ki, man dars planim olanda, man darss tam giivonli

sokilda girirom vo dorsin hor moarholosini asanliqla idara edo bilirom.

[ I can say personally that when I have a lesson plan, I enter the classroom with full

confidence and can easily manage each stage of the lesson. ](Participant 6)
These insights suggest that curriculum standards and time constraints, along with the need
for more structured lesson planning, play an important role in shaping teachers’ instructional

decisions, even when they express a preference for more innovative and learner-centred practices.

However, the response provided by Participant 7, suggests that classroom profile and
dynamics are relatively more important for her at this stage, suggesting that these factors may also

affect ELTs’ decisions regarding the use of certain teaching practices.
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[k névbads sinifi diisiiniirom., gatirirom gdziimiin niino. Belo baslasam, bu siniflo bilirom
ki, bu sinifds onu ala bilocoyom. Ciinki orada potensiyalli sagirdlor var. Baglayiram eloco
planimi hazirlamaga.

[ First of all, I think about the class—I picture it in my mind. If I start like this, I know that
with this class, I’ll be able to achieve it, because there are students with potential. That’s

how I begin preparing my lesson plan]

Apart from the factors teachers consider at lesson planning stage, they also shared several
other factors that influence their choices regarding teaching practices. Along with student
motivation, student needs and interests mentioned above, teacher’s satisfaction with their career
choice was also reported by teachers during the interviews. Several participants reported

experiencing a strong sense of fulfilment when students were actively involved in the lesson.

Participant 5 stated that when she sees students getting bored, she changes the flow of the

lesson by incorporating games:

Bozon oyunlar togkil edirom. Gorando ki, usaqlar yorulurlar, sixilirlar, oyunlar toskil edirik.
“Tonboal’ usaqlarida dorso bu vasito ilo colb edirik.
[Sometimes I organize games. When I see that the students are getting tired or bored, we

organize games. It’s also a way to engage the less motivated students in the lesson]

This indicates that the teachers is not only aware of the positive effect of games on student
motivation, but is also personally committed to maintaining a dynamic and responsive classroom
environment. She further explained how student engagement directly enhances her own motivation

and satisfaction as a teacher.

Tabii ki, onlardan istifade edondo sagirdlorlo daha maraqli dors alinir, sagirdlor daha ¢ox
colb olunur darsa. Dars daha interaktiv alinir. Vo mon do, albatto, cox sevinirom usaqlarin
dorso maragini goronda. Cox sevinirom vo eva gedib onlar {igiin daha da slavs nolorso
gotirmoys hovoslonirom.

[Of course, when I use those [methods], the lessons become more engaging for the
students, and they get more involved. The lesson becomes more interactive. And naturally,
I feel very happy when I see the students interested in the lesson. I feel so happy that I go

home feeling motivated to bring even more additional materials for them (Participant 5)
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Several other teachers also highlighted the need to be aware of students’ needs and interests as well
as the importance of a student-centred approach for ‘Generation Alfa’. For example, Participant 1
underscored that this generation prefers learning through inquiry-based teaching rather than being
lectured.
Bozon usaglar sikayat edirlor ki, mosalon, bazi miisllimlor bizdon heg bir sual almir vo
goriirom ki, usaqlar burada sixiliblar. Ciinki artiq bu dovriin usaqlari, yani Alfa naslinin
usaqlaridirlar, onlar istoyirlor ki, onlara daha ¢ox sual verilsin, onlarla diskussiya aparilsin.
[ Sometimes students complain that some teachers never ask them any questions, and I can

see that the students are bored in those classes. Because today’s students—the Alpha

generation—want to be asked more questions, and they want to engage in discussions]

However, the same teacher reported that although she is aware of the benefits of different
interaction patterns, she tends to avoid using ‘group works’ due to the class getting noisy- an issue
also raised by another teacher. She perceives it as a ‘challenge for herself” as noted earlier in this
chapter. This might suggest that ELTs can avoid certain teaching practices due to the perceived lack

of classroom management competence.

Several other teachers also mentioned avoiding group work due to the class getting too
noisy, which makes classroom management even more difficult. Additionally, among the factors
influencing teachers’ decisions was also class size. Some of the teachers noted that along with class
dynamics mentioned above, they also need to consider the class size, since in one of the schools the

classes are not divided into groups and teachers have to instruct the whole class.

Another factor that emerged during interviews was the use of coursebooks. As it was
discussed earlier in the chapter, the participants noted that while ‘old’ coursebooks were designed
with ‘grammar-translation method’ in mind, the new ones are organized in a way that focuses on
four language skills-reading, writing, listening, and speaking -along with grammar and vocabulary. It

was reported that while ‘old’ books inhibited teachers from teaching innovatively, lacking even
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listening audios, whereas the new ones support innovation due to their modern and comprehensive

design.

Apart from the coursebook, other teaching resources such as teacher’s book for each grade
and availability of technology- were also reported to influence ELTs’ decisions regarding their
teaching practices. The participants stated that before making decisions on how to deliver the lesson
they refer to teacher’s books. Along with the curriculum standards and learning goals outlined in this
book, they also consider the suggestions given in the book on how to motivate students, which extra
activities to use and whether these activities are appropriate for the group and is consistent with

students’ proficiency level. If so, they apply those suggestions in their classroom.

Participant 8, for example, noted that she refers to that book to write the ‘annual
programme’ discussed earlier in the chapter.

Dorsi miiollimlor {igiin rahat ediblor. Hor sey rahatdir orada, mosalon, istor tapsiriglari, istor

formalari. Masolon, proqramlar1 6ziim yaziram, programlar1t mon yaziram 5-don 9-a godor.

Onlardan istifado edorok yaziram programlari.

[They have made the lesson convenient for teachers. Everything is easy there—for

example, the tasks and the templates. For instance, I write the programs myself; I prepare

the programs from grades 5 to 9. I use those resources when writing the programs]
This answer suggests that this resource does not only guide teachers in lesson planning but

helps them identify, what they are expected to teach within one academic year.

Finally, along the factors discussed above, the teachers also reported that they need to
consider the availability of technology in the classroom, which is discussed in more detail later in

this chapter.

To sum up, the data suggest that ELTs’ decisions are shaped through a mix of intrinsic

motivation and external factors. While many are intrinsically motivated to learn and teach
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innovatively, teaching standards and available resources, student-related factors as well as school

environment must also be considered as they significantly influence their teaching practices.

Challenges faced by ELTs

During the interviews, some teachers also mentioned some of the challenges they are facing
due to lack of resources mainly in terms of technology. Teachers had different attitudes to the
challenges- some did not even perceive them as problems since they had already found ways to

overcome them.

Participant 3, for instance, stated that although the issues related to lack of technology are
being solved at the moment, this does not allow them to use digital devices for all lessons. It can be
suggested from her response that she views the lack of technology as barrier for technology

integration into classrooms.

Masolon, bizim alimizds proyektorumiz, isigimiz yoxdur, ¢iinki bizim rayonda
rastlasdigimiz problemlordon biride bunlardir. Diizdiir, hazirda bunlar aradan
galxmaqdadir. Amma bu rastlasdigimiz problemlors gora biz har dors bu texnoloji
alotlordon isfads edo bilmirik.

[ For example, we don’t have a projector or proper lighting, because these are some of the
issues we face in our district. It’s true that these problems are currently being addressed, but

due to such challenges, we can’t use technological tools in every lesson]

However, not all teachers saw this as challenge, and some came up with practical solutions.
Participant 2, for example, bought herself a small listening device that makes the listening track
audible for all students. Several other teachers also mentioned using similar devices, which they
carried in their bags for lessons and even showed to me during the interviews.

Bunun [dinloma] {ig¢lin monim belo deyimda dinloms cihazlarim, qurgularim var ki, hazirda

elo sumkada gozdirirom vo yaxud da sasli gokilda.... Dinloms o demok deyil ki, miitloq

qurgu olmalidir. Masalon, man matni oxuyum, transkriptin bir hissisini oxuyum, onlarda

[tolobalordo] mons qulaq asib o suallar1 isloys bilorlor. Osas odur ki, dinloma

deyanda...esitmo bacarig1 olan usaq dinloyib anlayirsa, tapisirigi da icra eds bilacak.
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[ For listening activities—Ilet me say, there are listening devices , and I currently carry one
around in my bag. But listening doesn’t necessarily mean there has to be a device. I can
simply read the transcript out loud myself. They can listen to me and then do the exercises
based on that. The main point is that if a student has listening comprehension skills—if they

can listen and understand—they will be able to complete the task.]

Participant 2, who previously emphasized that innovative teaching does not necessarily
require technology, highlighted that the absence of digital devices should not be seen as a barrier to
conducting listening activities. She elaborated that while she happens to have a small hearing gadget
in her purse, she might sometimes read the transcript herself, offering students the opportunity to
develop their listening skills by attending to her voice. In her words, students' ability to hear and
comprehend facilitates their completing the tasks that are posed to them, and that is the ultimate

goal.

Another teacher also mentioned that despite having struggled with the availability of
technology in the classroom, she finally addressed the issue by purchasing her own laptop. This
enabled her to show videos from Youtube or Time to Watch section of their coursebooks during
lessons.

Tutaq ki, mon mévzumla bagl usaqlara bir video gostormok istoyirom. Qalirdim, neco

gostorim, neco edim. Amma sonra onu aradan qaldirmaga ¢alisgdim. Cox siikiir, onu

qaldirdim. Yoni, 6ziims sizin kimi laptop toskil etmisom. Yeno deyirom, dorsliklo
kifayatlonmok lazim deyil. O, usagdan maraq yaratmaqdan otrii.

[ Let’s say, I wanted to show the students a video related to the topic. I used to struggle

with how to show it, how to make it work. But then I tried to overcome that problem—and

thankfully, I did. I managed to get myself a laptop, just like yours. As I always say, it’s not

enough to rely solely on the textbook. It’s about sparking interest in the student]

However, the availability was not the only challenge that emerged during the interviews.
Some teachers reported difficulties with classroom management during group work as well as time
management. Since classroom management was discussed earlier in this chapter and participant

quote was presented, it is not elaborated in this section.
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As regards time management, the ELTs reported that with curriculum standards on one
hand and time constraints on the other, they sometimes struggle to manage their time effectively

while instructing and assessing all their students.

For example, Participant 6 noted that it is difficult for her to find time for both to assessing
homework assignments and delivering new lessons within a single class. She noted that although
she tries to check them during the last five minutes of the lesson or a few lessons later, she does not

feel that this approach is effective enough.

Amma tam da tiroyim istadiyi kimi yoxlaya bilmirom [ev tapsirigini] . Bir do goriirson, 2-3
dors kegir, sonra onlarin yazdigi, tutaq ki, 10 climlodon ibarat bir sey yazirlar, onlarin tigiinii
yoxlamaga vaxt tapiram, amma bilmirom ki, tozo dorsi kegonds onu dorsin hansi hissasino
salim.

[But I can’t really check the homework the way I would like to. Sometimes two or three
lessons go by, and then they submit a piece of writing, say about 10 sentences. I only
manage to check three of them, but I’m not sure where to fit the rest into the next lesson]
Participant 6

Finally, several teachers reported that they sometimes struggle with differentiated instruction for
lower proficiency students in the classroom. They noted that with curriculum standards changing
for each grade, it becomes challenging to support students whose levels are below curriculum
expectations. Sometimes they need to revisit the ‘basics’ to help these students to catch up with
their peers. Regarding this issue, Participant 5 suggested that it would be great if the same teacher
followed the same class from Grade 5 through to the senior years, rather than having a different
teacher for each grade, which she believes contributes to the problem. She also added that it is also
difficult to use innovative teaching practices in the classroom, when there are many students falling
below the expected benchmark.
Mosolon, tutalim 5-ci sinifdo mon oluram, 7-ci sinifdo basqa miiollims, 10-cu sinifds iso
yena basqa miiallime dors deyir. Mona galon usaqlarm i¢inds zaiflori olur vo onlar1 diger
usaqlara ¢catdirmaq vaxt aparir, ¢otin olur. Bu metodlarla islomok do vaxt tolob edir. Amma
miiollim 6zii eyni sinfi 5-don 10-cu sinifo godor aparanda bu, monim fikrimca, daha yaxs1
olur.
[ For example, let’s say I teach them in 5th grade, another teacher takes over in 7th grade,

and yet another one in 10th grade. Among the students I get, there are weaker ones, and
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helping them catch up with the others takes time and is difficult. Working with them using
these methods also takes time. But in my opinion, if the same teacher teaches the same
class from 5th to 10th grade, it works better.]
To sum up, the data suggest that ELTs face a range of practical challenges that also influence their
teaching practices. These include insufficient technological resources, difficulties with classroom
and time managements as well as the need to support students with diverse language abilities.
While some ELTs consider these as © barriers’, others demonstrate adaptability by using their own

devices or modifying their instruction to fit the classroom context.
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CHAPTER 5: DISCUSSION
Chapter 4 provided a detailed presentation of the study findings that covered the following

research questions: What are the current teaching practices by ELTS in a regional context in
Azerbaijan? What factors influence teachers’ decisions regarding their teaching practices? Before
discussing the findings, it is important to briefly revisit the key findings from the literature review,
as this will help facilitate a clearer comparison with the results of the current study. As presented in

Chapter 2, a review of the literature was concluded the following way.

A close examination of language teaching books in the literature review, revealed that
although there are a range of methods used in language learning and teaching, there is no best or
single effective method. Therefore, traditional and communication-based teaching practices should
be implemented in combination with each other to develop students’ language skills (Dornyei

2013, Harmer 2001).

As regards human motivation, in our Literature review part it was concluded that human
motivation can be both intrinsic and extrinsic, since people do not only act because they are
intrinsically motivated. External factors can also either support or undermine intrinsic motivation

of teachers (Ryan& Deci, 2000).

Finally, the study of the existing literature revealed what factors influence students’ low
competence of communication skills. So, studies in Kazakhstan, Turkiye and Azerbaijan revealed
limited implementation of communicative and learner-centred practices by English language
teachers, which impeded effective language acquisition (Beisenbayeva, 2020; Solak & Bayar,
2015, Suleymanova 2022). As of factors influencing ELTs’ decisions regarding their teaching

practices, review of the literature revealed the following external factors:

e teacher’s low communication skills, less interactive textbooks (Mammadova, 2021)

e requirements of State Examination Center, little access to professional development
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programmes (Suleymanova, 2022)

e insufficient knowledge of ELTs about innovative teaching practices (Huseynova,2023)

in the context of Azerbaijan

However, there was almost no research into human motivation as a factor influencing
teachers’ decisions regarding their teacher practices in the context of English Language Teaching at

secondary school level.

In this study, I tried to find out what the current teaching practices of English Language
Teachers in a regional context in Azerbaijan are as well as factors influencing their decisions
regarding the use of certain teaching practices from teachers’ own perspectives allowing them to

share their ‘voices’

Revisiting the research findings, there was some alignment between the current data and the
existing literature in relation to both research questions. Additionally, the study uncovered some

findings that are not yet addressed in the existing local studies.
Teaching Practices by ELTs in a Regional Context in Azerbaijan
Innovative Teaching vs Traditional Teaching

The data suggest that secondary school ELTs use a blend of traditional and innovative
teaching practices in their classrooms, which was revealed through the interviews and document
analyses of the lesson plans and summative assessments. Some teachers noted that they
deliberately vary their teaching practices depending on the topic or group profile. This flexible
approach aligns with the widely supported view in language teaching and learning that ‘no single

method’ is applicable to all situations (Dornyei, Z. 200, Harmer 2015, Richards &Rodgers,2001 ).

Additionally, the teachers also reported attaching equal importance to four language skills
along with grammar and vocabulary in their classrooms. Such an approach to language teaching is

consistent with the principles of Communicative Language Teaching, which aims to develop
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students’ communication skills based on other language skills (Freeman& Anderson, 2011), rather

than prioritizing reading and writing skills only as in Grammar translation method (Harmer, 2015).

Furthermore, ELTs also reported tailoring their teaching mostly to the needs and interests
of their students. This finding is consistent both with the requirements of National Curriculum of
Azerbaijan( 2006) and the principles of effective language teaching highlighted by Richards and

Rodgers, which necessitates addressing learners’ needs and interests (2001).

While teachers acknowledged the fact that they cannot always use innovative teaching
practices in their classrooms, their answers did not suggest that they rely heavily on teacher-
centred, traditional teaching methods. This finding does not fully align with the findings by
Suleymanova (2022) which suggested dominance of traditional grammar-focused lessons.
However, there was partial agreement between these two studies. Some teachers in the current
study noted that with higher grade students, they occasionally prioritize accuracy-based practices
due to exam preparation requirements. This concern was also highlighted in Suleymanova’s (2022)
research, as well as in Solak and Bayar’s (2015) study which was conducted in Tiirkiye.
Interaction Patterns

The study by Suleymanova (2022) also revealed the lack of interaction in English lessons
among students. Therefore, in this study teachers were also asked which interaction patterns they
usually rely on in their classrooms. Six out of eight teachers reported that they usually use
individual work, pair work and whole class discussions in their classes. This suggests that although
there is some student-to-student interaction in the classroom, which is necessary part of language
learning (Loewen & Sato, 2018), it is mostly limited to pair works and partially aligns with above
mentioned finding about limited student interaction in the English Language classrooms by
Suleymanova (2022). Moreover, it is also partially consistent with the principles of language
teaching and learning highlighted by Richards and Rodgers (2001), which necessitates

maximumstudent-to-student interaction in the classroom to support students’ communication skills.
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Teaching resources

The studies by Mammadova (2021) and Suleymanova(2022) also uncovered that textbooks
are ineffective and do not aim at developing students’ language skills. This is also somehow
consistent with the findings of this study. During the interviews, ELTs referred to ‘old’ books as
being based on Grammar-translation method rather than being communication-based, with almost
no focus on developing four important language skills. However, almost all teachers reported that
‘new’ textbooks are different and are based on four language skills. They noted that they are
organized in a way that they address all four language skills at the same time, which is consistent
with the principles of Communicative language teaching and learning (Harmer, 2015). ELTs
reported that only the book for Grade 6 has not been renewed for regional schools and they still
have to use the old ‘one’, which aligns with findings of other local studies (Mammadova, 2021;

Suleymanova, 2022)

Therefore, although findings by Mammadova (2021) and Suleymanova(2022) regarding
less interactive textbooks contributing to traditional teaching practices were valid at the time, they
do not fully reflect the current context, since as reported by teachers, the books for almost all
grades except for Grade 6, have been improved and have become more interactive involving all

necessary language skills.

Furthermore, findings by Mammadova (2021) at higher education level in English
Language classrooms revealed heavy reliance of ELTs on textbooks and avoidance to use any
additional materials. However, the participants in this study reported that they make use of extra
worksheets if the students’ level is below the curriculum expectations or when the materials in the

books are not sufficient to support their learning.

Another finding of this study, which was not reported in the reviewed local studies, is the

integration of technology by ELTs both into their instruction and assessment. The participants
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noted that they watch different Youtube videos, ‘“Time to Watch’ section on their coursebook and
also create content and assessment tasks on different digital platforms mainly relying on their own

devices.

Therefore, it can be suggested that the findings of this research added to the current local
literature by revealing that despite lack of resources in terms of technology and equipment at
schools, ELTs are trying to incorporate technology into their classes through their own devices,

since they believe that technology integration increases student motivation.

To sum up, the findings of this study reveal both consistencies and inconsistencies with the

current reviewed literature in relation to teaching resources.

Assessment types

Additionally, findings by Suleymanova (2022) and by Solak and Bayar (2015) also
revealed that assessment methods involve little to no speaking tests and the wide use of close-
ended questions. The findings of the current research suggest partial agreement with this aspect as
well. While ELTs acknowledged that they mainly rely on close-ended questions for summative
assessment, which is perceived as ‘more important’ by students, they also incorporate discussions,
role-plays, video-making speaking activities and listening-speaking activities as part of formative
assessment. This aligns with the principles of task-based assessment that involves learners in
‘performing’ the behaviours and engaging in communication with each other that language
teaching aims to develop -such as speaking, requesting, responding, combining listening and
speaking etc. In contrast to traditional paper-and-pencil tests, these assessments elicit genuine
communicative interaction, thereby revealing learners’ true communicative skills and providing a

fuller picture of their abilities (Freeman& Anderson, 2011; Brown & Abeywickrama, 2019).

To sum up , the findings suggest an integration of dynamic, learner-centred speaking tasks

into formative assessment processes, even though summative assessments still tend to incorporate
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closed-ended questions, mainly focusing on the reading and writing, which both align with and

diverge from the existing literature regarding assessment methods.

Professional Development of ELTs

Since integration of innovative teaching practices requires certain level of competence and
involvement in professional development programmes (PDPs), the responses by interviewees
showed high enthusiasm to learn new teaching methods and techniques to be able to apply them in
the classroom. All teachers reported having participated in many PDPs organized by the Ministry
of Education of Azerbaijan, the British Council and many other organizations both online and
offline, both within and outside the country to improve their teaching. Several ELTs even reported
having participated in various self-initiated and self-funded PDPs such as TKT, organized by
Cambridge Assessment English. Such commitment to continuous growth is consistent with the
requirements of Education Law of the Republic of Azerbaijan (1992), which mandates that all
teachers engage in ongoing learning and implement innovative teaching practices in their

classrooms (1992).

Need for more Support

While a study by Huseynova (2023) revealed that teachers have insufficient knowledge
about widely used modern teaching methods, interviewed ELTs showed high awareness of them
and gave many examples on how they employ them in their classes. Probably, frequent reference
of ELTs to teachers’ books that gives teaching-related suggestions on how to apply different
methods and organize their lessons as well as high involvement in PDPs contributed to their levels
of awareness. This knowledge and awareness were not only shown in their descriptions they have
provided during the interviews, but were also reflected in their lesson plans, as part of document

analyses for this research. However, still more research needs to be done on how effectively they
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are implemented since the findings both by Huseynova (2023) and the ones given in this paper are

of self-reported nature.

Nevertheless, several teachers voiced their need for support in areas such as classroom
management during group works, time management and differentiated instruction- particularly
when the students’ proficiency level falls below the required standards outlined in the curriculum.
They shared concerns that sometimes they simply do not know how to structure their teaching or
effectively support their students. This finding is consistent with those reported by Kosar,
Dolapg¢ioglu, and Akbana (2022), who revealed that ELTs in Anatolian high schools tended to
actively engage in individually conducted PDPs and expressed a need for further training,

especially in teaching and assessing communication skills.

To sum up, although almost all teachers have participated in many PDPs that positively
contributed to their teaching, some of them still perceive a lack of competence when it comes to
effectively implementing their knowledge in actual classroom and expressed their need for support
in this regard. Therefore, the findings of this study showed both consistencies and inconsistencies

in relation to ELTs’ teaching competencies and revealed a need for further research.

Factors Influencing ELTs’ Decisions regarding their Teaching Practices

To better understand the factors influencing ELTs’ decisions regarding their teaching
practices, the data has been analysed through the lens of Self Determination Theory (SDT).The
main factors affecting teachers’ choices are given based on human motivation and decided whether

they stem from intrinsic or extrinsic motivation, or interaction of both.
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Factors supporting/inhibiting innovative teaching
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Internal factors supporting

Innovative Teaching

External factors supporting

Innovative Teaching

External factors inhibiting

Innovative Teaching

e Satisfaction with the
Career choice

e Interest in the Subject

e Growth-orientedness
Psychological needs for:

e Autonomy

e Relatedness

e Competence

e Increased student
motivation

e Positive student
feedback

e Teacher’s book

e Renewed coursebooks

e Lack of technological
resources

e Student level below
curriculum expectations

e Large class size

e Time constraints

e Curriculum standards

Learning goals

Since all interviewed teachers reported their tendency to teach innovatively, the factors

were grouped into three categories: internal factors supporting innovative teaching, external factors

supporting innovative teaching and external factors inhibiting innovative teaching (see Table 4).

However, two of the factors, i.e. curriculum standards and learning goals are included both in the

second and third categories, as ELTs expressed mixed views-sometimes they see them as

facilitating innovative teaching, other times they are perceived as ‘barriers’ to teach innovatively.

Intrinsic Motivation and Basic Psychological Needs

The findings of this study suggest that ELTs’ teaching practices are influenced both by their

intrinsic motivation and external factors. All ELTs reported being intrinsically motivated to

become teachers and teach innovatively in their classrooms. They all expressed satisfaction with

their career choice, an interest in the English Language and a strong sense growth-orientedness,

which are categorized as internal factors supporting ELTs to teach innovatively, which are

discussed through the lenses of SDT by Ryan and Deci (2000).
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This study highlights the importance of three main psychological needs: autonomy,

competence, and relatedness.

Firstly, most ELTs reported that they willingly chose this career and enjoy the freedom to
design their lessons. This reflects a strong sense of autonomy, which fosters their intrinsic
motivation. Additionally, in this study almost all teachers reported their inner desire to use
innovative teaching practices to enhance the productivity of their lessons. To be able to do so, they
are constantly taking part in different PDPs to improve their teaching and find answers to their
‘questions’. This finding is consistent with the definition of intrinsic motivation provided by Ryan
and Deci ( 2000), which is “the inherent tendency to seek out novelty and challenges, to extend

and exercise one’s capacities, to explore and to learn” ( p. 70).

They also expressed a strong sense of connection to their students, schools they worked at,
as well as society, seeing teaching as a ‘noble’ and meaningful profession, which plays an
important role in the development of society. Such an attitude to teaching reflects the need for

relatedness of ELTs.

Finally, the need for competence was also evident in ELTs’ active engagement in PDPs —
both required and self-initiated. However, when they were not feeling competent enough, for
example, when trying to manage group work in larger classes, their motivation to opt for such

innovative practices decreased.

Overall, the study suggests that when ELTs’ core psychological needs are accommodated,
they are more likely to be motivated to incorporate innovative teaching practices in their classes,
which is consistent with the principles of SDT by Ryan and Deci (2000).

External Factors
Besides intrinsic motivation, a range of other external factors also influence ELTs’

decisions regarding their teaching practices. This aligns with SDT, in accordance with which
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human motivation is not only driven by intrinsic one but is also fostered or undermined by a range
of external factors (Ryan & Deci, 2000). The specific examples of external factors supporting or

undermining teacher motivation are provided in more detail below.

Student Needs and Engagement

Interestingly, students’ interests and motivation as well as their learning needs emerged as
both internal and external motivators for ELTs. The interviewees reported that they adjust their
teaching based on how students respond to their lessons. ELTs also noted that increased student
motivation and satisfaction with the lesson, expressed through positive feedback, in turn, inspired
them to teach more innovatively while accommodating learners’ needs and interests. This suggests

that intrinsic and extrinsic motivation often coexist and are interrelated (Ryan & Deci, 2000, p. 70).

Teaching Resources

Additionally, among the factors supporting teachers to implement their lessons in an
innovative way was the improved textbooks. Since the books themselves are now designed in a
communication-based approach, this saves teachers’ time and guides ELTs in a way that they
deliver their lessons by focusing on four necessary language skills at the same time. Moreover, the
teacher’s book which was considered as a useful guide for most teachers was another factor

supporting teachers’ motivation (Ryan & Deci, 2000).

Although among the challenges we revealed some lack of resources- particularly digital
devices- most teachers found ways to overcome them by obtaining audio devices, laptops and
tablets. These efforts enabled them to introduce innovations into their classrooms and make
teaching more effective and convenient. This aligns with the findings by Aghayeva (2019), whose
study revealed that when faculty believe in the effectiveness of innovative teaching methods, they

find ways to overcome challenges to implement them in their classroom.
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Teaching Standards

When we asked teachers about the steps they take during lesson planning, almost all of
them referred to curriculum standards and learning goals mandated by National Curriculum of our
country. While this helps them guide their teaching, sometimes they feel constrained, since they are
not able to devote more time to innovative teaching practices, reporting that they take sometimes
too much their classroom time. This reflects a broader challenge in delivering more within a
restricted timeframe, revealing another external factor that also decreases ELTs intrinsic
motivation- time constraints. This aligns with SDT, in accordance with which external factors
might undermine human motivation (Ryan & Deci, 2000). Additionally, these findings are also
consistent with those by Suleymanova (2022) whose study revealed that the need for accuracy
imposed by State Examination Centre for higher grades as well as time constraints also refrain
teachers from having fully innovative teaching lessons. Therefore, despite teachers’ intrinsic
motivation to build their lessons in an engaging way they had to consider other external factors and
adjust their instruction accordingly.

Classroom Dynamic

Among the factors, which undermined teacher motivation to use innovative teaching
practices, were noisy and large classrooms. This, in turn, arose due to a perceived lack of
competence or low classroom management skills during interactive tasks by some ELTs, which
was discussed above. These findings are also consistent with SDT, which posits that the need for
competence is a fundamental psychological need fostering human motivation (Ryan & Deci, 2000,

p. 70).

To sum up, almost all ELTs reported their tendency to deliver their lessons in an innovative
way, primarily because it resulted in more teacher satisfaction, increased student motivation and

better learning outcomes. However, some external factors such as fixed curriculum standards,
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learning goals, perceived lack of competence for better classroom management and classroom
dynamics reportedly refrains teachers from being fully innovative in their classes.
Conclusion

In conclusion, the aforementioned findings indicate that secondary school ELTs are using
different teaching practices, which are both innovative and traditional in nature. As was described
above, there are different factors influencing secondary school ELTs’ decisions regarding their
teaching practices. While most study participants revealed the tendency to make use of innovative
teaching practices, there are some internal and external factors that influenced teachers’ choices.
The data suggest that all teachers define innovative teaching as learner-centred teaching with
students being active in the classroom and teachers having facilitating roles. All the participants
agreed that students generally feel more motivated and are more engaged during innovative

teaching.

Based on the data suggested, the factors influencing ELTs’ decisions have been grouped
into three categories. The first group of factors are the ones related to teachers’ intrinsic
motivation: satisfaction with the career choice, interest in the subject and growth orientedness as
well as psychological needs such as autonomy, relatedness and competence. The second group of
factors includes the ones that were external in nature and supported teachers in their choices for
innovative teaching: increased student motivation, positive student feedback, teacher’s book,
newly enhanced coursebooks. The third group involves external factors that usually refrain
teachers from innovative teaching: lack of technological resources, student level below curriculum
expectation, perceived lack of competence, large class size and time constrains. However, two
factors i.e., curriculum standards and learning goals are included into both second and third group
since they are seen neutral in nature, while sometimes they serve as motivators, other times they

are perceived as barriers.
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In this chapter, a discussion of the findings was provided. Limitations and delimitations of
the study were also included in the Methodology section of this paper. Finally, implications for

research and practice are outlined.

Implications for Research

Drawing from the findings of this study, several avenues for future research are
recommended to better understand current teaching practices by secondary school ELTs. These
suggestions are aimed at addressing existing limitations and providing more comprehensive data

about regions of Azerbaijan.

Firstly, the current study is limited to one region of Azerbaijan due to time and cost
restraints and therefore does not cover the data about any other regions of our country. To obtain a
more representative understanding of current teaching practices of secondary school ELTs and
factors influencing their decisions, further research needs to be conducted to include multiple

regions.

Secondly, although self-reported information captures teachers’ opinions and practices, it
does not necessarily indicate what occurs within the confines of the classroom. Incorporating direct
observations of the classroom would help understand how those beliefs and teaching practices are
integrated into daily practices. Addressing self-reported data shortcomings with observational
evidence can provide deeper insights into the actual teaching practices and allow to see the extent

to which participant responses align with their actual classroom practices.

Finally, this study aimed to help teachers share their voices and see the case from their
perspective, yet the voices of other stakeholders such as learners, parents and school administration
are also important in the analysis of education. Including their perspectives can also help

understand the effectiveness of the current teaching practices by secondary school ELTs.
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Implications for Practice

The study shows us that most secondary school ELTs from the regions of Azerbaijan seem
to have a high level of intrinsic motivation and commitment to professional growth. However, their
ability to implement innovative teaching practices often remains limited by systemic and
contextual constraints. Hence, this clearly indicates an area of concern for educational
policymakers and school leaders to cultivate and facilitate modes that actively support and

encourage innovative teaching.

During the interviews some teachers revealed their need for support. They noted that
although they are aware of the benefits of having groupworks as part of collaborative learning,

their perceived lack of confidence impedes them from doing so.

Firstly, I would suggest having regular interviews with teachers to let them share their
voices and concerns , if any. What I noticed after many interviews was that teachers felt extremely
satisfied to share their experiences and acknowledged that this interview gave them a chance to
self-reflect. One of the teachers even stated that it was the first time she talked about her

experiences in such detail.

Secondly, based on the information gained from the interviews, which might reflect
common concerns of teachers, more targeted professional development programmes can be
organized. Since those PDPs will be more relevant to teachers’ needs and interests, they might be

more productive and improve teachers’ pedagogical skills even further.

Finally, it would also be very effective if those programmes involved teachers having Demo
lessons with education specialists observing them and pinpointing to their strengths and areas for
improvement, rather than making teachers passive listeners throughout the programme. Follow- up
Demo Lessons in teachers’ real classroom or with simulated ones can help them benefit even more

from the programme.
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APPENDIX A
Teaching Practices by Secondary School English Language Teachers

Consent Form

Dear Participant:

This is an invitation to participate in an interview that is a part of a dissertation study which
intends to explore teaching practices used by secondary school English Language Teachers
(ELTs) in a regional context in Azerbaijan. Your much valued participation will contribute
to understanding of current teaching practices by secondary school ELTs and factors
influencing their decisions regarding the use of teaching practices. This study, which is
entitled Teaching Practices by secondary school ELTs in a regional context in Azerbaijan is
conducted by Sitara Huseynzade, under the supervision of Dr. Jeyran Aghayeva. Each
interview will last approximately 60 minutes, depending on how long your responses are.

Your participation in this study is completely voluntary. You may say no, or you may
choose to answer only the questions you feel comfortable answering. Any direct
identification of information, such as your name and educational institution you work at,
will be removed from the data when the responses are analyzed. Only the reviewers who
agree to the terms of confidentiality will have access to the data as they review the data
analysis and codes and will have no direct identification informationand will not see your
name. After your responses are analyzed and built into themes, they will be compiled into a
paper as part of a dissertation research study.

Because all the possible measures will be taken to keep participant identity private, this
study poses no risk to the individuals. Participants may feel unnecessary pressure to partake
in this study because of the administrative or political pressure. However, this type of
involuntary participation is completely discouraged as it violates the participant rights.
Therefore, you should know the participation is completely voluntary and your decision not
to participate will not be disclosed to anyone. However, your voluntary participation will
benefit you through the self- reflection and sharing your voice and concerns you are facing
in your teaching.

A final copy of the study will not include your identification information and your name.
Althoughevery attempt will be made to protect participant confidentiality, some
distinguishing answers may reveal participant identity. Your responses or decision whether
or not to answer some questions will not affect your status as a teacher. At any point, you
may withdraw as a participant from the study. Y our privacy will be protected to the
maximum extent allowed by law.
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If you have any questions about this study, please contact Dr. Jeyran Aghayeva,
AssociateProfessor in Higher Adult and Lifelong Education Program, Ahmadbey
Aghaoglu str.61, ADA University, by phone at +994 12 437 32 35

If you have any additional questions or concerns regarding your rights as a study
participant, or if you are dissatisfied at any time with any aspect of this study, you may
contact, anonymously if you wish, ADA University Phone +994 12 437 32 35 or Fax
+994 12 437 32 36.

Thank you for participating!

I agree to participate in this study. In addition, by signing below I agree to allow my
responses to be audio-recorded for research purposes of this study.

Signature Date

Name
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Razihq Formu
“Azarbaycanda regional kontekstda ingilis dili miiallimlorinin tadris praktikalart”
Hormaotli istirake,

Sizi Azarbaycanda regional kontekstds orta moktob Ingilis dili miiallimlorinin istifado etdiyi
todris praktikalarini arasdirmagi hadofloyon dissertasiya todqigati ¢orgivasindo kegirilon
miisahibads istirak etmays dovet edirik.Sizin dayarli istirakiniz orta maktob ingilis dili
miiollimlorinin hazirki tadris praktikalarini vo onlarin se¢imlorine tosir edon amillorin daha
yaxs1 anlasilmasina tovho veracokdir. “Azarbaycanda regional kontekstds ingilis dili
miiallimlarinin tadris praktikalari” adli bu todqiqat Sitars Hiiseynzads torofindon Dr.Ceyran
Agayeva rohborliyi altinda aparilir. Miisahibs toxminon 60 doqige davam edacak, lakin bu
miiddot cavablarinizin uzunlugundan asili olaraq doyiss bilor.

Bu todqiqatda istirakiniz tamamils kéniilliidiir. Siz imtina eds vo ya yalniz 6zlinilizii rahat
hiss etdiyiniz suallara cavab vermoyi se¢o bilorsiniz. Sizin adiniz vo ya islodiyiniz tohsil
miiossisosi kimi birbasa kimliyinizi agkar eds bilocok molumatlar, cavablarin tohlili zamani
verilonlordan ¢ixarilacaqdir. Malumatlara yalniz moxfiliyin qorunmasi ilo bagli raziliq vermis
soxslor baxa bilocok vo onlar yalniz tohlil vo kodlasdirma prosesino dair molumatlara ¢ixis
olds edacaklar. Onlarim sizin adinizi va soxsiyyatinizi miiayyan edan he¢ bir informasiyani
gormok imkani olmayacaq.Cavablarmiz tohlil edildikdon vo iimumi moévzular {izro
gruplasdirildigdan sonra bu dissertasiya tadqigatinin bir hissosini togkil edocoklor.

[stirak¢ilarm soxsiyyatinin moxfiliyini qorumaq iigiin biitiin miimkiin todbirlor
goriilocoyindon, bu tadqiqat istirak¢ilar {igiin heg bir risk yaratmir.Bozi istirak¢ilar inzibati vo
ya siyasi tozyiq sobobindon bu todqigatda istirak etmoyo macbur hiss edo bilorlor. Lakin bu
clir mocburi istirak tamamils geyri-mogbul hesab olunur, ¢iinki bu, istirak¢ilarin hiiquqlarinin
pozulmasina sobab olur. Buna goro do, bildirmok istordik ki, sizin istirakiniz tamamilo
koniillidiir ve istirak etmomo qorariniz heg¢ kimo agiglanmayacaq.Bununla belo, koniillii
istirakiiz sizo do faydali olacaqdir, ¢linki bu proses 6z todris tocriibonizo 6ziliniizii yenidon
doyorlondirmak, fikirlorinizi ifade etmok vo garsilasdiginiz ¢otinliklori boliismak {i¢iin bir
imkan yaradacaqdir.

Tadqiqatin yekun versiyasinda sizin adimiz vo kimliyinizi miioyyon edon moalumatlar yer
almayacagq.istirak¢ilarin maxfiliyini qorumagq iigiin biitiin miimkiin todbirlor gériilse da, bozi
forqli cavablar istirak¢inin soxsiyystini dolayisi ilo askar eds bilor. Bununla bels, cavablariniz
va ya bozi suallara cavab vermokdon imtina etmoyiniz miisllim kimi statusunuza heg bir tosir
gdstormoyacaokdir.istonilon vaxt todgiqatdan geri gokils bilarsiniz. Sizin moxfiliyiniz qanun
cor¢ivasindos miimkiin olan on yiiksok soviyyads qorunacaqdir.

Ogoar bu tadqiqatla bagli hor hansi sualiniz varsa,elmi rohborim Dr. Ceyran Agayeva ilo
olago saxlaya bilarsiniz. O, ADA Universitetindo Higher Adult and Lifelong Education
ixtisasi lizro professor vozifasinds yer alir.
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Olaqo molumatlart:
1 Unvan: Bhmodboy Agaoglu kiig. 61, ADA Universiteti
] Telefon: +994 12 437 32 35

Ogor bu todqiqatda istirak¢t olaraq hiiquqlarinizla bagli slavs suallariiz vo ya
narahatliqlarmiz varsa, vo ya bu todqiqatin hor hansi bir hissasindon narazisinizsa, ADA
Universiteti ilo alaqo saxlaya bilorsiniz. Anonim olaraq da slaqs yaratmaq miimkiindiir.

Olago molumatlari:
] Telefon: +994 12 437 32 35
T Fax: +994 12 437 32 36

Tadqiqatda istirak etdiyiniz tiglin togokkiir edirik!

Bu tadgiqgatda istirak etmaya raziliq verirom. Bundan alava, asagida imza atmaqla
cavablarimin bu tadqiqatin magsadlori ticiin audio yaziya alinmasina raziliq verdiyimi tasdiq
edirom.

Imza Tarix

Ad
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APPENDIX B

Interview Protocol

Introduction: The researcher will start the conversation by greeting the participant. The
researcher will share personal background information to start the conversation (master’s

degree student at ADA University, former Translation Instructor at LSU).

Purpose: The researcher will explain the purpose the of the study, which is to explore
current teaching practices by secondary school English Language Teachers and

(perceived) factors influencing their decisions regarding the use of teaching practices.

Procedures: The researcher will explain that open-ended questions will be asked from the
interviewee, and that interview may choose to answer or not to answer any questions.
Interviews will last approximately one hour and will be audio-recorded and then transcribed.
After data are collected, participant identity will be masked by replacing participants’ names

with pseudonyms. The analyzed data will be included in the researcher’s dissertation.

Consent: The researcher will explain to the participant that their participation is voluntary
and will ask them to sign consent form and confirm their voluntary participation verbally.
The researcher will encourage the participants to share only the information they are
comfortable sharing with and will remind the participants that their privacy will be
protected using pseudonyms and that they can choose to withdraw at any point. The
participants will be asked to choose their pseudonyms and if not, the researcher will

choose pseudonym for them.

Dialogue: Preliminary interview questions are given below:
Teaching Practices of ELTs
e Could you talk about your academic/professional background?
e Could you talk about your teaching philosophy?
e [ am exploring teaching practices used by secondary school English Language
teachers. How do you define the term “innovative” teaching?
e  What are some forms of teaching you know/prefer? Why?

e How do you approach teaching English?
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Could you describe how you plan lessons?
How do you engage your students during the classroom?
Which interaction patterns do you encourage in the classroom (pair-work, group
work, whole -class discussions etc.) (probing)
What materials do you use in your teaching (e.g. textbooks, digital tools etc.)

How do you assess your students’ progress? What assessment types do you employ?

Factors influencing ELTs’ decisions

How do you decide which teaching practices apply in your classroom?

What influences your decision when choosing a particular teaching method for a
lesson?

What encourages or supports you to apply your preferred teaching practices?
What motivates you to apply innovative/traditional teaching in your classroom?
What challenges, if any, do you confront while using your preferred teaching
practices?

Can you describe a situation where you had to adjust your teaching approach?

Would you like to add anything that I haven’t asked you?

Conclusion: The researcher will ask the participant if they have any questions and will

thank them for the participation
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Miisahiba Protokolu

Giris: Todqiqater istirak¢int salamlayaraq sohboto baslayacaq. Daha sonra todqiqatg1 6z soxsi
moalumatlarini paylasaraq sohboti davam etdiracok (ADA Universitetindo magistratura
tolobasi, LDU-da kegmis Torciimo ixtisasi iizro miiallim).

Magsad: Tadqiqater tadgiqatin maqgsadini izah edacok. Bu tadqiqatin mogsadi, orta maktob
Ingilis dili miiallimlori tarafinden tatbiq edilon hazirki todris praktikalrini va onlarm
se¢imlorina tosir edon amillori aragdirmaqdir.

Prosedurlar:Todqigat¢1 miisahiba prosesini izah edorak bildiracok ki, istirak¢ilara aciq
suallar verilacak va onlarin istonilon suali cavablandirmaqdan imtina etmok haqqi oldugunu
xatirladacaq. Miisahibs toxminon bir saat davam edacak, audio yaziya alinacaq vo daha sonra
yazili formaya ¢evrilocok. Toplanan molumatlarin moxfiliyi qorunacaq va istirakcilarin adlar
sarti adlar ilo ovoz edilocok. Tahlil edilmis molumatlar tadgiqat¢inin dissertasiyasina daxil
edilocok vo naticalor istirakcilarla paylasilacaq.

Razihiq:Tadqiqatg1 istirak¢iya onun bu tadqiqatda istirakinin tamamils koniillii oldugunu izah
edocok vo onlardan yazili Raziliq Formasini imzalamagi va sifahi sokildo istiraklarimi
tosdiglomoyi xahis edocok. Todqiqatcr istirakcilart yalniz 6zlorini rahat hiss etdiklori
molumatlar1 paylasmaga togviq edocok va onlarin moxfiliyinin qorunacagini, adlarinin gorti
adlarla ovoz edilocoyini xatirladacaq. Bundan olavo, istirak¢ilara istonilon vaxt todqigatdan
geri ¢okilmok hiiquglarmin oldugu bildiralocok. Onlara 6z sorti adlarini segmok imkani
verilocok, ogor se¢cim etmozlorso, todqigatg1 onlar ti¢lin sorti ad miioyyon edocok.

Dialoq: Asagida ilkin miisahiba suallari tagdim olunur:

e Akademik/pesokar tocriibaniz haqqinda danisa bilorsinizmi?( Hoar hansi bir pesakar
inkisaf tolimi almisinizmi?-probing)

e Todris/Miisllimlik falsofoniz haqqinda danisa bilorsinizmi?( Sizi miiallimlik pesasina
gatiran na oldu?-probing)

e Orta moktob Ingilis dili miiollimlori torafindon istifads olunan todris praktikalrini
aragdiriram. “Innovativ” todris anlayismni neco izah edordiniz?(“Onanavi tadrisi” neca
izah edardiniz? -probing)

e Ingilis dilinin todrisino yanasma torziniz necadir?Sizca dilin monimsonilmosi iigiim
hans1 tadris tisullar1 vacibdir?Bunlari mévcud moktab soraitinds etmok
mimkiindiirmii?

e Siz hansi todris iisullarin bilirsiniz//iistlin tutursunuz? No iigiin?

e Doars planlarinizi neco hazirlayirsiniz? (Na kimi addimlar atirsiniz?-probing)

e Sinifds tolobalorinizi dorss necs calb edirsiniz? (Har hansi bir xiisusi tisulunuz
varmi?-probing)

e Dorsinizds hansi materiallardan istifads edirsiniz (masalon, dors vosaitlori, rogomsal
alotlor, metodiki vosaitlor vo s.)?

e Tolabalorinizin irsliloyisini neca qiymatlondirirsiniz?
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Hansi giymoatlondirma névlarindan istifada edirsiniz? (probing)

e Dors ii¢iin miioyyan bir todris metodunu segmoyinizo na(lor) tosir edir?

e Secdiyiniz todris metodlarini totbiq etmays sizi na tosviq edir/dostokloyir?

¢ Sinifinizds innovativ/ anonavi tadris iisullarindan istifado etmoys sizi no motivasiya
edir?

e  Ustiin tutdugunuz todris tisullarmni totbiq edorken qarsilasdigmniz osas ¢otinliklor
varmi? ©gor varsa, hansilardir?

e Todris yanagmanizi doyismayas ehtiyac duydugunuz bir voziyysti niimuna ilo izah edo
bilorsinizmi?

e Sinifinizds innovativ/ ononavi tadris lisullarindan istifade etmoys sizi na colb edir?

e Monim sorusmadigim, amma slave etmoak istadiyiniz basqa bir mévzu varmi?

Yekun: Todqiqatcr istirak¢iya hor hansi bir sualinin olub-olmadigini sorusacaq va istirakia
gora ona tosokkiir edacok.
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APPENDIX C
In this part of the research paper more detailed discussion of the terms approach,
method, technique , design is provided and rationale for the use of the term ‘practices’ is

given.

According to a scheme proposed by Edward Anthony (1963), an approach is ‘a set of
correlative assumptions dealing with the nature of language teaching and learning’ and a
‘method’ is an overall plan for the orderly presentation of language material, no part of
which contradicts, and all of which is based upon, the selected approach., which means that
one approach can encompass many methods. However, technique is considered more
implementational and is a specific ‘trick’ or ‘stratagem’applied to achieve ‘immediate
objectives’ (Anthony, 1963, pp.63-67). However, Anthony’s model does not specify the roles
of teachers and learners within a particular method and the expected form of the instructional
materials (Richards & Rodgers, 2001, p.20,). Therefore, for this study the Anthony’s model
revised by Richards and Rodgers (2001) is focused on. According to their model, while the
definition of the term approach remains the same, ‘approach’ and ‘method operate at the level
of Design, at which ‘objectives, syllabus and content are determined’ (2001, p.20). The
implementational term ‘technique’ is referred to by a broader term ‘procedure’, which refers
to “the actual moment- to-moment techniques, practices, and behaviours that operate in
teaching a language according to a particular method” (2001, p.31). Hence, since “a method
is theoretically related to an approach, is organizationally determined by a design, and is
practically realized in procedure” (Richards & Rodgers p. 20, 2001), the use of the term
‘practices can let us see the actual procedures and techniques used in the classrooms based on

a particular design and theoretically associated with an approach



97
References

Adkisson, C., & McCoy, L. P. (2006). A study of teachers’ perceptions of high school
mathematics instructional methods. In L. P. McCoy (Ed.), Studies in teaching 2006:

Research Digest (pp. 1-6). Winston-Salem, NC: Wake Forest University
Afshar, H. S., & Jamshidi, B. (2022). EFL Learners’ Language Learning Strategy Use,
Instrumental Motivation, Self-efficacy, Self-regulation, Autonomy, and L2
Achievement: A SEM Analysis. Applied Research on English Language, 11(4), 133-

159. doi: https://doi.org/10.22108/are.2022.133123.1880

Aghayeva, J. (2019). Changing the way we teach in college: faculty motivation in Azerbaijan
[Doctoral dissertation, Michigan State University]. Michigan State University.

Retrieved October 27, 2023 from https://doi.org/doi:10.25335/x0p2-zz07

Anastasiadis, T., Lampropoulos, G., & Siakas, K. (2018). Digital game-based learning and
serious games in education. International Journal of Advances in Scientific Research
and Engineering (IJASRE), 4(12), 139-144.

Arends, R. 1. (2012). Learning to Teach (9th ed). New York: McGraw Hill.

Assor, A., Kaplan, H., & Roth, G. (2002). Choice is good, but relevance is excellent:
Autonomy-enhancing and suppressing teacher behaviours predicting students’
engagement in schoolwork. British Journal of Educational Psychology, 72(2),261-278.
https://doi.org/10.1348/000709902158883

Azam, F. K. K., Fadhil, F., & Yunus, M. M. (2019). Enhancing ESL learners’ Writing Skills
via ProvWrit. International Journal of Academic Research in Business and Social
Sciences, 9(1), 660-669.

Bagila, S., Kok, A., Zhumabaeva, A., Suleimenova, Z., Riskulbekova, A., &Uaidullakyzy, E.

(2019). Teaching primary school pupils through audio-visual means. International


https://doi.org/doi:10.25335/x0p2-zz07

98

Journal of Emerging Technologies in Learning (@JET), 14(22), 122-140.
https://doi.org/10.3991/ijet.v14i22.11760

Bearne, E. (Ed.). (1996). Differentiation and diversity in the primary school. London:
Routledge.

Beisenbayeva, L (2020). Using the mother tongue in foreign-language learning: Secondary
school students in Kazakhstan. International Journal of Instruction. 13(3). 605-
616https://files.eric.ed.gov/fulltext/EJ1259376.pdf

Burns, C., & Myhill, D. (2004). Interactive or inactive? a consideration of the nature of
interaction in whole class teaching. Cambridge Journal of Education, 34(1), 35-49.
doi:10.1080/0305764042000183115

Brown, H. D., & Abeywickrama, P.(2019). Language assessment: Principles and classroom

practices (3™ ed.). Pearson Education ESL,

Creswell, J. W. (2012). Educational Research: Planning, Conducting, and Evaluating
Quantitative and Qualitative Research (4th ed.). Upper Saddle River, NJ: Merrill

Prentice Hall.

Dornyei, Z. (2001). Motivational strategies in the language classroom. Cambridge University
Press. https://doi.org/10.1017/CB0O9780511667343

Education Law of the Republic of Azerbaijan.(1992) Retrieved September 29,2023 from
https://www.ilo.org/dyn/natlex/docs/ELECTRONIC/83429/143871/F-
683295578/AZE-83429.pdf

Engelmann, S., & Carnine, D. (1982). Theory of instruction: principles and applications. New

York: Irvington.

Flick, U. (2014). Mapping the field. IN U. Flick (Ed.), The Sage handbook of qualitative data
analysis (pp. 3-18). Thousand Oaks, CA: Sage.


https://doi.org/10.3991/ijet.v14i22.11760
https://files.eric.ed.gov/fulltext/EJ1259376.pdf
https://www.ilo.org/dyn/natlex/docs/ELECTRONIC/83429/143871/F-683295578/AZE-83429.pdf
https://www.ilo.org/dyn/natlex/docs/ELECTRONIC/83429/143871/F-683295578/AZE-83429.pdf

99

Fontana, A., & Frey, J. H. (2000). The interview: From structured questions to negotiated
text. In N. K. Denzin & Y. S. Lincoln (Eds.), Handbook of qualitative research (2nd
ed., pp. 645-672). Sage.

Galletta, A. (2013). Mastering the semi-structured interview and beyond. New York
University Press.

Good, T. L., & Brophy, J. E. (2008). Looking in classrooms (10th ed.). Boston: Pearson-Allyn
& Bacon.

Hajizade, H., (2020). Stages and Characteristics of Lessons Conducted Using the Interactive

Learning Method. Nakhchivan State University/ Scientific Works. Ne 1 (102), 83-87

Hammersley, M., & Traianou, A. (2012). Ethics in qualitative research: Controversies and
contexts. Sage.Haney, R. M. (2002). Secondary student perceptions of vocational
education. The University of Florida.

Hanna Byhar, Iryna Pits , Inna Prokop , Krystyna Shevchuk , Olha Shestobuzl & Olesia
Makoviichuk, Yuriy Fedkovych.(2022) Interactive Learning in the Preparation of
Students 1-4 Grades.Journal of Curriculum and Teaching.1(11) Retrieved September
24 from https://files.eric.ed.gov/fulltext/EJ1340877.pdf

Harmer, J. (2001). The practice of English language teaching. Longman.
https://www.academia.edu/32715594/jeremy_harmer the practice of
_english language teaching 3rd edition haaa pdf

Huseynova E.(2023).English Language Teaching methods in Azerbaijan. Humanities Science
Current Issues.1(63). Retrived September 24,2023 from

https://www.researchgate.net/publication/372280386_English_language teaching m

ethods_in_Azerbaijan

Kassem, H. M. (2018). The Impact of Student-Centered Instruction on EFL Learners’ Affect
and  Achievement. English  Language Teaching, 12(1), 134-153.

doi:https://doi.org/10.5539/elt.vI2nipl34


https://files.eric.ed.gov/fulltext/EJ1340877.pdf
https://www.researchgate.net/publication/372280386_English_language_teaching_methods_in_Azerbaijan
https://www.researchgate.net/publication/372280386_English_language_teaching_methods_in_Azerbaijan

100

Klak, I. Ye. (2017). Interactive teaching technologies as effective factor of forming the future
foreign language teachers’ professional communicative competence. Pedagogy and

Psychology, 52 (113) Retrieved October 7, 2024 from https://seanewdim.com/wp-

content/uploads/2021/03/Interactive-teaching-technologies-as-effective-factor-of-

forming-the-future-foreign-language-teachers-professional-communicative-

competence-l.-Ye.-Klak.pdf

Kosar, G., & Dolap¢ioglu, S. (2022). Identifying professional development practices and needs
of the English language teachers teaching at Anatolian high schools in the county of
Antakya, Turkey. Participatory Educational Research, 9(5), 243-261.
https://doi.org/10.17275/per.22.113.9.5

Lee, C. (2001). Problem-based learning: A personal view. Planet (Special Edition 2), 10.

Lightbown, P. M., & Spada, N. (2013). How Languages Are Learned (4th ed.). Oxford
University Press.

Lenao, L. (2023) Exploring awareness and use of Web 2.0 tools by students at BA ISAGO
University, Botswana. International Journal of Education and Development using
Information and Communication Technology (IJEDICT), 19(3), 108-125.

Loewen, S., & Sato, M. (2018). Interaction and instructed second language
acquisition. Language Teaching, 51(3), 285-329. doi:10.1017/S0261444818000125

Retrieved October 7, 2024 from https://www.cambridge.org/core/journals/language-

teaching/article/interaction-and-instructed-second-language-

acquisition/78 A156EE200F744F5978 F99BFB073DBE

McCambridge, J., Witton, J., & Elbourne, D. R. (2014). Systematic review of the Hawthorne
effect: New concepts are needed to study research participation effects. Journal of
Clinical Epidemiology, 67(3), 267-277. https://doi.org/10.1016/}.jclinepi.2013.08.015

Merriam, S. B., & Tisdell, E. J. (2016). Qualitative Research: A Guide to Design and

Implementation (4th ed.). San Francisco, CA: Jossey Bass.


https://seanewdim.com/wp-content/uploads/2021/03/Interactive-teaching-technologies-as-effective-factor-of-forming-the-future-foreign-language-teachers-professional-communicative-competence-I.-Ye.-Klak.pdf
https://seanewdim.com/wp-content/uploads/2021/03/Interactive-teaching-technologies-as-effective-factor-of-forming-the-future-foreign-language-teachers-professional-communicative-competence-I.-Ye.-Klak.pdf
https://seanewdim.com/wp-content/uploads/2021/03/Interactive-teaching-technologies-as-effective-factor-of-forming-the-future-foreign-language-teachers-professional-communicative-competence-I.-Ye.-Klak.pdf
https://seanewdim.com/wp-content/uploads/2021/03/Interactive-teaching-technologies-as-effective-factor-of-forming-the-future-foreign-language-teachers-professional-communicative-competence-I.-Ye.-Klak.pdf
https://www.cambridge.org/core/journals/language-teaching/article/interaction-and-instructed-second-language-acquisition/78A156EE200F744F5978F99BFB073DBE
https://www.cambridge.org/core/journals/language-teaching/article/interaction-and-instructed-second-language-acquisition/78A156EE200F744F5978F99BFB073DBE
https://www.cambridge.org/core/journals/language-teaching/article/interaction-and-instructed-second-language-acquisition/78A156EE200F744F5978F99BFB073DBE

101

Ministry of Education of Azerbaijan. (2006). General Education Concept (National Curriculum
in Azerbaijan Republic. Ministry of Education. Retrived October 5, 2024 from
https://edu.gov.az/upload/file/milli_kurikulum-eng.pdf

Nataliia A. Latygina , Yuliia O. Yuvkovetska , Olha V. Dubinina , Olena M. Kokhan & Nelia
O. Mykhailova.(2022).The Ways of Developing Basic Competences in the Study of
Foreign Languages through Interactive Methods. Journal of Curriculum and
Teaching.1(11) Retrieved September 24 from
https://files.eric.ed.gov/fulltext/EJ1340803.pdf

Nazarov, A.M. (2012). Modern teaching methodologies. Azerbaijan State Pedagogical
University. Retrieved September 28, 2023 from http://anl.az/el/Kitab/Azf-269214.pdf

OECD’s Programme for International Student Assessment (PISA) .(2018). Education in Baku.
Retrieved September 20, 2023 from https://pisabyregion.oecd.org/baku/

Orujova, S., (2021). The Effect of Modern Teaching Methods on Student Personality
Development. Nakhchivan State University/ Scientific Works, Ne 1 (110), 103-106.

Patton, M. Q. (1985, April). Quality in qualitative research: Methodological principles and
recent developments. Invited address to Division J of the American Educational

Research Association, Chicago.

Patton, M. Q. (2015). Qualitative research and evaluation methods (4th ed.). Thousand Oaks,
CA: Sage.

Pozdeeva, Svetlana & Obskov, Alexander. (2015). Justification of the Main Pedagogical
Conditions of Interactive Teaching a Foreign Language in High School. Procedia -
Social and Behavioral Sciences. 206. 166-172. 10.1016/j.sbspro.2015.10.047.
Retrieved October 7, 2024 from

https://www.researchgate.net/publication/283984044 Justification of the Main Ped



https://edu.gov.az/upload/file/milli_kurikulum-eng.pdf
https://files.eric.ed.gov/fulltext/EJ1340803.pdf
http://anl.az/el/Kitab/Azf-269214.pdf
https://pisabyregion.oecd.org/baku/
https://www.researchgate.net/publication/283984044_Justification_of_the_Main_Pedagogical_Conditions_of_Interactive_Teaching_a_Foreign_Language_in_High_School

102

agogical Conditions_of Interactive Teaching a Foreign Language in High Schoo

1

Puspitarini, Y. D., & Hanif, M. (2019). Using learning media to increase learning motivation
in elementary school. Anatolian Journal of Education, 4(2), 53-60.

Rao., S, P. (2019). The importance of speaking skills in English classrooms. Alford Council of
International English & Literature Journal (ACIELJ). 2(2)

https://www.researchgate.net/publication/334283040_ THE IMPORTANCE_OF_SP

EAKING SKILLS IN_ENGLISH CLASSROOMS

Ratcliffe, J. W. (1983). Notions of validity in qualitative research methodology. Knowledge:
Creation, Diffusion, Utilization, 5(2), 147-167.

Remler, D. K., & Van Ryzin, G. G. (2015). Research Methods in Practice (2nd ed.).
Thousand Oaks, CA: Sage.

Ruziyeva, G. T. (2021). The role of interactive methods in teaching foreign languages.
Problemy Pedagogiki, 4(55), 13-14.

Ryan, R. M., & Deci, E. L. (2000). Intrinsic and extrinsic motivations: Classic definitions and
new directions. Contemporary Educational Psychology, 25(1), 54-67.
https://doi.org/10.1006/ceps.1999.1020

Schmidt, H. G., Loyens, S. M., van Gog, T., & Paas, F. (2007). Problem- based learning is

compatible with human cognitive architecture. Educational Psychologist, 42, 2, 91-97.

Sipe, L.R., & Constable, S. (1996). Sipe, Lawrence, and Susan Constable, "A Chart of Four
Contemporary Research Paradigms: Metaphors for the Modes of Inquiry," TABOO:
The Journal of Culture and Education, 1(1996), 153-163.

Solak, E & Bayar, A (2015). Current challenges in English language learning in Turkish EFL
context. Participatory Educational Research. 2(1). 106-

115https://files.eric.ed.gov/fulltext/ED555482.pdf


https://www.researchgate.net/publication/283984044_Justification_of_the_Main_Pedagogical_Conditions_of_Interactive_Teaching_a_Foreign_Language_in_High_School
https://www.researchgate.net/publication/283984044_Justification_of_the_Main_Pedagogical_Conditions_of_Interactive_Teaching_a_Foreign_Language_in_High_School
https://www.researchgate.net/publication/334283040_THE_IMPORTANCE_OF_SPEAKING_SKILLS_IN_ENGLISH_CLASSROOMS
https://www.researchgate.net/publication/334283040_THE_IMPORTANCE_OF_SPEAKING_SKILLS_IN_ENGLISH_CLASSROOMS
https://files.eric.ed.gov/fulltext/ED555482.pdf

103

Suleymanova, A. (2022). Why Azerbaijani learners are less proficient in oral communication
after having 9 years of English Language Instruction: Central versus non-central
schools in Baku. (Master’s Thesis, ADA University, Baku, Azerbaijan) ADA
University Repository.

Tomlinson, C. (1999). The differentiated classroom: Responding to the needs of all learners.
Alexandria, VA: Association for Supervision and Curriculum Development.

Tomlinson, C. (2001). How to differentiate instruction in mixed- ability classrooms (2nd ed.).
Alexandria, VA: Association for Supervision and Curriculum Development.

Westwood, P. (2008). What Teachers Need to Know About Teaching Methods. Camberwell,

Australia;: ACER Press.



	ACKNOWLEDGEMENTS
	CHAPTER 1. INTRODUCTION
	Problem Statement
	Significance of the Study
	Purpose of the Study
	Research Questions
	Definitions of Key Terms
	Approaches, Methods, Procedures, Techniques, and Practices


	CHAPTER 2. LITERATURE REVIEW
	Introduction
	English as a Lingua Franca
	Theoretical Foundations of Language Teaching. Overview of History

	‘Post Methods’ Era
	Assessment in Language Teaching
	Self –Determination Theory
	Gaps in the literature

	CHAPTER 3. METHODS AND METHODOLOGY
	Research Site and Participants
	Sampling Strategy and Sample Size
	Data Collection
	Data analysis
	Trustworthiness
	Ethical considerations of the study
	Positionality Statement
	Delimitations of the study
	Limitations of the study

	CHAPTER 4: FINDINGS
	Background Information
	Overview of the Findings
	Research Question 1. What are the current teaching practices used by secondary school English Language teachers in rural Azerbaijan?
	Participants’ Definitions of Innovative Teaching
	Main Approach to Language Teaching and Learning
	Teaching Practices
	Interaction Patterns
	Teaching resources
	Technology Integration
	Assessment methods

	Research Question 2. What factors influence ELT’s decisions regarding their teaching practices?
	Intrinsic Motivation to Teach
	External Factors Influencing Teachers’ Decisions regarding their Teaching Practices
	Challenges faced by ELTs


	CHAPTER 5: DISCUSSION
	Innovative Teaching vs Traditional Teaching
	Interaction Patterns
	Teaching resources
	Assessment types
	Professional Development of ELTs
	Factors Influencing ELTs’ Decisions regarding their Teaching Practices
	Intrinsic Motivation and Basic Psychological Needs
	External Factors
	Student Needs and Engagement
	Teaching Resources
	Teaching Standards
	Classroom Dynamic

	Conclusion

	Implications for Research
	Implications for Practice
	APPENDIX A
	APPENDIX B
	APPENDIX C
	References

