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ABSTRACT

LIFELONG LEARNING THROUGH THE LENS OF FACULTY IN AZERBAIJAN
BY
Afag Ismayilzada

Currently, in the field of education, lifelong learning is a crucial concept pointing at
knowledge and skill upgrade through formal, informal and non-formal ways. In accordance
with National Qualifications Framework of Azerbaijan, this concept is planned to be
reinforced in various stages of education. Nevertheless, literature pointed at that there is a
lack of awareness and involvement to certain forms of lifelong learning in Azerbaijan.
Particularly in higher education stage, findings from studies point at lack of involvement of
faculty members to both formal or non-formal learning options (such as, conducting research
and participating at developmental programs). This qualitative study examined the way
faculty understand and gain new knowledge and skills. The data collected through memoing,
review of documents and interviews from 15 faculty members from diverse disciplines.
Based on faculty perceptions, definitions of lifelong learning are outlined in three different
directions. Findings suggested that in Azerbaijan, faculty members opt for informal learning
opportunities due to its less structural and pliable features. Self-study builds up huge part of
informal learning and certain personal and institutional level factors hinder faculty
engagement with all types of lifelong learning. Only a group of faculties can involve non-
formal learning opportunities via institutional support, however, formal learning is considered

less productive owing to structural and stringent nature, specifically at local PhD programs.

Keywords: lifelong learning, adult learning, skill upgrade, professional development.
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CHAPTER 1: INTRODUCTION

Fundamentally, learning is a tool helping human beings to survive in rapidly changing
environment properly (Livingstone et al., 2012) and throughout many years in human history,
scholars highlighted significance of learning in a continues manner (Ates & Alsal, 2012;
Chanani & Wibowo, 2019, Jarvis, 2012;). John Dewey (1916) stated that graduation from
formal educational institution ought not to signify end of learning (as cited in Jarvis, 2012).
When learning is pursued regardless of time and location boundaries, it is perceived as a
lifelong process (Kamil, 2007). The concept called lifelong learning which softens borders of
formal, nonformal or informal education appeals itself with implicit and explicit justifications
(e.g., strengthening economy, personal achievement) (Pendlebury & Enslin, 2001) both for
society and individuals. By definition, lifelong learning is action of upgrading knowledge and
skills for a lifetime in order to develop professionally (Cambridge University Press, n.d.).
Lifelong learning is a critical value and orientation specifically in the life of educators, as
they are expected to update their knowledge, tools and methods to meet professional and
education related needs in a relevant and accurate manner (Murugova et al., 2021). That
being said, lifelong learning is categorized as: “formal, informal and non-formal™ (Power&
Maclean, 2013, p.30) and, this inquiry aims to cover all three forms of lifelong learning in the
context of Azerbaijan.

1.1 Definition of key terms

Lifelong learning- this key term refers action of upgrading knowledge and skills for a

lifetime in order to develop professionally (Cambridge University Press, n.d.).

Formal learning —is pre-planned type of learning which follows strict rules and
procedure to be formally validated at the end of process (Adult learning dictionary, 2014;

UNESCO Institute for Lifelong Learning, 2012).



Non-formal learning — is one the types of lifelong learning concept which is
characteristically specified as pliable, less structural, short-term based learning (Merriam &
Bierema, 2014; UNESCO Institute for Lifelong Learning, 2012).

Informal learning — this term entails learning depending on individuals’ personal
interest which can occur in any setting and time without any boundaries (UNESCO Institute
for Lifelong Learning, 2012)

Andragogy- the term entails a theory which provides principles and patterns to follow
while teaching adults (Cambridge University Press, n.d.)

Professional development — the term signifies the opportunities given people from
various occupations with the aim of upskilling (Cambridge University Press, n.d.)

1.2 Problem statement

Current international policies on education are quite vigilant to embrace lifelong
learning as joint vision of 2050 by promoting and exploring social dimensions and promises
of learning (UNESCO Institute for Lifelong Learning, 2020). Throughout the last decades
Azerbaijani had undergone numerous changes to align with European Standards and further
actions for the development of HEIs are to be continued (Suleymanov, 2020). On that ground
the Azerbaijan National Qualifications Framework adopted in 2018 aims to ease the process
of lifelong learning in various levels of education (National Qualifications Framework
Azerbaijan, 2021; Republic of Azerbaijan Cabinet of Ministers, 2018). Specifically,
Quialifications Framework for the European Higher Education Area, opens a door for
reorganization of national qualification to be compatible with international education
institutions with respect to standards, efficacy, content and supply of educational
opportunities among learners (Republic of Azerbaijan Cabinet of Ministers, 2018). One of the
objectives of this framework is to support and ensure acknowledgement of lifelong learning

competences (Republic of Azerbaijan Cabinet of Ministers, 2018), which according to



European Council involve skills regarding learning, science, language use, digitalization,
socio-cultural matters and being exemplary citizen (European Union, 2018). However,
European Training Foundation reports that lifelong learning as a concept is not well-defined
in Azerbaijan and stands at informal level within organizations (World TVET Database,
2013).

Higher Educational Institutions (HEISs) in Azerbaijan take heed of professional
development of faculty to fulfil student’ needs by improving teaching quality (Aghayeva,
2019). Educators' self-development recognized by local legislative source as well (Law on
Education, Article. 33.3.8, 2009). The study exploring faculty motivation in Azerbaijan found
that due to lack of institutional and financial support faculty members could not attend in
different teaching concerned trainings (Aghayeva, 2019). This finding indicates that faculty
members face difficulties in learning process which lead to less participation in
developmental trainings. That leads to say that faculties’ non-formal learning which is one of
the ways of lifelong learning is restricted. Another recent study also highlights the need to
increase the number of articles published in international journals, high quality scientific
research done by faculty in HEIs of Azerbaijan to raise rating of HEIs in worldwide ranking
system (Gurbanova, 2021). The study implied that in Azerbaijan, faculty’s engagement in
conducting research which is one of the types of formal education is relatively low. The
findings of two studies (Aghayeva, 2019; Gurbanova, 2021) imply that faculty members
cannot engage in learning in different settings, however, little is known about how lifelong
learning is perceived in faculty perspective and how faculty currently acquire new knowledge
and skills. Faculty members in HEIs have a power to set an example and inspire learners as
an educator (Pushkar, 2015). Therefore, it is worth to explore lifelong learning through the
lens of faculty in Azerbaijan to bring clarification on perspectives on lifelong learning and

faculty’s current involvement in lifelong learning in different settings.



1.3 Purpose and Significance of Study

The purpose of the study is to conceptualize faculty’s understanding of lifelong
learning in HEIs of Azerbaijan and explore how faculty acquire new knowledge and skills in
different learning settings. Understanding faculty’s definition of the concept would give them
a chance to share their reflective thinking on the role of the lifelong learning. The study will
help to better understand if faculty members metacognitively experience any difference in
their personal/professional life as a result of learning. Faculty members’ sharing may raise
awareness to understand how faculty in Azerbaijan update their knowledge and skills, and
also, what socio-cultural, technical or personal factors play the role of barrier to pursue

learning in academic field.

1.4 Research questions:

This inquiry explores the phenomenon of interest via the research questions given below:

1. How do faculty members in HEIs of Azerbaijan understand lifelong learning?

2. How do faculty in HEIs of Azerbaijan acquire new knowledge and skills?



CHAPTER 2: LITERATURE REVIEW

Concept of lifelong learning and its role in adult life is aimed to be better understood
through the review of literature. In the initial section, | reviewed studies done in Western
countries since studies exploring impact and the role of lifelong learning which mostly
account for Western scholars. Also, in the first section, | compared findings of such studies
with separate assumptions of adult learning theory, whereas in following section, | focused
on studies exploring (mostly, in Turkiye, some Western countries as well) particularly
perceptions of teachers, students and faculties on lifelong learning. In the second section of
the review, I collected studies which have similar purpose, phenomenon of interest with both

similar and different design regardless of the country the study conducted.

Firstly, the review of literature suggests that adult learning has utmost importance in
the promotion of lifelong learning (European Commission 2012; Guglielman, 2012; Jogi et
al., 2015; Kungu& Mactmes, 2009). Theory of adult learning or in another term Andragogy is
developed by Malcolm Knowles in 1970s which contains six assumptions reflecting nature of
adults and their learning styles (Kheang, 2019; Merriam, 2017). Andragogy shows
characteristic of adult learners in learning process with the help of situation-dependant
scenarios (Merriam & Bierema, 2013). Characteristics of adults which are developed by
Knowles are specified around topics such as, meaningfulness, being focused on certain goals,
owing autonomy, motivational factors, being treated equally and respectfully while learning
(Lieb, 1991). Merriam and Baumgartner (2020) stated that the theory has certain suggestions

to be used and referred in the process of creation and design of adult involved activities.



According to Kungu and Machtmes (2009), adult learning by nature better integrates
to the context of lifelong learning concept. Thereby, “theory of adult learning” (Knowles et
al., 2005, p.44) is embedded in this inquiry as a theoretical framework, since target

participants of the study are faculty members, thus, adults.

2.1 Assumptions of Adult Learning Theory

As indicated by Knowles et al (2005), the first assumption of adult learning impels to
consider the rationale behind to learn, therefore, adults who are supposed to pursue learning
should understand the significance of lifelong learning. Thus, there should be reasons to
motivate learning (London, 2011), or sometimes certain triggers may alert adult learning
(Kungu& Machtmes, 2009). Literature on lifelong learning ranges its benefits in following
categories: general adult well-being (Hyde & Phillipson, 2014; Manninen & Merildinen,
2011) neurological aspects of learning continuously (Laal, 2012), increase in employability
(Fleming 2011; Hyde & Phillipson, 2014) and impact on social interaction (Fleming 2011;
Manninen & Merildinen, 2011). Discussions on these categories are given below.

Many studies highlight positive effects of adult learning on physical health and well-
being (Feinstein et al., 2003; John, 2009; Manninen & Merildinen, 2011; Panitsides, 2014).
Accordingly, Hammond (2004), explored positive influences of lifelong learning by
interviewing 144 people with various characteristic and forms of learning experiences living
in the rural areas of Essex, Nottingham and North London. Findings were grouped under the
title of self-efficacy, confidence, effects on health and social inclusion which were closely
related to general wellbeing and health (Hammond, 2004). It was highlighted learning has a
capacity to open a door to perceive things more widely which eventually affects the way
people grow, develop self-esteem, sustain purpose and hope to survive (Hammond, 2004).

Some scholars refer learning as neurobiological event because it visibly stimulates
thinking critically, language learning, adoption of skills and knowledge to the level of

10



mastery (Keeling et al., 2011). Moreover, it is argued that based on many research findings,
learning which is equal to change in the brain occurs regardless of the age (Guglielman,
2012) and it only needs plenty of incorporated engagements with different learning
experiences (Keeling et al., 2011). To sustain skills and change in the brain, one needs to
pursue learning otherwise it (knowledge, skills) will be reverse (The Royal Society, 2011,
Guglielman, 2012). To be more precise, “ageing brain” is probably consequence of ceasing
the process of learning in a stage of life (Guglielman, 2012, p.4). Results indicate that

lifelong learning may contribute not only physical but also mental needs of adults.

According to the second assumption of andragogy, participants of learning process
want to be in control, direct the process independently (Knowles et al., 2005). Non-formal
and informal learning give the learner autonomy and flexibility; thus, the content is
determined by preference of learner (Moteshekga-Sebolai, 2003) which is the sign of learning
focused, self-directed learning principles of theory of adult learning (Kungu& Mactmes,
2009). Adult learning gives the learner a chance to transfer from previously accustomed
dependent learner to independent one (Knowles et al., 2005). In addition, self-directed
learning is request of labour market as well, since workers are expected to evaluate their
individual learning in professional life (Cremers et al., 2014).

That urges to recall third assumption of adult learning theory which embraces
significance of adults’ previous experiences and its possible impact to participants’ learning
process (Knowles et al., 2005). Regular and unexpected changes or triggers in adult life urge
to learn more (Kungu& Mactmes, 2009). Therefore, preferences of activities, teaching
methods in adult-teaching and learning should address their past and possible future
experiences (Knowles et al., 2005). Interestingly, according to Gravani (2012), previous
experiences of adults may have the role of barrier and also opportunity in learning process.
Moreover, Pratt (1988) suggested as regard to the assumption on learners’ level of readiness

11



in the theory of adult learning that depending on situation, learner might need either
emotional or technical reinforcement as well (as it cited in Knowles et al., 2005).

Lifelong learning is considered as a mechanism to overcome and adapt adjustments of
economy (Kungu& Mactmes, 2009), Fleming (2011) supposes lifelong learning as a tool
which holds continually and rapidly changing world as a whole. The last two assumptions of
theory of adult learning covering learners' orientation and motivation urge to explore direct
impact of lifelong learning on rate of employment and skill improvement (Babos et al., 2015;
Knowles et al., 2015). Thus, contributions of learning are not visible only on personal but
professional context as well which can motivate adults more (Babos et al., 2015).
Professional development events enhance learning quality (Asiyah et al., 2021), boosts
productivity of employees (lonela, 2012) and shapes career trajectory. Being part of learning
activities affects network as well. One of the extensive studies conducted in 10 European
countries, categorized social interacting and networking as preponderant categories as
contributions of lifelong learning based on views of vast majority (Manninen & Meriléinen,
2011).

This section depicted how lifelong learning complements various facets of adult life
with respect to assumptions of adult learning theory. Studies were mostly done in Western
countries since in Azerbaijan little research covers lifelong learning as phenomenon of
interest. Findings of above discussed studies on lifelong learning remain to be addressed in
the context of Azerbaijan also. Therefore, this inquiry could take further step to compare
adult learning features (e.g., needs, triggers, learning styles) and understand benefits of
lifelong learning to adult life more profoundly.

2.2 Experiences and views on lifelong learning
There are plenty of works discussing lifelong learning’s definition, implications to

human life in many regards (Duta and Rafaila, 2014; Hammond, 2004; Kungu& Mactmes,
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2009; Manninen & Merildinen, 2011). Studies focusing on faculty’s views and interaction
with lifelong learning practice are scarce (Buza et al., 2010; Haseski & Odabasi, 2016;
Hammer et al., 2012; Konokman &Yelken, 2014; Kogce et al., 2014). Research works having
similar design and objective mostly done in HEIs of Turkiye, which has socio-culturally
similar background with Azerbaijan and a few similar studies of Western countries were also
touched upon for the purpose of comparison. Generally, regardless of the method employed,
findings conclude on significance of lifelong learning.

Perceptions of faculty regarding lifelong learning concept are various, thus, while
some perceiving concept as a continual process exceeding stages of formal education
(Hammer et al., 2012), others defined lifelong learning as a learning action in the context of
academic, individual and socio-cultural growth (Haseski & Odabasi, 2016). Understanding
faculty members definition of lifelong learning in Azerbaijan, would clarify the outcomes of
lifelong learning with their experience. Also, the study could help to understand the reasons
why they engage in or dismiss lifelong learning opportunities.

Although a group of researchers are investigating perceptions with an interview,
majority used lifelong learning competency scale. There are several scales measuring lifelong
learning competences and attitudes. One of them consists of 14 items within certain
categories related to attitudes to learning, use of proper knowledge, information and skill,
attitude towards goal and self-evaluation (Cropley& Knapper, 2000) as it cited Kirby et al.,
2010). This questionnaire is believed to be effective if the goal of the research is simply to
learn general situation in terms of students’ tendency towards lifelong learning in addition to
clarifying strengths and shortcomings (Kirby et al., 2010). The scale is concise and potential
factors as a part of conceptual framework affecting lifelong learning positively or negatively
are not considered (Kirby et al., 2010). There are scales focusing on either teachers’

individual approaches to the concept of lifelong learning (Hursen, 2016), or separately
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measuring respondents’ impression on lifelong learning competences regarding to various
virtues of personal and professional life (Uzunboylu & Hursen, 2012). Interestingly, this
study revealed that teachers in Cyprus, were aware of potential contributions of learning and
their own abilities, however, they did not have enthusiasm to learn (Uzunboylu & Hursen,
2012). According to the interpretation of the researchers, age, gender and motivation of the
participants might be reasons. This inquiry can help to see whether aforementioned factors
are topic of discussion as inhibitors for Azerbaijani faculty or not.

Although, both scales (Hursen, 2016; Uzunboylu & Hursen, 2012) are found to be
reliable, small sample size and possible impact of variables can keep the generalisability
under question. Due to constructivist nature of lifelong learning, the studies with qualitative
data instruments could reveal more sets of data on possible factors, tendencies and
perceptions on the concept.

Factors hindering faculty’s lifelong learning in the context of professional
development are categorised as individual, technological, structural, institutional (Haseski &
Odabasi, 2016), environmental and workload related (Moteshekga-Sebolai, 2003; Zhaohui &
Anning, 2020). However, learning oriented culture within organization, collaboration in
learning and management are found to be positively impacting faculty lifelong learning
(Zhou & Tu, 2021). Findings show that faculty development trainings do change approaches
to teaching (Lee et al., 2018) and boost knowledge and profession-related skills (particularly
workshops) (Moteshekga-Sebolai, 2003), research techniques, instructional models (Zhaohui
& Anning, 2020) and feelings on their work-related competencies (Rowbotham, 2015).

Study conducted in Germany exploring relation among informal and formal learning
and faculty’s employability concluded that learning in social informal way (e.g., feedback of
co-worker, supervisor or external assistance) better affects faculty’s employability (Gerken et

al., 2016). Faculty appreciate learning environments where it is possible to reflect, spread the
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word on examples of good practice and discourse collaboratively (Robson & Turner, 2017).
Another study interviewed faculties who had been required by certain HEI (Higher Education
Institutions) in the UK to participate in learning community (LC) to stimulate scholarly
activities, indicated that LC contributed faculty members’ academic practice, moreover, sense
of belonging and professionalism (MacKenzie et al., 2010). The question whether faculty in
the HEIs of Azerbaijan, prefer formal or informal and nonformal learning, their experience
with such activities, perceptions on its contribution is understudied.

Also, most of researchers question the role of HEIs in promoting the lifelong learning
(Marcinkiewicz, 2011; Mohammedimehr et al., 2011; Nesbit et al., 2007). One of the
empirical data suggests that before requiring the faculty to attend in trainings, HEIs should
consider consistency of institutions and trainees’ goals, the trainings are suggested to be
conduct after needs analysis (Motshekga-Sebolai, 2003).

2.3 Summary

The review relied on the theory of adult learning as the foundational knowledge and
made comparison of lifelong learning’s characteristic with assumptions of andragogy. The
first part of review, highlighted relation of lifelong learning with social, neurological,
employability and well-being concerned aspects of adult life. Findings of studies discussed
are mostly aligned with the possible needs, learning orientation, motivation of adults in
learning process. The results confirm positive influence of lifelong learning on personal,
professional growth, self-management, confidence of adults on individual level, self-efficacy,
economy, sustainable development, organization management on society level.

The second part of review oversees studies exploring perceptions, views on lifelong learning
concept. The studies are found to be in three directions: questioning the role of HEIs in the
promotion of lifelong learning, measuring lifelong learners' characteristics/competences

among faculty/teachers, identifying faculty’s views on the concept. Results stressed medium
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level positive significant relationships among motivation, self-efficacy and inclination to
lifelong learning. Moreover, significant impacts of organizational, collaborative learning
culture to faculty's lifelong learning as variables were found. In comparison, the numbers of
research exploring faculty perceptions are significantly low. Although, factors affecting
learning, frequency of lifelong learning activities and the way faculty define this concept had
been discussed, views on which type of activities are most helpful to inspire lifelong learning,
beliefs and expectations on promotion of concept or the strategies faculty use to pursue
collaborative learning culture are not touched. There is a need for a study that explores all
three settings of lifelong learning in one context. Particularly in Azerbaijan, little research
attempts to identify forementioned aspects of lifelong learning, therefore, scrutinizing faculty
understanding, and perspectives of the concept would enrich literature on this topic and

would contribute to the improvement of professional development practices at various HEIs.

16



CHAPTER 3: METHODOLOGY

3.1 Paradigm and research design

One of the paradigms that is closely linked to inquires with qualitative design is
constructivism (Adom et al., 2016). In academic discourse, social sciences are found to be
relevant to constructivist approach which is opposite to “realistic” and “metaphysical” views,
where knowledge is mostly reflection of “outer reality” (Hickman et al., 2009, p.40).
Construction of knowledge is not deemed to refer realities or excellent ideas but moreover,
meanings based on personal and social constructive ground with individually fabricated
explanations (Hein, 1991). According to Beck and Kosnik (2006), new constructions are
usually built on earlier knowledge and new insights cannot be obtained if there is no prior
fundament to relate. In this study which strives to reveal understanding and experiences of
faculty members in Azerbaijan, the participants’ subjective interpretation of lifelong learning
is discussed in a constructivist spirit (Beck & Kosnik, 2006). | explored participants'
subjective approach, the way they interpret lifelong learning concept based on previous
knowledge and how their preferences in learning activities are affected by their beliefs and
understandings. According to Rodrigues et al (2018), the way individuals specify beliefs and
opinions is affected by culture. Thereby, the perspective on lifelong learning may differ in
Azerbaijan considering socio-cultural differences (Rodrigues et al, 2018), | assume we can
see such differences with the help of insights the participants provide. Interpretation and
analysis of participants’ perspective (experience) construct new and socio-culturally specific

knowledge.

| referred qualitative design which allows to gain extensive knowledge on certain
phenomenon of interest within specific settings (Merriam & Grenier, 2019). My purpose was
to gain in-depth knowledge on Azerbaijani faculty members’ understanding and experiences
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of lifelong learning phenomenon. Via qualitative research instruments faculty’s meaning
making and acquisition of knowledge and skills were profoundly explored through discourse
of their lived experience (Merriam &Tisdell, 2016). In the sections given below, | elaborated

on further methodological features of this study.

3.2 Data Collection

Quialitative research allows to employ multiple methods in incorporating manner
(Saldana, 2011). In this study interview, memoing and document review were used as data
instruments to explore understanding and experiences in different learning settings
(Merriam& Tisdell, 2016; Saldana, 2011). Data was collected around 5 weeks and analysed
for roughly 2 weeks. The following sections given below introduce the methods and

expanded details of data collection.

3.3 Research Site

| recruited participants from five public Higher Education Institutions (HEIS) located
in Baku, as | had easy access to institutions located in Baku rather than other regions. One of
the main criteria in selecting research sites was to choose institutions specializing in diverse
academic disciplines which could make the data more comprehensive. Thereby, all the
selected HEIs have expert practices in different branches of science. All the universities
chosen were informed about purpose of the research and requested for permission to conduct

research.

3.4 Sampling

Sampling method for selection of participants were initially convenience and later

snowball sampling where I relied on referral of interviewed respondents to find relevant
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participants (Creswell, 2012). Snowball sampling allows to reach more people by requesting
a hand from already exiting participants via formal or informal communication (Creswell,
2012). In the initial selection stage, | contacted with my previous colleagues, acquaintances
and current professors working in various HEIs in Baku to get recommendation on relevant
participants. | reached the people they referenced through a phone call and sent the consent
form explaining purpose, procedural rules and rights of participants. The first interviews were
with those who accepted to participate after reading consent from. Purposefully selected
faculty were requested to recommend possible candidates who could take part in this study
and once new participant recruited, in the same manner he or she was also asked to spread
information on need for participants among his/her existing circle. Initially expected sample
size was around 15-20, | ceased at saturation point (Creswell, 2012) which was 15.
3.5 Participants

Participants of the study were faculty members who have at least three years'
experience in working public HEIs. Faculty with three years' experience were expected to
share more insights on phenomenon of interest rather than novice members considering years
of experience in teaching and learning. Participants with different academic backgrounds and
disciplines were preferred in order to bring more comprehensive data and years of experience
were also varying (See Table 1). Apart from faculties professional at teaching humanitarian,
social sciences, faculty teaching technical studies were also referred to explore their
understanding of the concept. In addition, both male and female faculty members were

involved with the aim of providing equal opportunity.

Participant information

Experience of teaching: 11 years
Ms. Burla Specialisation: Mechanics
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Ms. Adila Experience of teaching: more than 10 years
Specialisation: Urban planning

Ms. Banu Experience of teaching; 34 years
Specialisation: Economics

Ms. Sanjarli Experience of teaching: 4 years
Specialisation: International relations and history

Ms. Isazada Experience of teaching: more than 10 years
Specialisation: Electronics and Technology

Ms. Meryem Experience of teaching: 26 years
Specialisation: Automation and computing

Mr.Akhunzada Experience of teaching: 23 years
Specialisation: Linguistics

Mr. Safizada Experience of teaching: more than 50 years
Specialisation: Physics

Mr. Abbaszada Experience of teaching: 16
Specialisation: Economics and management

Mr. Tahmasibli Experience of teaching: more than 5 years
Specialisation: Industrial Engineering

Mr. Sherifzada Experience of teaching: 47 years
Specialisation: British Literature

Ms. Halima Experience of teaching: 18 years
Specialisation: Academic Writing

Ms. Aliakbarli Experience of teaching: 34 years
Specialisation: Philosophy

Ms.Eminbayli Experience of teaching: more than 10 years
Specialisation: Electronics and physics

Mr. Geraybayli Experience of teaching: 6 years
Specialisation: International Relations

3.6 Data instruments
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3.6.1 Interview

Saldana (2011) expresses that interviews are one of the helpful types of data
instruments in qualitative research that enable researchers to explore individual approaches,
views, opinions, personal assumptions on surrounding world and experiences. Similarly, the
purpose of this study is to explore faculty beliefs and experiences with lifelong learning
concept. Therefore, interview was primary data collection instrument of this study. Interviews
were individual, face-to-face and semi- structured where both predetermined and flexible
questions were employed depending on the request of the topic (Creswell, 2012; Merriam&
Tisdell, 2016). In semi-structured interview, interviewer manages scope of interview more
easily, when new ideas emerge (Merriamé& Tisdell, 2016). Most of the interviews last around
30-45 minutes and the interviewees’ speeches were recorded via gadgets (Creswell, 2012)
after getting permission of the respondent. Respondents were able to answer in their native
language (Azerbaijani), quotes from transcripts were translated into target (English) language
(Merriam & Tisdell, 2016) and only one participant preferred to speak in English. Interviews
were conducted after each person accepted to participate and signed a consent form. The
questions | asked throughout the interviews are presented in the interview protocol (see
Appendix A). The protocol consists of roughly 13 questions and probe questions also
emerged in various cases (Shenton, 2004). The initial questions helped to clarify participants
background and definition of the terms discussed throughout the interview, following
questions strived to gain in-depth knowledge on faculty experience and perceptions on the
concept of lifelong learning. | piloted the protocol with one faculty member in the initial
stage to see the intelligibility of the questions via respondent’s inputs (Creswell, 2012) and

accordingly, the questions were improved with the help of supervisor feedback.

3.6.2 Document review

21



In addition to interview, second data source was document review. To support
answers to second research question which focused on faculties’ engagement with lifelong
learning in different learning settings, participants were asked to share their certificates,
documents confirming attendance in various activities. According to Merriam and Tisdell
(2016), documents published for various purposes (such as, informative and illustrative
items) can be reviewed. In this study certifications, documents proving attendance in different
learning activities helped to gather data on faculty’s engagement of lifelong learning
opportunities. At the end of each interview, participants were asked if they could share
certificates, documents showing their attendance in the trainings, workshop they had
mentioned. The content of the shared documents was discussed in the findings section.
Moreover, the content of the certificates could also provide information on what faculty

members of HEIs of Azerbaijan strive to learn.

Additionally, | employed memoing as a methodological strategy which was a record
of my reflective stance with respect to data collection process for the purpose of conservation
and accurate dissemination of information (Birks et al., 2008). In the analysis, memos ease
the work of investigator in terms of meaning making by providing compatible parts (Birks et
al., 2008). While doing interviews | could take some notes both during the interviews and at
the end of interview when | had a chance to reflect on what was received as raw data.

Memos assisted me to employ proper probe questions throughout interviews, also, in data

analysis process the notes gave guidance for theme development.

3.7 Data analysis

After transcribing recorded interview, each transcript was marked to identify the date
they belong to (Lacey& Luff, 2009). As the first step of analysis process, the transcripts were
read several times to get familiar with existing raw data (Lacey& Luff, 2009). The analysis
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was done manually, where | sequenced emerged codes and categories without use of any
software (Creswell, 2012). Once the analysis started, meaningful patterns in the text were
coded to combine overlapping ones under proper themes, whereas in the further stage not all
but only meaningful themes were subject to major idea formation process (Creswell, 2012).
Codes are basically symbolic pieces or fragments elicited from raw data to be used for
deduction in analysis (Saldana, 2013). In the beginning stage I constructed roughly 175+
codes which were transferred to a separate codebook (Saldana, 2013). After several updates, |
segmented those that had links to the explored phenomenon (Merriamé& Tisdell, 2016) and
developed 11 themes at first. In the following phase, several themes were grouped under one
category. Overall, 6 separate categories were organized around indicated the research
questions (Merriam& Tisdell, 2016). Also, number and content of documents reviewed were
discussed in the analysis part while reflecting on frequencies of attending in learning
activities and preferences in terms of content. Additionally, memoing (Birks et al., 2008)
technique had guided analysis process as well since | had taken some notes of my thoughts
and natural progress of the study throughout the process. Use of memos assisted mapping,
drawing meaning to show what kind of perspectives, conceptualizations existed (Birks et al.,

2008).

3.8 Trustworthiness

“Trustworthiness refers to quality, authenticity, and truthfulness of the findings of
qualitative research” (Cypress, 2017, p.254). Trustworthiness is one of the crucial
mechanisms responsible for making the quality and communication of a study more scholarly
(Nicholas et al., 2015). I had secured “authenticity and trustworthiness” (Merriam& Tisdell,

2016, p. 238) in my study by applying strategies given below.

Triangulation
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According to Merriam and Tisdell (2016), triangulation is a step to secure internal
validity of study. As it has already been stated above, phenomenon of interest (lifelong
learning) was explored by relying on not only interviews but also checking certifications,
artifacts supplied by respondents and my own memos written while the phenomenon was
under study. Use of more than one method allowed to make comparisons and rate gathered

data in terms of similarity and conformity (Merriam& Tisdell, 2016).

Peer review

Another suited strategy that was employed for assuring credibility of this qualitative
study was peer review (Merriam & Grenier, 2019; Merriam and Tisdell, 2016). Merriam and
Tisdell (2016) stated that peer review aims at evaluating the extent of inquiry plausibility
with respect to provided data. One of my current professors and committee members dealing

with qualitative research were asked to implement peer review of this inquiry.

Thick description

Shenton (2004) stated that for securing credibility, thick description is usually applied
to show the real context of investigated phenomenon of interest. To enable readers to
estimate how far the study comprise actual case (Shenton, 2004), each and every single
important aspect of findings, results and participants were reported by me (Merriam& Tisdell,

2016).

Ethical considerations

Regardless of the size and type of inquiry, consideration of ethical issues is primary
expectation (Merriam& Tisdell, 2016). In this study, participation was on voluntary basis and

the respondents were aware of provision of confidentiality via consent forms provided
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(Wiles, 2013). Aim of the research and further use of data as well as rights to leave a question
unanswered or withdraw were all pre-informed (Ciuk & Latusek, 2018). No information
damaging individuals' privacy was shared and applied pseudonyms aimed at securing
anonymity (Wiles, 2013). Both for data received in interviews and document reviews, |
strived to protect and secure information of respondents and ensured each and single one of

participants on that basis (Surmiak, 2018).

3.9 Limitations

Regardless of the type of inquiry, weaknesses (regarding different aspects) of a study
are usually indicated by the researcher to be taken account for future researches (Creswell,
2012). There are certain limitations regarding this study’s research site. The study
concentrates on HEIs located only in Baku and | selected only public HEIs without private
ones. Due to time restriction, it was not possible to reach every single HEIs of Azerbaijan and
the researcher did not have access to HEIs existing in different regions of Azerbaijan.
Thereby, this study could not reach more comprehensible data by including faculty member
working in HEIs in other regions and at the same time private HEIs of Baku could not be

included.
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CHAPTER 4: FINDINGS

4.1 Overview of findings

This inquiry which strives to explore faculty’s understanding of lifelong learning and
ways of acquiring knowledge and skills, | explored research questions given below: How do
faculty members in HEIs of Azerbaijan understand lifelong learning? How do faculty in
HEIs of Azerbaijan acquire new knowledge and skills? This qualitative study is aiming at
exploring perspectives of faculty members working in HEIs of Azerbaijan on lifelong
learning concept and study their experiences of learning in various settings. The data was
gathered via face-to face interview, document review and memoing. As a result of data
collection and analysis process, for each research question several categories emerged which

| presented in separate sections. First, | start discussion of the first research question:

Research Question 1: How do faculty members in HEIs of Azerbaijan

understand lifelong learning?

Learning philosophy. The participants were first and foremost asked to present their
understanding of learning and present their learning philosophy prior to the discussion of
lifelong learning concept. Some preferred to present their understanding learning by giving
examples of how they learn such as, by writing, imagining, reading or listening. For these
participants learning was just an action done in different ways depending on ease and
convenience. That methodological approach which focuses on what ways of learning is
effective in experience rather than doing deep reflection on its essence. Several respondents
depicted learning as non-stop process which could never end. These respondents explained
learning with the help of key terms, while Ms.Banu and Ms. Sanjarli seeing it as “darino
getmok” [going deep], Mr.Geraybayli used an analogy:“Bilik bir deryadir, yoni sonin

Oyrondiklorinds bir damladir, yoni oxuduqca 6yrandikco goriirson ki, bitmir” [Knowledge is
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like a sea, and the thing you learn is a drop, as you learn you realize that it never ends.]. That
point of view suggests that participants believe that learning is never ending process. The

respondents were conscious of the need to pursue learning deeply and consistently.

On the other hand, several respondents were prone to relate learning to students rather
than themselves. Such definitions showed that the participants did not consider themselves as
learners. For instance, Ms.Aliakberli mostly described how to make an audience learn than
reflecting upon her own personal understanding of learning. She did not discuss her own way
of learning as individual, but moreover focused on students’ learning whom she lectured:

Birinci névbada tobii ki, istok olmalidir, agar tolobonin istoyi yoxdursa onu bu

istigamoto yonaltmok {igiin boyiik soy gostarmok lazimdir.[Firstly, of course, there

should be a desire to learn, if student does not have a desire, to direct him to that
direction one must put a lot of effort.]

Such participants relate learning mostly to students rather teachers and see themselves
as facilitator of students learning process. The reason of such attitude might be lack of
awareness of informal, formal and non-formal learning that she as a teacher can engage
throughout life. Majority described learning philosophy with broad and general statements.
Instead of reflecting on the essence of learning, respondents were willing to quote slogans,
compliments about learning which are presented below. Ms. Adila perceives “end of life once
you finish learning”, both Mr. Abbaszada and Ms. Eminbayli preferred to describe their
philosophy by expressing “Oyranmak hor seydir” [learning is everything] which is quite broad
as it captivates quite many things. Several respondents were specific while describing the
way learning understood in their mind which shows result-based approach to learning. For
instance, owning a skill was the sign of learning for Mr. Tahmasibli, “Heyvanlara bacariq
Oyradilon bir diinyada insana istonilon bir bacariq 6yradils bilor, monim falsofom budur “[ my
philosophy is if where you can teach a skill to animals, any skill can be taught to humans],
additionally, similar approach stated by Mr.Sherifzada:
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Man geca giindiiz 6yroniram, yoni manim giiniim, daqiqom, saniyom nayiso agib
baxmasam, mon onu 6ziim {i¢iin el bilki bos kegmis vaxt sayiram, har dofs nayiss bir
hardasa proyektlor isloyiram.[I learn day and night, if I do not open and look at
something, | consider it as a waste of my time, every time |1 work on some projects
somewhere.]
For Mr.Sherifzada learning is an indispensable part of life which he actively engages day and
night. The way he described learning philosophy shows strong motivation to learn and
similarly result-based approach since he considers working productively as a part of learning.
Participants learning philosophies were overall broad but lacked in detail. Majority
were conscious of non-stop nature of learning. Generally, it is believed that learning is an
action done in many different ways depending on individuals' preference. The reason, need

and the role of learning were out of question in most definitions. Sometimes the participants

associated learning to students rather than seeing themselves as part of it.

Throughout the rest of interviews, the respondents used the terms “learning” and

“lifelong learning” interchangeably without differentiation.

Understanding lifelong learning. The second category belonging to the first research
question presents respondents’ view on lifelong learning concept. The concept of lifelong
learning did not urge some participants to stop and reflect in depth since from their
perspective it was as an obligation for academic career as their job require them to learn
consistently, as in case of Ms.Isazada:“Elektronika do stiratlo inkisaf edon bir istigamotdir,
macburuq ki zamanla ayaqlasaq vo daima dyranak ki, dyradek”[Electronics is rapidly
developing direction, so we are obliged to keep up with the times and learn consistently to
teach.] Mr.Gorayboyli distinguishes teachers as knowledge workers who have to pursue
learning as a part of profession:

Xiisusi ila bizds, Azarbaycanda da balli bir marhalays kimi dyrondin vessalam ondan
sonra artiq is hoyatina daxil olursan amma bu bels deyil. Lifelong learning, xiisusilods o
knowledge workers yani bela bir termin var o knowledge workers,yani asas kapitali 0
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knowledge olan isgilordir. Onlara aiddir tutaq ki, mithandislordir, miisllimlordir, hokimlordir
yoni bu sahado foaliyyat gostoron is¢ilor iiciin lifelong learning ¢ox zoruridir.[Specially, in
our country, in Azerbaijan, until certain point you learn and then you start your career, but it
does not work in this way. Lifelong learning is specially ..there is a term knowledge worker
whose main capital is knowledge. This includes engineers, teacher, doctors, for those who
work in these spheres lifelong learning is requisite.]

Mr.Abbaszada had also supported idea of obligation while sharing his understanding of
lifelong learning. Ms. Meryem, meanwhile, shared her challenges to explain how mandatory
lifelong learning as a burden deprives her from engaging what she wants to do by stating:

Mon basa diisiirom ki, dmiirboyu oxumaq masal iigiin ogor tohsili gotiirliromsa, mon

onda bazi seylordon geri qaliram. Masalon, liroyim istoyon seylordon, mosoal¢iin mon

istoyirom adi bir jurnali oxuyum, bu psixologiyaya aid bir kitab oxuyum, amma mocbur
goturdb oxuyuram onu ki hansiki sabahlar1 tolobonin gabaginda moruzo

hazirlamaliyam.[ What I see that if take lifelong learning in education, in that case I

stay behind. For example, things | desire, for example, | simply want to read that

magazine or that book on psychology but as a mandatory | study the things which |

must lecture in front of the students. | am left behind; I cannot keep up with the time.]
Some faculty members defined it not as a burden but pleasure as well: “Umumiyyatlo
Omirboyu hansisa axtarigdayam” [Overall, I quest for something lifelong.], Mr.Sherizada
added: “yoni evo gedondo amma islomoyands homin giin elo bilirom ki mon nayiso
itirmisam”’[ When I go to home without working (meant self-study), | feel like I have lost

something.] Such participants preceive lifelong learning as pleasure opposite to those who

consider it as burden.

“Learning from cradle to the grave” (Tachie-Donkor, 2019, p. 1) definition was the
understanding of most such as, Ms.Burla, Ms.Adila and Ms.Halima, Mr.Safizada,
Mr.Sherifzada. Conversely, a group of faculty members showed alternative way of
understanding which considers lifelong learning a way of developing skills to pursue living.
Accroding to Mr.Akhundzada this concept is western tendecy wich is not relevant to

Azerbaijan since life expectancy is not as long as Western countries:
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Well, lifelong learning is a new, relatively new project, mostly popular in the Western
countries. In the Western countries, you know, one of the reasons of lifelong learning is
probably because of the ageing of the population in the Western countries.

Mr.Akhunzada defined lifelong learning as concept targeting only elderly people to make
career transitions and did not relate lifelong learning concept to the case of Azerbaijan as

well:

Basically, it is it is the case in the Western countries. As far as well in Azerbaijan, |
think the problem, the challenge is not so acute as in the Western countries, because
frankly, life expectancy is not as high as in Italy if I am not wrong 80 years.....80 years
in Italy, in Norway. That's why it's not so challenging and there are actually some
vacancies available even for elderly people.

On the other hand, Mr.Tahmasibli, focused on skill-based learning since he believes that one
learns when he develops certain skills, and lifelong learning helps individuals to survive

better:

Omok haqqinin xidmati na qoder qalxdiqda, insanlar biidcalorine gonaot etmays mocbur
olur, odur ki davamli bacariglar qatmali olur. Yoni sadacs bu lifelong learningds
insanlar monim fikrimco anlamadig1 vo ya insanlara anladilmayan sey lifelong learning-
1 skill alava edilmasi kimi alavo edo bilso daha yaxs1 olar. Ciinki bir seyi 0yronmok o
demak deyil ki, son onu §yronmison.O bacarig1 slave etmak son dyronmison demokdir.
Yoni monim 6z soxsi firkimo goros lifelong- lifelong skill development ola bilordi
moasalonin prinsipi.[As the payment for service increases, people are obliged to be
economical with their budget, and they consistently must add new skills. The thing that
people do not comprehend or the thing that is not spoken is to perceive lifelong learning
as skill addition which is better. Since simply learning something does not mean you
learn. If you have obtained that skill means learning. In my personal view, lifelong
learning could be as a principle of the issue lifelong skill development.]

The findings given above present how faculty members in different HEIs of Azerbaijan
understand lifelong learning. Definitions can be categorized under three themes: lifelong
learning as a burden for certain profession, lifelong learning as pleasure and alternative
perspectives on its role in people’s life. While some perceiving it as a tool for career
transition or skill development, for others it is a way of living life, whereas, for most it is
obligation of certain occupations which require learning continuously to cope with changing

technology and science.

30



Benefits of lifelong learning. Participants were asked to reflect on merits lifelong learning
had brought their lives. Regardless of the setting learning had occurred, it was appreciated as
something valuable and essential by all of the participants, but specific examples were rarely
given to support. Several participants expressed general statements such as “I made
progress”. Considering the broadness of the word “progress’, lack of examples and
reflections puts the compliments said on lifelong learning under question. Generally, the most
common contribution was “network” which was acknowledged by Ms.Isazada,
Ms.Eminbayli, Ms.Burla, Mr.Safizada and Ms.Sanjarli. These faculty members referred to
conferences, trainings, workshops which helped to meet new people. Mr.Safizada and
Ms.Eminbayli mentioned travelling among benefits by remembering the conferences they
participated. Participants believe that meeting new people is good opportunity for learning to
see different perspectives. Ms.Eminbayli also stressed reputation and respect she gained. For
Mr.Abbaszada and Ms.Isazada it is the reason to be employed. Lifelong learning can affect
state of mind as well, both Ms.Halima and Ms.lsazada acknowledges positive impact of
learning to their confidence. Ms. Halima in addition stated:
Artiq 6ziime glivon aminlik, rahatliq var. Hansisa situasiyaya girands ¢atinlik ¢okmirom
bilirom ki burada ¢ixa bilorom bu situasiyani holl eds bilorom. Tokca tohsil mona tohsil
vermir hom do insan olmagi, inamli olmag1 soxsiyyat kimi formalagsmagi, 6ziimii
tanimagi 6yradib.[ Now I have self-confidence, belief, comfort. I am not facing with
difficulty already when I get into situation, | know | can get out of it, handle that
situation. Education does not provide education only, but it also teaches being
individual, being confident, shaping personality, knowing yourself.]
As stated above, having strong background affects character shaping and confidence,
moreover, makes a person more resilient to survive. Overall, except a few examples, benefits

of learning are not contemplated enough among faculty members. Yet lifelong learning is

valued a lot by all.
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Research question 2: How do faculty in HEIs of Azerbaijan acquire new knowledge and

skills?

Data points out information on faculty's involvement in lifelong learning, perspectives
on the role of learning in different settings and barriers to learning. This section provides
information on sources of learning faculty employed, faculty perceptions on learning in
different settings and what kind of barriers hinder lifelong learning. All themes will be

discussed comprehensively in the sections below.

Self-study - informal learning. Most of the participants expressed importance of being
updated and informed about new things on the subject they teach, while giving examples on
their self-study they only referred the process of preparation for the classes as the huge part of
their lifelong learning. Self-study meant preparation and getting ready to teach the content
presented in their syllabus. Learning to gain new skills, perspective on multi-disciplinary
topics was not discussed in most cases. Participants attitude towards self-study resembled
sense of obligation which was expressed in their definition as well. They were mostly seemed
to learn for the sake of doing job rather than making meaning of it. Lack of meaning making

showed itself in the other sections discussed above (see benefits of lifelong learning).

Class preparation is a stable part of participants’ daily routine which takes long time
and sometimes affects negatively to learn something else. Ms.Meryem expressed the reason

why she could not learn things she wants to learn in the following way:

Mon istoyirom amma vaxtim ¢atmir, bir do mon sizd bir s6z deyim, o ki biz bels tozo
fonnlor olur, biz xiisusi ixtisaslariq, biz fundamental fonnlor deyilik ki mosalon
fizikadur, riyaziyyatdir, kimya... Biz elektornika, elektronika inkisaf edir. Biz ona
catana godor, nano-texnologiyant mon dors deyirdim...elektronikanin 6zii inkisafdadir
da.Mon onu tozo informasiya, mon kohna informasiya, mosal {iglin kohna neg¢o ildon
qalmis informasiya istifade etmirom. Osas1 gotiirlirom amma inkisaf ti¢lin mon gorak
coxlu materiallar aragsdiram. Ona goro mon heg liroyim istoyan seylori oxuya bilmirom
sOziin a¢1g1.[I want but I cannot catch up, one more thing, when there are new courses,
it is distinctive speciality, it is not like fundamental subjects such as physics,
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mathematics, chemistry. It is electronics, electronics is developing. By the time we
catch up..l had also taught nanotechnology. Electronics is itself developing. | use up to
date information, I do not use the information which is out of date. | use the core idea,
but | have to search for a lot of readings. That is why, honestly, I cannot study things |
wish.]

Having limited self-study process stems from lack of time and motivation. Faculty need
certain supervision or authority to make them learn, otherwise, intrinsic motivation lacks.
Ms.Isazada attributed it to one’s character: “ Yoni macbur olanda nayi ise oxuyuruq, macbur
edirik 0ziimiizii amma bels basqa is tapiriq onunla masgul oluruq”’[ When we are obliged, we
force ourselves, but in other cases we find something else to be engage with.] Mr.Sherifzada

views lack of time and financial shortages factors as excuses:

Bizim miitoxassislar elabil ki, guya vaxtlar1 yoxdur, maddi masalalor ..bir név adamin
icindon golir, mon naso etmaliyom, bunlar Azorbaycanda mon istodiyim qodor
deyil.[Our specialists blame lack of time or financial issues, it is something coming
from deep inside like” I have to do something” these are not that much in Azerbaijan.]

Those who engage informal learning for job related purposes use some alternative ways to
learn. Ms.Halima and Ms.Burla referred the online platforms which help to learn better
methodology to teach. Others (namely, Ms.Aliakberli, Ms.Eminbayli, Mr.Safizada)
mentioned engagement in different institutional research as a supervisor. Exceptionally, only
a few participants, referred additional reasons to do self-study. Mr.Sherifzada expressed that
he feels the duty of filling literature gap in Azerbaijan that is why he constantly keeps
releasing book, content which do not exist in Azerbaijani language. Unlike other participants,
Mr.Sherifzada indicated that his desire to create and study is not an institutional requirement

or obligation of teaching profession but personal interest. He stated:

Soxsi motivasiya yoni man goriirom bizim tolobalorimizds noso ¢atismir, dors vasaiti
catismir mon ¢aligiram ki, mon yaradic1 adamam, yaradiciliqg mani s6vq edir ki yox bu
1s1 man gérmaliyom. Mon gormoasam elabil ki yasamiram.[Personal motivation, I
observe that our students have shortages of course books, I try, | am a creative person,
creativity stimulates me with the feeling “I should do it”. If I do not do, I will not feel
asif 1 live.]

33



Mr.Akhunzada mentioned learning Latin language as part of his self-study. Ms.Banu
expressed her experience of learning Neuroscience, on the other hand Mr.Abbaszada noted

that he receives classes on econometrics which is related to his major.

Regarding to other informal learning examples, respondents spoke very highly of
assistance, supervision received from colleagues at HEIs except Ms.Adila and Ms.Halima.
However, both had alternative solutions to such problems, for example, Ms.Adila referred to
online sources and Ms.Halima stated “xarici professorlar” [foreign professors] are more
helpful when asked for assistance. Mr.Sherifzada considered only specific but rare type of
faculty members helpful to learn something from, those who are “yaradici olasan vo miiollim
olasan” [creative teacher]. Several participants mentioned conferences, workshops where
they had also learned from peers and colleagues. Learning from colleagues informally is a
common practice among nearly all HEIs chosen for this study: those who do not have such

convenience search for other alternatives consequently.

Almost all of the respondents acknowledge the role of teaching in their lifelong
learning. Learning as a part of teaching does not start in the class but moreover when faculty
members explore new readings, prepare lecture and presentations and further at class. Some
used key terms helping to understand how the process develops: Ms.Aliakberli mentions
“fikir miibadilosi”’[idea exchange], Mr.Geraybeyli refers motivational side: “stimul yaradir”
[creates stimulus], Ms.Sanjarli provides examples sucha as, “daha ¢ox tohlil edorok
Oyranirik” [we learn by making analysis]. When the audience present perspectives, discuss
and swap ideas, analyse point of views, the class becomes productive to faculty members as
well. Difference in generation can also be good opportunity to learn. Mr.lsazada explained

how generation difference benefits her learning as follows:

Tadris edo-edo 6ziim do paralel dyronirom. Talobolora do homiso deyirom ki, yalniz mon
sizi dyratmirom do elo niianslar var ki, indi onlar cavandilar texnologiyalar ilo tanigdilar
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onlar da mana Oyradir s6ziin diizii, paralel olaraq naso dyronirik va ¢alisiriq nase edak. [
While teaching in parallel I am also learning. | tell all the time to students that I am not
only teaching there are some aspects, currently they are young, acquainted with
technology, they also teach me, to tell the truth. We learn something and try to do
something in parallel.]

Mr.Akhunzada, Ms.Eminbayli and Ms.Halima had also supported the same view with their
personal experience which allows to say that faculty appreciate learning in the process of
teaching. Mr.Sherifzada and Mr.Abbaszada differentiates active and passive audiences in
terms of impact on their learning and preparation:
Auditoriyadan auditoriyaya dayisir, elo auditoriya varki miiallimlorin mashur bir s6zii
var da auditoriya yaxs1 oldugu zaman miisllim 6ziinii yeni seylor §yronmaya macbur
hiss edir. [It changes from audience to audience, there is a famous teacher saying: when
the audience is good the teacher feels obliged to learn new things.]
Mr.Sherifzada states how students stimulate his thinking which stimulates learning process as
well:
Bizim bazi gruplarimizda biraz tonbsllik var amma els gruplar var ki onlar dogurdan da
cox cevikdirlor. Masolon elo niianslar tapirlar ki, artiq o moni diisiindiiriir vo mon onun
cavabini ¢alisiram ki névbeti dorslordon birindo daha genis sokildo onlara
catdirim.[ There is laziness in some groups, but there are certain groups which are
indeed very quick. For instance, they find certain aspects which make me think and |
try to give the answer in an expanded form in one of following classes.]
Data suggest that students’ motivation to learn can stimulate faculty to work and

involve in lifelong learning more. However, passive attitude towards classes may affect

faculty’s desire to learn as well.

Overall, informal learning specifically, self-study is a popular phenomenon since
faculty spend most of their time by searching for right information for lecture and
presentation and it restricts the content they study. Self-study is duty of job more than being
preference at times. However, those who have strong intrinsic motivation and time, learn
things different from their speciality. Teaching itself is good opportunity to learn by

interacting students, seeing analysis from various point of view and questions drown forces to
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learn more. Also, many faculty members have benefitted assistance of colleagues as informal

learning, yet some searches for other sources when such help lacks.

Barriers to learning. Study also explored the participants' experiences with lifelong
leanings. This includes a discussion of possible barriers to learning. This section is the
longest part as participants shared a lot of factors inhibiting faculty members involvement in
learning. Such factors range from personal to institutional related factors. Certain barriers are
unique to specific individuals or HEIs, however, the rest of inhibiting factors are common

among most of the participants.

Figure 1. Factors inhibiting faculty’s learning

Factors inhibiting faculty’s learning
- Age
- Physical endurance
- Lack of time
- Lack of financial support
- Lack of institutional support
- Lack of intrinsic motivation
- Lack of technical resource
- Workload
- Trust
- Criticism
One of the common barriers is workload of faculty members where being overloaded

or general schedule of the instructor does not allow any further time to engage in professional
development trainings. Ms.Meryem expresses her strong desire to learn a foreign language
which may contribute her further development; however, workload and schedule does not

allow to acquire it:

Mon 6miirboyu istomisom dil 6yronim. Bali, ingilis dili yronmak istoyirom, ancaq mon
onu alds edo bilmirom. Ciinki bu monim is elo qurulub ki do mosal {igiin bu semestr
moan hagan gedas bilordim o kursa? Hor giin yeddinin yarisindan men burda olmaliyam,
10-a 20 doqiqo islomiso qodar. Hor giin, 6-bazar istisna. Homin o darslari todris etmok
tictin man hor giin onlar1 hazirlamaliyam da, talabonin gqabagina ¢ixiram mon. Ona goro
iimumiyyatlo mon o kurslara da gedos bilmirdim. [I have always wanted to learn a
foreign language. Yeah, | want to learn English language, but I cannot acquire it.
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Because of structure of my work, for instance, how could | attend at that course? | have
to be here from 6:70 am until 10:20 pm every day. Except Saturday and Sunday. | must
prepare those classes to be able to teach, I am in front of the students So, because of
that, | could not go those sessions.]

Hectic work schedule is a barrier to comprehend a foreign language which is part of
multilingualism competence in lifelong learning concept. Mr.Tahmasib indicated how he also
suffered from the problem of being overloaded and appealed for institutional support to deal

with this barrier:

Biz universitet miiallimiyikso, universitet konkret yoni miisllimin dors yiikiinii
diistinmolidir. Bir miisllimin davamli olaraq diizdii ¢abaltyirsa masalgiin, bu o demak
deyil ki biz 1000 danas isi hall etmaliyik. Diisiiniin ki, qagiram hansisa treyninglori
gotiirmoliyom, toloboni diisiinmaliyom, qiymotlar diisiinmaliyom..nayi diistinmoliyom?
Bu olbstto sosial hoyat da var isin digor faktoru. [If we are faculty members, university
should think of workload of the faculty members. If we keep trying to get everything
right, it does not imply that we should figure out 1000 things. Suppose | am in rush to
take certain trainings, think about students, grades...what else do | have to think about?
Of course, social life is the other aspect.]

Apart from workload, Ms.Eminbayli and Ms.Maryam had also stated lack of time as
one of the barriers of learning for faculty members. When the whole time is dedicated to
preparation and teaching, less time is left to engage in professional development according to
these participants. Ms.lsazada mentioned the role of psychical endurance, financial support
and time as inhibiting factors altogether: “Monda biraz ¢otinlik vaxt baximindan sonra biraz
yoruluram fiziki ¢atdirmaq olmur bels”[ In my case the barrier is in terms of time, and | get
tired a little, it is not possible to stand physically in this way.] Being overwhelmed by
workload affects lifelong learning of faculty negatively, as they physically and mentally
cannot endure. According to Mr.Akhunzada, who relates lifelong learning mostly to elderly

people, age is also another barrier due to decline in cognition and physical condition:

I am not a specialist in this field, but probably your learning skills are getting worse and
worse. Right? It's much more difficult for you in terms of cognition, in terms of
perception. You wear eyeglasses, everything is not so comfortable to learn when you
are getting older and older but of course, if you have motivation we can do.
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Despite of challenging factors Mr.Akhunzda mentioned power of motivation to pursue
lifelong learning in elderly people. On the other hand, lack of financial support and technical
resources are among common inhibiting factors as well. Ms.Burla, Ms.Burla, Ms.Isazda and
Mr.Safizda indicated that in terms of technical resource the university they work is not well-
developed, it affects quality of research and classes negatively. Ms.Burla explains how

necessary a laboratory for her research is:

Monim ixtisasim sirf laboratoriya soraitindo olmalidir. Biz bir ¢ox proseslori demok
olar ki beynimizdo imagination ilo ....burda bunu bunun {istiins tokduk, burdan bunu
aldig..internetden hazir baxiriq ki, masalon bu mohsulun bu mohsul ilo garsimi bizo
hansi naticolor vers bilor. [My speciality must be explored specially in a laboratory. We
do this process only in our brains with imagination. Like we added this substance to
that substance and got that... or look at results of mixtures on internet to predict.]

Mr.Safizada indicated impact of good technical support for learning and such shortages

concern him as well:

Inkigaf etmok ii¢lin 6ziiniiz bilirisniz ki yaxs1 sorait olmalidir, yaxs1 avadanliq olmalidir.
Diizdii indi komputerlor meydana golib o sorait biraz, o komputerlor bizo ¢ox kdmok
olur. Amma yaxs1 olar ki masslon yeni icad olunan cihazlar olsun, qurgular olsun. O
biraz bizim universitetds zsifdir. Masolon, ne¢s illor bundan qabaq elektron
mikroskoplar icad olunub, hals bu il indi bizim universiteto bunlardan biri golib ¢ixmaq
arafasindadir. [For improvement, you know, good condition and good equipment is a
must. It is true that nowadays computers have emerged, computers assist us a lot. But it
would be good to have newly invented devices, equipment. Our university is a little
weak on that side. For example, microscope was invented many years ago, but we are
going to receive one of them to our university now.]

In terms of up-to-date infrastructure opportunities are quite restricted for faculty to engage in
research and learn. Furthermore, certain conferences and trainings are not affordable for faculty
members since the price is too high, therefore, when the institution do not support faculty
financially their involvement in lifelong learning in such settings decreases. Ms.Halima made

note of institutional support to deal with financial difficulties of faculty:

Bazon 6ziim 6z xorclorim ibiraz qisiltlayib etmisom yoni diigiiniirom ki tohsilde miitlaq
misllimin inkisafi iig¢lin olava xorc do verilmolidir. Masolon, ancaq bilinmalidir ki hara
xorclonir bu, onun inkisafi ii¢iin...Masolon mono deyirlor ki, miisllimo IELTS var?
usaqlar sual verir... IELTS-i mon iki illik vaxt1 var, bir illik, onu mon 300-400-600 manati
vermoliyom ki alim, toki o tolobo mondon sorusanda deyim var. ©gor univeristet monim
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ticiin bu goraiti yaratsa, 600 manat 6dase, man gedib onu da veraram, yani qorxu ondan
deyil. [ Sometimes | was economical to my expenses to be able to do, so | think there
should definitely be additional investment on faculty development in education.
However, it should be known where this investment is paid for...for the sake of
improvement. For instance, | am asked “Have you got IELTS?” by students. Duration of
IELTS is one to two years, | should pay 300-400-600 manats to get it, only if to say yes
when a student asks. If the university device such condition and pay 600 manats, | would
take it, the reason is not that | am afraid.]

Apart from personal attempt to cut down expenses, institutional support would ease their
access to sources to acquire up-to date knowledge and skills. Referring to financial
difficulties Ms.Sanjarli stated that taking financial responsibility alone demotivates faculty to

engage in lifelong learning opportunities:

Mon bir miisllim olaraq bir konfrsanda istirak etmok istoyiromsa bunun maliyys torofini
ya 6ziim toskil etmoliyom yadaki hansisa bir miiossisoys 6ziim miiraciot etmoliyom..onun
da razilig1 hansi osasla olacaq sual altindadir. Mon bunun maliyya torofini fikirlogirom
birinci olarag. [ As a teacher, if | want to conduct a conference, | should organize its
financial side my myself or should apply some institution...to get the approval on what
ground is under question. I am thinking of its financial aspect initially.]

Ms.Aliakbarli and Mr.Tahmasibli had also referred to the crucial role of institution in handling
with such barriers. While saying institutional support, it does not cover financial, but provision
of more opportunities is also meant. Ms.Sanjarli considers centralized support stronger since it

can assure quality of professional development precisely:

Elmi miiassisalords, universitetlordos, ali tohsil miiassisalorinda miiallimlorin tokmillosma
kurslarma c¢ox ehtiyact var. Amma tosssiiflor olsun ki, bu hoyata kegirilmir. Bir
miiollimin 6ziinli tokmillosdirmosi fordidir dediyim kimi bu dovlotin hoyata kegirdiyi
programlardan ¢ox ¢ox zoif qalir. [Generally, educational institutions, HEIs, there is a
strong need for the professional development of faculty members. Nevertheless,
unfortunately, it is not conducted. Self-development of a faculty stands at individual
level; it is too weak compared to programs arranged by state.]

Existence of certain quality control bodies would encourage faculty to attend professional
development opportunities more. Ms.Sanjarli also suggested rewarding, grading and increase
in salary as stimulators to engage faculty members to pursue lifelong learning. On the other
hand, based on my own notes and observation several individuals were satisfied with the

institutional support. Both Ms.Isazada and Ms.Adila supported the role of their HEIs in
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persuading to attend in different trainings. Institutional policy overweighs intrinsic motivation
of faculty as well, as in case of Ms.Adile who gives such example: “Bolko do 6ziimdon asili
olsaydi he¢ qosulmazdim, amma bu bizim universitetin bir siyasotidir’[Maybe, if it was not up

to me, 1 would not attend but it is our institutional policy.]

The data suggests that faculty members face many different barriers in learning process.
The exemplified inhibiting factors occur in different learning settings including trainings,
seminars, conferences and self-study. Workload, being overloaded, physical endurance are
among the most argued factors which causes lack of time. Apart from certain personal factors,
many of barriers are believed to be solved with the help of financial, technical and institutional

support.

Views on formal and non-formal learning. | grouped participants experience with lifelong
learning based on nature of learning settings. In this section discussion of formal learning
settings meant educational institutions where participants had acquired “adult basic education
programs” in different levels of higher education (e.g., degrees) (Merriam& Bierma, 2014,
p.16) and non-formal learning discussions covered "all workplace training and educational

programs” which are “short-term” and “voluntary” (Merriam& Bierma, 2014, p.17).

Participants were asked questions on the role of formal and non-formal learning in their
lives and impact on personal-professional development. Perceptions on the role of formal and
non-formal learning were varying, depending on age and previous experience some opted for
learning in non-formal settings while a group of respondents appreciated formal, structured
learning. Depending on personal preference sometimes a faculty member consider self-study
(informal learning) as the only productive way. For Mr.Sherifzada writing a book is much
more fruitful rather than all forementioned learning examples: “Yazib, kitab soklindo

paylasmaq daha iistiindiir nainki o treyninglor”’[ Writing and releasing as a book is superior to
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those trainings.] Depending on content and organization of the training that view may
change.

Discussion of formal learning process mostly covered concerns on how the procedure
in formal education affects learning of faculty. According to Ms.Sanjarli the time allocated to
formal education in master’s and PhD degree should be reduced since it causes further
problems and affects negatively to faculty perceptions:

Ogor dogurdan da bilik saviyyesini 6lgmok istoyirikso onu iki soviyyads do bakalavr vo
magistr ...magistr daha da tokmillosdiroraq elmi doraconi totbiq etmok olar nainki belo
uzun illor, insanin 6mrii gedir. Baxirsan ki, galir 60-70 yasina bu insan ¢aligir ki elmlor
doktoru olsun, sonra professor. Ona da bdyiik sortlor qoyurlar...bazon suni manealor do
qoyurlar he¢ elmo aid olmayan ongollor qoyurlar, yaxud uzun névbalorde gozlomalidir.
Mon bunun torafdar1 deyilom, bu prosesin. [If we really want to measure level of
knowledge, we can do on two levels: bachelors and masters.. By advancing master’s
level, it is possible to apply a scientific degree than such lengthy periods, life depletes.
You see someone reaches the age of 60-70 but still strives to be doctor then professor.
Very big requirements are set ...sometimes feigned barriers, obstacles that are not relate
to science are assigned or you have to wait for turn for a long time. I am not supporter
of this procedure.]

Prolonged formal education period causes wasting time on unnecessary barriers rather than
being productive. Mr.Tahmasib had also found duration of formal education lengthy and

suggests reduction:

Bakalavrin o qodor olmamasi lazimdir, 3 il edilmosi, 2 il 2 il yarim edilmasi lazimdir ki
tolobo bunu 6yransin. [ Bachelor's degree must not be that long, for students to learn it,
it has to be 3 years, or 2 years or 2 years and a half.]

Some participants compare PhD degree requirements with HEIs of foreign countries and
weighs good and bad sides. These participants were prone to touch the factors which caused
problem to graduate. According to Mr.Tahmasib a foreign language requirement should not

be a must in Azerbaijan since it is not practiced in abroad:

Olavo olaraq da basqga bir sey, phd ilo bagl...phd aslinds bizds yaxs1 cohoati dors
olmamasidir. Amma pis cohati ¢coxlu forqli imtahanlar1 olmasidir deyilono goro halo
qarsilasmamisam. Birds universitetlo birbasa sorgu ilo phd-yo qobul eds bilsalor 6zlori
lazimi1; namizadi ¢ox rahatligla gobul edo bilorlor. Ingilis Azorbaycna dilini bilmirsa
phd-don mazun ola bilmir ki? Bilir olbatta. Azarbaycanli da ingilis dili bilmadon phd-
don moazun olmagi bacarmalidir. [ In addition, one thing regarding to PhD...one of the
good sides of PhD in our country is that sessions do not exist. However, downside is,
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well, it is said | have not faced yet, there are lots of examinations. One more thing, if
universities independently could admit for PhD via questioning, they would so easily
receive relevant candidates. Cannot a British student graduate from PhD without
knowing Azerbaijani? Of course, he can. So, an Azerbaijanian also has to be graduate
of PhD without knowing the English language.]

The role of degrees gained in formal education is symbolic and while giving examples of
helpful sources, participants tend to mention self-study or other learning opportunities they
attended. Ms.Halima stated that in her experience trainings, workshops she attended taught

more knowledge rather than formal education degrees:

Mana gora belo do yalniz universitetds hansisa bir movqge tutmagq ti¢iin lazimli bir
seydir. Umumiyyatlo belo manim iigiin ogar dyrenon adam varsa ...moselon mon
dosentlik almisam, man dosentlik aldigimdan mans bels deyim sadaca doraca verib.
Mon doraco almadigim daha basqga seylor etmisom, mosalon kurslara qosulmusam vo s.
mono daha ¢ox sey Oyradib. Eee..o dorocolor do lazimdir hardasa miisyyon doracds do
se¢ilmoyin ii¢ilin filan {i¢lin formalligdir. Bir var yerindo sayirsan bir do var hansisa bir
pilloni kegmolison. ©gor sansin varsa, savadin varsa yol a¢iqdir kegmoyindos heg bir
ndgsan gérmiirom. [ In my view, it is necessary only for holding some positions at
university. Overall, for me if there is a learner...for example, | obtained associate
professor degree however, it has given me solely a degree. But | have done many other
things which did not give me degree for instance, enrolling courses but they taught me
more things. Degrees are needed formally to make a difference or for other things to
some extent. Either you make progress or stay in the same level. The way is open, if
you have opportunity, knowledge | do not see anything wrong with it.]

For those who are in growth mindset, degrees are helpful but not the only source of
knowledge. It is believed that if faculty want to explore and learn they can acquire knowledge
regardless of the diploma they hold. Mr.Sherifzada does not see formal education diplomas

necessary to learn and develop but just formality:

Bu elobil ki bir dekorasiyadir, bir bazokdir. Yoni deyirlor ki bu doktorant..mon doktor
olmasaydim yoni PhD-im olmasaydim kimss yuxardan asaga baxa bilordi ki bu he¢
doktor deyil. Amma yox aslinde, mana els galir ki, 6zlinliz yaxs1 bilirsiniz ki o yazilan
asara gora professorluq verilir elo deyilmi? Yoqin ki he¢ doktorluga da ehtiyac yoxdur.
Bu bizdo monas elo golir ki artiqdir, bu vaxt itkisidir. [It is like a decoration, adornment.
It is said doctors...if | were not PhD someone would look down on me, like ‘he is not
even a doctor’. But actually not. It seems to me, as you know, you are given
professorship for your written works, are not you? Perhaps, there is no need for being
doctor. For me it is excess, waste of time.]

Mr.Tahmasib, Mr.Geraybayli, Ms.Burla and Ms.Halima were highly appreciating non-

formal education, several participants mentioned their active attendance in trainings,
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exchange programs with the support of HEIs. For these faculties, training, workshops play
crucial role to learn and advance knowledge and skills. Several participants who were very
satisfied with the content and benefits of less structural learning shared their certificates for
appreciation or certificates for attendance, one of the participants shared faculty scholar
medal given for demonstrated excellence throughout academic career. Certificates were given
from local authorities mostly, yet there were some documents acknowledged attendance in
exchange programs in abroad Contributions of local and international trainings, programs
were highlighted. Mr.Geraybayli mentions that less structural environment, flexibility of

setting as motivating factor:

Olavo motivasiya verir do yoni biri var formal dors miihitinde macbursan qayib yazilir
bos, ama informal odur ki, son rahat sokildo golirson vo ya gecikirson. Sual vera do
bilorson, vermoya do bilorson heg¢ kim soni orda qiymot yazmir bir sey elomir. [It gives
additional motivation, in formal education you have to attend, there is an absence mark
but in non-formal you can come easily or be late. You may ask a question or not, no
one puts mark or do something.]

However, others showed a little sceptic view on such learning type compared to formal
education. Formal education cannot be ignored in all situations, Mr.Akhunzada considers

underestimation of formal education diplomas as bad example:

So, itis ..it is absolutely must. Yes, yeah, | know that there is strong trend in the West,
again, West, that people don't need to get high education. People don't go to universities
in the West. It's a serious trend. It's a bad example. Coming from Steve Jobs, late Steve
Jobs and from current not Elon Musk, Microsoft founder, one of the founders, Bill
Gates, yes.

For Mr.Akhunzada, exceptional cases should not be a reason to question the role of formal

education. Ms.Sanjarli had also differentiated formal education to other learning settings due
to personal preference:

Qeyri-formal treyning, seminar, kurslar, konfranslar1 2-ci doracali hesab edirom. Man
elo diisiinlirom, yoni onlar olar albatto ki amma 1-ci doracali deyil monim ii¢lin daha
cox formal olaraq biliklora yiyslonmak, oldo etmok daha vacibdir. Olbatts ki, ogor
zaman, fiziki olaraq insan bunu ¢atdira bilirss, imkan varsa kurslarla treyninglorlorlo
bunlar1 daha da genislondira bilar. [I consider non-formal trainings, seminars, courses,
conferences as secondary. Well, it is possible of course, but for me it is not primary
source...for me acquiring knowledge through structural ways is more important. Of
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course, if time, physical condition allows, if they can catch up, trainings, courses could
also expand these.]

Specifically, for those who aims to be a faculty member receiving formal education and
required degree is crucial. Ms.Banu, Mr.Geraybayli and Ms.Sanjarli exemplified research
they conducted as a part of their formal learning. Mr.Abbaszada highlighted the role of
formal education diploma specifically in academic career, and Mr.Safizada considered formal

education diplomas as factor motivating and stimulating to be more responsible.

Generally, faculty members are not satisfied with features formal education,
particularly PhD degree in HEIs of Azerbaijan and expects certain changes to ease the
process. Most of the concerns is connected the length and structural nature of formal
education which make learning process time consuming. Therefore, although participants had
gone through formal education procedure formally which is a must for employment,
participants are in favour of short workshops, trainings, exchange programs or other informal

learning processes.

4.2 Summary

The given data presented perspectives on lifelong learning concept in many respects.
Initially faculties understanding of learning and afterwards lifelong learning was provided.
Definition of lifelong learning are categorised under several themes; a) lifelong learning as
duty of academicians b) pleasure due to personal interest and c) concept devised to learn
skills and make career change. All of the respondents are conscious of the significance of
lifelong learning yet benefits and role of learning in personal and professional life could not
be fully justified with evidence. Overall, teaching process takes up huge part of faculty’s
learning since analysis, discussions within classes broaden faculty’s horizons. Data suggested
that participants spend most of the time to get ready the sessions they teach which sometimes

deprives them to learn new skills and information. Informal learning is the most preferred
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type of learning among faculty since while learning in other settings (formal or non-formal)
financial, physical, technical, institutional shortages hinder faculty lifelong learning.
Additionally, lengthy and structural nature of formal education make it less desirable way for
faculty to be up to date, though some argue about it due to its importance in academic career.

Faculty members in HEIs of Azerbaijan expect institutional support for faculty development.
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CHAPTER 5: DISCUSSION

This inquiry aims to explore lifelong learning in Azerbaijan through faculty’s
understanding of the concept and faculty’s experience with learning in different settings. The
findings section presented above provides relevant data upon faculty perspectives on lifelong
learning concept in several respects. Emerged findings overlapped with existing knowledge
on lifelong learning discussed in the literature review, yet there were certain culturally
specific factors that differ. Owing to the first research question, faculty members’
understanding of lifelong learning can be developed under three themes. Study showed that
most of the faculty members in Azerbaijan perceive concept of lifelong learning as
mandatory part of academic life which ties well with previous study results (Konakman &
Yelken, 2014). In accordance with other studies (Haseski & Odabasi, 2016; Laal, 2011) for
some lifelong learning is a lifestyle which springs from desire to learn and create all the
lifelong, whereas for small minority lifelong learning is basically acquisition of proper skills
for survival. Individuals acknowledge the necessity of learning in a continuing way (Haseski
& Odabasi, 2016; Jarvis, 2004), so do faculty members of HEIs of Azerbaijan regardless of

the gender, age and experience.

The data suggests that informal learning specifically, doing self —study is a
widespread phenomenon among faculty members of Azerbaijan. The motive for such
preference is connected with self-direction concept of adult learning where learners do not
endure intervention of others in learning process (Goode, 2007; Knowles et al., 2005). It is
interesting to note that class preparation and creating presentation accounts for most of self-
study process among many faculty members in Azerbaijan and it is not a common theme in
literature. Learning for such restricted purposes can exclude meaning making. As adult

learning theory suggests, learners should be conscious of what the process of learning can
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bring to their lives in terms of progress and fulfilment of needs (Hammond, 2004; Knowles et

al., 2005).

Unlike the other studies, participants did not comprehensively cover positive
outcomes of lifelong learning in personal and professional lives, except mention of
confidence (Karakoc, 2021), employment, network (Babos et al., 2015; Hammond, 2004;

Smith, 2019), and travelling.

Faculty members interaction of learning in less structural environments consists of
attendance in exchange programs, trainings and conferences as well. Provision of such
opportunities to enable faculty development has been proved to be fruitful practice
(Alkarzon, 2016; Silverman, 2022) in literature, some of the respondents in this study shared
similar view with examples. Previous studies report that mutual informal exchange of ideas
among faculty members outweighs workshops that faculty attended (Smith, 2019) and similar
patterns are found in this inquiry. According to Johnson and Majewska (2022), the reason

behind that attitude is non-formal education’s proneness to be structural to some extent.

Findings suggested that only several participants (faculty) had intrinsic motivation to
learn without request of institution. Scholars indicated that motivation positively impacts
engaging participants lifelong learning voluntarily (Ayvaz-Tuncel, 2018). Certain barriers

discussed below can also be reason why motivation lacks.

Regardless of the setting, there are constant barriers negatively influencing faculty
involvement in learning. Inhibiting factors found in this inquiry including, lack of time,
workload, financial deficiency and institutional support are consistent with existing literature

(Aghayeva, 2019; Ayvaz-Tuncel, 2018, Hursen, 2013).
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As regard to formal education, apart from the barriers discussed above respondents
shared certain factors such as, length, requirements and structure negatively influence faculty
perceptions on formal learning, specifically in local PhD degree programs. Some of
suggested concerns (such as, time related and structural factors) on particularly PhD
requirements in Azerbaijan overlaps findings of one study done in Texas (Hwang et al.,
2015). However, a local literature reporting similar findings had not been found. Participants’
responses imply that certain formalities in the process of acquiring degrees (formal
education) limits learning (Johnson & Majewska, 2022). According to Mcguire and Gubbins
(2010), old-fashioned design of formal learning led it to recession. Furthermore, faculty
belonging to technical disciplinary background indicated that lack of basic devices affected
conducted research’s quality. Similar concerns on infrastructure shortages were found in
studies conducted in Brazil (Souza et al., 2020), Iran (Tabatabei, 2022) and Nigeria (Shinkafi,
2020). It has been scholarly validated that provision of high-quality coaching, trainings on

inquiry and supervisions can advance PhD completion (Spronken-Smith et al., 2017).

5.1 Conclusion

The analysis defined three directions of faculty ‘s understanding of lifelong learning:
obligation, way of living life and skill development for various purposes. The data showed
that faculty in most cases learn while getting prepared for the classes they teach, yet some can
advance skill and knowledge through other ways. Audience and colleagues also account for
certain part of informal learning as a source. Generally, certain factors such as, formalities
and strict rules of structural learning make faculty reluctant to participate actively. The
respondents shared merits of lifelong learning such as, network, workplace, confidence and
travelling. Barriers connected to time, lack of infrastructure and duties of profession restrict

faculty engagement to lifelong learning in other settings. However, faculty perceive HEIs of
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Azerbaijan as powerful source to vanish mentioned deficiencies and advance faculty’s

experience with lifelong learning.
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CHAPTER 6: IMPLICATIONS

6.1 Implications for research

Considering limitations of this study (presented above) analysis leaves a door for
further investigation of lifelong learning in the context of Azerbaijan. | suggest that to gain
more comprehensive data, in the further stage lifelong learning competences of faculty in
HEIs in Azerbaijan are researched with the help of quantitative study design. In the initial
stage, competences on learning, use of digital tools and foreign language can be prioritized to
see how well these skills are helpful for personal and professional development of faculty.
This study outlines faculty’s overall learning experience and understanding of the
phenomenon, however quality of learning can better be analysed with the help of

aforementioned study above.

Based on participants shared concerns on PhD degree procedure and requirements (in
the discussion of formal learning) in Azerbaijan, further qualitative study can better focus on

PhD candidates' challenges and perceptions to acquire in-depth knowledge.

6.2 Implications for practice

Almost for every barrier discussed above faculty expect support of institution which is
proved to be effective to achieve learning culture within HEIs (Konokman & Yelken, 2014;
Haseski & Odabasi, 2016; Haseski & Odabasi, 2017). Therefore, most of the actions
suggested in this section can be taken on behalf of HEIs in Azerbaijan. Based on views of
faculty members, use of financial incentives by HEIs would be quite helpful to engage
participants self and professional development. The experience of faculty members can go
beyond class preparation if they are supported financially. Apart from that, faculty members
can be provided with assistants to cope with overwhelming workload, which could enable

faculty to invest time learning in different settings. According to Jarvis (2004), getting used
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to long working hours caused individuals fail to manage leisure time productively;
nevertheless, proper use and management of technological advances and polices can assist.
Training on time management and productive working should be primary content provided

by HEIs to support faculty.

HEIs of Azerbaijan also need to raise awareness of the concept of lifelong learning
and its various promises for the advantage of personal and professional development via
seminars. Being informed on the concept and its benefits can affect the view which sees
lifelong learning as an obligation of teaching profession. Finally, an internal policy within
HEIs can strengthen the engagement with learning and numbers of opportunities for the use

of faculty.
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APPENDIX A
Interview protocol

Time of Interview:

Date: Place:

Interviewer: Afag Ismayilzada

Interviewee: Ms. Interviewee /Mr. Interviewee

Position of Interviewee:

| am a second-year masters' student at ADA University who conducts research in
HEIs of Azerbaijan. The purpose of study is to explore Azerbaijani faculty members’
experience and understanding of lifelong learning concept. If you agree to participate in this
study, you will be given a consent form which assures confidentiality of insights shared by
you. Participation will be on voluntarily basis; you will not be forced to share anything unless
you are willing to. Names of participants will be replaced with pseudonyms determined by
researcher. Interview will take about 60 minutes and will be recorded with your permission.

The interviewee reads and signs the consent form.
The audio-recorder starts to record.
Questions:

— Could you please talk about your academic background?

— Why did you want to be the field of education? Why did you want to work in HEI?

— How do you understand learning? What is your learning philosophy?

— What is the role of teaching in your learning?

— | am exploring lifelong learning in Azerbaijan. How do you understand lifelong
learning?

— What is the role of lifelong learning in your personal/professional development?

— What are your plans for learning? (e.g., research, new skills, knowledge)

— What examples of formal learning do you know?

— What is the role of formal learning in your personal/professional development?
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What is your experience with learning in non-formal and informal settings?

What is the role of non-formal and informal education in your personal/professional
development?

What sort of barriers did you encounter while searching, enrolling different learning
opportunities?

Could please describe learning opportunities (e.g., personal/professional development
trainings) existing in the HEIs you work

Do you have any question or request on the topic of discussion?

The researcher thanked the respondent for accepting invitation and participations

Musahiba protokolu

Suallar:

Zohmot olmasa akademik ke¢misiniz barado danisa bilorsiniz?

Niyao tohsil sahasinds olmagq istoyirdiniz? Niyo ali tohsil miiossisosinds islomok
istodiniz?

Sizin anlayisinizda 6yronmo nadir? Oyronmo falsofaniz var?

Dars todris etmayin sizin dyronmanizdaki rolu nadir?

Mon Azarbaycanda murboyu dyronmo konsepsiyasini arasdiriram. Omiirboyu
Oyronmoni neca basa diisiirsiiniiz?

Soxsi/pesokar hayatinizda dmiirboyu dyroanmonin rolu nadir?

Noloari 6yranmayi planlasdirirsiniz? (todqiqat, yeni bacariq, bilik)

Hans1 formal (6yronma) niimunslorini bilirsiniz?

Sizin inkisafinizda formal dyronmanin rolu no idi?

Qeyri-formal va informal soraitlordo 6yronma tacriibaniz necadir?
Soxsi/pesokar hoyatinizda geyri-formal vo informal 6yronmonin rolu no olub?
Oyronmo zamani hanst tipli ¢otinliklorlo (engallorlo) garsilasmisiniz?

Zohmot olmasa hazirda islodiyiniz ali tohsil miisasisasindo movcud dyronmao
(masalon, soxsi/pesokar oziinii inkisaf treyninglori) tosvir edin

Miizakiro mévzusu ilo bagl slavae sualiniz var?

Tadqiqatgr dovati gabul etdiyins vo istirak etdiyine gors respondents togokkiir edir.
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APPENDIX B

Consent Form

Lifelong Learning through the lens of faculty
Dear interviewee,

| am Afaq Ismayilzada and | am second year student of Education Management
program in ADA University. My topic of study is called “Lifelong learning through the lens
of faculty” which aims to explore faculty members experience and understanding of lifelong
learning. Your participation in this study will help to acquire knowledge on faculty
perceptions and experience with lifelong learning in the context of Azerbaijan. The interview
will last around 60 minutes and you will be asked to share some documents at the end of the
interview. This consent form is presented to make you sure about certain conditions and
rights you hold throughout the interview.

Please be informed that your participation in this interview is completely on
voluntarily basis. Topic of study does not cause any harm or risk to participants. However, in
case of any change in your decision, you may withdraw from interview. Additionally, if you
do not feel convenient, you may reject to answer any question. To enable privacy of the
interviewee, your names will be altered with pseudonyms and your identity will only be
known by the researcher. The results of the study will not be attributed to the names of
participants by any means. You may raise any question before and during the interview and
get acquainted with the results of the study.

Thank you for participation!

By signing this document, you agree with the terms given above and allow record of your
answers with audio recorder for research purposes.

Name/surname: Date:

Signature:

Name of the researcher:

Signature:
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Miisahibadas istirak iiciin razihq sonadi

Fakultonin obyeltivindo dmiirboyu dyronmo

Hormotli misahib,

Mon-Afaq Ismayilzado ADA Universitetnin Tohsilin Idaro Edilmasi fakultosinin
ikinci kurs tolobasiyom. Todqiqat mdvziim universitet miisllimlorini dmiirboyu 6yronma ilo
bagli anlayislarini vo tocriibasini aragdirmaq mogsadi dasiyan “Fakulto obyektivindo
Omiirboyu 6yronmo” adlanir. Sizin bu todqiqqat isindo istirakiniz Azorbaycan kontektstindo
Omiirboyu 0yronmo mdvzusunda universitet miiollimlorinin fikirlorini vo tocriibasini oldo
etmoyo komok olacaq. Miisahibo toxminon 60 doqiqe davam edocok vo miisahibanin sonunda
sizdon bozi sonadlori paylasmaginiz xahis olunacaq. Bu raziliq formasi miisahiba prosesi
boyunca sahib oldugunuz miisyyan sartlor vo hiiquqlar iizrs sizi tomin etmak li¢lin toqdim
edilmigdir.

Noazarinizs ¢atdiraq ki, bu tadqiqatda istirakiniz tamamile koniilliidiir. Tadqiqat
movzusu istirakgilart hor hansi bir risk vo ya narahatliga moruz qoymur. Lakin, gerarinizda
hor hansi doyisiklik olarsa, miisahibadon imtina eds bilorsiniz. Bundan alava, 6ziiniizii rahat
hiss etmadiyiniz taqdirds, istonilon suala cavab vermokdon imtina eds bilorsiniz. Miisahibin
maxfiliyini tomin etmak {igiin adiniz toxalliislorlo doyisdirilocak vo saxsiyyaetinizi yalniz
todqiqater bilocok. Tadqgigatin naticolori heg bir formada istirak¢ilarin adi ilo
olagolondirilmoyacok. Miisahibadon avval vo ya miisahibo zamani istonilon suali yonlondirs
va tadgigatin naticolori ilo tanig ola bilorsiniz.

Istirakiniz iiciin tosokkiir edirik!

Bu sonadi imzalayaraq siz yuxarida gostorilon sortlorlo razilagirsiniz va cavablarimizin
todqigat magsadi ilo audiyazig1 ilo yazilmasina icaza verirsiniz.

Ad soyad: Tarix:

1mza:

Todgiqatginin adi: Afaq Ismayilzade, ADA Universitetinin magistr tolobasi

Imza:
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