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Abstract
School Community's Perceptions of Factors Contributing to Students’ Grade 1X School
Leaving Examination Results.
Fidan Najafova
ADA UNIVERSITY
MASTER OF ARTS THESIS 2023
This study aims to reveal the factors affecting students’ results in the 9" grade school-

leaving exams. The study addressed the problem regarding the 9" grade students low
performance in school leaving exams in Azerbaijan. For this reason, this study tried to contribute
to the local literature by exploring the difficulties faced by 9" grade students in public schools in
the process of preparing for the final exams and investigating the issues related to the problem.
The main interested parties, principals, teachers, students, and parents, were involved in
discussions, and their beliefs, perceptions, and suggestions regarding the problem were explored.
In addition to two urban schools, research was also conducted in a rural school. 47 people,
including 3 school principals, 15 students, 17 teachers, and 12 parents, were involved in the
research process. To explore and understand participants’ perceptions individual face-to-face
interviews were conducted with three principals. In addition, focus group discussions were held
with teachers, students, and parents. Face-to-face focus group discussions were conducted with
the participants of urban schools, whereas online focus group discussions were conducted with
the participants of rural schools. Although, during the discussions, the participants voiced
different opinions about the factors contributing to students' performance in the school leaving

exams, four main themes emerged by the researcher: 1) student's personal qualities and attitude
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towards education, 2) school-related factors (including lack of technical equipment and class
size) 3) teacher-student relationship 4) family's attitude towards their child's education.

The results of this study may pave the way for further research on improving student
achievement in 9" grade school leaving examinations in Azerbaijan and stimulate the initiatives
and cooperation of relevant institutions on the problem.

Keywords: teacher-student ratio, teacher-student relationship, self-efficacy, peer relationship,

standardised tests, school-leaving exams, family ses.
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Chapter 1
Introduction

After gaining independence, Azerbaijan cooperated with international organisations to
transition from Soviet ideology to modern standards in education (Karimova et al., 2014). The
Ministry of Education and the World Bank implemented projects to develop the education sector
from 2003-2014 (Karimova et al., 2014). One of the main lines of this cooperation was teacher
training, formation of curriculum outcomes, textbook preparation, and adoption of new curricula
(Baku Research Institute, 2018). Although the national curriculum, which reflects a set of
achievement standards that define what students should know and be able to do in various subjects
at each grade level, and focuses more on student-centered education, was approved by the Cabinet
of Ministers in 2006, it has been implemented in all schools of the country since 2008 at the
elementary level (Karimova et al., 2014). On the basis of the new curricula and teaching methods,
student enrollment took place for the first time in 2008 (Baku Research Institute, 2018). In order
to evaluate the results of these students who completed the 9th grade in 2017, they were involved
in the final exams held by the State Examination Center (Sec, 2021). According to the Law of the
Republic of Azerbaijan "On Education™ (2009), all citizens must receive nine years of compulsory
education. Students who complete lower and upper secondary education receive a graduation
certificate (Kazimzadeh & Silova, 2009). To obtain this certificate, students are required to pass
standardised state exams based on state standards learned and implemented during the school year
(Kazimzadeh & Silova, 2009). The first centralised certification exam for 9th-grade graduates was
held by the State Examination Center in 2017 (SEC, 2021). In order to improve the teaching-
learning process and provide a more objective assessment of students' achievements, the Cabinet

of Ministers decision No. 9 dated January 13, 2009 approved the "Evaluation Concept of the
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General Education System of the Republic of Azerbaijan" (Baku Research Institute, 2018). This
concept takes as the main direction to obtain detailed information about the knowledge and skills
of students by evaluating student achievements at the end of a particular teaching period to make
appropriate changes in subject curricula and textbooks based on this information and develop
students' logical thinking skills, unlike memory-based assessment (MoSE, 2023). According to the
Law of the Republic of Azerbaijan "On Education™ (2009), all citizens must receive nine years of
compulsory education. Students who complete lower and upper secondary education receive a
graduation certificate (Kazimzadeh & Silova, 2009). To obtain this certificate, students are
required to pass standardised state exams based on state standards learned and implemented during
the school year (Kazimzadeh & Silova, 2009). The first centralised certification exam for 9th-
grade graduates was held by the State Examination Center in 2017 (SEC, 2021).

Since students' state-standardized test scores are of great interest to educators, parents, and
society, researchers have continuously investigated the factors affecting student performance in
these exams (Neild, 2009). Therefore, this study also analyses the factors contributing to the
results of the 9th-grade final exams from the school principal, teacher, student, and parent
perspective in rural and urban public schools in Azerbaijan.

Definition of terms

Teacher-student ratio- the proportion of the number of students attending a given
school or training to the total number of faculty members at that institution (Koc & Celik, 2015)

Teacher-student relationship- interactions between students and teachers in and out of
the classroom (Pianta, 1999)

Student self-efficacy- students are confident in their abilities to carry out certain

activities and reach desired results (Olivier et al., 2018)
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Student motivation- it is the desire and power that exists within a person to achieve
specific goals that he wants to achieve (Wardani et al., 2020).

Peer relationship- interpersonal connections are developed through peer interactions
(Brown & Larson, 2009).

Standardised tests- standardised tests are administered centrally by the state, where the
questions, timing, and scoring are the same for all students (Fletcher, 2009).

School-leaving exams- the end-of-year national state exams that all lower and upper
secondary school students are required to pass (Kampa et al., 2020)

Family SES - a measurement of the amount of job experience that both parents have, as
well as their economic and social standing (Ji et al., 2020)

State Examination Center (SEC) - a national testing agency responsible for preparing
and administering undergraduate and graduate, residency-level entrance exams and civil service
entrance exams (SEC, 2023)

Statement of Problem

Neild (2009) suggests that the ninth grade is one of the most turbulent periods in a
student's educational life, as parental control decreases and peer influence increases. Also,
Balfanz (2009) adds that in the 9th grade, students either progress towards achievements or
experience academic and psychological challenges and stop their academic life. An analysis of
student progress in lower secondary education shows that about one-third of dropouts do not
continue beyond the ninth grade (Neild, 2009). Azerbaijan is seeing a pattern that is very similar
to the one described above. According to the results of the SEC Report (2021-2022), 15.9% of
the students who passed the school-leaving examination for the 9th grade in 2019 did not

continue their education. The analysis of school-leaving exam results of students who did not
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continue classes after the 9th grade shows that they scored 0-25, 25-50 points on a 100-point
scale for each subject in the 9th-grade school-leaving exams. (Sec Report, 2021-2022). The
students who participated in the 9th-grade school-leaving exams in 2019 are the students who
participated in the 11th-grade school-leaving exams in 2021. It is important to mention that
according to the Sec Report for 2021-2022, rural students account for 70 % of the student
population with low academic performance. State Examination Center compared the results of
the same students participating in the 9th and 11th-grade school-leaving exams. The obtained
results confirm that students who showed low results in the 9th grade showed similar results in
the 11th-grade school-leaving exams (SEC Report, 2021-2022).

The SEC Report (2021-2022) assessed the performance of students participating in the
9th grade school-leaving examinations as follows. The results shown by the students were
evaluated with a 100-point system for each subject, and the average statistical student score was
determined. Thus, the average statistical score was 45.12 in the subject of the Azerbaijani
language, 37.25 in the subject of mathematics, and 34.04 in the subject of a foreign language.
Also, the SEC Report (2021-2022) shows that the number of students who scored above 80
points in each subject in the 9th grade final exams is quite low. Thus, the number of students
who scored more than 80 points is 7.09 percent in Azerbaijani language, 6.96 percent in
mathematics, and 6.06 percent in foreign language. In spite of the fact that the maximum score
that students can obtain from all three subjects combined is 300 points, the average score that
students received was 116.27 points (SEC, 2022).

The chart shows the results of only two subjects (math and Azerbaijan language)
since the English language subject was not included when the 9th-grade graduation exams were

held centrally for the first time, and students only took the exam in the Azerbaijani language and
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mathematics subjects. Therefore, the chart reflects the number of 9th-grade students who scored
more than 30 points in the school leaving exams and passed the exam during 2017-2022.
Before starting the research, the preliminary data conducted by the researcher with 3
school principals also suggests that student performance in the 9th grade school-leaving exams
performed poorly. One of the interviewed school principals presented a chart developed by the
Baku City Education Department and showed student achievement on school-leaving exams for
9th graders in Baku city over the previous five years. The paper includes a chart after receiving
permission from the school's principal.
Figure 1. The results of the students who scored more than 30 points in the 9th-grade school

leaving exams in Azerbaijani language and Mathematics in 2017-2022 in Azerbaijan.

Baka -IX sinif buraxihis imtahanlarinda har iki fandan miivafiq qiymat
alanlarin ¢akisi

2017-2018 2018-2019 2019-2020 2020-2021 2021-2022

The chart shows that the number of students passing the exam has been below 50% for
five years. The result of the last year was 41.2% percentage, which means that the remaining
58.8% of students did not pass the exam. Students who scored less than 30 points are considered
to have received a grade of 2 and failed the exam. (Approval of the Assessment Concept in the

General Education System of the Republic of Azerbaijan, 2009).
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Analysis of Azerbaijani students' performance in PISA tests shows similar results (PISA,
2018). The chart below shows that students from the schools located in Baku scored below the
OECD average in reading and mathematics (PISA, 2018). PISA evaluates student performance
on a seven-point scale in reading and a six-point scale in mathematics (PISA, 2012). According
to PISA (2018), students are regarded to be low achievers if they score at levels two or lower on
the PISA test. According to PISA (2018), the reading performance of 40% of Azerbaijani
students was rated as level 2, while only a small percentage of students managed to attain levels
5 or 6, which are the highest reading indicators (PISA, 2018). In addition, only 2% of
Azerbaijani students are qualified for reaching level 5 or above in mathematics, the majority of
students have achieved level 2, which is the minimum proficiency level (PISA, 2018).
Figure 2. PISA (2018) performance of Azerbaijani students.
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The need to identify students at risk of failure in school-leaving exams and to address the

difficulties they face makes it important to investigate the factors affecting school-leaving exam
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results of 9th grade students. Although a number of steps have been taken to improve student
achievement, the continued low performance of students in the 9th grade school-leaving exams
can be identified as an important issue that needs to be addressed (SEC, 2022).
Significance of the study
Although much information has been collected about school leaving exams, one of the

least studied components of the topic is the school community's perceptions of the factors that
influence student performance on these tests (Kuh, 2001). This study will contribute to
investigating the topic in more detail and expand previous studies by conducting a comparative
analysis of the perceptions of four parties (principals, teachers, parents, and students). Also, the
research will make the voice of the main participants (principals, teachers, parents, and students)
heard in society.
The Purpose of the Study

This study aims to investigate the factors contributing to the test scores of lower secondary
school students in school leaving examinations. In addition, the study seeks to understand the
views and perceptions of school principals, teachers, students, and parents regarding the
problem. Finally, the study will seek to find answers to the following research questions:
1. What are principals' perceptions regarding the factors contributing to 9" graders' school-
leaving exam results?
2. What are teachers' perceptions regarding the factors contributing to 9™ graders' school-leaving
exam results?
3. What are students' perceptions regarding the factors contributing to 9™ graders' school-leaving

exam results?
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4. What are parents' perceptions regarding the factors contributing to 9" graders' school-leaving
exam results?
Chapter 2
Literature review

This literature review aims to analyse the factors influencing the performance of 9th-
grade students on school-leaving exams. Emphasis will be placed on studies examining the
perceptions of four main parties: school principals, instructors, students, and parents.
A Literature Analysis of Factors Affecting Students’ State Standardized Test Performance

Delelis (2019) notes that students’ learning skills, and teachers' competencies play a
unique role among the factors that influemce students’ test performances. Crosnoe (2004) and
colleagues emphasise that students' gender, race, extracurricular activities, and physical and mental
health significantly affect their test scores. Abdulkadhum et al. (2019) evaluate the factors
influencing students' state exam results by dividing them into internal and external factors.
According to Abdulkadhum et al. (2019), internal ractors include initial ability, student motivation,
and student learning process. While external factors are teacher competence, school environment,
and family support. Internal and external factors should be interconnected to achieve learning
success (Chamidy et al., 2023).
Student Related Factors

According to Eysenck (1997), motivation structures describe the commencement,
direction, intensity, persistence, and quality of activity, particularly goal-directed behaviour.
Seifert (2004) also states that interest in learning is students' motivation to learn without
coercion, and this motivation creates the basis for their ongoing and disciplined study. According

to Pinrich and Zusho (2002), students' learning discipline is one of the main factors influencing
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their learning process in school. Thus, the more the student's motivation, the greater their
learning success and exam results (Crozier, 2001). There is a considerable research base to
support a strong correlation between the degrees of student motivation among others (Cattel,
1982).

Some studies claim a positive relationship exists between students' self-efficacy and test
results ( Johnson & Stevens, 2006). Continuing this statement, Murdock (2000) explains self-
efficacy as a person's belief that they have sufficient ability to achieve specific goals. Also,
according to Chemers and Garcia (2001), self-efficacy refers to an individual's belief in how
successfully they can perform behaviours in given situations. In this regard, various studies have
found that students perform better when they love a subject and believe they are good at it
(Vanderstoep & Johnson, 2008).

Teacher Related Factors

Goe et al. (2008) examined the effect of teacher experience on student test scores.
Research conducted in secondary schools in Ondo State, Nigeria, found that teachers' teaching
experience is significantly related to student learning outcomes as measured by their performance
in secondary school state examinations. Students at schools taught by teachers with more than five
years of teaching show better exam results. From the study conducted by Shukakidze (2013)
comparing student achievement in Estonia and Azerbaijan, it is confirmed that among independent
teacher-related variables, teacher competencies, and experience had a statistically significant effect
on student academic performance. Both countries were part of the former Soviet Union, and most
teachers used old teaching methods and techniques. Although both countries have significantly

progressed in teaching their teachers modern teaching styles, Estonian teachers are more
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experienced in effectively using modern teaching methods and approaches, supporting students'
active participation in the process, and independent and critical thinking (Shukakidze, 2013).

The teacher-student relationship should be remembered when discussing teacher-related
factors because it has always been important in teaching (Split et al., 2012). Gibbs (2006) defines
the teacher-student relationship as a caring and authentic relationship between teachers and
students. In addition, contemporary literature describes teacher-student relationships as trust,
intimacy, and sharing (Wentzel, 1997). Delelis (2019) states that teacher-student relationships
include closeness, affective tone of voice, listening skills, and motivating and encouraging
students to learn.
School Related Factors

Students' educational outcomes and academic success are greatly influenced by the
school they attend (Heschong et al., 2002). For Fraillon et al. (2014), critical school criteria
include the number of students enrolled, teachers, and computers per classroom. Hanushek
(1999) also indicates other factors influencing student academic performance, such as classroom
activities, resources, and class size. Class size reduction has improved educational outcomes by
fostering a closer teacher-student relationship (Murdock, 2000). The study conducted by Ouchi
(2009) reveals similar findings regarding the teacher-student ratio. His analysis of eight large
school districts in the United States (Boston, Seattle, Houston, St. Paul, San Francisco, Chicago,
Oakland, and New York City) found that when teachers taught fewer than 80 students during the
school year, student test scores were much higher. However, when the number of students
exceeded 80, academic performance decreased. This study claims conditions are created for

developing teacher-student relationships when the student load is low. Since the teachers have
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fewer students to instruct, they are able to spend more time with each student and provide
feedback (Ouchi, 2009)
Family Related Factors

Creighton et al. (2009) consider families as one of the main inputs included in the
education system. Studies confirm that students' family structure, parents’ socio-economic status,
educational background, and attitude towards education affect their test scores (Alderman-Swain
& Battle, 2000; Battle & Coates, 2004; Downey, 1994). Single-parent children show poorer test
results than children raised in two-parent families (Gladow & Ray, 1984). According to Amato
(2005), single parent families are more likely to experience poverty and low income.Students
from low-income single-parent families will have access to fewer educational and recreational
resources and materials. Amato (2005) agrees with this view, adding that low-income families
cannot provide books, computers, and private tutoring for their children, which is essential for
increasing student achievement. Furthermore, since only one parent is responsible for meeting
the emotional needs of children, these students are likelier to have low test scores (Gladow &
Ray, 1984).

Jeynes (2000) highlighted another aspect of family-related factors in student
achievement. He found that the more parents communicate and spend time with their children,
the higher their test scores. Downey (1993) also points out that parents' participation in their
children's PTA activities, how well parents know their children’s friends, their involvement in
extracurricular activities and trips, and their relationship with the school community also affect

student scores.
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Test Related Factors

A student’s performance on a standardised test is often viewed as the primary measure of
that student's ability (Krueger & Casey, 2000). Many studies investigating the factors affecting
students' test results focus on test anxiety (Adler, 2002). A student’s test anxiety can be observed
by comparing their performance with peers, having low confidence in their performance, not
being able to justify the beliefs of parents and teachers, and fear of losing self-worth (Mazumdar
et al., 2012). Chudowsky and Pellegrino (2003) investigated the effect of students' test anxiety on
attention and memory skills during the exam. The results showed that students with high levels
of test anxiety showed more distraction and lower performance. This suggests that sometimes
students fail the exam not because of a lack of preparation but because of fear and lack of self-
confidence. Feeling under pressure prevents students from understanding the material profoundly
and staying motivated (Marzano, 2005).

Koretz (2008) points out other factors distracting students during the exam process and
negatively impacting their test results. These cases are insufficient time to understand and
analyse the questions, question formats unfamiliar to students, and examiners are too strict to
prevent cheating (Linn, 2000).

In several studies, the factors that affect students' exam scores were investigated globally
(Mahmud et al., 2020). For example, students’ learning habits, discipline, self-confidence, and
motivation were considered student-related factors. In addition, family structure and social and
economic status were identified as key variables affecting the outcome of students in a
standardised test. Also, the teacher-student ratio, the teacher's work experience, and the teacher-
student relationship are other important factors affecting students’ test results. Additionally,

much research claims that the test is one factor affecting students' low performance in
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standardised tests. Thus, the expectations from students complicate the successful passing of the
exams by feeling pressure and stress.

The review of local literature shows that there is a need to carry out further research to
explore and better understand the factors that influence students' academic performance in
school-leaving examinations for 9th graders in Azerbaijan. Also, the perceptions of all four
parties (principals, teachers, students, and parents) have not been included in the same qualitative

study in local and global contexts.
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Chapter 3
Research Methodology
Research Design

A research design specifies the methods that will be followed to collect and analyse
information, as well as the approach in which these activities will provide an answer to the
research question. (Buck et al., 2010). An exploratory study was chosen for this study to
understand the factors influencing 9th-grade students’ achievement on school-leaving exams.
Exploratory research will guide the researcher in exploring the participants' perceptions of the
problem (Henson, 2006). Schmit (2011) said that exploratory research is the basis for more
detailed research, allowing for discovering ideas and insights by considering different problem
elements. Exploratory research usually provides qualitative data (Henson, 2006).

Considering the researcher’s goal, this study adopts the qualitative method to negotiate
and collaborate based on dialogues with the study subjects for a meaningful understanding of
reality (Creswell, 2012). Interpretivism is considered one of the most suitable paradigms for the
qualitative approach since the researcher's primary goal is to explore individuals' perceptions
(Yin, 2011). Furthermore, the interpretivism philosophy says that there are multiple realities.
Each person interprets their own world and acts based on this interpretation (Guba & Lincoln,
1985). Consequently, with the perspective of interpretivism, researchers do not try to generalise
the fundamentals that are understandable for the entire population but intend to understand the
phenomenon and its complexity more deeply in a specific context (Creswell, 2009).

The theory of Educational Productivity presented by Walberg in 1981 was chosen to guide
the study. This theory can be used to understand better the factors influencing student learning

(Reynolds & Walberg, 1992). Walberg's (1981) theory of educational productivity is one of the
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few theories that has been empirically tested in this field (Fraser et al., 1987). The primary purpose
of this theory is to analyse the cause of poor student performance and identify the influencing
factors. According to Walberg's (1981) theory, these factors explain why students are not reaching
their full potential. The theory identifies three critical elements to understanding student
performance (Reynolds & Walberg 1992). These include student aptitude, instruction, and
environment. Student ability includes prior achievement, development, and motivation. Instruction
is determined by the amount of time students spend studying and the quality of the learning
experience. Environmental factors include home, classroom social group, out-of-school peer
relationships, and proper use of out-of-school time (Reynolds & Walberg 1992). The factors
defined by Walberg's (1981) theory will guide this study. Given that these variables are based on
a synthesis of more than 3,000 research on elements that influence school learning, the criteria
mentioned above have been proven to be reliable, consistent, and generalisable (Vanderstoep &
Johnson, 2009). Based on the perspective of this theory, the researcher prepared the study's
conceptual framework.

Figure 3. Conceptual framework.
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Participant Sampling

The study participants were school principals, teachers, students, and parents. School
principals were selected using the convenience technique of the non-probability sampling
method (Creswell, 2009). As Dorney (2007) stated, convenience sampling enables the inclusion
of a target population that is easily accessible and meets certain criteria or those who are willing
to participate. Because the members of the target population of the convenience sample are
homogeneous, its results do not differ from the research results obtained from a random sample
or a sample collected from some inaccessible part of the population (Maruyama & Ryan, 2014).
One of the interviewed school principals was introduced by the instructor during the researcher's
master's studies. Other school principals were also reached through the mediation of that
principal.

Purposive sampling was used to select teachers, students, and parents. As Patton (2002)

stated, purposive sampling is a widely used method in qualitative research to select an
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information-rich target population for the most efficient use of limited resources. This enables
the identification and selection of individuals with particular knowledge or experience of the
phenomenon to be investigated (Creswell, 2012). Considering collecting the necessary data on
the topic, the selected teachers should have experience teaching in 9" grade students for the state
test exams. At the same time, teachers should be selected from candidates who teach the subjects
included in state exams (Azerbaijani language, mathematics, foreign language). Also, it is
appropriate to use purposive sampling to select students from 9" graders and to include both
male and female participants to ensure gender equality. Additionally, parents should be the
parents of 9" graders. In addition to the 9™ grade students, the involvement of the 10" grade
students in the discussions who have experienced the exam requires choosing purposive
sampling.

Regarding the selection of school principals, convenience sampling was used. One
urban school principal was introduced by one of the researcher’s instructors, and that school
principal guided the researcher to another urban school principal. The same step was proceeded
in the selection of rural schools. Therefore, an acquaintance of the researcher who served in one
of the schools in Guba guided her to the school principal who served in Shamakhi. However, it
was not possible to get in touch with the principal who was in charge in Shamakhi since she did
not respond to either phone calls or emails. As a result, it was possible to conduct research in 2
urban schools and 1 rural school. From each of the school that took part in the research project 5
students (3 females and 2 males) were selected. The total number of students representing 3
different schools was 15 people. It was not possible to expect gender equality in the study. So,
although the 9th grade students participating in the research were equally distributed with 2

females and 2 males from each school, the 10th grade students involved in the study consisted of
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only female students. According to the school principals, only the female students in the 10th
grade desired to take part in the study. On the other hand, the male students in the same class
were not motivated, and as a result, they were not pressured to participate in the study. For this
reason, 12 of the 15 students were 9th grade students, and the other 3 students (1 female student
from each school) were 10th grade students who took the final exams of the 9th grade school and
experienced the process (Table 3). In addition, there were 12 parents who participated in the
focus group discussions. 4 parents from each school were present. Only one of the parents was a
male, while the other 11 were females (Table 4). As for teachers, focus group discussions were
held with 17 teachers, 12 from urban schools (6 teachers from each urban school), and 5 from a
rural school. Only one of the teachers was male, while the remaining 16 were female teachers. In
general, 2 Azerbaijani language teachers, and 2 mathematics teachers participated in the
interviews from 3 schools involved in the research. Regarding the English teachers, even though
there were two English teachers recruited from each of the urban schools, there was only one
English teacher at the rural school, thus only one English teacher participated in the study (Table
1). As aresult, 6 Azerbaijani language teachers, 6 mathematics teachers, and 5 English language
teachers participated in the research. The names of the institutions where this research was
conducted as well as the individuals who took part in it have not been made public in order to
protect their privacy.

Principals were in charge of making the decisions regarding who would participate in the
study. The researcher provided the school principals with advance information regarding the
quantity and characteristics of the participants who would be participating in the study. This
made it possible the school principals to assist in the selection of individuals who would best

meet the requirements of the study. School principals informed the school community about the
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study and identified students who were willing to participate in the study. Participants were
selected on a first-come, first-served basis.

Access to schools was granted at the end of February. The process of reaching an
agreement with the participants on the time of the focus group discussions and completing the
collection of the data was finished on March 10. March 10-20 is dedicated to analyzing and
organizing the collected data. Finally, from March 23 to April 18 the draft version of the master
thesis project was written and submitted.

Qualitative research instrument

Qualitative research is an approach that allows the researcher to understand phenomena
in their particular context, try to make sense of them, and interpret the meanings people bring to
them (Leavy, 2017). Qualitative methods are the most widely used method to understand and
explore the complexities of human behaviour (Charmaz, 2006). To reveal, describe and
understand what is behind the investigated phenomenon, it is necessary to understand it in its
specific context. This can be achieved through qualitative interviews and observations rather
than simply providing numbers and statistical models (Denzin, 2012). According to Creswell
(2012), qualitative research is essential because it may provide inductive data analysis.

As a qualitative research instrument, face-to-face semi-structured interviews were used
to explore school principals' perceptions (Adams, 2015). As Creswell (2012) stated, a personal
interview is one of the best methods to get detailed information about the studied topic. Thus, an
interview with a subject matter expert or individuals who have experienced the problem in real
contexts may provide the researcher with meaningful insights (Merriam & Tisdell, 2016). One of

the other advantages of interviews is that the researcher may facilitate the conversation with the
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interviewees and obtain detailed information by using probing questions (Creswell, 2012). Face-
to-face individual interviews with school principals lasted approximately 45-60 minutes.

As mentioned above, 15 students participated in the study. 5 of these students were from
rural schools, and the other 10 students were from urban schools. 3 separate focus group
discussions for each school were organised to understand students' perceptions. Focus group
discussions are considered very useful as they help provide more authentic environments in
which participants are influenced by each other (Casey & Crueger, 1994). In addition, these
discussions accelerate the exchange of ideas among group members by ensuring interaction
between them (Stewart & Shamdasani, 2014) also added that focus group discussions may work
well, especially when there is limited opportunity for data collection. However, when selecting
individuals for a focus group, it is essential to ensure that they have a common comparable
experience (Creswell, 2012). In focus group discussions, the researcher acted as a moderator and
announced open-ended questions to elicit responses from participants and stimulated discussion
among participants (Stewart & Shamdasani, 2014). As Prasad et al. (2017) stated, the primary
goal of the moderator is to generate the most arguments and perspectives for a deep
understanding of the issue in a limited time. As part of the document review, the scientific and
statistical reports on student test performance generated by the State Examination Centre were
utilised. In addition, field notes were regularly taken by the researcher during the discussions
with the participants.

Students from rural schools with Internet access and a willingness to participate in the
study were selected with the assistance of the school principal, and online focus group
discussions were held. At the same time, it was considered that the selected students or their

parents should have an email address so that the dates of the online meetings, including the trial
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meeting, can be determined together with them. Since students had experience learning online
during a pandemic, these discussions were manageable.

Separate face-to-face focus group discussions were organised for students of urban
schools. Focus group discussions were held in schools in rooms reserved for the researcher by
the principal. The purpose of engaging students in discussion together was that they could
express themselves more comfortably and communicate with each other to share their
experiences, insights, thoughts, and perceptions (Wisker, 2001). Discussions continued for 30-40
minutes, depending on the progress of the discussion and student participation.

Focus group discussions were also held with teachers and parents. Online discussions
were held for teachers and parents of rural schools. Face-to-face discussions were conducted
with teachers and parents of urban schools. Discussions lasted approximately 50-60 minutes.
Trustworthiness of the Study

The researcher used several strategies to establish the truthfulness of the study. The thick
description was one of these methods (Kyngas et al., 2019). The researcher provided a detailed
description of the setting and participants of the study, as well as of the findings with
(documents, field notes, and quotes from participant interviews) proper evidence (Lincoln &
Guba, 1994). In addition, peer debriefing, also known as peer review, was utilised, and Gulshan
Aliyeva, Baku State University PhD researcher, reviewed and contributed to the study to ensure
that the results were credible and reliable. Peer review by another researcher with no particular
interest in this research will strengthen the study's internal validity by double-checking personal
biases and interpretations (Creswell, 2012). To ensure the study’s internal validity, special
attention was paid to the selection of individuals who have experienced the problem since data

collected from individuals not truly representative of the target group may prevent reliable
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results. Another strategy used to ensure internal validity was the triangulation method. To
achieve this, data was collected from different school communities and participants (both urban
and rural) using different qualitative research methods. The triangulation method helped to gain a
deeper understanding of the problem by allowing the same data to be analysed by different
individuals (Merriam & Tisdel, 2016). Also, after receiving the consent of the participants, each
interview was recorded and transcribed shortly after the interview (Merriam & Tisdell, 2016).
The researcher took notes to facilitate the data analysis (Creswell, 2012).

The researcher used a pilot study to strengthen the feasibility of the study (Majid, 2017).
Pilot studies benefit novice researchers and help identify areas that need further investigation
(Harding, 2013). In addition, conducting a pilot study will help the researcher to know how
effective their methods are (DiCiccoBloom & Crabtree, 2006). For this purpose, the researcher
interviewed one of the school principals before starting the data collection process. During the
interview, the researcher had a chance to practice directing individuals’ answers that needed
clarification through probing questions. Likewise, the researcher organised a trial meeting with
some students on the Zoom platform in advance and considered possible obstacles.
Ethical Considerations

Consideration of ethical issues in the study is crucial in terms of data privacy protection,
understanding of potential risks in research methods, and transparency (Creswell, 2009). For the
research to meet the legal requirements, a letter of permission was sent to the Baku City
Education Department and the rural schools' education department. Access was requested to
conduct the research in the selected schools. Participants were provided thorough information
about the study's goal, methodology, and intended use of the findings. Informed consent was

obtained beforehand, and their role in the process will be clearly explained. Participants were
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given sufficient time to decide whether they wanted to participate in the study (Creswell, 2009).
Informed consent was distributed to the participants of urban schools by the principals three days
in advance. Informed consent was sent to the participants of the rural school via email.
Participants (teachers, students, and parents) could express their opinions in focus group
discussions. However, they were given the right to leave the program at any time and had the
right to refrain from participating in the discussion of questions they did not want to answer. The
permission of the participants was obtained to record the interview. The interviews were digitally
recorded with two gadgets. To ensure the participants' anonymity in the data interpretation and
sharing of findings, their names were kept confidential, and pseudonyms were used (Creswell,
2012). The researcher focuses on the problem during the interview and avoids asking off-topic
questions. Questionnaires were distributed to the participants, and their demographic indicators

were determined before the discussions began.
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Chapter 4
Data Analysis

Data analysis is the process of properly organizing, interpreting and drawing conclusions
from data. (Creswell, 2012). All data obtained were analysed immediately after each data
collection. The data were coded manually in the next step, and similar and related codes were
divided into categories (Creswell, 2012). A thematic analysis was used to group the content into
words, concepts and themes and see their relationship among them (Creswell, 2012). To simplify
the coding process, the researcher took small samples of the transcribed texts and developed a
series of codes or categories that reflect the main themes. The researcher systematically adapted
the participants’ opinions to the themes. The researcher then identified recurring codes and
revealed key insights from the data. Codes were revised and improved to achieve greater
accuracy and consistency. In cases when the codes were too general, the researcher came up with

sub-codes corresponding to the main categories.
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Chapter 5
Findings and Discussion
Findings
This chapter provides a detailed presentation of the study findings. As previously stated, the
research was carried out in three different public schools: two urban and one rural schools. The
principals of both urban schools have been newly appointed to these schools (one has been
serving in the new school for three months and the other for four months). Both principals
(UPrincipal 1; UPrincipal 2) were reassigned to lower-ranked schools from higher-ranked
schools where they previously worked. RPrinciple 3, from a rural school, has been working in
the same school for thirteen years. Study participants' teaching experience ranges from three to
fifteen years (Table 2). Seven of the parents were employed, while five were unemployed, and
among them, only one was a male representative (Table 4). Fifteen of the students interviewed
were in the 9th grade, and three were in the 10th grade (Table 3). The data obtained from the
participants were grouped into major and minor findings. Major findings include
school/teacher/student/parent-related, test-related and stress-related factors. Minor findings
include peer influence, gadget use, and tutoring help.
School-Related Factors
Lack of IT equipment
UPrincipal 1 drew attention to the school's role in students’ performance in the 9"-grade final
exams and highlighted the shortcomings that hinder the establishment of a quality learning
environment. She added that since the school where she works is not equipped with computers
and projectors, difficulties arise in students' deep understanding of the content, especially in

mathematics:
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Tolobolor no vaxta qodor soma fiqurlarimi xoyal edorok dyronacoklor? Texniki avadanliq
olmadan riyaziyyati dorin 6yronmokdon s6hbat geds bilmoz.

[How long will students try to understand space figures by imagining them? Without
technical equipment, there is no question of deep learning of mathematics.]

The same opinion was voiced by UPrincipal 2. According to her experience, if the classroom has
computers and projectors, mathematics can be made more interesting and understandable for
students.

Monim avval islodiyim moktob Tohsil Nazirliyinin birbasa himaysliyindo olan moaktab idi
vo miiasir avadanligla tomin olunmusdu. Sagirdlorin riyaziyyat ortalamasi 70 bal idi.
Burada iso 35 baldir. Bu o demakdir ki maktabdoki sagirdlorin ¢oxu 3 qiymati almisdir.

[The school where | worked before was under the direct supervision of the Ministry of
Science and Education and was equipped with modern school supplies. The math average
of the students in that school was 70 points. However, it is 35 points in this school. This
means that most students in the school received grade 3 in mathematics.]

Talking about the importance of technical equipment, UPrincipal 2 also added:

Golin baxaq texniki avadanligin oldugu siniflordo miisllimlor riyaziyyati neco izah edir.
Talobo vizual olaraq goriir ki diizbucaqli baglandi, yuxaridan vo asagidan iki dairo
goyuldu vo silindir yarandi, bu qodor sado. Amma onu xoattlorlo 16vhodo ¢okorok izah
etmok eyni noticoni vermir. Sagird basa diismiir.

[Let’s see how math teachers explain the content in private courses. The student visually
sees that the rectangle is closed, two circles are placed from the bottom and top, and it
becomes a cylinder; it is that simple. But drawing things on the board with lines and
explaining them does not give the same result. The student does not understand.]
While discussing technical facilities’ role, UPrincipal.1 highlighted another interesting point. She
said that all elementary schools in Baku are usually provided with computers and projectors, and
visual methods are used during lesson delivery in primary school. However, in higher grades, the
integration of technical equipment into the learning process decreases:
Ibtidai sinfi bitirib Sci sinfs kegondo sagird heg bir visual resurs gormiir. Dksino
sagirdlor ononovi tohsilo yaxin yanasma ilo qarsilasirlar. Bu vaxt da tolobe dorsa

maragini itirir. Noticodo sagirdloro daha miirokkob mozmunlari basa diismok ¢otin olur.
Yoni texniki avadanliq yuxari sinif tolobalorinin dyranma prosesinds daha vacibdir.
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[After finishing primary school and moving to the 5th grade, the student does not see
any visual resources during the lesson. On the contrary, students encounter an approach
close to the traditional teaching method. At this time, students lose interest in the lesson.
As a result, students find it difficult to understand more complex content. Therefore,
technical equipment is more necessary in the learning process of high school students.]

Shortage of teachers and books

All five students from rural schools highlighted the lack of teachers while reflecting on the
reasons that demotivate them during exam preparation. Student 14 said that there is no English
teacher in their school.

Basqa regiondan dors kegmok ticlin miiallim golir, amma hor dofo golo bilmir. Hom do
qisda yollar pisdi, bazon o xastolonir. Yena ds bizim ingilis dili darslerimiz ¢ox vaxt bos
kegir.

[A teacher from another region comes to teach but cannot come regularly. In addition,
the roads are bad in cold weather, and sometimes she gets sick. As a result, our English
classes are often empty.]

During the discussion of this topic, the principal of the rural school reported that there is a
shortage of teachers, especially for teaching foreign languages. Furthermore, he added that
sometimes even the books do not reach their schools, and they cannot provide the students with
the necessary teaching materials. Commenting on the issue, Parent 12 from the rural school
stated that even though the exam date is getting closer, her child's school does not yet have an
English teacher and certain subjects are taught by other specialized teachers.

Baxmayagq ki sinifdo sagird say1 azdir, yeno do oxumaga yaxs1 sorait yoxdur. Moktabdo

ingilis dili miisllimi yoxdur. O biri fonnlorin kecirilmayindan ds razi deyilik. Bozon kitab

catismamazligi da olur.

[Although the number of students in the class is small, there are no appropriate conditions

for learning. There is no English teacher in the the school. We are also not satisfied with
the teaching of other subjects. Sometimes there is a shortage of books.]
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Tough School Schedule

During the discussions, all students said that one of the difficulties they faced in the final exam
was studying various subjects and preparing for the exam. Student 8 noted that there are 17
subjects in the 9th grade.

Biz hom buraxilis imtahanina hazirlasmaqdan, hom do bir ne¢o fonnin giindslik
darslarini va ev tapsiriqlarini etmokdon ¢ox yoruluruq

[We are very tired of preparing for the school-leaving exam and doing many subjects’
daily lessons and homework.]

Similar comments were voiced by parents regarding student overload. 9 out of 12 parents
reported that their children have difficulty preparing for exams and studying school subjects.
They reported that their children struggled to study school subjects and prepare for exams. As a
result, their children went to bed late and did not get sufficient rest. This, in turn, affects their
children’s physical and mental health, resulting in their children being unable to show the desired
results in exams.
Class size
As for the teacher-student ratio, Principal 2 reported:
Sagirdlorin saviyyasinin miixtalifliyi daha ¢ox problem yaradir nainki onlarmn sayu.
Masolon, miisllim yeni dors izah edonds yiiksok noticoli sagirdlor daha tez basa diisiir vo
yubanmadan davam etmok istoyir.
[The diversity of students' levels causes a problem rather than a large number of students
in the class. For example, if a teacher explains a new lesson, high-performing students
quickly understand and want to move on quickly yubanmadan]
She added that when a teacher spends more time on low-performing students, other students
become bored, sometimes thinking they are not spending their time effectively in the classroom.

In addition, students say that they do not want to hear the same things repeatedly. Principal 1

shared a similar comment with her colleague. She explained that
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Sinifds sagirdlorin say1 0yronma prosesinda elo do vacib deyil. Bazi sagirdlar repetitor
komoayi gabul edir vo 6zal kurslarda 3-4 noforlik qruplarda hazirlagirlar, amma yeno do
yaxs1 qiymotlor almirlar. Monim oavval islodiyim moktobda bir sinifdo 40 sagird var idi vo
onlarmn har biri 9cu sinif buraxilis imtahaninda 4 vo 5 qiymatlori almigdilar.
[The number of students in the class is not particularly important in the learning process.
Some students receive tutor support or prepare in private courses in groups of 3-4 people
but still do not get good results. In the school where | worked before, there was a class of
40 students, and each got grade 4 or 5 on the 9" grade school leaving exam.]
However, the parents of the study had different views regarding the large number of students in
the classroom. 9 out of 12 parents agreed that although school teachers do their best to help their
children do well in exams, due to a large number of students, they prefer to use the help of tutors
to ensure that their children's individual needs are met. Parent 7 from urban school reported that
there are 42 students in the class:

Miiollim 45 doqigoe orzinds bu godor ¢ox sagirdin ehtiyaclari ilo neco maraqlana bilor?

[How can a teacher be interested in the needs of so many students in a 45-minute lesson?]

Although the teachers of the rural school reported that the teacher-student ratio was not high in
their school, on the contrary, there were 7-8 students in each class, the teachers of the urban
schools emphasized that the large number of students is one of the main obstacles in preparing

students for the school-leaving exam.

School-Based Assessment

According to UPrincipal 1, students are prepared for school-leaving exams based on summative
assessments held inside the school. For this reason, special attention should be paid to
implementing school-based assessments. However, teachers work separately when preparing
these questions, and each teacher is required to enter a certain amount of questions into the test

bank. UPrincipal 2 also added that periodically informing students and parents about the results
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of summative assessments is one of the main components of the work so that students are aware
of what is expected of them. However, according to the reports of the rural school teachers of the
study, although the summative assessment should be conducted by the school management, the
primary responsibility in this process falls on them. As a result, summative assessment questions
are distributed to students without ensuring their reliability and validity. Teacher 7 from the rural
school commented on the issue:

Summativ qiymotlondirmonin kegirildiyi giin miiallimlor print olunmus suallar1 sinfa

gotirir vo sagirdlora paylayir.

[On the day of summative assessment, teachers bring printed questions to the class and
distribute them to students]

While talking about the role of the school, UPrincipal 1 believed that among the factors affecting
student performance in the exam is the presence of a shared vision among school community
members, especially among teachers. UPrinciple 1 also noted that students feel safer and more
comfortable when the school has core values and a collaborative environment. They don't
hesitate to ask questions, which means they learn more. She believes students show better results

when they come to school willingly and feel respect and love for their teachers.

Teacher-Related Factors
Teaching Experience and Competencies
UPrincipal.1 believes that regardless of whether teachers are experienced, or novices, their
passion for teaching is important. She addes that novice teachers are eager to explore and apply
innovative methods. This is because they can use technology and the Internet more efficiently
and regularly acquire new knowledge. According to her, teachers who are not conservative and

regularly work on themselves develop the same qualities in their students as well:
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Monim miiollimlorimdon biri 15 ildon ¢oxdur ki tarix fonnini todris edir. Mon qoabul
edirom ki onun 6z fonninds ¢ox darin biliyi var. Amma o tolabalorin diqqgstini ¢oka
bilmir. Onun talobalorinin goxu zaif natico gostorib summativ testlords. Lakin digor
cavan tarix miiollimi Miisllimlorin iso gobulu imtahanindan keg¢ib vo mon homin sinfo
bu yeni miisllimi toyin etmisom. Tozo miiallim golondon sonra bizim zaif hesab
etdiyimiz bu sinif yaxsi naticalor gostormaya baslayib. Bu yeni miisllimin dars dediyi
sagirdlor Zofor Tarixi vo Konstitusiya Mohkomosi yarislarinda birinci yerlori tutdular.
Ciinki miiollim dors kegmoya ¢ox hovaslidir, sobirlidir. O tolobalori sevir. Daima naso
arasdirir.

[One of my teachers has been teaching history for more than 15 years. | accept that he
has a deep knowledge of his subject. However, he cannot attract the attention of
students. Most of the students performed poorly in summative tests. However, another
young history teacher passed the Teacher Recruitment Exam this year, and | assigned
that class to this novice teacher. This class, which we considered weak, started to show
good results after the arrival of a new teacher.That new teachers’ students took first
places in the competitions of Zafar history and the Constitutional Court. Because the
teacher is very eager to teach, she is patient. She loves students. She is constantly
investigating.]

Teacher 8 from the rural school described the role of teacher experience as building an effective
learning environment and making students work more productively during the given time.
Mon ilk dofa 9cu siniflori buraxilis imtahanlarina hazirlayanda tocriibosiz idim. Amma
indi mon bir ¢ox seyi 0z tolimatimda doyismigsom, hans1 ki mona sagirdlorimi imtahana
daha yaxs1 hazirlmaga komok edib.
[ was a novice when | first prepared the 9" graders for the exam. However, now | have
changed many things in my instruction, which helped me prepare my students more
appropriately for the exam.]
Other respondents also shared similar views that being experienced as a teacher helped them to
be more systematic in their work. 9 out of 15 teachers reported that, teaching for years has led to
developing skills such as preparing assignments according to standards, time management, and
evaluating students. Teacher 11, an Azerbaijani language teacher with 20 years of experience in

the interview, also admitted that although her young colleague although Teacher 12 is a new

teacher and has been in their school for four months, she is the favourite teacher of all students:
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Onun tolabalori on yiiksok noticalori gostariblor.
[Her students show the highest results.]
Teacher 7 also confirmed her colleagues’ opinions by saying that teachers' responsibility and
passion for their work are more important than their teaching experience.
Bozi misllimloar illorin tacriibasina malik olsa da miiasir talobsalorin ehtiyaclarini
qarsilamayan konservativ metodlardan istifads edirlor.

[Some teachers, despite many years of teaching experience, use conservative methods
that do not meet the needs of modern students.]

On the other hand, several teachers (six teachers) who took part in the interview believed that
a year of teaching does not play a decisive role when it comes to the practical construction of the
learning environment. For instance, Teacher 7 from the rural school, who has three years of
teaching experience, shared their thoughts as follows:
Miiollimlorin sertifikasiyasi zamani biz gordiik ki illorlo tocriibasi olan miiollimlor
zaif naticalor gostariblar. Onlar hattta bazi s6zlorin diizgiin yazilisini bilmayiblor.
[During the certification of teachers, we saw that teachers with many years of

teaching experience showed very poor results. They did not even know how to spell
some words correctly.]

Commenting on the role of teacher experience in student outcomes, UPrincipal 2 expressed her

views as follows:

Masalon monim avval idars etdiyim moktobds ingilis dili miiallimlori imtahana yaxin
bir miiraciotlo goldilor. Onlar dedilar ki har giin darslor bitondon sonra bir miiallim
qalacaqg. Onlarin maktabin biitiin sagirdlorini idman zalia yigacaqlar vo sagirdlor 45
doqiqo miiddstinds dinlomo matnlorini dinloyib testlori hall edacoklor.

[For example, in the school I led before, the English language teachers came with a
request on the eve of exam preparation. They said that one teacher would stay every day
after the end of classes. They will gather the students of the whole school in the gym
and the studens will listen to the listening texts to solve tests for 45 minutes.]
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This means that the teacher worked not only to develop the listening skills of the students of her
class but also of the students of other teachers.
Contrary to the urban school principals, RPrincipal 3 indicated that a year of teaching is one of
the critical elements in increasing student achievement:
Mon 9cu siniflorin hazirlanmasinda tocriiboli miisllimllorin istirakina xiisusils fikir
verirom. Ciinki illorlo dars ke¢dikdon sonra miisallim tocriibo gazanir ki mévzunu neco
kegsin, hans1t mévzuya na qadar vaxt sarf etsin, va talobalarin biliyini neco
doyorlondirsin.
[I pay special attention to the participation of experienced teachers in preparing 9
grades. Because after years of teaching, the teacher gains experience in how to teach
the topic, how much time to devote to which topic, and how to evaluate students.]
While sharing her thoughts on teacher competency Principal 2 stated that summative tests are not
organized according to standards by the teachers. Although the 9"-grade school-leaving exams
start in April, the topics for the exam are known from October and November. She claimed that
if the teachers prepare the summative questions according to the requirements, the students will
be better prepared for the exam:
Indi Azerbaycan dili ayligidir, vo mon giindslik olaraq derslori miisahide edirom.
Moktabds 7 azarbaycan dili miiollimi var. Lakin onlarin heg biri kurikulum
standartlarina uygun sagird morkozli dorslor qura bilmir.
[This is the month of the Azerbaijani, and | am participating in lesson observations
daily. There are 7 Azerbaijani language teachers in the school. However, none of them
organizes student-centred lessons according to curriculum standards.]
During a discussion on teacher competency, RPrinciapl 3 highlighted the teachers' lack of
proficiency in using technological tools. He said that sometimes even though the school has the
necessary equipment, the teachers cannot use it:
Kitablarin sonunda QR kodlar vo linkler var. Sagirdlorin mobil telefonlar: var,

evlorinds internet var. Talobolor evds do mosq edo bilarlor agor miiallimlor onlari
diizgiin istigamotlondirsolor. Is orasindadir ki 80ci illorin miisllimlori bu kitablar1
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tadris eds bilmir, onlar talobalori yaxs1 istiqametlondirs bilmirlar, xtisusils ingilis
dilinin todrisinda.

[There are QR codes and links in the new books. Students have phones and internet at
home. Students may practice at home if the teacher guides them. The point is that the
teachers of the 80s cannot teach these books. They cannot guide the students properly,
especially in teaching English.]

Teacher-Student Relationship
Regarding the teacher-student relationship, all the students believed it significantly impacted
their learning process. Their main opinion was that they are more comfortable in the class of
teachers with whom they have valuable interaction, and they do not hesitate to ask questions. 5
out of 15 students involved in the interviews reported that their teachers supported them in
preparation for the exam, talked with them and were interested in their needs. Student 2, one of
the female participants of the study:

Biz bu miisllimlorlo danisanda inaniriq ki biz imtahanlarda ugur qazana bilorik.

[When we talk to these teachers, we believe we can succeed in the exams.]
However, other 10 students reported not receiving any support from their teachers. Student 6
reported that unlike school teachers her private teacher is friendlier and patiently explains even if
she asks repeated questions. Student 9 also mentioned that some of their teachers become

aggressive when he asks questions about things he does not understand and always leaves the

class with unanswered questions.

As for parents' opinions on teacher-student relationships, almost all of them reported no tense
situations between their children and teachers. However, they added that their children are more

successful in the classes of teachers who talk to them and treat them Kindly.
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The teachers, when being interviewed, brought attention to one aspect that influence the
relationship between the teacher and the student, and reported that they are held responsible for
students' poor results, which can sometimes make them feel under pressure. As students perform
poorly on tests, principals and parents raise expectations for teachers to improve student
achievement. On the other hand, the teachers, seeing the students who show an irresponsible
attitude to the exam process, are worried that they will be unable to prepare them appropriately
within the given time. This situation sometimes leads to strained teacher-student relationships in

the classroom, negatively affecting student results.

Teacher Expectation
According to the reports of parents and students who participated in the research, teachers
sometimes may have positive or negative expectations for students. Student 7 shared that three
boys in their class are good at math. Their math teacher mainly works with them because they
believe they will score well.
Monim miiollimim deyir ki mon riyaziyyatda zoifom, mon osason Azorbaycan dili
fonnina digqgoti vermoaliyom ki imtahanda iimumi balim1 qaldira bilim.

[My teacher tells me I am weak in mathematics, | should mainly focus on the
Azerbaijani language so that | can increase my overall score in the exam.]

Student 4 provides a similar comment by saying that their English teacher prefers to work mainly
with those students who have English speakers in their families and help with the homework

given by the teacher.
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Family-Related Factor
Parent-school relationship
All three school principals agreed that parental support is one of the main factors supporting
student success in exams. Principal 1 said that those parents who attend the meetings often come
to school and are interested in their child's progress, their children always show high results.
UPrincipal 1 noted a lack of parental involvement in her school. She added that although they
invited the parents of the students who showed poor results, their efforts were unsuccessful:
Biz deyirik ki sizin 6vladiniz dorslora galmir, galsa bels hazirligsiz galir. Biz bilmok
istoyirik ki sabab nadir. Biz valideynlorls birlikds islomak istoyirik, lakin onlar bizimlo
omokdasliq etmoya hovasli deyillor.
[We say that your child does not come to classes, and even if he comes, he comes
unprepared. We want to know what the reason is. We want to work together with
parents, however, parents are not willing to cooperate with us.]
UPrincipal 2 also shared the same opinion with her colleague, saying that not all parents attend
even individual meetings. As a result, students know that no one will hold them accountable for

their poor results:

Ogor valideyn 6vladinin tohsilini davam etdirmasini vo ugurlu olmasini istoyirsa,
stibhosiz ki o moktab-valideyn slagosinin qurulmasia énom veracok.

[A parent who wants his child to continue his education and be successful undoubtedly
places importance on the school-parent relationship.]

Lack of Parental Support

Five male and three female students reported that the reason for demotivation was that their
parents did not believe in them. Student 13 from a rural school said her mother says she will not
pass the exam because you are bad at math. Student 9 expressed his opinion on this matter as

follows:
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Monim anam diisiiniir ki mon siaq imtahaninda zsif natico gdstormigomso bu
buraxilis imtahaninda da bels olacagq.

[My mother thinks if | scored poorly in mock exams, it would be the same in the
school-leaving exam as well.]

RPrincipal 3 stated that parents from rural areas think that their daughters will not be allowed to
work after getting married, and in such a case, what is the need to go to school and spend time.
He added that parents do not understand the importance of education in their child’s life. They
think education is only for finding a job.

Halbuki tohsil strafindaki insanlarla diizglin miinasibat qurmagq ti¢lin vacibdir. Tohsil
Oziinli tapmaq va Oziinii basa diismok U¢un vacibdir.

[However, education is necessary for students to establish proper relationships with
the people around them. Education is necessary for self-discovery and self-
understanding.]
Social Economic Status and Parent-Child Relationship
While continuing to discuss the factors affecting students' performance in school leaving exams,
all teachers (except teacher 17) reported that coming from an incomplete family or a family with
low financial status is not an obstacle to student achievement. Teachers believe that the parent's
attitude towards education may reduce the negative impact of such situations. Teachers described
that they have repeatedly observed that even though it is a low-income family, there is a friendly
environment in the family, parents support their children, and they have meaningful
conversations with their children. Teacher 6 added that many of our successful students were
children from low-income families. Whereas Teacher 17 from a rural school reported that if the
family's socioeconomic status is very low, it will definitely affect the student's performance:

Bizim elo sagirdlorimiz olub ki onlar moktobs golonds ac olublar, vo ya onlarin soyuq
havalarda geyinmaya isti paltarlar1 olmayib. Bu sagird neco fikrini dorse comlaya bilor?
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[We have had students who came to school hungry or did not have warm clothes on
cold days. How can this student concentrate on the lesson?]

Female Student 12, from rural school reported that she does not have a laptop and no space to
study:

Bizim evimiz ¢ox sos-kiiyliidiir, mon fikrimi toplaya bilmirom.

[Our house is very noisy, and | can't concentrate.]
RPrincipal 3 noted that low-income families are unable to provide their children with individual
support in their studies when they need it. They cannot hire private tutors or buy the necessary
school supplies, and because of this, these students lag behind their peers.

Test-Related Factors

Types and Difficulty level of the questions
Regarding the questions asked in the school-leaving exams, UPrincipal 1 and UPrincipal 2 think
that the questions do not go beyond the school curriculum. UPrincipal 2 said that mainly
situation-typequestions cause difficulties, and students mainly cannot answer these tests
correctly. For this reason, teachers sometimes say exam questions do not match the textbook:

Lakin miioyyon mdvzuya dair biitlin situasiyalar1 oks etdiron kitab ola bilmoz. Bu

suallar1 hall etmok {i¢iin tolobalorin montiqi vo tonqidi toffokiirii vacibdir.

[However, no such book reflects all situations related to a certain topic. Logical and
critical thinking is necessary for students to solve situational tests.]

All interviewed 10" grade students agreed that especially math questions on the exam were more
complex than they did in class. Additionally, the students shared the same difficulties with the
mock exams and said that the situational tests were difficult. Student number 9, who said that he
got a low result from the test, gave the following explanation:

Biz situasiya testlorini holl edonds bir neg¢a diizgiin variant1 se¢gmaliyik. ©gor onlardan
birini diiz segmosak, digor diiz se¢diyimiz cavablar da sohv hesab olunur.
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[We should choose several correct options when solving situational tests. If we select one
of them incorrectly, the other correctly chosen answers are also considered wrong.]

Question solving time
UPrincipal 1 thinks the questions' difficulty level corresponds to the curriculum standards. She
also believed that students were given enough time to solve the exam questions. UPrincipal 2
also added that the time given in the exam is sufficient. However, students need to practice a lot
to improve their test-taking skills and develop reading comprehension.
Bu suallar birbasa sagirdlorin qarsisia qoyulmayib. Dévlat Imtahan Morkozi bir qrup
toloba ilo imtahan suallarini avvalcodaon pilot edib vo hor sual {igiin tolob olunan vaxt
hesablanib.
[These tests are not put directly in front of the students. The State Examination piloted
exam questions with a group of students in advance and the time required for each
question is calculated.]
In contrast to the principals, most teachers have claimed that the questions have a high difficulty
level and that the time allotted to complete these questions is insufficient. Teacher 4 mentioned
that one of the open-ended questions on the exam the previous year required students to draw a
tree and insert information connected to the text on the branches of the tree:
Bu sual1 holl etmok 7-8 doqiqo vaxt aparir, lakin imtahanda sagirdo bu sual iigiin 3

doqigoe vaxt verilir.

[To solve this task takes 7-8 minutes, but the student is given 3 minutes for this question
in the exam.]

Teacher 12 reported that students get tired because the questions contain long sentences.
Manim sagirdlorim deyir ki suallar ¢ox uzun idi vo onlar sualin sonuna ¢atanda

baslangigda na yazildigini unudurdular. Onlar suali baga diigmak {igiin onu dofalorlo
oxumali idiler.
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[My students say that the questions were so long that by the time they got to the end,
they forgot what was written at the beginning. They had to read the question repeatedly
to understand it.]
Also according to the findings of study, 10 students reported that they could not solve some
questions in the exam since they did not have the opportunity to think about those questions due
to a lack of time.
Exam Setting
Teacher 14 reported that these questions were not for the exam room. The student can solve
those problems in the classroom environment. But many factors distract the student during the
exam, excitement, fatigue, a feeling of responsibility in front of teachers and parents, who expect
answer from them. Teacher 12 added that her students always complain about the behaviour of
the examiners:
S0zsliz ki imtahan nozaratgilori bir qodar sart olurlar ki ko¢lirms hallarinin garsisini
alsinlar. Amma onlar forqindo deyillor ki onlar onsuzda stressli olan sagirdlor {isiin
voziyyati biraz da ¢otin hala gatirirlor.
[Perhaps the examiners are being a bit strict to prevent cheating among students, but
they do not realise that they are making the situation difficult for already stressed
students.]
Almost all students mainly reported difficulty in listening tasks. Student 5, a 10" grade student
who experienced the exam process, said there were no headphones for listening during the exam,

and the texts were barely audible.

Buna goro do mon dinloms suallarindan ikisinoe cavab vers bilmodim, ¢iinki o hissoni
esitmodim.

[That is why | could not answer two of the listening questions because | did not hear that
part.]
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She also added that when she went to the mock exams, she listened to the texts with headphones
and correctly answered all the listening questions. Other students also reported that the most
challenging thing for them in preparation for English exams is the lack of conditions to practice
listening in the classroom.
Interviews with students also revealed that they had concerns regarding the exam format. Student
8 said the exam duration was three hours in previous years, with no open-ended questions. He
added that although open questions are included recent years, the exam time has been shortened
to two and a half hours.
First standardized state exam experience and questions from lower classes
10 teachers associate one of the factors that lead to students' poor results in the final exams with
their lack of prior state exam experience. According to Teacher 3:
Tolobolor moktob hoyatlarinda ilk dofo 9cu sinifds belo mossuliyyetli imtahan verirlor.
[In the 9™ grade, students take such a responsible exam for the first time in their
school life.]
Other teachers also confirmed that in many cases, the students who did not perform well in the
9" grade exams can show progress in the 11"-grade exams. Because they are already familiar
with the exam process, they have an idea about how to study.
According to the teachers who were interviewed, questions from lower grades are also included
in the 9th-grade school-leaving examinations. Teacher 17 also stated that her students mostly
make mistakes in questions from lower grades:
Bozon tolobalorin Sci sinifds kegdiklori qramatik qaydalar yadlarinda qalmur.

[Sometimes students may not remember a grammar rule they learned in the 5% grade.]
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Stress-Related Factors

Exam stress and pressure
During the interviews, it became clear that female students are more affected by the stress factor
than male students, which negatively affects their preparation for the exam.Thus, 4 out of 6 male
students reported that they do not feel anxious, can plan their time properly, do not have
problems meeting with friends, and spend time with family and relatives. However, all 9 female
students reported feeling stressed since they spent most of their time studying without having an
interesting time. This, in turn, leads to student demotivation during exam preparation. Student 7
said she feels tense, especially one week before the trial school exams, which prevents her from
concentrating on her studies. All female students reported that they would have been more
successful in their studies if they had not felt test anxiety.
When discussing with parents the factors affecting their children's school-leaving exam results, it
became clear that they are mainly worried about their children feeling under stress in preparation
for the exam. The parents of female students reported that exam anxiety prevented their children
from fully concentrating on their studies. Parent 5 said that her child gets more stressed as the
exam date approaches and has started to sleep restlessly at night.

Onun miisllimslori deyir ki qizim darslorine avvalki kimi fokuslana bilmir.

[Her teachers say that my daughter cannot concentrate on her lessons like before.]
Similar comments came from Parent 6 and Parent 10. They said their children were aggressive
towards their siblings and mostly spent time in their rooms. Parent 8 added that after her

daughter scored poorly on the first mock exam, she began to believe she would do poorly on the
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final exam and became demotivated. However, the parents of male students emphasised that
their children are not negatively affected by the stress factor in the process of preparing for the
exam. Even if they sometimes feel tense, it does not last long, and they concentrate on their
studies again. Parent 8 added:

Baxmayaraq ki monim oglum bazaon biraz gargin hiss edir, onun testlords diizgiin
cavab verdiyi suallarin say1 artib, vo o yaxs1 gedir.

[Even though my son sometimes felt a little bit tense, the number of questions he

answered correctly in the tests has increased, and he makes good progress.]
All the parents who reported that their children were not negatively affected by stress on the eve
of exam preparation were employed parents.

Student-Related Factors

Prior Knowledge
Almost every interviewed teacher stated that the student's prior knowledge might help them
anticipate how well they will do on an exam. Teacher 10 reported that some students in the 9™
grade cannot read in English:

Biz bu tolobalorin bir nego ay arzindo oxuyub anlama va ya qramatika suallarini hall
etmoklorini gbzloya bilmarik.

[We cannot expect these students to solve reading comprehension tasks or grammar
questions in a few months.]
Self Esteem and Motivation
Teacher 3 reported that student's motivation is the main factor leading to persistence in the exam
preparation process.

Monim bazi tolobalorim olub ki onlar forqinds idilor ki sinif yoldaslarindan geri
qalirlar. Amma bu onlar1 havesdon salmayib. Onlar bunu normal qobul ediblor ki
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sinif yoldaslar1 iiglin matni bir dofo oxumaq kifayot etso do, amma monim tigiin bu
kifayat deyil. Amma onlar inaniblar ki sonda istadiklori naticoys nail olacaqlar.

[I have had some students who are aware that they are lagging behind their
classmates. But this did not discourage them. They think it may be enough for their
classmate to read this text once, but not for them, which is normal. But they believed
that in the end they will achieve the desired result.]
Teacher 8 stated that self-esteem and motivation are interrelated. She shared that she had a
student who convinced herself that she would not understand the new material because she had
no math skills:

Onun riyaziyyat1 6yronmays hovasi yoxdur, ¢linki o inanir ki o riyaziyytada bacariql
deyil.

[She has no motivation to study mathematics because she believes that she is not good
at math.]
Interpersonal skills
Teacher 6 added the importance of students’ strong interpersonal skills to the list of factors that
positively influence their exam results:
Bozi toloboalar var ki onlar kommunikasiyaya agiqdir. Onlar yanliz miiallimlorinin
izahat1 ilo gane olmurlar. Onlar tonoffiislords basqa siniflorin sagirdloring, hotta bagqa
siniflorin miiallimlorine yaxinlasaraq iinsiyyat saxlayirlar va suallar verirlor.
[There are some students who are very open to communication. They are not satisfied

only with the explanations of their teachers. They approach students of other classes,
and even teachers of other classes during breaks, communicate and ask questions.]

Goal Orientation and Persistence
Interviewed students could be divided into two groups regarding their attitudes towards the 9™
grade school-leaving exams. One group of students sees a high score in the state exams as a

chance to enter a successful university, while another group thinks that the exam results will not
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change anything in their life. According to the findings, 7 out of 15 interviewed students plan to
continue their studies abroad. All students intending to continue their education abroad were
from urban schools. They said the foreign universities they want to apply to require high scores
on standardised state exams. Interviews with other students also showed that their choice of
university determines their attitude towards the final exams. So, if a high score in the school-
leaving exams is not required to continue their education abroad, students prefer to prepare for
international exams rather than the 9"grade school leaving exams. Student 3 said he needs to
have a rich portfolio to get admission to his desired university. That is why he prefers to
participate in some internship programs as a volunteer and prepares in private courses to pass
international exams required for studying abroad, rather than preparing for state exams. Student
8 and Student 9 shared similar views and said that the 9" and 10" grades are ideal for
participating in some projects and training.

Biz 11ci sinifdo buraxilis imtahanlarindan kegmoliyik vo universiteto qobul
olmaliyiq.

[In the 11" grade, we have to pass the school-leaving exams and get admission to the

university.]
Two female students want to get a high result in the final exam to continue to the 10th grade in
ADA School because students are expected to score specific points in the exams to study in this
school. Interviewed students’ responses show that compared to male students, female students
approach final exams more responsibly and tend to achieve higher results. Student 5 completed
the 9™ grade with a red diploma and scored high marks in the state exam, and they are currently
studying in the 10" grade. They reported planning to finish the 11" grade with high scores
because they both enjoy learning. Student 6 and Student 7, who are 10" grade students from

another school, also scored high results in the school-leaving exam because they want to win
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scholarships to study in foreign universities and make their parents and friends proud of them.
The other 8 students are unmotivated to show high results and simply want to pass the exam.
They think that even if they score less on the exam, there will be no problem in continuing to the
10" grade.

Parents from both rural and urban schools noted that the student's personal qualities,
motivation and persistence, regardless of the circumstances and environment, are the main
factors for achieving successful exam results. Parent 11 from the rural school said her daughter
learned English by watching lessons on YouTube. Parent 10 another parent from the rural school
also noted that her son receives scanned versions of the tests from their relatives living in Baku
and prepares for the exam in private courses. Regarding the importance of the student's personal
qualities and attitude to education, Parent 4 added that her eldest son passed the school-leaving
exam two years ago:

Homin vaxtlarda bizim maddi problemlorimiz var idi, vo biz boyiik oglumu miiallim
yanina gondoars bilmodik. Buna baxmayaraq o 6zii hazirlasmaqla imtahanda ¢ox
yaxs1 bal topladi. Bu il monim ki¢ik oglum buraxilis imtahanindan ke¢malidir. Biz
onun ii¢lin biitiin soraiti yaratmisiq. Amma o ¢alismaq istomir.

[At that time, we had financial problems and could not send my eldest son to a tutor.
Despite this, he scored very well on the exam with self-study. This year, my

youngest son has to pass the final exam. We have created all conditions for him.
However, he does not want to study.]

Minor Findings
Tutoring

In contrast to the principals, the majority of teachers (16 teachers) reported that using tutor help
leads students to get poor exam results. According to Teacher 12:

Tolobo miisllim yanina hazirhiga gedonds hazirliq miiallimi bir tapsiriq verir, moktob
miiollimi basqa tapsiriq verir.
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[When a student goes to a tutor, private teacher gives one task, and the school teacher
gives another task.]
Students sometimes get confused when trying to do different tasks of different teachers. Teacher
8 also emphasised that:
Talabalorin diqqati bir istigamots comlonmadiyi {igiin arzuolunan natics yoxdur.

[Since the student'’s attention is not focused on one direction, there is no desired
result.]

According to the interviewed teachers if students carefully follow the tasks given by school
teachers, they will not need tutoring support. They will not spend time on various preparatory
courses. They will use their time more efficiently and better concentrate on the learning process.
Explaining another negative aspect of tutor support affecting students' exam preparation, Teacher
8 said that when parents send their children to paid preparation courses, they inevitably expect
more from their children and pressure them to achieve successful results.

Talobolor no qodar ¢ox tozyiq hiss edirlorso, bir o qodor do fikirlorini toplamaga ¢otinlik

gakirlar.

[The more pressure students feel, the more difficult it is for them to concentrate.]

Peer Influence

The next topic discussed in the interviews was related to peer influence. UPrincipal 2
said that peer influence has always existed in school environment, and students are influenced by
each other both negatively and positively. She reported that they constantly observe student

misbehavior:
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Bir ¢ox hallarda bu talobalorin dorss davamiyyati zoifdir vo onlar agagi noticali sagirdlor
olaraq qruplasdirirlar. Masalon, bes giin avval 9cu siniflorin monitoringi olmusdur.
Doarso davamiyyati zoif olan sagirdlor on asagi naticolori gostariblor. Olbotto ki xiisusilo
oglanlar bir-birindon niimuna gotiiriib dorse golmoys bilirlor. Bazon valideynin bundan
xabori belo olmur.

[Mostly, these students have poor attendance and are classified as low-performing. For
example, five days ago, we had monitoring for the 9th grade. Students with poor
attendance and misbehaviour showed the low results. Of course, especially boys, do not
come to school taking an example from each other. Sometimes the parent does not even
know about it.]

However,U Principal 1 noted that she mainly observed the positive effects of peer influence in

her experience:

[Of course, students may also have a negative effect on each other. However, now our
teachers, parents, and students are very aware of bullying or other negative situations that
can happen among students and can handle negative peer pressure.]

She also added that students who study well motivate their peers to study:

Ogor digqatinizi ¢okdiso mon sizdon ovval iki qizla danigirdim. Onlar 10cu sinif
sagirdloridir vo 9cu sinfi qirmiz1 diplomla bitiriblor. Indi onlar bir layiho etmok
istoyirlor vo 0z bilik vo tocriibalorini bu il 9cu sinif buraxilis imtahanlara hazirlasan
sagirdlorlo boliismak istayirlor va onlara kdmok etmoak istoyirlor. Man diisiiniirom ki bu
homyasid tosirine on yaxsi niimunadir.

[1f you noticed, | was talking to 2 girls before you. They are in the 10" grade and
finished the 9" grade with a red diploma. Now they want to do a project, we want to
share our knowledge and experience with students preparing for the 9™ grade school-
leaving exams this year and help them. I think this is the best example of peer
influence.]
RPrinciple 3 also accepts that the influence of students on each other may have a negative or
positive effect on their exam preparation process. He explained that some male students in his

school do not try to prepare for the final exams. They know that even if they get a low grade,

they will pass to the 10" grade. Therefore, they prefer to work instead of preparing for the exam.
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Other boys also look at their working peers and want to work, not spend time and effort on

exams.

Interviewed teachers from both rural and urban schools reported that they did not encounter
negative peer pressure from students in the classroom. The teachers also voiced the same opinion
as the principals and reported that cases like bullying are primarily found in lower classes. In the
upper grades, these cases have decreased because students can defend themselves and become
more mature. On the contrary, students positively influence motivating each other to study well.
The main point that teachers emphasised about peer influence was that students could negatively
influence each other indirectly. Thus, students misbehaving during class do not allow others to
pay full attention to the exam preparation process. Teachers reported that misbehaving students
disrupt the learning environment and distract other students. According to Teacher 8:

Bozon miisllimlor dorsi ¢atdirmaqdan ziyads dorsdo 6ziinii yaxs1 aparmayan sagirdlori

sakitlogdirmayo daha ¢ox vaxt sorf edirlor. Bu da 6z ndvbosindo dyrotmonin

keyfiyyotini asag1 salir.

[Sometimes teachers, rather than lesson delivery, spend more time and effort on

calming students who show misbehave in the class. This in turn lowers the quality of

teaching.]
Although the parents interviewed in rural and urban schools reported that their children did not
experience any negative influence from their peers, they emphasised the importance of a healthy
environment in the learning process. For example, parent 5 said her child was previously in a
low-performing class and was very irresponsible towards her studies.

Lakin onun sinfini doyisondon sonra qizim digar ¢aligqan sagirdlors baxaraq hoveslondi,

va darslorine moosuliyyatlo yanasdi.

[However, after changing her class, my daughter was inspired by other diligent students
and approached the lessons more responsibly.]
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Parent 4 also added that a female student in her son's class is fluent in English, and her son asks

her to clarify what he does not understand.

Gadget Use

All the interviewed students reported that spending time with their gadgets is the main factor that
distracts and demotivates them in the exam preparation process. All 6 male students reported
spending much time on social networks. Student 9 added:
Telefonumu cox istifado edondon sonra mon yoruluram vo oxumaq istomiram.
[After using my mobile phone a lot, I get tired and do not want to study.]
Other students also agreed that when they spend time with gadgets, they cannot complete their
tasks on time. In this case, they lose motivation when they realize that they have to study a lot in
a short period. Only 2 female students said they use their gadgets for short-term relaxation and
lesson preparation. Those who gave this answer were students who completed the 9th grade with
a red diploma.
Teacher 12 touched on another point that caused students to show low results and emphasized
that students often do not read the question carefully. She added that students spend a lot of time
on their mobile phones and this prevents them from concentrating on their studies:
Mosalan, sual talob edir ki motnin asas ideyasina uygun olmayan variantlari secin.
Sagirdlor diqgotsizlikdon vo ya hoyacandan suali sohv oxuyurlar vo uygun olmayan
variantlar1 segmoak ovozino uygun olan variantlar1 segirlor. Halbuki suali digqgatlo
oxusalar, onlar diizgiin cavabi bilirlor.
[For example, the question requires choosing the variants that do not relate to the text's
main idea. Either out of carelessness or excitement, the student misreads the question

and selects the relevant variants instead of the irrelevant ones. However, if they read
the question carefully, they know the correct answers.]
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Teacher 10 confirmed that the students were not paying attention to the test questions. She said
that sometimes her high-achieving students, who she thought would be successful, show poor
results due to lack of attention.
Mon smaq imtahanlarindan sonra suallar1 yoxlayanda tolobalora deyirom ki sohv cavab
verdiklori suallar1 tokrar oxusunlar. Bir cox hallarda tolobolor suali tokrar oxudugdan
sonra nayi sohv etdiklorini 6zlori tapa bilirlor.

[When I check the questions after the mock exams, I tell the students to re-read the
question they answered incorrectly. In many cases, students themselves find out what
they did wrong after rereading the question.]

Along with all the factors mentioned above, all interviewed principals think that student-related

factors are more important than others. Students’ attitudes to education, personal qualities, self-

efficacy, motivation, and prior knowledge are the main factors influencing student outcomes.
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Discussion

After the analysis of the answers given by the participants, the factors affecting student
performance in the 9" grade final exams were divided into four categories: 1) student's personal
qualities and attitude towards education, 2) school-related factors (including lack of technical
equipment and class size) 3) teacher-student relationship 4) family's attitude towards their child's

education.

Students personal qualities

This study’s reports of principals, teachers, and parents revealed that student-related
factors are of primary importance among the factors affecting student performance in state
exams. The data obtained and analysed during individual interviews and focus group discussions
show that the respondents understood student-related factors such as prior knowledge, previous
achievements, intrinsic and extrinsic motivation, self-efficacy, and study habits. Among the
factors that had a negative impact on student achievement, the most emphasised response was
low reading comprehension and math difficulty. In addition, almost all teachers think that prior
knowledge is important. If students do not acquire sufficient knowledge and skills in primary
education, as well as in general secondary education, there is always a possibility of gaps in their

further education. Research in cognitive psychology supports the same idea that individuals with
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more knowledge about a topic understand and remember more than those with less prior
knowledge (Chi & Ceci, 1987).

Almost all interviewed teachers reported that having predetermined goals is one of the
main characteristics of students who perform well in school-leaving exams. Similar answers
came from the students as well, as 7 of them mentioned that they want to apply to foreign
universities and the universities they want to be admitted to require a high score in school-
leaving exams. The analysis of students' answers shows they are extrinsically motivated to pass
the state exams. As Deci and Ryan (2000) said, students are motivated to achieve good results in
exams either to get the required score and be rewarded or to avoid punishment.

Three principals and almost all teachers think that high self-ef is one of the main
characteristics of students who score high on exams. According to Bandura (1999), self-esteem
is the student's belief that he/she has sufficient knowledge and skills to complete a specific task.
Students with high self-esteem put more effort into preparing for exams and tend to be persistent
and find solutions when faced with failure (Pajares et al., 2000). In addition, 16 teachers and 10
parents reported the importance of being self-regulated for student success in exams. According
to them, self-regulated students understand how much effort they have to put in to achieve their
goals, allocate time correctly, listen carefully to the teacher during the lesson and take notes.
Chermes and Garcia (2001) also stated that high self-efficacy and self-regulation are
interrelated. Their study claims that students with high self-efficacy are also self-regulated in the
learning process. This study describes self-regulated students as individuals who can control
their learning processes and think of strategies to achieve their goals.

Instruction
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Instruction is organising time and activities to teach content and engage students in
effective learning (Dick & Carey, 1996). The goal of instructional design is to create an
environment where students can learn effectively, making learning more accessible, faster, and
enjoyable (Kemp et al., 1994). According to Molenda et al. (2003), both teacher-related and
school-related factors have a role in the process of designing and applying quality instruction.
Kemp (1995) identifies four primary factors that should be considered when implementing the
training process: What should be taught? How should it be taught? How should learners be
assessed? Principal 1 touched on this point during the interview and explained that one of the
reasons for not achieving the expected student outcomes in the state exams is that there are gaps
in the process of teaching the content and evaluating student performance in the classroom
environment. She added that currently, the Education Law of the Republic of Azerbaijan (2019)
includes standards that reflect what knowledge and skills students should acquire at the end of
each grade in general education. However, there are no professional standards for teachers and
guidelines on delivering content and assessing student achievement to achieve the desired
student outcomes. According to Principal 1, a lack of professional standards for teachers leads to
difficulties in appropriately evaluating student achievement during in-school assessment and
using this assessment data to improve their performance”. This finding aligns with the OECD
(2004) report, which claims that professional standards serve as a guideline in shaping the
learning process according to the needs of the education system and develop learners in the right
direction based on curriculum standards. (OECD, 2004).

Another key variable reported by respondents in this study relates to the quantity and
quality of lesson delivery. Principals reported that the schools’ technological equipment is

insufficient, especially in teaching mathematics. Also, 13 students said they turned to private
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courses because they created a more understandable and interesting learning environment using
technological resources. According to Graham and Gisi (2000), the lack of various training
resources (visual, audio, video) cannot ensure quality lesson delivery. This, in turn, creates
obstacles for the teacher to consider the students’ interests while delivering new knowledge and
adapting the instruction accordingly.

As for the quantity of instruction, the high teacher-student ratio emphasized by almost all
respondents does not make individual support available to students when needed.
Almost all teachers and parents (except the teachers and parents of the rural school) reported that
the number of students in the classes is between 35-42 people, which hinders the efficient use of
instructional time. Thus, teachers cannot reveal students’ needs and provide the necessary
support. Similarly, Murdock (2000) conducted a study on class size and academic performance
and found that overcrowded classrooms reduce the teacher's effectiveness in promoting effective
teaching and prevent students from appropriately understanding content during class.
Social and psychological environment

Aspects of the psychological environment, the third primary variable claimed by
Walberg's theory (1981) to influence student performance, also dominated among the answers
given by the respondents. Thus, most respondents agree that the students' use of gadgets and
social networks takes up a lot of their time and causes them to be careless in their studies and
unable to concentrate. Also, factors such as classroom climate, home environment, and exposure
to peer influence were reported by research participants, which reflect the characteristics of the
psychological environment category according to Walberg's theory (Fraser &Walberg, 1987).

Graham and Gisi (2000) state that classroom climate is the best indicator of students'

overall satisfaction with their college. A positive classroom climate is directly related to better
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student outcomes, contributing to the learning process by increasing student motivation and
reducing students' fear of asking questions and making mistakes (Reid & Radhakrishnan, 2003).
Hagenauer et al. (2014) state that an important element of a positive classroom environment is
appropriate teacher-student relationships. The findings of this study use terms such as honest,
respectful, trustworthy, safe, unbiased, encouraging, empathetic, and supportive when describing
teacher-student relationships. During the interview, most respondents reported similar ideas
when describing the student-teacher relationship. However, principals of urban schools reported
that teachers focused on content-oriented relationships with students rather than interpersonal
relationships. Principals mentioned that teachers mainly focus on students getting good marks in
exams and think it is important to give them academic support. However, students sometimes
also need emotional support, which is a key element of being academically successful. Ruzek
and colleagues (2016) also supported this idea. They found that providing more emotional
support by teachers strengthens teacher-student relationships and supports creating a student-
oriented classroom environment and student autonomy. Similar opinions came from the students,
as 15 people emphasized that they did not receive emotional support from their teachers on the
eve of exam preparation and did not have a positive relationship with their teachers. Students
reported being more motivated to study in private preparation courses because they can
communicate better with these teachers. This makes them feel more comfortable and enjoy the
learning process. As mentioned in Schrodt et al. (2006) study, when students feel validated,
recognised, and perceived as valuable, important persons, they have a favourable opinion of the
teacher's credibility and pay more attention to their lessons.

Also, Split et al. (2012) revealed in their research that teacher-student conflicts can hinder

students' academic development and have a negative impact on student outcomes. The responses
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given by female students in this study show that teacher-student conflicts have a negative effect
on their motivation (both in rural and urban schools). Almost all female students reported
avoiding asking questions about topics they do not understand to teachers with whom they do not
receive emotional support and have conflicts. However, male students reported that although
they are reluctant to come to class due to teacher-student conflicts, this does not affect their exam
preparation process. Mazumdar et al. (2012) confirm the findings of this study and emphasise
that female students are more negatively affected by classroom incidents than male students.
Also, a positive student-teacher relationship allows students to build closer relationships
with their peers during class and increases student engagement (Ruzek et al., 2016).
As Brown et al. (2009) said, students spend more time with their peers than adults and give great
preference to their peers' opinions. This idea is supported by 10 parents that peer groups
positively influence their children, and collaborating with their peers in preparing for the exam is
a great support for their children. However, 5 parents reported that their children were negatively
affected by the influence of their peers, lost interest in lessons, and approached the exam with an
irresponsible attitude. This study reveals similar findings to Olalekan (2016) that a responsible
and motivated student may lose interest in learning with peers who are boring and do not take
enough responsibility for their studies. On the other hand, an educationally inclined peer group
can stimulate a bored member's interest in learning. Unlike parents, principals and teachers
voiced different opinions about peer influence. Principals and 18 teachers reported that although
they agreed that peer interaction affected student performance, students chose the group of their
own will. More specifically, the teachers and principals in the study believe that students with
similar characteristics and goals generally find each other. Based on their experience, they

reported that students who are enthusiastic about their studies and have disciplined study habits
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mostly choose peers like themselves and spend time together. According to the respondents, in
many cases, students are not negatively affected by their peer. Instead, they create peer groups
according to their interests, that tend to study and learn and constantly discuss exams and
lessons. While investigating peer influence, Filade et al. (2019) draw attention to a slightly
different aspect and say that the peer choices made by students and their attitudes towards
education depend on how they are supported and guided by their parents. Similar responses were
reported by teachers and principals that parental care and suport protect students from the
harmful habits of their peers and guide them in making good choices. Principals of urban schools
noted that most of the students who do not take responsibility for lessons and exhibit negative
behaviours, especially between the 9th and 11 th-grades, are those who do not have close contact
with their parents. The parents of these students rarely come to parent meetings or individual
meetings. They do not participate in the events in which their children are involved.

All interviewed teachers reported that their students performed better if their parents talked to
them, cared about their problems, encouraged them, and supported them, even if they came from
single-parent or very low socioeconomic families. This provides similar findings to Creighton
and colleagues (2009) study that strong bonds with parents and other close family members and
relatives can reduce the negative effects of a broken family structure in single-parent families.
Also, Pomerantz et al. (2007) define the role of the parent in a dichotomous approach: home-
based involvement and school-based involvement. School-based participation includes factors
such as parents' communication with the school community, participation in parent-teacher
meetings and school events, close contact with teachers, and volunteering in school and
extracurricular activities. Experiences of home-based involvement are interpreted as eating meals

with children, meeting their friends and spending time with them, helping children with school-
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related tasks, and having conversations with them about academic topics (Pomerantz et al.,
2007).

Almost all the teachers from the rural school mentioned that compared to female
students, families give more importance to male students applying for university education. The
responses of the sampled rural parents confirm the opinions of the teachers. According to their
reports, families do not provide equal resources and conditions for the education of girls and
boys. 5 out of 6 rural school parents (the other parent had no daughter) reported that they were
desperate for their daughters' education and thought their spouses might not allow them to work
after their daughters married. Teachers from rural schools also reported that although some
families favour male students continuing their education, some families involve their boys in
household chores because parents know that scoring low in the final exam will not prevent their
children from going to the 10" grade. According to Bertera and Crewe (2013), some parents may
not understand how education plays a role in an individual's life and what values it forms. It
brings up the education level of parents and their attitude towards education. According
Burchinal et al. (2010), lack of understanding of the purpose of education by parents and a lack
of motivational and educational information transfer to students may cause certain deficiencies in
their learning activities.

In accordance with the findings of Walberg's (1981) theory, the main point revealed by
this study is that the main variables affecting students' performance in state exams are student-
related factors. However, although student-related indicators are considered the main variables,
the student should be supported with a suitable social and psychological environment to get the
expected result (Fraser & Walberg, 1987). If we recall the four main factors revealed in this

study, we can see that the student-related factors are consistent with the theory. According to
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Walberg's theory (1981), the student'’s ability, previous achievements, motivation, age, and
developmental level reflect the student's characteristics, which play a key role in student
achievement (Reynold & Walberg, 1992).

Other variables revealed in this study, school/teacher/family-related factors, correspond
to the social and psychological environment, the second main category of Walberg's (1981)
theory. According to Walberg's (1981) theory, the psychological and social environment includes
the quantity of instruction, quality of instruction, classroom climate, home environment, peer

group, and exposure to mass media outside of school (Reynold & Walberg, 1992).

Figure 8. Distribution of perceptions of principals, teachers, students and parents about factors
influencing student performance in 9th grade school leaving exams according to Walberg's

theory (1981).
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Limitations of the Study

Since research on this topic is relatively new, further research and evaluation of results
are needed. The schools in the study were selected for their accessibility. However, a more
comparative analysis could be achieved by conducting the study in high- and low-performing
schools. Also, the researcher’s relationship with some school principals may present a risk of
researcher bias. The small sample size can also be considered a limitation, as it may be

interpreted as giving little room for diversity of views on the issue. The research was conducted
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only in public schools. Participants from private schools were not involved. Considering that 9"
grade students at private schools also participate in school-leaving exams, their results affect the
statistical results for the country. In addition, the existence of differences between the curriculum
of private schools and the national curriculum requires exploring the challenges of the students at
private schools in the process of preparing for the exam. Due to the small number of participants
in rural schools compared to urban schools in the study, there were difficulties in expecting
proportional representation. Also, teachers and students might not be comfortable enough to
share school-related factors in all their details and avoiding some questions may result in missing
necessary information.

Recommendations

In this study, one of the factors influencing the 9™ grade school leaving examination
results was the teachers' poor IT skills. Providing training on improving teachers' skills in this
direction not only in professional development programs but also within the school can make the
lesson delivery process more effective. Another theme discussed in the study was the lack of an
environment for teachers to brainstorm ways to increase student achievement. Collaboration
between different schools can have beneficial results. Organizing teachers’ meetings from
different schools online or offline at certain intervals may create room for them to benefit from

each other's experience and knowledge, share ideas, learn and explore together.

If we look at the SEC 2022 reports, we will see that the average score of students of
urban schools in all three subjects is 194.5, while the average score of students of rural schools is
130.2 (SEC Report, 2022). This suggests that it is necessary to pay special attention to the

cooperation of regional education departments with the Ministry of Science and Education of the
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Republic of Azerbaijan regarding the education of 9™ graders. Conducting further research in the
regions to reveal the factors that have a negative impact on the academic life of students from
rural schools and involving rural school in the decision-making process may give give the

expected results.

Private schools’ experience shows that a teacher assistant's presence is important in
establishing an effective teaching and learning environment. | think this practice can be applied
in public schools as well. Teaching assistants can be selected among the students at the
universities who are studying for the pedagogical specialty based on the principle of
volunteering. This can be useful both in increasing the knowledge and skills of those students
related to their future professions, in reducing the workload of teachers, and in identifying and
addressing the needs of each student in the class.Consequently, challenges related to class size
expressed by teachers, parents, and students can be addressed, the need for tutor help can be
reduced, and it can contribute to preparing students for exams in the school environment. Also,
involving teachers in educational technology training can support the development of their IT

skills.
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Mbolumath razihq

Maktab Ictimaiyyatinin IX cu Sinif Talabalarinin Buraxilig imtahanlari Naticalarina Téhfa Veran

Amillarle Bagli Qavrayislari.

Salam. Manim admm Fidan Nacofovadir. Man ADA Universitetinin Tshsil tizro Menecment
fakultosini tamsil edirom. Ikinci kurs magistr talabasi olaraq 9cu sinif buraxilis imtahanlarinda
sagirdlarin naticalsrina tasir edan faktorlarin aragdirilmasi iiglin miisahibslar kegirmaliyam.
Verdiyiniz cavablar maxfi va anonim saxlanilacaq, saxsiyyatiniz agiqlanmadan yalniz cavablarimz
todgigat maqsadleri iiglin iimumilogdirilmis sokilde istifads olunacaq. Bu miisahiba Sizin

raziliginizla aparilir. Miisahibani istonilon vaxt dayandira bilarsiniz.
Soyladiyiniz biitlin fikirlori yadda saxlamaq vo ya geyd etmak ¢atin oldugu iigiin séhbatimizi

diktofona yazmagq tiglin raziligimz1 xahis ediram. Bu miisahibado igtirak etdiyinizo gora Sizo

avvalcadan 6z dorin togakkiirimii bildirirom.

Miisahibagi

Fidan Nacafova
(Ad, soyad) (Tarix) (imza)

Respondent

(Ad, soyad) (Tarix) (imza)
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Mbolumath razihq

Moktab Ictimaiyyatinin IX cu Sinif Talobalarinin Buraxilis imtahanlar1 Naticalarino Tohfa Veran

Amillarls Bagh Qavrayislari.

Salam. Monim adim Fidan Nocofovadir. Mon ADA Universitetinin Tohsil lizro Menecment
fakultosini tomsil edirom. Tkinci kurs magistr tolobasi olaraq 9cu sinif buraxilis imtahanlarinda
sagirdlorin naticalarina tasir edan faktorlarin aragdirilmasi {igiin miisahibalor kegirmoliyom. Bu
sonad sizo dvladimizin todqiqatda istirak etmosi ilo bagh razilifimizi almagq {i¢lin togdim olunur.
Moalumatiniz olsun ki, 6vladimzin verdiyi cavablar maxfi vo anonim saxlanilacaq, onun saxsiyyati
va ad1 agiqlanmadan yalmz cavablan tadgiqat maqgsadlari figiin timumilagdirilmis sokilda istifado

olunacaq. Ovladimz miisahiboni istanilan vaxt dayandira bilar.
Soylanilon biitiin fikirlori yadda saxlamaq vo ya geyd etmok g¢otin oldugu iigiin dvladimzla

sOhbotimizi diktofona yazmaq iigiin raziligmizi xahis edirom. Todqigatima tohfs verdiyiniz t¢lin

Siza avvalcodon 6z dorin tasokkiiriimii bildirirom.

Miisahibagi

Fidan Nacafova

(Ad, soyad) (Tarix) (imza)

Respondent

(Ad, soyad) (Tarix) (imza)
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Appendix 2.

Interview Protocol
Research study: School Community's Perceptions of Factors Contributing to Students' Grade IX
School Leaving Examination Results.
Time of interview:
Date:
Place:
Interviewer: Fidan Najafova
Interviewee:
Position of the interviewee:
This study aims to investigate the factors that influence the results obtained by general secondary
school students in state exams. The study seeks to understand the views and opinions of school
principals, teachers, students and parents on the issue. Interviews will be one of the main
instruments to reveal the participants’ perceptions. Protecting the participants’ privacy will be
one of the main aspects of the study. The identity of the participants will be kept confidential,
and the collected data will be available only to the researcher and her supervisor.
Introduction: The researcher will introduce herself to the person being interviewed and give
information regarding her educational background and professional experience. After that, she
will remind the study’s topic and its purpose. Then the person being interviewed will be asked
whether they are ready to begin the interview.
Procedures: The researcher will inform the participants that the interview will likely last between

45 and 60 minutes, and an audio recording will be made of the interview. In addition, the
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participants will be notified that their names will not be used in any way related to the study.
Instead, pseudonyms will be used to highlight the respondents’ interview quotations.

Consent: The participants will be informed about the format of the interviews, which is voluntary
participation. The researcher will explain to the respondents that they have the right to choose
whether or not to answer the questions based on their preferences.

Interview Questions for School Principals

1) No godor miiddatdir ki moktob direktoru kimi foaliyyat gostorirsiniz?

2) Halhazirda faaliyyat gostordiyiniz maktabdo na qodor miiddatdir ki foaliyyot gosterirsiniz?
3) Moktabinizds doqquzuncu sinif buraxilis imtahanlarma hazirliq prosesini necs tosvir
edordiniz?

4) Buraxilis imtahanlarinda sagirdlorinizin gostordiklori naticalor haqqinda diistincalorinizi
paylasa bilorsinizmi? Sizin fikrinizco sagirdlor hansi fonn {izro daha ugurludurlar vo ya hansi
fonndo nisbaton asagi naticolor gostorirlor?

5) Sagirdloriniz osason hansi ndv suallarda ¢otinlik ¢okirlor? No ii¢iin?

6) Buraxilis imtahanlarinda sagirdlorinizin yiiksok noticalor géstormosini dostokloyan faktorlari
neca tosvir edordiniz?

7) Bas sagirdlorin imtahanlarda zaif notico géstormasino sobob olan amillor hagqinda no
diisiiniirsiiniiz?

8) Sagirdlorin buraxilis imtahanlarma hazirlanmasinda maktabin rolunu necs tosvir edordiniz?
9) Buraxilis imtahanlarina hazirliq prosesinds sagirdlorinizo neco dostok verirsiniz?

10) Miisllim tacriibasinin sagird nailiyyotindoki rolunu necs goriirsiiniiz? Sagirdlorinizin
buraxilig imtahanlarinda hazirlanmasinda miisllim tocriibasi rolunu neco doyarlondirordiniz?

11) Miisllim-sagird miinasinatlorinin rolu haqqmnda no deyas bilorsiniz?
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11) imtahana hazirliq prosesinda valideynlorin rolunu neca gériirsiiniiz? Sizco sagirdin ailo
vaziyyetinin onun hazirliq prosesine hansi miisbat vo ya manfi tasirlori ola bilor?

Interview Questions for Teachers

1) Neco yasiniz var?

2) Nego ildir miiallim kimi foaliyyst gostorirsiniz?

3) Hans1 fonni todris edirsiniz?

4) Buraxilis imtahanlarmda miisllim tocriibasinin va talimatinin tolobs nailiyystindoki rolunu
neco goriirsiiniiz ?

5) Buraxilis imtahanlarinda yiliksak naticalor géstormis tolobslorinizin xiisusiyyastlorini neco
tosvir edordiniz?

6) Boas asagi notico gostormis tolobalorin xiisusiyyatlorini neca tosvir edordiniz?

7) Talobalorinizin buraxilis imtahanlarinda yiiksok noatico géstormasing tosir edon amillori neco
tosvir edordiniz?

8) Bas asag1 notico gostoran tolobolors tosir edon amillor hagqinda no deys bilorsiniz?

9) Sizco buraxilis imtahanlarinda diison movzular moktob proqramui ilo uygunluq toskil edirmi?
9) Talobaloriniz asason hansi sual novlorindos ¢otinlik ¢okir? No {i¢iin?

11) Imtahana hazirhq prosesinde miiollim-sagird miinasibatlorinin rolunu neca tosvir edordiniz?
10 ) Sizca valideynlorin tohsil saviyyasi va tahsilo olan mdvqeyi sagird nailiyyatine neca tosir
edir? Niimuns vers bilorsinizmi?

11) Az tominath vo ya natamam ailolordon olan sagirdlorin digorlori ilo miiqayisads daha zaif
naticolor gostardiyi fikri ilo razismizmi?

12) Doqquzuncu sinif buraxilis imtahanlarina hazirliq prosesindo homyasid tasirini neca tosvir

edardiniz?
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13) Sinido sagird sayinin ¢ox olmasinin sagird nailiyystine tosir etmosi ilo fikri ilo razisimnizmi?
14) Buraxilis imtahanlarinda sagird nailiyyastinin yiiksaldilmasi {i¢iin hans1 toklifloriniz ola
bilor?
Interview Questions for Students
1) Buraxilis imtahanlar1 siza tosirini tosvir eds bilorsinizmi?
2) Imtahan hazirliq prosesinds qarsilasdiginiz asas ¢otinliklor hansilardir?
3) Buraxilis imtahanlarindan topladiginiz bal sizin tohsil hoyatinizda neco rol oynayir?
4) Sinaq imtahanlarinda on ¢ox hansi fonndon bal toplamisiniz? Sizco bunun sobabi nadir?
5) Bas zaif bal topladigmiz fonn hansidir? Sabobini izah eds bilorsinizmi?
6) Moktobdan slava repetitor dostoyindon istifads edirsinizmi?
7) Daha c¢ox hansi suallarda ¢atinlik ¢okirsiniz? Agiq yoxsa qapali suallarda?
8) Sizco buraxilis imtahanlarinda diison suallar sinifds iglodiyiniz dors materiali ilo uygundur?
9) Sinaq imtahanlarinda istirak edirsinizmi? Sizco bu tocriibo sizin {li¢lin faydalidirmi?
10) Imtahan hazirliq erofasinds sizi motivasiyadan salan amillori neco tosvir edordiniz?
11) Bu prosesdo homyasidlarinizin sizs tosirini neco tosvir edordiniz?
12) Imtahan hazirliq prosesindos miisllimlorinizin rolunu neco goriirsiiniiz?
13) Bos ailonizin rolu hagqinda no deys bilorsiniz? Bu yolda valideynloriniz sizo neco dostok
olur?

12) Imtahanlara daha yaxs1 hazirlagmaq iigiin hansi toklifloriniz ola bilor?

Interview Questions for Parents
1) Ovladinizin smaq imtahanlarindaki noticalorinden razisinizmi?

2) Ovladiniz hansi fanndon daha ¢ox bal toplayir? Sizco buna sobob nadir?



Running Head: GRADE IX SCHOOL LEAVING EXAMINATION

3) Bos dvladimizin zoif notico gostordiyi fon hansidir? Sizco buna sobob nadir?

4) Ovladiniz imtahandan gabagq stressli hiss edirmi? Sizco bu onun naticalorine neca tosir
gostorir?

5) Imtahan hazirliq orafasinda évladmizi neca dostokloyirsiniz?

6) Miiollim-sagird miinasibatlorinizin 6vladinizin nailiyyatlorini tosirini neca tosvir edordiniz?
Niimunos ¢oko bilorsinizmi?

7) Bas sinifdos sagird saymin tosiri hagqinda no deyos bilorsiniz?

8) Sizco ailonin maddi voziyyatinin sagird nailiyystine neca tosiri var?

9) Moktob tarafindon dvladlariniza neco dostok olunur? Ovladlarmizla imtahana hazirlig: vo ya
psixoloji dastok vermok moaqgsadils maariflondirici goriislor olurmu?

10) Imtahanlara hazirliq orofasinds homyasidlarmin évladiniza tosirini neca tosvir edordiniz?

12) Ovladmizin imtahana daha hazirligl olmast iigiin hansi toklifloriniz ola bilor?
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Appendix 3
Demographics of Interviewed Participants

Table 1. Demographics of Interviewed School Principals

Value Value label N N(%)
Gender male 1 34%
female 2 66%0
Year of experience 14 years 1 33.3%
7 years 1 33.3%
5 years 1 33.3%
School type Urban 2 66%0
Rural 1 34%

Table 2. Demographics of the Interviewed Teachers
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Value Value label N N(%)
Gender male 1 5%
female 16 95%
Year of experience 0-5 years 4 12%
5-10 years 7 20%
10-15 years 6 18%
School Type Urban 12 35%
Rural 5 15%
Content area Math 6 35%
Azerbaijani language 6 35%
English 5 30%
Table 3. Demographics of the Interviewed Students
Value Value label N N(%)
Gender male 6 40%
female 9 60%
Grade ninth 12 80%
tenth 3 20%
School type urban 10 66%0
rural 5 34%

Table 4. Demographics of the Interviewed Parent
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Value Value label N N(%)
Gender male 1 9%
female 11 91%
Employment Status employed 7 59%
unemployed 5 41%
School Type Urban 8 64%
Rural 4 36%




