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Abstract

The learning-centered teaching presupposes an approach oriented in the long-lasting
learning of the student combining the lecture and active learning methods considering the
student’s learning needs and learning objectives of the course. Previous domestic research
suggests that the implementation of active learning methods in higher educational institutions
present challenges for the instructors for the reasons such as low level of engagement of
students, lack of technical facilities, and instructor’s lack of capabilities in integration of
innovative methods. The preliminary data collected from the graduates of International
Relations (IR) program from three universities in Baku suggest that lecture-based learning still
persists in the classes. Therefore, the study investigated the applied teaching methods in IR
program and identified the factors contributing to the faculty’s teaching decision-making
process. The qualitative research design was employed, whereby fourteen instructors
instructing courses related to International Relations at University A, University B, and
University C were interviewed, and their syllabuses were previewed.

The findings responding to the first research question displays that the instructors favor
the integration of active learning methods in classes, as they motivate students, and enable them
to develop collaborative, writing, analytical thinking skills. The data related to the second
research question suggest that philosophical assumptions, student-related factors, the
instructor’s involvement in professional growth, course content, and the institutional factors
influence faculty’s decision on selecting particular methods. Substantially, the philosophical
beliefs of the instructor and student-related factors are revealed to have an effect on the
decision-making process of the instructor by either inhibiting or fostering application of
learning-centered approach. Based on the findings of the study and literature review, the
guideline on learning-centered teaching is presented that incorporates the learning-centered

concept, teaching methods, and Analysis, Design, Development, Implementation, and



Evaluation (ADDIE) model. It is believed that the guideline may address the student-related
challenges and help the instructors to make effective decisions enhancing student’s learning.
Key words: International Relations, higher educational institutions, lecture, active

learning methods, learning-centered teaching.
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Chapter 1: Introduction

The education landscape has undergone significant changes, particularly in the
aftermath of the COVID-19 pandemic, as a result of the rapid shift from conventional
approaches to innovative methods. The teaching decisions of the faculty in Azerbaijan have
demonstrated a discernible transition. The adoption of student-centered approaches has become
increasingly widespread alongside traditional teaching methods. Based on the indigenous
literature (Sattarova et al., 2021), it can be inferred that the courses in Azerbaijani higher
educational institutions (HEIs) are predominantly imparted through traditional lectures.
Furthermore, the implementation of a student-centered learning approach in HEIs is confronted
with certain difficulties, as reported by the European Union (2018) and Sattarova et al. (2021).

This study considers lectures and active learning methods equally important for the
student’s learning without giving preference to one of the approaches when examining the
teaching methods used in the field of IR. This study investigated the teaching methods
employed in the instruction of IR and analyzed the determinants that shape instructors' selection
of these approaches.
Definition of the Key Terms

Lectures are a widely used pedagogical approach in tertiary education, serving three
primary objectives: shaping students' perspectives, facilitating the conveyance of knowledge,
and inspiring students to engage in further reading (Atkins & Brown,1988).

Active learning is a pedagogical approach that involves students in discussions and
encourages their participation in analytical and reflective activities (Bonwell & Eison, 1991).
Learning-centered teaching involves the integration of five key components,

namely: the teacher's role as a facilitator, shared power dynamics between teacher and

student, student accountability for learning, content utilization for teaching purposes rather
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than mere coverage, and assessment aimed at facilitating learning (Blumberg, 2019; Weimer,
2013).

Although we also used the term “student-centered learning” and the similarity
between student-centered learning and learning-centered teaching, based on Weimer (2013)
explanation, we assume that learning-centered teaching is reasonable. A learning-centered
approach focuses on teaching that recognizes the individual potential of each student and
strives to meet their learning needs. The pedagogical approach of learning-centered teaching
suggests that educators are not obligated to meet all the desires of their students, but rather to
their learning needs (Weimer, 2013).

Deep learning is referred to as a long-lasting change occurred in learner as a result of
teaching and learning process (Biggs, 1999; Fink, 2013) which can be attained by operating
all levels of knowledge which are factual, conceptual, procedural, and metacognitive
knowledge (Anderson & Krathwohl, 2001). Factual knowledge indicates knowledge of
distinct facts necessary to get familiar with the discipline or solve the problems and requires
memorization to recall information, conceptual knowledge means the knowledge of the
concept by integration of ideas and facts with the use of analytical skills and critical thinking
skills, procedural knowledge refers to knowledge of application and knowing how to solve
the problem utilizing problem-solving skills, and finally metacognitive knowledge implies
knowledge and awareness of own’s cognition and learning by utilizing reflective skills.
Problem Statement

After joining the Bologna Process in 2005, HEIs in Azerbaijan started to experience
reforms, transform from Soviet educational system to European, and apply Bologna degree
structure, thereby propelling significant changes in the higher educational system

(Mammadova & Valiyev, 2020). Nonetheless, Mammadova and Valiyev (2020) state that



12

modifications in the process of transition into the system of European Higher Education Area
(EHEA) are still to be undertaken.

According to the mission report of the Twinning Project (European Union, 2018) in
Azerbaijan, implementation of competence-based approach that embraces student-centered
teaching and learning presents difficulties in higher education, accordingly, lack of
instructors’ competencies in design of student-oriented curricula necessitates support to
academic staff of HEIs. Sattarova et al (2021) mention of the difficulties faced by teachers in
embedding problem-based learning (PBL) into the format of studies throughout the semester
at Azerbaijan University of Architecture and Construction which include lack of relevant skill
of instructors, resources and technical equipment in realizing PBL, and students’ engagement
and motivation in the involvement of PBL lessons. Hence, realization of student-oriented
classes in HEIs requires time and support.

Active learning is fostered in international literature (Glazier, 2015; Rdsch 2018), as it
enables students to engage in the classes of IR whereby their interest in what they are
learning, “deep understanding” (Glazier, 2015, p. 265) and “deep learning” (Rdsch, 2018, p.
71) occur. With regard to specifically IR studies in the country, Aghazade (2019) discusses
teaching and learning of IR in ten universities of Azerbaijan, and states that presently, the
level of educating IR in Azerbaijan is not reaching the world standards due to various
reasons. One of them is a focus on theoretical learning of IR, which causes struggles in
students while application of theory in practice. To get an initial understanding of the
teaching practices in IR classes and collect preliminary data, the survey was conducted by the
authors of this study, where twenty-six participants graduated from three universities
completed bachelor’s degree not more than five years ago. Based on the results of the data,
lectures, listening to the instructor and retelling the material (see Table 1 and Table 2 in

Appendix B) during the lessons constitute the main part of the classes.
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Statement of Purpose and Significance of the Study

The purpose of this research is to explore the pedagogical approaches used in
undergraduate International Relations courses. Furthermore, the research endeavor seeks to
investigate the factors that impact the choices made by instructors regarding teaching
methods. The literature available in Azerbaijan provides an overview of teaching
methodologies employed in higher education, as well as the various factors that influence
instructional decision-making. However, the Azerbaijani literature exhibits a dearth of
scholarly inquiry regarding pedagogical practices within the context of teaching IR. The
present study aims to assist instructors in the field of International Relations in implementing
teaching methods that prioritize student learning. Furthermore, the research will aid in the
identification of the factors that impact the pedagogical choices made by instructors.
Understanding the factors that influence the pedagogical decision-making of faculty members
may assist in the design and implementation of effective professional development initiatives
for faculty in the field of International Relations. Hence, the research holds considerable
importance for improving the teaching methods of International Relations in higher education
institutions (HEIs) of Azerbaijan.
Research Questions

The research questions of the study are as follows:

1. What kind of teaching methods do instructors educating IR use?

2. What kind of factors influence the instructor’s decision on selection of teaching

methods in IR classes?



Chapter 2: Literature Review

The literature review consists of two sections, namely teaching methods used in IR
classes and factors influencing instructors' teaching decisions. Lectures and active learning
methods will be examined in the first section of the literature review. The second section
discussed the factors, such as the needs of students, personal beliefs, and contextual factors,
that influence instructors' decisions regarding teaching methods.
Teaching Methods Applied in IR Classes

There are contradictory findings on the optimal instructional technique for teaching
IR (Gormley-Heenan & Lightfoot, 2012). Handbook of Teaching and Learning in Political
Science and International Relations (Ishiyama et al., 2015) states that “presentations,
simulations, role-plays, placements, and the submission of portfolios, all of which enable
students to actively showcase their knowledge and understanding of the subject” (p.86).

Contrarily, “lectures and seminars will by their nature be better suited to teaching some

14

aspects of the discipline than others,” as stated by Gormley-Heenan & Lightfoot (2012, p.32).

The awareness of the positive implications of active learning methods (movies,
simulations, role-plays) in facilitating better understanding of political concepts in HEIs is
known from a long time (Newkirk & Hamilton 1979; Verba, 1964), and fostered by the
contemporary scholars (Glazier; 2015; Shellman, & Turan 2006; West & Halvorson, 2019;
Wunische, 2018). However, the benefits of lectures (Archer, & Miller, 2011; Wunische,
2018) and the consideration of students’ needs and context while designing class are
accentuated in international literature (Glazier, 2015; Haack, 2008; Weber, 2001).
Lecturing

As perceptions of lecture and active learning can vary depending on the individual,
the argument regarding lecture and active learning is not about which method is superior

(Barkley, 2018). “... we argue that researchers need to be asking more nuanced questions
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about the lecture. When is lecture useful? How much lecture is too much? What kind of
lecture is best? What supports are most effective?” (Barkley, 2018, p.12). Lecture and active
learning methods can be designed in a manner that can contribute deep student learning and
understanding (Barkley, 2018; Herranen, et. al., 2018).

The traditional lecture does not evoke analytical, critical and reflective thinking and
relinquishes the responsibility for learning on students (Hoidn & Klemenci¢, 2020) which
consequently leads to passive learning. However, Mayer (2009) claims that passive
instruction does not necessarily result in passive learning. When dealing with novice students,
lecturing can be effective as students' needs are not entirely excluded (Ramsden, 2003;
Norman 2017). If a student lacks knowledge regarding discipline, he or she may benefit from
passive instruction (Kirschner et al., 2006).

Despite the lack of effectiveness of lecture-only classes in long-term retention of
knowledge and furnishing practical skills, the lecturing should not be eradicated as a teaching
method in the delivery of IR (Leston-Bandeira, 2012; Wunische, 2018). Leston-Bandeira
(2012) says that large amounts of information containing critical details to the large
auditorium can be transmitted through lectures which make them cost-effective. Additionally,
traditional lectures help students, particularly freshman and sophomore learners with little
knowledge, to get the initial understanding of the content (Archer, & Miller, 2011) and aural
learners who learn better through listening (Rdsch, 2017). The longitudinal experimental
study conducted by Wunische (2018) unfolds that simulations assist in retaining the
knowledge for a long time, however, in the short-term the lecture “still holds value” (p.10).
Hence, an overly teacher-centered approach or the entire elimination of lecturing and switch
to active learning methods is not the means to teach IR to aid development of critical,

analytical, and reflective skills of students.
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Active Learning Methods

The empirical studies (Powner & Allendoerfer, 2008; Shellman & Turan, 2006; West
& Halvorson, 2019; Wunische, 2018) illuminate how simulations and discussions put the
students in the political environment and improve their understanding of IR concepts and
theories. Nonetheless, the active learning methods in IR such as discussions, role plays,
simulations, movies are critical to be selected in a considerate manner of learning outcomes,
students learning styles, needs, content and context, otherwise, they will not help students
rather create confusion and disillusionment (Archer, & Miller, 2011; Haack, 2008; Powner &
Allendoerfer, 2008; Wunische, 2018). The effectiveness of active learning methods
simulations, discussions, role plays demonstrate effectiveness in enabling active engagement
of students in learning process and comprehension of the theoretical concepts is agreed on by
international scholars (Archer, & Miller, 2011; Calossi & Coticchia 2017; Powner &
Allendoerfer, 2008; Wunische, 2018). Having said that, Haack (2008) on organization of
Model of United Nations (MUN) simulations claims that merely “doing politics” and
“superficial approaches” (p. 395) do not accomplish true deep learning (p. 408) if students are
not deliberately involved in the activity. Apart from significance of the intentional
engagement of learners, the experimental study Powner and Allendoerfer (2008) reveals that
role-playing activities impede instructors to encompass large amounts of material in the class.
In the same vein, qualitative study of Trinidad (2019) illustrates that students from social
studies assume that not all classes are suitable for interactive applications. However, when
movies, addition of audiovisual elements, simulations are purposefully applied taking into
consideration the content, context, students’ needs, it aids illumination of real political
environment, evoke imaginations, and apprehension of complicated theories (Saltzman, 2018;

Roberts, 2017; Weber, 2005). Hence, as Leston-Bandeira (2012) suggests combination of
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lectures and active learning methods, redesign of lectures contribute to “deep learning and
critical thinking skills” (p. 53).
Learning-Centered Teaching

Learning-centered teaching aims to foster “deep and long-lasting student learning”
(p.17) by considering the needs of students regarding their learning (Blumberg, 2019). In
learning-centered teaching, the instructor becomes a facilitator, while students assume
responsibility for their own learning (Blumberg 2019; Weimer, 2013). Using active learning
methods in accordance with the learning objectives of the course and using the content not
for the purpose of covering rather than assisting students with conveying of the main idea of
the reading may help in developing a deeper understanding of the subject (Blumberg 2019;
Weimer, 2013).

According to Blumberg (2019) and Weimer (2013), in a learning-centered teaching
approach, the primary objective of assessments is to enhance student learning. Tractenberg
(2021) proposes a model for evaluating assessments in learning-centered classes that
comprises four dimensions: alignment with course objectives, utility of structured
assessments throughout the course, application of Bloom's Taxonomy, and clarity of
assessments.

Leston-Bandeira (2012) discusses the noteworthy significance of active learning
methods in the classes of IR since given the nature of political sciences, which are not distinct
and constantly changing, the students should be in the center of the learning, construct,
interpret and reconstruct their knowledge, enhance critical, analytical and reflective thinking
skills. Meanwhile, she (Leston-Bandeira, 2012) pinpoints that lectures make students familiar
with the content, critical theories and elements. Thus, to bridge the gap between theory and
practice, she suggests a mixture of lectures and activities. Learning-centered teaching not

only includes active learning methods but the lectures as well (Herranen, et. al., 2018). On
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modification of lectures Weber (2001) shares her experience of introducing movies into
curricula and asserts that merely movies in the classrooms without an aim and considering the
context can cause boredom, confusion, and disappointment. Leston-Bandeira (2012) and
Glazier (2015) discuss strategies on making students active and responsible for learning in
accordance with learning outcomes and goals, and students’ learning preferences. Speaking
specifically about usage of films and simulations in IR, Simpson & Kaussler (2009) in his
non-empirical article discuss contradictory views on lecturers and active learning eventually
concluding that solely either films or lectures are not beneficial, and films are suggested “to
complement and supplement traditional teaching approach” (p. 427) of intricate theoretical
concepts. The Godfather (Saltzman, 2018), Game of Thrones (Young et al., 2018),
Independence Day (Weber, 2005), and popular movies (Simpson & Kaussler, 2009) enable
students to immerse into hypothetical political environment, see terrorism, tensions, conflicts,
sense emotions that cannot be transmitted through books.

To summarize aforementioned statements, the class should be designed accordingly
depending on the type of content, context, learning styles, preferences and needs of students,
learning purposes of the instructor. Both too many traditional or interactive classes impedes
deep learning. The over-usage of lectures occasions passivity and not an effective method
approach from the long-term perspective. Similarly, strictly interactive classes, the
unstructured and purposeless application of methods are as harmful as traditional lectures.
Factors Influencing Instructors’ Decision of Teaching Methods

According to research, factors such as personal educational philosophy, student needs,
and the environment, professional growth-related factors are the primary determinants of
pedagogical decisions (Skérien¢ & Augustinien¢, 2018; Chen & Chen, 2022; Emery, et. al.,

2021; Lee, 2019; Sansom, et. al., 2023). Skeériené and Augustiniené (2018) state that the



19

instructor's decision on the teaching method cannot be based on intuition but must be
supported by evidence.

Pedagogical decision-making has to be based on the reasoned activity of the teacher

that involves setting the goals based on the philosophy of education, selection of

methods, tools, and means, the creation of an appropriate environment in order to
ensure good “teacher-learner” interaction and imposing development of a learner’s

personality in general (p.18).

According to Sansom et al. (2023), the pedagogical decisions of instructors can be
influenced by their educational beliefs and attitudes towards teaching methods. Sansom et al.
(2023) claim that instructors' differing perceptions of the purpose of teaching, such as
facilitating, delivering, or caring, may influence their approach to teaching methods.
According to Snook's (2021) argument, if an instructor views the purpose of education as
centered on caring for students and meeting with their interests, the motivational strategies
employed might not produce successful outcomes related to student learning. Furthermore,
the outbreak of Covid-19 has led to modifications in the teaching methods of educators,
which has resulted in a discrepancy between their beliefs and practices (Sansom, 2020). This
is due to the lack of time available for reflection on student learning while making these
adjustments, as noted by Sansom (2020). Hoidn and Klemenci¢ (2020) stated that some
instructors possess a rigid mindset with respect to passive pedagogical approaches, thereby
impeding the implementation of innovative or updated teaching methods (Blumberg, 2015).

The feedback provided by students can be regarded as an important factor that
influences the teaching decisions made by faculty. Sansom et al. (2023) claim that
incorporating student feedback into the decision of teaching methods necessitates the
inclusion of faculty feedback as well. According to Sansom et al. (2023), instructors are less

likely to implement changes in the absence of opinions from colleagues and in the face of
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negative feedback from students. Similarly, Al Ansari et al. (2020) argue that although
constructive feedback from students can aid instructors in modifying their teaching methods,
the process can be enhanced with the assistance of faculty feedback.

Additionally, while transferring to the learning-centered teaching, instructors face
challenges in designing activities due to contextual factors such as the incompetence,
shortage of materials, technical equipment, large classes, and unwillingness of students to
shift from passive listening to lectures to becoming active participants in learning (Lea et al.,
2003). Similarly, Exeter (2010) suggests that passive lectures can be a viable pedagogical
approach for teaching large groups of students. On the other hand, the most recent study
(Emery, 2021) suggests that contextual elements, such as class size and inadequate
equipment, have a restricted impact on instructors' adoption of learning-centered teaching
when compared to individual factors, such as beliefs and competence. While discussing the
importance of culture Myers and Myers (2015) suggest that the implementation of learner-
centered assessment methods can be facilitated by the establishment of an institutional norm
or a reward system.

The characteristics of students can be regarded as a crucial determinant in the
selection of appropriate pedagogical approaches (Sansom et al., 2023). Various student
attributes, such as immaturity for higher education, lack of preparedness for classes, and
heterogeneity, may hinder the effective implementation of active learning methods (Sansom,
2023). McGuire and McGuire (2016) claim that inadequate provision of learning skills by
instructors is the reason behind students' unpreparedness for class. Furthermore, certain
earlier research studies (Lea et al., 2003; Pundak & Rozner, 2007) have highlighted the
reluctance of students towards active learning approaches. However, as per Blumberg's
(2019) findings, the notion of students being resistant to active learning methods is no longer

valid.
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The study conducted by Aghayeva (2019) in Azerbaijan has identified the factors that
pose challenges for faculty members who adopt innovative teaching methods. Aghayeva
(2019) posits that educators who adopt innovative pedagogical approaches face challenges
pertaining to their control over courses, access to professional development opportunities,
financial incentives, cooperation among colleagues, infrastructure, and proficiency. The
preoccupation of Azerbaijani students with grades is a significant factor that affects the
decisions of instructors, as noted by Aghayeva (2019). Aghayeva's (2019) study aimed to
investigate the impact of motivational factors on the engagement of instructors in innovative
teaching methods in Azerbaijan. The findings of the study indicate that there exist certain
impediments that hinder instructors from effectively implementing innovative teaching
methods. It is our belief that the use of active learning and lecture-based pedagogical
approaches can effectively enhance the depth of students' learning in International Relations
courses. The objective of this research is to examine the perspectives of educators regarding
active learning and lecture-based approaches in International Relations courses, as well as the
factors which influence their selection of teaching methods.

Conclusion

This chapter provides an overview of the literature related to teaching methods used
in higher education, especially in the field of IR, along with an analysis of the factors that
influence instructors' decision-making processes. The use of lecturing and active learning
methods has been considered required in the instruction of courses related to International
Relations. For the theoretical portions of the IR, lectures are thought to be helpful, especially
if they are well-organized and incorporate student participation. Active learning methods
have the potential to enhance the practical, analytical, and reflective skills of students. The
literature review underscores the significance of learning-centered teaching, which prioritizes

the learning requirements of students and incorporates a blend of didactic and interactive
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teaching methods. Learning-centered teaching prioritizes the acquisition of knowledge and
skills by students, as opposed to tailoring to their desires. The literature review also examined
the factors that influence the pedagogical decisions of faculty members. The factors included
characteristics of the students, course content, contextual environment, the beliefs of the
faculty, and factors associated with professional development. Further examination of the
topic is required to identify the teaching methods utilized in International Relations (IR) in

Azerbaijan, as well as the factors that influence the decisions of IR instructors.
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Chapter 3: Research Methodology and Design

The purpose of the study was to investigate teaching methods used by the instructors
in IR classes and identify factors influencing the instructor's decision while selecting teaching
methods. The present chapter depicts the research design, data collection and analysis, and
ethical considerations of the study.

The central tenet that underlies the qualitative research is to seek multiple meanings the
individuals make sense out of their experiences and understand the phenomena through the
interpretations constructed by them (Merriam & Tisdell, 2016). According to Merriam and
Tisdell (2016), basic qualitative study intends “to uncover and interpret these meanings” (p.
25). The qualitative data, which comprises various experiences shared by the participants,
documents, observations, pictures, is represented using words. We discover the methods the
instructors utilize and factors contributing to their decisions through their experiences and
meanings they ascribe to them. Hence, given the purpose of the study along with the fact that
it is mostly relied on the views of the individuals while exploring the event, and characteristics
of the qualitative research, the qualitative research design was determined to apply to undertake
the study.

Since the nature of qualitative research is to get an insight into the event through
uncovering different perceptions of people, the philosophical underpinning of the basic
qualitative design is constructivism (Merriam & Tisdell, 2016). The core belief embedded in
the constructivist approach is making meaning of the experiences (Merriam & Tisdell, 2016).
That being said, considering the focus of the research study, the philosophical assumption of

the study falls under constructivism.
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Data Collection

The main sources of data in qualitative research include interviews, observations and
documents (Merriam & Tisdell, 2016). To obtain extensive responses to respond to the
research questions of the study, interviews and documents were employed that are elaborated
below along with the sampling strategy.

Sampling Strategy

The study utilized the convenience sampling technique while selecting the participants
given the accessibility, willingness to participate, and time availability of the individuals
(Creswell, 2012; Merriam & Tisdell, 2016). Although the convenience sampling method does
not generate rich description of the phenomena (Merriam & Tisdell, 2016), it may still produce
helpful information (Creswell, 2012).

The instructors from University A, University B, and University C in Baku were
selected to be interviewed. The names of the universities are not uncovered due to
confidentiality measures. One of the universities rejected the request to participate in the study.
Thereafter, another university was chosen and sent the permission letter which was favorably
accepted. Given the time constraints, the rationale behind choosing the universities lied in the
prompt accessibility to the participants, a high probability in the willingness to participate in
the study, and time effectiveness considering the universities’ locations (Creswell, 2012).

After receiving the permission from universities on the conduction of interviews, the
instructors educating courses related to International Relations were acquainted and contacted
with the help of the head of department or information provided on the university website about
instructors along with their mail addresses. Twenty instructors were invited to the interview
via phone call, face to face or sending invitation letters with enclosed consent forms to their
mails addresses or contact numbers. Initially, the sample size was expected to constitute fifteen,

which was considered to be sufficient to reach the point of saturation, however, fourteen



25

participants out of twenty gave their consent to take part in the interview. The instructors of
various work experience, academic degree, gender, age, nationality, those who are permanent
faculty members and adjunct instructors educating obligatory and elective courses accepted to
take part in the study. Overall, seven instructors from university A, four instructors from
University B, and three instructors from University C agreed to be interviewed.
Data Collection Tools

Interview. Given the kind of information required to be gathered to respond to the
research questions, the respective mode of data collection is decided on and selected
(Merriam & Tisdell, 2016). Relying on Maruyama and Ryan (2014) and Merriam and Tisdell
(2016), interview is regarded as the pertinent data collection technique once “more in-depth
responses are sought” (Maruyama & Ryan, 2014, p. 400) to obtain rich information that can
be hardly elicited through other means of data collection. According to Maruyama and Ryan,
face-to-face interviews enable to collect more “complete and meaningful responses” (p. 400)
through clarification of possible misunderstanding of the question or obscure moments.

Considering all this, face-to-face interviews were conducted by applying a
collaborative co-interviewing approach. Vellardo and Elliott (2021) describe co-interviewing
as participation of several interviewers during the interview which helps to carefully listen to
the participant and ask follow-up questions as needed. For the sake of convenience and
flexibility, semi-structured interviews were conducted with the participants that allowed them
to maintain flexibility throughout the interview and to pose probing questions (Merriam &
Tisdell, 2016). According to Creswell (2012), probe questions are helpful to clarify vague
moments and get better comprehension of the respondents’ answers through asking them for
elaboration. Hence, the data was conducted via semi-structured collaborative interviews lasting
for about forty-five minutes, but depending on the responses provided by the interviewees, the

duration of interview time was either shortened or prolonged. Prior to starting interviews, the
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peer review of questions was administered by demonstrating them to the educator in
International Relations discipline to make sure of the ease of understandability of the questions.
After getting feedback on the questions, the interview protocol was designed, and interviews
were undertaken. The data was gathered in Azerbaijani and English languages depending on
the preference of the participant. As a result, two interviews were conducted in English, while
the rest of them were held in Azerbaijani language.

Document. The documents are helpful sources of data in qualitative research in terms
of providing data in text that does not need transcription (Creswell, 2012). The documents,
syllabuses in the present study, were selected as a source of data to make a comparison with
the participants’ responses. The instructors were informed beforehand about sharing
syllabuses, and after the interview, they were requested to send them. As a result, nine
participants agreed to send their syllabuses which were used to understand the extent to
which active learning methods are manifested in the syllabuses and to employ them as a
second source along with the interviews to obtain information about the instructor’s
autonomy provided by the institution. Collecting syllabuses before the interview would have
helped in formulation interview questions and rigorous analysis, however, because of the
unease it may cause for the participants, it was decided to request for the syllabuses after the
interview.

Data Analysis

The main purpose of data analysis is making sense of the data to answer defined
research questions (Creswell, 2012; Merriam & Tisdell, 2016). The analysis of qualitative data
is the process of distribution of data into themes through coding which is “the process of
making notation bits of data” (p. 204).

After completing the data collection process, the verbatim transcription of recorded

interviews was made, and then the codification of the transcripts was conducted in English. To
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ensure the accurate codification of Azerbaijani transcripts in English, the researchers
exchanged the coded transcripts for the inspection and maintaining the meaning with
minimized distortion. The coding was exercised manually and descriptively to avoid
interpretation and distortion of the essence of the participant’s response, thereby minimizing
the researcher’s bias in the data analysis.

Thereafter, the codes were grouped and corresponding themes manifesting the gist of
codes were created. The categorization of data can be done through deductive and inductive
reasoning starting from inductive moving towards the deductive way of analysis (Merriam &
Tisdell, 2016). To systemically codify without confusion and deviation from research
questions, initially, we devised a tentative list of themes that were further modified and
subthemes were defined via inductive way of coding and comparative method of analysis. The
inductive and comparative method of analysis is commonly utilized in qualitative research to
identify similar patterns and generate themes (Merriam & Tisdell, 2016). Hence, after finishing
the stage of coding transcripts, the codes were compiled into Excel to combine codes of
common meaning together, to determine the final names of themes and subthemes, to allocate
the codes of all the transcripts under respective themes and to draw similarities and differences
between participants’ responses.

Trustworthiness

Trustworthiness in qualitative research comprises four components, namely credibility,
transferability, dependability and confirmability (Merriam & Tisdell, 2016). To ensure the
trustworthiness of the research, we considered the credibility depicted below.

Credibility

Given the fact that qualitative research incorporates the researcher as a primary data

collection instrument, his assumptions and value, and diverse participants’ interpretations of

reality, it is not able to do “capture objective truth or reality” (Merriam and Tisdell, 2016, p.
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244). Nonetheless, the congruence between reality and study findings can be matched (Wolcott,
2005, as cited in Merriam & Tisdell, 2016), and it is possible to be established through
triangulation, member checking, adequate engagement in data collection and positionality
(Merriam & Tisdell, 2016). For the present study, we utilized the method of triangulation to
assure the credibility of the study.

Triangulation. The types that triangulation encompasses include “the use of multiple
methods, multiple sources of data, multiple investigators, or multiple theories” (Denzin,

1978, as cited in Merriam & Tisdell, 2016, p. 244). The credibility of the present study was
ensured through the usage of multiple sources of methods and investigator triangulation. We
utilized interviews and documents as sources of data to see whether the documents reflect the
data obtained via interviews and draw comparison between two data sources. Additionally, to
make certain that the participants’ responses were understood correctly and to maintain a
neutral stance, the investigators examined one another’s codes and consulted on the essence
of participants’ responses.

Ethical Considerations

The ethical considerations presuppose the relationship of the researcher with the
participant so that no harm or risk the research should posit to the participant (Merriam &
Tisdell, 2016). Amongst the points indicated by Patton (2015) discussed in Merriam and Tisdell
(2016), explanation of the study purpose and data collection methods, confidentiality, informed
consent form were present in the study.

To follow the code of ethics in research, the informed consent forms were sent to
participants via mail or phone number prior to the interview to get them familiar with the
purpose of the research, data collection sources, interview procedure, confidentiality matters
and general rights the participant possesses. The requests of the participants regarding

alternative ways to the voice recording and the questions they did not want to respond were
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considered. Once the participant did not want to be audio recorded, the notes were taken. To
maintain the confidentiality of the interviewees’ personalities, all the names were replaced with
the pseudonyms.
Limitations

The limitations of the study include one-sided way of exploration of teaching methods
and factors contributing to their teaching decision-making from the perspective of instructors,
excluding students’ views to the matter. The feature of one-sided attitude is also related to
instructor’s characteristics in terms of gender and years of experience. To be specific, most
participants were male and had a few years of experience in teaching of International Relations.
The convenience sampling methods was also one of the limitations of the study restricting to
reach more thick information about the problem. Additionally, one of the research sites turned
down the request for participating in the study which influenced the track of the data collection

process.
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Chapter 4: Findings

The findings incorporate the summarization of themes (or categories) derived from data
analysis (Merriam and Tisdell, 2016; Creswell, 2012), accordingly, the present section
discusses the major common themes that respond to the research questions of the study. The
study intended to explore teaching methods as well as identify factors influencing the decision-
making of the faculty while selecting the methods via analyzing the interviews and instructors’
syllabuses.

Overall, fourteen instructors from University A, University B, and University C were
interviewed in the study. The names of the participants were replaced with pseudonyms, and
their characteristics are indicated in the table enclosed in Appendix C. Similarly, the study does
not mention the names of the universities due to confidentiality matters. However, the brief
description of the context of universities based on the data derived from the interviews and
syllabuses are provided herein since the institutional regulations, particularly related to the
class design and assessment system, is one of the uncovered themes within the factors
influencing faculty’s selection of methods. Therefore, to comprehend the reasons behind
instructors’ decisions stemmed from institutional contexts, the brief description of universities’
setting is yielded as follows:

University A

Based on the participants’ responses (Mr. Yusifli, Mr. Seferli, Mr. Axundov, Mr.
Aghayev, Ms. Rustamzade), given the regulations within the university, the format of classes
is divided into lectures and seminars. Each holds the purposes of delivering the lecture and
assessment of student’s learning within a class, respectively. Also, the grading scale, allocation
of certain amount of score for in-class activity, individual work, mid-term exam, and final exam
are stipulated by the university policy resulted in the same grading percentage amongst

instructors given the syllabuses. The data (Mr. Axundov and Ms. Rustamzade) suggests that
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although the instructors are empowered to employ any methods and strategies, they deem to be
helpful during lectures, seminars, mid-term exams, and individual work, the university
restrains the instructors from establishing the format of the final exam and establish limitations
in the type of questions included in the exam.
University B

According to the data provided by Ms. Zeynalli, Mr. Samedov, Mr. Sherifzada and Mr.
Qarayev, the division of classes in lectures and seminars is not determined by the university
policy, thereby empowering the instructors to make decisions regarding the class design and
student’s in-class assessment. Based on the responses (Ms. Zeynalli, Mr. Samedov, Mr.
Sherifzade), the specific amount of grade is allocated to the written mid-term and final exams,
whereas the rest of the percentage is divided and defined by the instructors to other assessment
tasks, participation, and attendance. The instructors are authorized to decide on the type of
assignments and including or excluding the student’s participation from the assessment.
However, the format of the exams is established by the university regulations, and exam
questions are monitored, as indicated by the participants (Mr. Samedov, Mr. Sherifzade, and
Ms. Zeynalli).
University C

Relying on the data (Mr. Ibrahimov, Mr. Haqgverdiyev, and Mr. Islamzade), the
university entitles the instructors are entitled to decide on the design of the classes. With respect
to the assessment strategies, based on the instructors’ syllabuses and responses, the choice for
assignments, the format of exam, the type of questions to be included, and distribution of grades
are entirely resolved by the instructor.

The table below represents the overview of the methods and factors that are
subsequently elucidated, whilst the direct influence of factors to the methods based on the

participants’ responses and syllabuses is vividly displayed in the table attached to Appendix D.
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Teaching methods and factors influencing faculty’s selection of teaching methods

Teaching methods

Factors influencing faculty’s selection of

teaching methods

(0]

(0]

e Teaching methods
— Lecture
— Exams, tests, and quizzes

— Active learning methods

Socratic dialogue

Group projects
Simulations, debates and
discussions

Gamification

Decision memo

Academic paper

Portrait analysis

Book review

Alternative history

e Personal Teaching Philosophy
— Educational Purposes of the Instructor
— Beliefs about the Role of the Instructor
— Perceived effectiveness of the methods
0 Lecture
o Exam
0 Active learning methods
e Student-related factors
— Student prior knowledge
— Student beliefs and attitudes
— Student motivation
0 Grade-oriented attitude
0 Preparedness and active
participation
— Plagiarism and Ghost writing
— Students’ feedbacks
e Instructor’s involvement in
professional growth
e Course Content

e Institutional context
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Teaching Methods Used by the Instructor

The present section delineates the methods used by the instructors for learning,
including lecture and active learning methods. Exploring the methods relying on the syllabuses
of the instructors and their responses during interviews, the used practices are enumerated
beneath. Herein, the teaching methods incorporate assessment methods as well since the
application of assessment methods is integrated with the learning of students. Based on the
instructors’ responses, the active learning methods embrace the practices that enable students
to get a deep understanding of the theories and enhance analytical, critical, and writing skills.
Lecture

The findings demonstrate that all the participants are lecturing in class to students to
make them aware of the significant moments of the concepts or to explain the terminology.
Based on the participants’ responses, it can be deduced that the way of lecturing differs
among instructors, namely Mr. Hagverdiyev and Mr. Ibrahimov prefer to use the board
instead of presentations, while some (Mr. Rustamzade, Mr. Samedov, Mr.Aghayev, Mr.
Axundov, Mr. Jabbarli, Mr. Seferli) demonstrate presentations. Also, some instructors (Mr.
Islamzade, Mr. Yusifli, Mr. Ibrahimov, Mr. Haqverdiyev) use jokes, stories, analytical
questions, and discussion to make the lecture more interactive.
Exams, Tests, and Quizzes

Some participants (Mr. Islamzade, Mr. Ibrahimov, Mr. Axundov) shared that they do
not consider examinations as an effective assessment method for learning because (students
do not learn). Depending on the autonomy the system empowers the instructor, they
substitute exams with simulations, group projects or academic papers that are mainly possible
to be administered during the mid-term exam rather than final exams. Mr. Islamzade shared
that along with checking understanding of the concept, he avoids the descriptive questions,

instead, includes analytical questions in the final exam. Similarly, Mr. Axundov shared that
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he disseminates the tests with open-ended situational questions to check analytical skills of
students. Mr. Yusifli prefers to assign quizzes for checking the understanding of the concepts,
whereas Mr. Haqverdiyev consider the quizzes ineffective.

Active Learning Methods

Based on the participants’ experiences, herein, the active learning incorporates groups
projects, simulations, debates, discussions, gamification, decision-memos, academic paper,
portrait analysis, book review, design of alternative history, content analysis, event analysis,
cognitive mapping, delta method, and imitations.

Group Projects. Some participants (Mr. Islamzada, Mr. Rustamzada and Mr.
Jabbarli) shared that group-oriented assignments enable students to develop collaborative and
communications skills, which are important to possess for their further career life. In addition
to learning how to work in a group, the participants said that the assessment is conducted
based on the performance of students in group projects. However, Mr. Samedov shared that it
is difficult to evaluate the performance of students in group projects, as the effort put by each
student is not obvious.

Simulations, Debates, and Discussions. Based on the responses of the participants
using simulations (Mr. Zeynalli, Mr. Rustamzada, Mr. Jabbarli, Axundov, and Mr.
Suleymanli), they assist students to play roles by stepping into the shoes of the diplomat, to
get more rich information about political situations and different countries. Mr. Zeynalli said
debates constitute the major part of the student assessment, and Mr. Jabbarli and Mr.
Axundov stated that students are assessed based on their performance in simulations during
mid-term exams.

Socratic Dialogue. The Socratic dialogue assignment given to students was used and

described by Mr. Islamzade. The students are divided in pairs to write a paper in the form of a
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dialogue debating on the philosophical issue that is interesting and concerning them. The
students communicate their contradictory views on the matter in a written form.

Decision Memo. Mr. Hagverdiyev discussed the usage of decision memos assigned to
students as individual assignments during final and mid-term exams. It includes two parts,
namely written part and role-playing. First, the students should opt acute problem and give
the rationale for the urgency of this problem and provide recommended action plan.
Thereafter, the students play the scenario as presenting their decision to the individual from
authority. He stated that this kind of assignment helps him to determine the thinking capacity
of the student.

Academic Paper. The academic paper was mentioned by some participants (Mr.
Ibrahimov, Mr. Sherifzada, Mr. Garayev, and Mr. Zeynalli) to assess students’ writing skills
and research skills. Mr. Zeynall1 said that by writing an academic paper, students develop
argumentation skills. Contrarily, Mr. Haqverdiyev stated that academic paper is easy to write,
as it does not require sophisticated thinking abilities and does not help to reveal the thinking
potential of the student. Hence, contradictory views regarding the utilization of academic
papers as assignment tasks exist.

Portrait Analysis. Ms. Zeynalli shared about portrait analysis that is used in the
theory-based course where debates cannot be conducted, but instead, students are assigned to
analyze the political portrait of the public figure. The assignment helps students to learn
about ideologies, political processes of that particular period, and influential moments in the
decision of the individual. The students study the lifetime of the individual to understand the
political decisions he made.

Book Review. Mr. Jabbarli discussed the assignment he uses for senior-year students,
which presupposes reading a fiction related to International Relations. He explained that he

asks students to choose a book and read it throughout the semester, and in the end, write a
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five page essay, providing a summary and the critique of the book. He shared that it enables
the student to apply critical thinking skills.

Alternative History. Ms. Rustamzade shared her way of assessing students through
creating alternative history which is useful for students in terms of building integration and
making prognosis based on historical facts.

The Division into Lecture and Seminar

Based on the participants’ responses about the description of the division of classes
into lectures and seminars, two ways of understanding lecture and seminar exist. According
to participants’ responses, the class is divided into lectures and seminars either because of the
institutional regulations or the instructor’s purpose to do so, and it changes the notions of
these concepts. One presupposes the explanation of theoretical concepts throughout the
lecture to prepare students for upcoming discussions in the seminar whereas the other
understanding refers to the transmission of knowledge during the lecture and evaluating the
knowledge of students over seminar. Mr. Suleymanli said that “Miihazirs biliyi 6tiirmok
ticlindiir, seminar biliyi gotiirmok tigiindiir” [The purpose of lecture is to transmit the
knowledge, the purpose of seminar is to receive the knowledge back]. The way of class
design was criticized by Mr. Rustamzade and Mr. Axundov since Mr. Islamzade and Mr.
Haqverdiyev said that they divide the class into lectures and seminars purposefully so that
they will be able to convey information during the lecture, since most of the students do not
read, to lay a ground for discussion during the seminar.

All in all, these are the teaching methods indicated by the participants, and the next
section elaborated on the factors contributing to their pedagogical decisions.

Factors Influencing Faculty’s Selection of Teaching Methods
The common major themes revealed across interviewees’ stories regarding the

reasons underpinning their decision of teaching methods encompasses the personal teaching
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philosophy of the instructor, analysis of students’ needs, instructor’s involvement in
professional growth, course content-related factors, and institutional context that are divided
into subthemes and elaborated below.

Personal Teaching Philosophy

The data proposes that the philosophy and beliefs of the instructor regarding the
methods underpin the instructional and teaching methods he utilizes in the class. At the
outset, the educational purposes of the instructor, beliefs about the role of the instructor, and
beliefs about the benefits of the different instructional methods are divided as subthemes
given the responses of the participants.

Educational Purposes of the Instructor. Amongst the comments shared by
participants, common patterns of ideas can be noticed that can be divided into three columns -
nurture of a citizen with good manners, professionals for society, and provision of
understanding and knowledge of IR field. These ideas are manifested in the phrases
expressed by the participants such as “decent citizen”, “usaqlara diizgiin doyor skalasini
vermoak” [cultivate proper set of values], “comiyyotimizo yaxsi politoqlar, siyasat¢ilor
gazandirim” [raise good politicians and political scientists for our society], “to get them to
understand more about how to think like a participant, or an analyst too”, “biliklorin
oOtiirtilmasi” [transfer of knowledge], “miisllimin verdiyi elmi-nozori biliklordir” [theoretical
knowledge that is what the teacher yields], “tolobolori sahodon xobordar etmok™ [to make
students aware of the field]. On the pursued educational purpose, Mr. Haqverdiyev described
as follows:

That's very important to get them to prepare for their professional lives, whatever they

end up doing in life. And then, on the basis of this, I've designed my syllabi to reflect

this. So the readings, the explanations of the course, we have role playing exercises

that I will tell you more about the types of papers | get them to write, and all that
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stuff, it's all geared to get them to understand more about how to think like a

participant, or an analyst too.

This statement distinctively demonstrates the direct influence of the philosophy the
instructor embraces on the methods he utilizes in class.

Beliefs about the Role of the Instructor. The participants had different perspectives
regarding the role the instructor should play that include “sirf olaraq insani tarbiyalondiron
insan” [the one who rears an individual], soxsiyyst kimi niimuno olmaq [be a role model as a
personality], miiollim olmaq valideyn olmaqdir [being an instructor means being a parent].
Mr. Islamzade, Mr. Ibrahimov, and Mr. Yusifli concur that because of technological
advancements, the student is capable of reaching a large amount of information and reading
independently, which makes the instructor unnecessary from the perspective of delivering
information. Mr. Islamzada said, “Oslinds biz onlara nass dyratmirik biz onlara elm
Oyratmirik. Sadaca elmi neco dyranmok olar bunu 6yradirik™. [Indeed, we do not teach them
science. We just teach them how to learn]. As said, he mentioned that he tries to create an
environment where students will be able to freely share contradictory views and debate.
Having said that, he also expressed that to explain important terminology and due to student’s
lack of prior knowledge, the lectures take place in classes.

Contrarily, Mr. Suleymanli and Mr. Safarli view the role of the teacher in delivering
knowledge and being a parent to the student, respectively. Also, Mr. Safarli indicated that he
tries to deliver the required content to the students. On the other hand, Mr. Axundov, who
teach at different universities, said that the role he assumes varies given the level of the
audience, so he can be a dictator, interpreter, leader, adviser, but the best situation he prefers
is the role of an advisor in the class. As a result, the instructors have different perspectives on
the role of the teacher and have influence on the practices they prefer to apply during the

class.
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Perceived Effectiveness of the Methods. Based on the data, interviewees' beliefs on
the effectiveness of methods in terms of understanding of concepts, terminology by students,
and development of communication, critical, analytical, writing, and collaboration skills,
better classroom management, and student engagement were revealed as a common pattern
among the responses indicated by the participants. Therefore, in the present subtheme,
instructor’s beliefs upon methods such as lecture and exam, and active learning methods are
going to be depicted.

Lecture. The data suggest that lecturing is an integral part of the class, and several
participants’ responses (Mr. Garayev, Mr. Hagverdiyev, Mr. Islamzada, Mr. Jabbarli, Mr.
Safarli, Mr. Aghayev) suggest that delivering a lecture is effective to provide an explanation
to the students of the necessary theoretical concepts, terminology and details that are not
mentioned in reading materials, whereby the student is informed about the content. Regarding
using lecturing and its usefulness, Mr. Hagverdiyev expressed:

“l do lecturing, why, because I think it's sometimes pedagogically very useful to do

because you are able to convey information. Conveying information is genuinely

important, or a particular analysis of the information, or an explanation of the readings
or whatever.”

Additionally, he stated that lectures help to ensure that students are on the same level,
specifically, those who completed the readings and those who did not have the same
background information so that the systematic discussions can be further held.

The rest of the participants shared common opinions. Also, Mr. Safarli indicated that
compared to preparing a presentation where students distract with additional questions, the
lecture helps to hold the control over the process and cover the intended material. As a whole,
given the fact the lecture provides requisite information that students should know and easy

for an instructor to control the class, the lecture is deemed to be helpful and preferred.
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Additionally, Mr. Aghayev mentioned that since most of the materials related to IR
are in English, and students lack foreign language skills, he is lecturing the main parts of the
international books. Another common aspect discerned in the comments of the interviewees
include the unpreparedness of students to the class such as not reading required materials
which makes instructors hold lectures, however, since it is more related to student-related
factor, elaborated discussion apropos of this is provided beneath in the theme named
“Student-related factors”.

Additionally, the way of lecture delivery was a matter discussed by the participants to
make it more interactive and draw students’ attention. Mr. Haqverdiyev argued, “You can't
be like, you know, in the movies, where the guy is just talking data and everybody's asleep.
That's useless”, and further he added, “People remember those stories, and then they
remember the lesson.” Likewise, other instructors (Mr. Suleymanli, Mr. Islamzade, Mr.
Ibrahimov, Mr. Axundov, Mr.Samedov, Mr. Zeynalli) agreed on the effectiveness of
interactive lectures for the sake of capturing students’ attention and learning. They included
asking questions during the lecture, discussions, stories, and video materials as means of
holding interactive lectures.

Also, some of them (Mr. Jabbarli, Mr. Aghayev, Mr. Rustamzada, Mr. Safarli)
indicated that they conduct a lecture through presentations to give a more structured and
systematic outlook, and to engage students’ attention to the class. That said, Mr. Hagverdiyev
and Mr. Samedov had common views of the drawbacks of presentations. According to them,
the bullet points and summarization provided in presentations impede development of
systematic thinking and reading skills, and independent learning. Preferring a board instead
of presentations, Mr. Hagverdiyev claimed, “Because it means that you can just think in
bullet points, the worst thing that can happen to young people is to get them to think in bullet

points already”. Mr. Yusifli, conversely, lectures through presentations in key points that hold
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sufficient information for students. Considering it from the side of student’s responsibility for
learning, Mr. Samedov said:

The problem here is that it makes students a bit lazy, they don't read the original texts

... They expect these: the professors to entertain them, to summarize things for them.

It dampens their intellectual curiosity, they're not interested in doing things

independently.

Nevertheless, Mr. Samedov opts for lecturing through presentations with long texts
due to the unpreparedness of students to the class. Accordingly, mostly student-related factors
affect his decision, which is mentioned and elaborated in detail in the “Student-related
factors” section.

Hence, it can be inferred that participants agree on the usage of different techniques
mentioned above for interactive lecture to facilitate student’s learning and engagement during
the class, but have contrasting views regarding the lecturing through presentations. As a
result, based on the assumptions the instructors hold, they apply corresponding practices are
applied.

Considering the above-mentioned statements, the conclusion can be drawn that given
the benefits of lecture and its way of delivery for learning from the instructors’ perspectives,
they select lectures and a certain way of its delivery. However, despite possessing some
effective elements, Mr. Jabbarli said that lectures do not enhance self-confidence,
communication skills, and expression of thoughts that can be accomplished through active
learning methods.

Exam. The exam was one of the common discussion topics among participants who
expressed different perspectives on the types of questions included there. Mr. Axundov and
Mr. Islamzade clearly state that exams are not effective for students’ learning. Mr. Islamzade

said, “Mon imtahanlarin, bu tip yazili imtahanlarin ¢ox da bir sey 0yratdiyini inanmiram
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tolobaya [I do not believe that students learn much from the written exams]”. Alternatively,
they shared that they give group projects, organize simulations during a mid-term exam, or
put open-ended questions. Contrarily, Mr. Aghayev stated that open-ended questions are not
distinct and create contradiction between the instructor and students, whereas closed-ended
questions provide entire objectivity and certainty. Therefore, the perspective of the
effectiveness of the method shapes the instructor’s selection.

Active Learning Methods. The findings show that active learning methods are used
by instructors because they are deemed to be effective in achieving certain learning goals and
engaging students into the learning process. For example, with respect to the benefits debates
and discussions comprise, Mr. Islamzade said:

Hotta bozon zarafata belo salib dava zad ¢ixarmaga caligiram aralarinda ki, qoy o

fierce debate-lari [sic] yasasinlar. Ciinki basqa clir humanitar elmlorda, sosial

elmlards nayiso 6yronmok miimkiin deyil. Ancaq bu discussion-da [sic] mimkunddr,

ancaq bu analytical question-da [sic] mimkdndur. [Even sometimes | try to strike up a

quarrel between them so that they experience the fierce debates because otherwise, it

is impossible to learn anything in humanities, social sciences. It is possible solely
through discussions, through analytical questions.]

Similarly, Mr. Zeynalli stated that simulation and debates help students to prepare
better, read more, step into the shoes of the diplomat, learn argumentation, and teamwork
skills. Regarding the teamwork skills, Mr. Islamzada and Mr. Islamzada, Mr. Rustamzada
and Mr. Jabbarli shared that they devise collaborative methods (group projects, debates,
simulations) so that it will help them to enhance their interaction skills within a group. In
addition to the improvement of learning skills, Mr. Jabbarli also added that simulations
increase motivation of students to study. He said, “Yoni goriirson ki, onlarda daha da

motivasiya yaradir, daha hovaslo, demali, istirak etmok istoyirlor.” [ You can notice that it
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increases their motivation, they are willing to participate with enthusiasm.] Hence, it can be
concluded that instructors adopt active learning methods because they develop students’
communication skills and engage them into the lesson.

It can be concluded that once the instructors notice the effectiveness of methods in
terms of facilitating learning and raising engagement of students, they decide to select and
administer in practice. Another major factor influencing instructors’ decision is students’
characteristics that are detailly discussed below.

Student-Related Factors

The discussion of factors relating to students' motivation, attitudes, and prior
knowledge and abilities was a recurring theme throughout the participant interviews.
Instructors used expressions such as “tolobolorin maragi1” [interest of students], “forqli”
[different], “ingilis dili bacariglar1” [English language skills], “hovassiz toloblor”
[unmotivated students], “qiymat {i¢iin oxumaq” [grade-oriented study], “hazirligsiz talabalor”
[unprepared students] and “yola vermok™ [slap-dash way of doing] as they were describing
various types of student characteristics that were considered when deciding teaching
strategies. Although the majority of participants indicated that student-related factors
influence their teaching decisions, some instructors did not make significant changes to their
teaching methods.

Students’ Prior Knowledge. Findings show that the knowledge and skills of students
affect instructor decision of teaching method, especially for the first-year students. Several
instructors (Mr. Rustamzada, Mr. Samedov, Mr. Zeynalli and Mr. Axundov) agreed that, due
to the lack of knowledge and skills, they were compelled to modify their teaching method.
Mr. Zeynalli, who has taught several universities, mentioned that when student knowledge
and skills are inadequate, the instructor is forced to apply traditional teaching methods. He

said, “Soviyyo ¢ox asagi olur. Son mocbursan ki, ona oturasan bir dorsi miithazironi deyoson
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vo o da sono deyacok. Gedocok qoyacaq kitab1 gabagina, golib azborloyib seminar kimi cavab
veracok.” [The level is very low. You have to give a lecture, and he will retell. He will take
the book, put it in front of him, memorize and answer the lesson as it happens in the seminar.]

Mr. Islamzada and Mr. Samedov stated that students lack analytical skills. Mr.
Islamzada, who taught the first years, mentioned that analytical skills can be developed by
posing analytical questions on exams and during class discussions. On the other hand, Mr.
Samedov stated that students lacked the ability to answer analytical questions during the
exams. He said, “They are asking me not to include analytical questions”. The findings
suggest that instructors have differing perspectives on how to address students' lack of
analytical skills. Although instructors mostly feel responsible for the learning of their
students, they are not always feeling obligated to teach students additional skills that could
have been taught before they entered university or during their first years of study.

Several instructors (Mr. Safarli, Mr. Yusifli, Mr. Samedov) stated that the lack of
language skills of their students influenced their instructional decisions. Lack of language
skills of students prevents instructors in the Azerbaijani IR program from providing
additional and up-to-date materials to students. According to data, the problem with the
English IR program is that students lack the ability to express themselves. For instance, Mr.
Samedov stated, “They can’t even formulate a sentence in English.” The findings indicate
that instructor’s decisions regarding classroom discussion and written assignments are
influenced by students' lack of language skills.

Student Beliefs and Attitudes. The analysis of the interview responses shows that
the beliefs and attitudes of university students regarding the learning process influence the
teaching decisions of instructors. Changes in student attitudes toward learning were a
common theme among the participant responses. Several participants (Mr. Samedov, Mr.

Haqverdiyev, and Mr. Yusifli) concurred that students prefer quick information to reading
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lengthy, complex sentences. Mr. Samedov said, “They just read ... very short things and
social media. This is how we consume information in this social media age, we become too
lazy.” According to Mr. Yusifli, the demand for quick information should be met by
providing students with what they want. Mr. Hagverdiyev, on the other hand, stated that he
did not cultivate students' learning attitudes toward brief information in his teaching decisions
because he views such attitudes as problematic. As this information pertains to the
instructor's pedagogical philosophy, it has been discussed in greater detail in an earlier
section of this paper. The findings suggest that instructors with an objective of catching up
with students' ongoing improvements tend to modify their teaching methods based on student
satisfaction and provide short information. Others attempted to challenge students and alter
their perspective.

Student Motivation. Student motivation is another factor that affects the instructor's
teaching decision. Several instructors reported adjusting their teaching methods based on
student motivation. For example, Mr. Ibrahimov mentioned, “Darixdiric1 aparmaq istomirom,
ona gora ki, tolobalar sizo hor seyi bagislayirlar amma darixdirict dorsi sizo heg vaxt
bagislamazlar.” [ I don’t want my class to be boring because the students will forgive you for
anything, but they will never ever forgive you for the boring class.] Many instructors
expressed the way reacting to lack of motivation was having entertaining classes. Mr.
Islamzada shared his experience of dealing with participation issues.

Calisiram ki, daha son daha zarafatcil olaq ki, bir birimizs agiq olaq. Vo onlar da mono

nasa sual vermokdoan ¢okinmosinlor. Clinki bilirom ki, ... hesitation-1 [sic] olan

tolobalor coxdur ki, sixilirlar miisllimdon, sual vermirlor. Bu bariyeri aradan
galdirmaga ¢alisiram. Bunun monim {i¢iin basqa monfi toraflori do olur. Belo do
olanda 6zlorini ¢ox yaxin hiss elodiklori zamanlar da olur. [I try to make jokes so that

we will be open to each other, and they will not hesitate to pose questions to me. |
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know that many students are hesitated, they hold back and do not ask questions. |

want to remove this barrier, but it has some negative sides. In this case, there are

times when they feel too close to me.]

Mr. Islamzada expressed difficulties that could arise while trying to motivate students.
Mr. Jabbarli mentioned that it is sometimes just impossible to motivate students who came to
university “yola vermek t¢ln” [to do in a slap-dash way] as they do not understand essence
of being in a university.

Grade-Oriented Attitude. Several respondents stated that the fact that students attend
university for the sake of grades influenced instructor decision-making. Despite the fact that
instructors emphasize that learning should not be grade-based, many instructors were forced
to assign grades to all tasks and class activities. Mr. Zeynalli believed that if interaction was
not graded, students would be passive during lectures. He said, “Ola bilor bir iki toloba
aktivlik gostorsin miithazirs zamani, sual cavabda. 90 faizi gostormoyocok ¢linki
giymatlondirmads o yoxdursa onu elomoayacok.” [One or two students will probably
participate during the lecture and question-answering. 90 percent of them will not participate
since if participation is not graded, he will not get involved.] Similarly, Mr. Islamzada said
“Tolobalor daha ¢ox qiymotlondirmas ilo maraglandiqglari {i¢iin, mon active participation
qiymatini yuxar1 verirom”. [Since students are mainly interested in grades, | give the high
score for active participation.] To encourage students to actively participate in lectures,
instructors often assign grades for classroom discussion. Mr. Samedov, on the other hand,
mentioned that assessment became impossible during the class discussion. He said, “Since
my students tend to be very passive, | don't have a grade for participation.”

Preparedness and Active Participation. All participants in the study reported having
issues with students who do not read assigned materials. The findings of this study indicate

that the preparedness of the students in the classrooms compels the majority of instructors to
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modify their instructional approach. Some instructors believe they are accountable for
students' lack of preparation. Mr. Yusifli said that “Talobolor agor dorso hazirlagsmirlarsa
demali, man nayiss diiz etmomisom”. [If the students are not preparing for class, then I did
something wrong.] Similarly, lbrahimov stated that after a pandemic, student unpreparedness
is more severe. He claimed that instructors were unable to catch up with the changes that
occurred with students.
Biz elo bildik 2019-cii ilo qayidiriq, pre-pandemiyanin vaxtina amma biz bir seyi basa
diismadik ki, biz bu iki il arzinds 20-ci, 21-ci il arzinds biz elo transformasiyadan
kegmisik ki, hansi ki biz 20 ilds kegmadik, biz onu iki ildo ke¢misik, burdaki olan
tranformasiya, usaqlarda vo saira. ... Man ona kitab verondo ki oxu o kitab
oxumayacaq, maraqgsizdi ona kitab oxumaq. [We thought that we are returning to the
year of 2019, to the pre-pandemic period, but we did not recognize the fact that went
through such a transformation in these two years, in 2020 and 2021. The
transformation that we did not have in twenty years, we underwent in two years, the
transformation here, in students and so on... When | give him a book to read, he will
not read, as reading a book is not interesting to him.]
On the other hand, some instructors hold students accountable for their own learning.
Data show that adjustments were still being made in considering the fact that students do not
wish to read. Mr. Samedov stated that students' lack of preparation caused them to lecture
more. He claims that because his students do not read, he was required to provide more
information during lectures, resulting in less interactive classes.
If the students don't do the readings, then how are we supposed to do class
discussions. ... Since they don't do the readings, | have to put more effort into my

slides, because this is going to be the only material that they will read, actually.
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Mr. Haqverdiyev argued that the teaching method should be motivating for students
to change their learning attitudes. He said, “You reward people who've done the reading and
who engage, and you and you shame those who haven't, but you do it in a fun enough way
that they don't end up hating you”. In addition, he stated that the unpreparedness of students
prompts some instructors to make unnecessary modifications to their instructional strategy.

You can be punitive about this by giving, you know, reading quizzes, which are

idiotic, insulting and time consuming, for grading. Or you can figure out how to work

with the fact that they're not going to do all the reading.

Mr. Haqgverdiyev mentioned a demonstration of a teaching method that does not
require student feedback during the lecturing part of the lesson but does involve discussion at
the end to help students convey the knowledge. In the previous section of the findings, this
type of teaching method was reviewed in detail.

The data demonstrate two distinct approaches to class preparedness among students.
Some instructors believed that they bear responsibility for their students' motivation to learn
and, in lieu of giving reading materials, seek alternative methods. Others believed it is the
responsibility of the student, and they motivate students to read.

Plagiarism and Ghost Writing. According to the results of the interviews,
plagiarism and ghostwriting are among the factors that require instructors to be cautious with
written assignments. Mr. Hagverdiyev said, “I'm not interested in reading academic papers
..., because it's easier to plagiarize.” He expressed application of tasks requiring original
thought from students. Mr. Haqverdiyev and Mr. Sherifzada perceived the oral presentation
of written assignments as a means of coping with ghostwriting and plagiarism. In addition,
Mr. Haqverdiyev stated, “I always indicate in the course outline that I reserve the right to

administer the exam orally or to engage with the student after he or she has submitted the
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paper.” Due to the risk of plagiarism, Mr. Islamzada rarely assigned written assignments to
his students.

Essay [sic] yada bir hor hansisa bir writing project [sic] demok olar vermirom. Ciinki

odalatli giymotlondirma apara bilmirom. Natico etibari ilo do vermirom vo ¢ox toassiif

edirom 6z eladiyim seya, ¢ox ugursuz hesab edirom 6z elodiyim seyi. [I almost do not
assign any essay or writing project to them because | cannot conduct a fair
assessment. As a result, I do not assign, and | feel desperately sorry for what | am
doing. I consider the way | am doing very unsuccessful.]

The factors of plagiarism and ghostwriting force instructors to modify their
instructional decisions. While some instructors believe they have discovered an effective
method for combating plagiarism and achieving the desired results, others are dissatisfied
with their approach.

Students’ Feedback. The data suggest that students’ feedback does not serve as the
main factor in instructors’ decisions for the methods. interviewees’ comments show that the
students’ course evaluation is not of much use in the modification of the methods. Mr.
Rustamzade and Mr. Yusifli said they consider students’ feedback for further improvements,
whereas several instructors (Mr. Islamzade, Mr. Haqverdiyev, Mr. Sherifzada, Mr.
Ibrahimov, Mr. Garayev, Mr. Samedov) expressed that students’ feedback has rarely
influenced their choice of methods. Amongst the reasons for that, the participants included a
few students filling in the course evaluation forms and a lack of students’ specificity and
objectivity in comments they share about the instructor’s methods. The common patterns
across the interviewees' responses were the linkage between the grades students get and their
evaluation of the instructor. To illustrate, Mr. Samedov said, “If you are a tough grader, they

will probably write the letter with the criticism”. He also added that other instructors’
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evaluation is more helpful than students’ evaluation. Likewise, Mr. Garayev shared his
experience with students’ feedback:
Ilk illorde, miiellimloys baslayan ilk illords ¢ox eliyirdim... sonra dayandardim ¢iinki
yararlana bilmirdim. Cox qarisiq olurdu. Hor ciir feedback golir. Cox boyonon
tolobadon, ¢ox narazi toloboloyo godor. Vo bunlar oksoriyyati ¢ox miitanasib golirdi ...
tolobanin dorsdon no gador ugurlu kegmasi ilo asili olurdu. [In the initial years of my
teaching, | used to do a lot. Then, | stopped because I could not benefit from them. They
were very entangled. I was receiving all kinds of feedback — ranging from highly
contend student to highly dissatisfied student. And majority of them were highly
correlated with... it depended on the academic achievement of the student.]
Meanwhile, the instructors also mentioned that once the students’ feedback entails
serious reflection, then they can be helpful for future changes. In this regard, Mr.
Haqgverdiyev commented, “If the evaluations are thoughtful, if you see that there's actually a
reflective element then it's worth reading”. The views of other instructors (Mr. Islamzade,
Mr. Sherifzada, Mr. Ibrahimov, Mr. Garayev) about the usefulness of the students’ course
evaluations were common. Hence, it can be inferred that students’ feedback is not the main
factor in determining the instructor’s selection of method.
Instructor’s Involvement in Professional Growth
The common pattern discerned across the responses of the participants is the influence
of engagement of the instructor in professional growth that enables him to enhance awareness
and application of contemporary methods. Speaking about the awareness of the methods, Mr.
Jabbarli stated:
Bozon miiallim bilmir yeni baxis agis1 var, yeni metodlar mévcuddur vo o metodlarla
tanis olmagi tiglin mollimin tolim proseslorine calb olunmasinda fayda

var. [Sometimes, the instructor is not aware that there is a new approach, and new
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methods exist. And to get informed of these methods, the instructor’s engagement in

professional trainings is of favour.]

This statement demonstrates the significance of professional development in being
aware of the latest methods, and the need for an instructor’s support. Some instructors (Mr.
Zeynalli, Mr. Jabbarli, Mr. Rustamzade, Mr.Samedov, Mr. Garayev, Mr. Ibrahimov, Mr.
Sherifzada) shared about their participation in training programs abroad or teaching
experience as visiting scholars as well as purposeful dedication to the research of
international practices that they consider to be helpful to learn and decide to use.

Training and Teaching Abroad. Several instructors (Mr. Rustamzade, Mr.
Sherifzada, Mr. Samedov, Mr. Zeynalli) mentioned that participation in international training
and working as an instructor abroad aided them to get familiar with new methods and change
their way of teaching. For example, Mr. Sherifzada shared his change during his teaching
experience in the following way:

Masalon, simulation-lori [sic], modullart mon oralarda gérdiim vo golib burda totbiq
elodim hamisini. Hamis1 da ugurlu naticolor verdi. Yoni o Avropa universtetlorindo olanda
mon yena gordiim orda, onlarin o dors kegmok qaydasi, tolobolorlo islomok qaydasi vo s. [For
example, I learned about simulations and modules there and applied them all here, and all of
them gave successful results. When | was in European universities, | observed once again
their way of teaching, working with students and so forth].

Likewise, other instructors indicated the value the training or teaching experience
abroad added to the increase of awareness of teaching methods. Apart from that, some of them
discussed the research of methods in an independent way.

Independent Professional Growth. To stay up to date with the latest innovations
occurring in education and be informed about the methods utilized in the International

Relations discipline, some instructors (Mr. Axundov, Mr. Ibrahimov, Mr. Garayev, Mr.
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Samedov) use various digital resources. In this regard, Mr. Axundov said, “Mon biitiin
YouTube-da [sic], biitiin universitetlordo IR-lo [sic] bagl leksiyalar var. Onlarin hamisini
izlomisom.” [YouTube has lectures from all universities related to IR. I watched them all.]
Similarly, Mr. Samedov and Mr. Garayev indicate browsing the practices used in IR at top
universities.

Based on the above-mentioned statements, it can be inferred that professional growth
serves as a factor influencing the decision-making of the instructor, as it enables him to
broaden his awareness of the effective methods and adopt the suitable one for the context
from a variety of them.

Course Content

The data shows that the course content plays an influential role in determining the
teaching method and its format. For example, while describing the portrait analysis, Mr.
Zeynalli stated that he utilizes this method because the theoretical nature of the course does
not allow debates to be held. Therefore, he assigns portrait analysis as an assignment task for
students. Similar views were expressed by Mr. Jabbarli who stated that the format of
simulations changes depending on the course. In this respect, Mr. Haqverdiyev said that since
his course is practice-oriented, therefore, he focuses on the practical aspects, and it is one of
the reasons for giving students to write decision-memo. Hence, depending on the
characteristics of the course, the method is accordingly selected.

Institutional context

The influence of policies within an institution was also found to be a recurring pattern
amongst the participants’ responses. Mr. Axundov, Mr. Rustamzade, and Mr. Yusifli who
teach at University A indicated that they are not satisfied with the division of classes into
lectures and seminars, and consider that student’s assessment should be possible to conduct

not only during the seminars, but during the lecture as well. Mr. Axundov can decide on the
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methods, and type of questions for the mid-term exam, lecture, seminar, and individual
assignments of students excluding the written final exam which he reckons to be ineffective
for checking the capabilities of the students studying in the diplomacy, but he is not entitled
to make amendments. Ms. Rustamzade indicated that certain restrictions are applied to the
format of questions included in the exam. The questions of instructors educating similar
course should be similar which she considers to be not pertinent to Social Sciences.

Similar attitudes are traced in the responses of Ms. Zeynalli and Mr. Sherifzada who
are employed at University B. Ms. Zeynalli argues, “Qiymaotlondirmo siyasati ¢ox vacibdir.
Qiymoatlondirma siyasatino goro do miisllima giymatlondirmo siyasotinds azadliq verilmosi
cox vacibdir”. [The assessment policy is crucial. Considering this, granting freedom to the
teacher in the assessment policy is highly important] Likewise, Mr. Sherifzada claims that the
instructors need academic freedom to feel comfortable and freely conduct their classes. He
said, “Miiollim miioyyon cizirlar [var] ki, ho, bu xotdon bu yana ¢ixmaq olmaz. Bunu belo
demalisan, onu elo demolison” [The instructors cannot go beyond certain existing lines. So,
you are supposed to talk as you are told to]. In the same vein, Mr. Islamzade who teaches at
University C stated that academic freedom is vital so that instructors and students are able to
share their thoughts without constraints, which is helpful to create debates and learning
accordingly. On the other side, Mr. Seferli’s, the instructor University A, shared that the
instructors are demanded to conduct the lessons on the certain topics at the beginning of the
semester.

In conclusion, although the institutional context does not have major influence on the
selection of methods, the restrictions in assessment policy, format of final exam, and
academic freedom restricts instructor’s possibilities and affects the learning environment

within a class.
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To conclude, the teaching methods were revealed based on the documents and data
derived from the interviews. The instructors favor the usage of active learning methods to
foster writing, critical, analytical, collaborative skills of students. Relying on the participants’
responses, the factors contributing to the teacher’s decision on selection of methods were
identified, including personal teaching philosophy, student-related factors, instructor’s

involvement in professional growth, course content, and institutional context.
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Chapter 5: Conclusion

The principle underlying the learning-centered approach is incentivizing student’s
learning. Accordingly, it embraces both the lecture and active learning methods to be employed
depending on the value that the method contributes to the student’s learning. Specifically, the
lecture is beneficial to convey theoretical underpinnings of the course, whilst active learning
methods enable to develop practical, analytical, reflective skills. Relying on the literature, the
factors influencing faculty’s decision-making include the components such as personal beliefs,
needs of students, and contextual factors. The indigenous literature demonstrates that
conventional methods constitute a major part of the teaching, and the integration of interactive
methods is not entirely accomplished.

To contribute to the increase of effectiveness of learning in the International Relations
program, the research pursued to reveal utilized teaching methods in the undergraduate level
of the program, and the factors influencing faculty’s decision-making process while selecting
the particular method. The study was conducted from three universities interviewing fourteen
teachers instructing the courses connected to International Relations discipline and reviewing
syllabuses. The collected data reveal the methods used by the instructors, and consisted with
the literature, factors influencing faculty’s method selection include personal teaching
philosophy, student-related factors, instructor’s involvement in professional growth, course
content, and institutional factors. The personal teaching philosophy, and students’
characteristics, namely prior knowledge, students’ motivation, unpreparedness, proclivity to
plagiarism mostly affects the instructors who differently handle student-related factors
resulting in applying or refraining from learning-centered approach.

Based on the derived findings, the guideline about learning-centered approach, teaching
methods, and Analysis, Design, Development, Implementation, and Evaluation (ADDIE)

model is designed that may help teachers to design classes effective for learning. The guideline
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aims to demonstrate a learning-centered approach that may change their personal assumptions
regarding teaching. Also, to address student-related factors that stay as challenges for the
instructors, various methods are proposed. Finally, the guideline finished with the description
of the ADDIE model for the practical application of learning-centered teaching.

With respect to the institutional factors, instructor's involvement in professional growth,
and student’s feedbacks, the following recommendations are proposed to the institutions:

e The higher educational institutions are recommended to provide flexibility to the
instructors in choosing the assessment techniques of students and determining the
score for the defined assignment.

e The instructors should be continuously provided professional training organized
within an institution to help them better organize the classes, increase awareness of
the contemporary teaching practices, and select the most suitable technique
considering the course content and learning outcomes.

e The student evaluation forms do not entirely demonstrate the genuine performance of
the instructor. Therefore, in addition to the student's course evaluation, it is suggested
to design a peer-to-peer evaluation system to reflect on the methods and make

concomitant modifications.
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Chapter 6: Final Product

The purpose of this research is to explore the pedagogical approaches used in
undergraduate International Relations courses and investigate the factors that impact the
choices made by instructors regarding teaching methods. Research aimed to find the factors
that influence instructor’s selection of passive and active learning methods. Based on the
findings of this study and the literature review we developed a guideline titled “Guideline for
Learning-centered teaching”.

The purpose of this guideline is to support instructors in their instructional endeavors
by equipping them with effective teaching methods. The ultimate goal is to enhance students’
understanding of various subjects and their ability to acquire practical skills. By providing
instructors with these methods, the guideline seeks to optimize the learning experience and
foster students' comprehension of knowledge and practical skill development.

This guideline was developed using a learning-centered teaching which aims to
cultivate student deep and independent learning by taking into account the learning needs of
students. This guideline includes evidence-based learning-centered practices that can help to
ensure that teaching resources and efforts are focused on strategies that are most likely to result
in positive student outcomes.

The guideline presents effective teaching methods aimed at promoting student learning.
It offers an introduction to these methods and a flexible rubric that instructors can adapt to their
own preferences, class size, session duration, and other relevant factors. According to our
research, the primary concern lies in the suitability of the methods employed by instructors. A
secondary issue pertains to the clarity of the rubric provided to students, which emerges from
data gathered through interviews and analysis of instructor syllabi. The present section

discusses the critical review of the methods used by the instructors, thereby providing the
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rationality lying behind choosing and including discussion leadership and simulations in the
guideline.
Socratic Dialogue

The aim of the assignment, employed in the theory-based courses for the freshman
and sophomore students, is to provoke them to jot down their contradictory views in a written
form on the philosophical and political issue that is concerning them. Initially, the instructor
divides the students into pairs. Thereafter, the students choose the political question
interesting to them to ponder and debate upon, and write their contrasting views in a form of
dialogue. The assignment helps to improve their critical thinking, collaborative, and writing
skills, and avoids the chances of ghostwriting. However, with the emergence of Artificial
Intelligence (Al) bots, there is a high likelihood of resorting to plagiarism by students.
Therefore, the issue of high probability of plagiarism staying in front of the present
assignment to be handled diminishes student’s learning to a great extent.
Decision Memo

The aim of the assignment, assigned in practice-based courses for senior students, is
to enable them to step into the shoes of the practitioners by yielding practical action plan to
the particular political issue. The decision memo consists of two parts, namely from the
written part and role-playing. The written part of the paper constitutes choosing a political
issue, provide the rationale for the significance of the issue, and outline the recommended
course of action for the problem. It is assumed that the decision memo is presented to one of
the public figures form the high hierarchical position. Therefore, the written part is followed
by the scenario, namely oral presentation of the decision memo by the student to the public
individual, who can be a student or the teacher in this case. The purpose of the oral
presentation also constitutes combat the potentiality of plagiarism and ghostwriting. As with

Socratic dialogue, Al bot creates pedagogical challenge for the instructor while assigning
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decision memo. Nevertheless, the role-playing which is aimed to uncover the ghostwriting
case can be helpful to ensure the originality of the student’s work.
Book Review

The aim of the assignment, given to the senior students, is to encourage students to
read books related to International Relations and give them the opportunity to critique the
book author. The instructor suggests ten-fifteen books to read that the students should choose
one of them to complete by the end of the semester. Thereafter, they should write a five-page
essay consisting of summary and critique of the book. The assignment is helpful to improve
the reading, writing, and critical skills of the student. The challenge stemmed from Al bot is
pertinent to the assignment as well as the students may read the short version of the book.
However, once the oral presentation of the Book Review is conducted, the instructor may
detect plagiarism, and reading of the student.
Portrait Analysis

The aim of portrait analysis is to enable students to gain rich information about the
political events happening in the history. In theory-based courses such as history where
debates are challenging to be conducted, an alternative method used is portrait analysis.
Students are assigned to analyze the political portraits of public figures to gain insights into
their ideologies, political processes, and decision-making within a specific historical context.
By studying the life and actions of these individuals, students can better understand the
political decisions they made and the factors that influenced their development.

Applying aesthetic approaches in teaching politics or international relations may not
yield favorable results because this type of analysis often lacks empirical evidence (Bleiker,
2009). Giving excessive attention to individuals may lead to a neglect of the contextual

factors that played a significant role in producing specific outcomes.
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Alternative History

Alternative history, used in history-based courses, involves creating an imagined
timeline by altering a particular historical event and making predictions based on historical
facts. However, alternative history assignments have limitations due to their lack of
supporting evidence, neglect of important historical events, and reliance on simplistic
assumptions.
Quizzes

Based on our research, there exist differing viewpoints regarding the use of quizzes as
a means of enhancing student readiness for a class. Some instructors view quizzes as a graded
task that encourages students to engage with course materials, while others perceive them as
a trivial and time-consuming activity. Taking a learner-centered approach to assessment, it is
crucial to consider both student learning and the evaluation of their knowledge. Quizzes can
be employed to assess students' understanding and ensure their active participation in reading.
Therefore, it can be argued that the implementation of quizzes may not align with the
intended purpose of our guideline.
Simulations, Debates, and Discussions

Simulations and debates are used among participants, and they assist students to step
into the shoes of the diplomat and to get more rich information about political situations and
different countries. The debates constitute a major part of the student assessment, and it was
stated that students are assessed based on their performance in simulations during mid-term
exams. On the other hand, creating a thorough rubric for simulations and debates can be a
time-consuming process.
Discussion Leadership

In our study, some instructors implemented a teaching method that involved students

discussing assigned readings. However, these activities did not result in favorable learning



outcomes, as they mainly focused on rote memorization and regurgitation of information.
Although some instructors claimed to prioritize students' skills, their syllabi lacked explicit
descriptions of these skills. To address this issue, the proposed guideline suggests a
discussion leadership assignment, where students give speeches that are assessed based on
criteria such as content coverage, analytical skills, engagement with the audience, and body
language. This assignment aims to encourage deeper understanding and the development of

important communication skills.
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Conclusion

The teaching methods used by the instructors such as Socratic dialogue, Book review,
Decision memo, Portrait Analysis, Alternative history are considered to be active learning
methods helpful to improve student’s higher order thinking skills. However, due to the latest
technological advancements the students are likely to use Al bots while writing assignments,
the instructors may encounter acute pedagogical and methodological crisis such as plagiarism
and ghostwriting which is hardly possible to detect. The quizzes do not completely pertain to
the learning-centered teaching methods for the reason that they do not have long-lasting
learning effect and ensure deep understanding of the student of the concepts. As to the
Socratic Dialogue and Book Review, even though they are highly helpful to develop critical
thinking and writing skills of the students, the learners are predisposed to plagiarism and
ghostwriting considering the written format of the assignments. The decision memo has the
effective structure to minimize the risk of plagiarism as much as possible. Finally, the Portrait
analysis used in the course of history is helpful to develop research and analytical skills of
students. Considering all this, the guideline suggests discussion-based methods such as
discussion leadership and simulations relying on empirical studies that can be applied for any
type of course and level of students. The purpose of the guideline is to engage students in the
classes, development of research, critical, analytical, and public speaking skills, and eliminate
any potential risk of plagiarism. Due to ethical considerations, some of the learning-centered
teaching methods used by the local instructors such as Decision Memo, Book Review, and

Portrait Analysis are not included in the guideline.
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Appendix A
Survey questions for graduates
1. Sorguda koniillii sokilds istirak etmok istayirsinizmi?
o Bali
o Xeyr
2. Zohmat olmasa sorgunu dolduracaq dili segin.
o Ingilis
0 Azorbaycan
Appendix A: Survey questions for graduates (translation in English)
1. Would you like to participate in survey voluntarily?
O Yes
o No
2. Please indicate the preferred language.
o English
0 Azerbaijani
Survey designed in English
3. Please indicate the university you were studying in.
o0 University X
o University C
o0 University A
4. How helpful were the classes to facilitate your learning of International Relations?
01 o2 o3 o4
5. Please choose one of the following statements that holds true for you.
0 The classes were only lecture-based.

0 The classes are mainly lecture-based.
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0 Lectures and activities were used interchangeably in class.

0 The classes were mainly activity-based where the discussions, peer/group
works, debates, case studies, movies, reflections are mostly conducted

0 The classes were only activity-based the discussions, peer/group works,
debates, case studies, movies, reflections are solely conducted.

6. To what extent do you agree or disagree with these statements?

o Strongly agree
| learn better when classes involve only 0 Agree
lectures. o Disagree

o Strongly disagree

| learn better when classes involve only o Strongly agree
activities such as discussions, peer/ o Agree

group works, case studies, or o Disagree
reflections. o Strongly disagree

o Strongly agree
| learn better when classes involve both o Agree
lectures and activities. o Disagree

o Strongly disagree

7. How was your learning assessed?
0O Retelling a material
O Mid-term exam
O Final exam
O Individual assignment

O Simulations



O

O

O
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Presentations
Group works

Quizzes

8. Please choose one of the following statements that were mostly true for you while

attending a class.

O

O

O

I concentrated on listening to what the instructor said.

I tried to write down as much as possible of what the instructor said.

I joined peer/group activities.

I did not listen to what the instructor said.

I asked questions about any areas that were unclear.

I retell the assigned reading material for home in front of the audience and get
the grades.

I joined discussions.

9. To what extent do you agree or disagree with the statement: | found value in what |

have learned at the classes of International Relations.

o

(0}

(0}

(0}

Strongly agree
Agree
Disagree

Strongly Disagree

10. Please give description for the answer you gave in previous question. For example, if

you chose agree, explain why.

11. What kind of suggestion would you give to improve IR classes?
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Survey designed in Azerbaijani

3. Tohsil aldiginiz universiteti segin.

(0}

(0}

o

Universitet X

Universitet C

Universitet A

4. Universitetds kegirilon darslor Beynalxalg Minasibatlori 6yranmayinizo na qodar

kdmoak etdi?

O1 02 o3 o4

5. Asagida geyd olunan fikirlordon dogru olani segin.

(0}

(0}

Doarslor ancaq leksiyadan ibarat idi.

Doarslor asasan leksiyadan ibarat idi.

Doarslords leksiyalar va aktivitalor borabar sokilds istifads olunurdu.

Doarslor asasan aktivits yoniimlii idi, hansi ki, miizakiralor, qrup islori,

debatlar, keyslor (case studies), filmlor, refleksiyalar (reflections) dorslorin ¢ox
hissaini ohato edirdi.

Doarslor ancaq aktivits yoniimlii idi, hansi ki, yalniz miizakiralor, qrup islori,
debatlar, keyslor (case studies), filmlor vo refleksiyalardan (reflections) ibarat

idi.



6. Asagida geyd olunan ifadalorlo na doracads razi vo ya narazisiniz?
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0 Tam raziyam
Leksiyalardan ibarat olan darslords daha 0 Raziyam
yaxs1 Oyranirom. O Naraziyam

0 Tam naraziyam
Mizakiralor, grup islori, keyslor (case 0 Tam raziyam
studies), refleksiya (reflection) kimi 0 Raziyam
aktivitalordan ibarat olan darslords daha O Naraziyam
yaxsi dyranirom. O Tam naraziyam

0 Tam raziyam
Hom leksiya hom aktivitalordon ibarat 0 Raziyam
olan darslardan daha yaxs1 éyranirom. O Naraziyam

0 Tam naraziyam

7. Oyronmanin giymotlondirilmasi neca aparilird:?

0 Doarsi danismaq
0 Araimtahan

O Semestr imtahani
O Sorbost is

o Simulyasiyalar

0 Prezentasiyalar

0 Qrup islori

8. Zohmat olmasa asagidaki geyd olunan fikirlordon dogru olan1 segin.

o0 Mauoallimi dinlayirdim



0 Leksiya zamani geydlor gotrirdim
0 Qrup islarina gosulurdum
0 Leksiyalart dinlomirdim
0 Qaranliq gqalan magamlart miallimdan sorusurdum
0 Muoallimin eva verdiyi oxunacaq materiali danisib qiymot alirdim
9. Gostarilan fikir ila no doracads razisiniz: Beynoalxalq Minasibatlor darslorinda
oyrandiklarimi dayarli hesab edirom.
0 Tam raziyam
0 Raziyam
0 Naraziyam
0 Tam naraziyam
10. Zohmat olmasa yuxarida verdiyiniz cavabi asaslandirin. Masalon, agor razisinizsa,

niya?

74

11. BM doarslorini inkisaf etdirmok ti¢iin hansi tokliflor var?
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Appendix B
Tables
Table 1

Responses to survey question “Please choose one of the following statements that holds true

for you™.
Please choose one of the following statements that holds true for you
Statements Responses
The classes were only lecture-based. 3
The classes are mainly lecture-based. 18
Lectures and activities were used 1

interchangeably in class.

Lectures and activities were used 4

interchangeably in class.

The classes were only activity-based the 0
discussions, peer/group works, debates, case
studies, movies, reflections are solely

conducted.




Table 2

Responses to the survey question “Please choose one of the following statements that were

mostly true for you while attending a class™.
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Please choose one of the following statements that were mostly true for you while

attending a class.

Statement Responses
I concentrated on listening to what the 16
instructor said.

| tried to write down as much as possible of | 13
what the instructor said.

| joined peer/group activities. 4

I did not listen to what the instructor said. 4

| asked questions about any areas that were | 9
unclear.

| retell the assigned reading material for 14
home in front of the audience and get the

grade.

| joined discussions 1




Appendix C
Table 3

Participant information

Mr. Islamzade Teaching experience: less than 5 years
Teaching discipline: Political science
Position: Faculty Instructor

International experience: Education abroad

Place of employment: University C

Mr. Haqverdiyev Teaching experience: less than 5 years

Teaching discipline: Political science

Position: Adjunct Instructor

International experience: Education and work experience abroad

Place of employment: University C

Mr. Sherifzada Teaching experience: 20-30 years

Teaching discipline: International Relations

Position: Faculty Instructor

International experience: Teaching experience abroad

Place of employment: University B

Mr. Ibrahimov Teaching experience: 10-20 years
Teaching discipline: International Relations
Position: Dean and Faculty Instructor

International experience: Education abroad
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Place of employment: University C

Mr. Yusifli

Teaching experience: less than 5 years
Teaching discipline: International Relations
Position: Adjunct Instructor

International experience: No

Place of employment: University A

Mr. Seferli

Teaching experience: 10-15 years

Teaching discipline: International Relations
Position: Faculty Instructor

International experience: Short-term trainings abroad

Place of employment: University A

Mr. Jabbarli

Teaching experience: 5-10 years

Teaching discipline: International Relations
Position: Faculty Instructor

International experience: Education abroad

Place of employment: University A

Mr. Axundov

Teaching experience: 10-15 years

Teaching discipline: International Relations

Position: Faculty Instructor

International experience: Teaching experience abroad

Place of employment: University A
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Mr. Aghayev

Teaching experience: 25-30 years

Teaching discipline: International Relations
Position: Faculty Instructor

International experience: No

Place of employment: University A

Mr. Suleymanli

Teaching experience: 5-15 years

Teaching discipline: International Relations
Position: Faculty Instructor

International experience: No

Place of employment: University A

Mr. Garayev

Teaching experience: 10-15 years
Teaching discipline: International Relations
Position: Faculty Instructor

International experience: Education abroad

Place of employment: University B

Ms. Zeynalli

Teaching experience: 25-30 years

Teaching discipline: International Relations

Position: Faculty Instructor

International experience: Teaching experience, participation in
international conferences

Place of employment: University B
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Mr. Samedov

Teaching experience: 5-10 years

Teaching discipline: International Relations

Position: Faculty Instructor

International experience: Education and teaching abroad

Place of employment: University B

Ms. Rustamzade

Teaching experience: 20-25 years

Teaching discipline: International Relations

Position: Faculty Instructor

International experience: Education and trainings abroad

Place of employment: University A
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Factors directly influencing the instructors’ selection of methods and strategies

Factors

Instructors Methods (and
° Illustrative phrases and paraphrasis of
£l 2 strategies)
=l quotes
5 Decent citizen
o| &
ol T To teach how to learn
oa)
Poor analytical skills in students of Avoiding descriptive
- E lower courses are observed stemming questions
w
from school. Used methods:
Humanities, social science is possible to Debates, posing
be learned solely through discussions, analytical questions
Mr. Islamzada | o E . . . . .
a_ | analytical questions. in class discussions
and exams
Low level of student’s worldview forces
the instructor to conduct the lecture to
- E Lecture
o | explain the topics that they should have
known.
The students are hesitated to ask Jokes, fun classes
>
P& questions.
To improve students’ low problem-
Written group
o E solving skills within a team, lots of
o projects

group projects are assigned.
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PG

Students resort to ghostwriting, and it is

a prevalent pedagogical issue.

Avoiding assigning
essays
Used method:

Socratic dialogue

Students are interested in grades.

High grade for

<
3
= articipation
S p p
()]
Mr. The purpose is to teach students to think
Hagverdiyev = | as practitioners, and demonstrate
L Decision memo
authentic environment of IR.
Plagiarism and ghostwriting is one of
o
Q- | problems to deal with. Oral examination
Interactive lecture
The students do not read the materials Reward and
(a
g and come unprepared to the class. punishment in a fun
way
Mr. Ibrahimov = Instill values
L
Most of the students are not interested Avoiding assigning
in reading materials, and discussions are | articles
%: not going in the class. Used strategy:
(a B
Short videos/readings
in class
The students will not forgive the Discussions
=
(9p]

instructors for boring lessons.
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The purpose is to develop critical and analytical thinking skills,

o
@1 W and prepare specialists in the field for the country.
The students do not read assigned Long texts in
Mr. Samedov o % materials, and attend the classes presentations
o
unprepared.
The students have very poor writing No paper assignments
ol £ .. _
o | skills due to being untaught at school.
Mr. Axundov The purpose is to raise citizen and individuals caring about this
| o .
W | country and society
The analytical skills of students and his | Open-ended
knowledge is important for me. analytical questions
ol = to check the student’s
L
comprehension and
analytical skills
The purpose is education of youth, to raise them prepared for the
o
el v society and labor market, and as caring members of the society.
Mr. Jabbarli
Group works improve collaborative Simulations
= | skills of students and increase their
o w
o
motivation.
The purpose is to learn together, teach students how to learn.
o
Mr. Sherifzade I learned about simulation through Simulations
O |<£ observing the classes in USA and
=+

Europe.
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Students’ lack of English language

Switch to Azerbaijani

skills in English IR program. language
X
o
()]
The purpose is to raise professional politicians and political
o
W | scientists for the society.
Simulations help to improve Simulations
E argumentation, teamwork and research
o
skills, and form as politician
The students’ low level of background | Lecture
Ms. Zeynalli E knowledge forces the instructor to give
()]
lecture.
< The main interest of students are grades. | High grade for
@)
D) L
= articipation
S p p
w
Students sometimes do not understand | Switch to Azerbaijani
4
& | some points in English. language
The purpose is to be the role model for the students
o
oa)
Caricatures help to grab students’ Caricatures
Ms. b
B! | attention.
Rustamzade
The debates propel students to read and | Debates
E learn more, and improve collaborative
o

skills.
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Mr. Qarayev Some students enter the university Assignments suitable
without motivation to study. to students’ needs
>
w
Mr. Yusifli The purpose is the employment of students in grand companies
o
W | and acquisition of different certificates.
Students prefer to process quick Gamification/
information, and have fun. crosswords, lectures
o
n with bullet points
Positive incentives
The purpose is to lay crucial theoretical foundation in students,
= | the practical knowledge will be obtained through life
L
experience.
Mr. Aghayev
Closed-ended questions limit Closed-ended
E contradiction between student and guestions in exams
o
instructor.
The students in Azerbaijani IR program | Lecture
do not know foreign languages that
4
& impede them to read international
materials.
Mr. Safarli The purpose is ensuring that students have the requisite
o
Ww | foundational information about the events.
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PEM

The lecture helps to cover large amount
of content without distraction by

questions posed by the audience.

Lecture

PAP

Students are not interested in reading
books. Therefore, presentations and
group works are assigned to motivate

them.

Presentations/group

works

Mr.

Suleymanli

EPI

The purpose is to transfer the knowledge, help students to learn

IR, and political events.

PEM

The lecture and seminar system is

effective.

Lecture and seminar

Personal Teaching Philosophy (P)

Educational Purposes of the Instructor (EPI)

Beliefs about the Role of the Instructor (BRI)

Perceived effectiveness of the methods (PEM)

Student-related factors (S)

Student prior knowledge (SPK)

Student beliefs and attitudes (SBA)

Student motivation (SM)

Grade-oriented attitude (GOA)

Preparedness and active participation (PAP)

Plagiarism and Ghost writing (PG)

Instructor’s involvement in professional growth (11PG)

Training and Teaching Abroad (TTA)



87

Appendix E

Invitation to the interview
Hormoatli istiraker,
Biz, ADA universitetinin "Tohsilin idaro Edilmasi" (izro magistr tolobalori, Forid Arazzado vo
Sobinas Hasoanova, Azarbaycan universitetlorindo Beynolxalg Munasibatlor ixtisasinin todris
metodlari ilo bagl tadqgigat apaririq. Bununla bagli (universitetin adi) universitetinin mioallim
heyati ilo mlsahibs aparmaq va sizi misahibaya dovat etmok istayirik. Miisahiba tagriban 45
dogigo ¢okacok. Ogar todqgiqatimizda istirak etmoys razisinizsa, miisahiba Sizo uygun olan
vaxtda vo mokanda kegirilocok. Géndarilon sanadds todgiqat isimiz vo musahibs hagqinda
molumatlar geyd olunub.
Diqgqatiniz tgun togokkdrlor!
Hormatlo,
Forid Arazzads

Sabina Hasanova
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Appendix E
Invitation to the interview

Dear Participant,
We, Sabina Hasanova and Farid Arazzada, the students of Master in Educational Management
at ADA University are conducting a study on the practices used in teaching of subjects related
to International Relations at Azerbaijani Universities.
We would like to interview the instructors of (the name of the university) and invite you to the
interview. Your experience and perspectives on teaching methods in International Relations
discipline will be valuable for us to learn. The interview will last 45 minutes, but it may change
depending on the process of the interview, and it will take place in a mutually convenient
location.
You can get familiar with the consent form which is attached to the email.
Thank you for your time and attention!
Regards,
Farid Arazzada

Sabina Hasanova
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Appendix F

Consent form to participate in a research study
Hormatli tadgiqat istirakgisi,
Biz, Sobina Hasonova vo Forid Arazzads, ADA Universitetinin magistr talobalori sizo todgigat
isimizdo istirak etmoyinizlo bagli miiraciot edirik. Biz Azorbaycan universitetlorinds
Beynoalxalq Munasibatlor ixtisasinin todris metodlarini arasdiririq. Bu magsadlos tadgigat tciin
secilon istirak¢ilardan miisahiba alib onlarin Beynalxalq Minasibstlor ixtisasinda istifads
olunan todris metodlari ilo bagli fikir va diistincalarini 6yronmok istayirik. Homginin, sizdon
sillabus vo ya dors plam1 kimi sonodlorin boliistilmasi istonilocok.  Sizin tacriibaniz va
fikirloriniz Beynalxalq Miinasibatlordoki ixtisas fonnlorin effektiv todris metodlari hagqinda
Oyranmoya kdmok edacak va tadgiqat isimiza tdévho gatacaqdir.
Toadqigatda istirakiniz tamamilo konulludir va agar istirak etmoya razisinizsa, bu sizin qirx bes
doagigoe vaxtinizi alacaq. Sizin istayinizs uygun olaraq vaxt, giin vo mokan gorarlasdirilib tayin
edilocok. Misahiba middatinds sizin sasiniz geyds alinib soxsi komputerds xiisusi sifrs ilo
etibarli gokildo qorunaraq saxlanilacaq vo transkripsiya olunacag. Sasinizin yazilmasina
razihigmiz olmadigi toqdirde mdisahibs zamani qeydlor g6tirilocok. Miisahibads
paylasacagiiz molumatlar digear saxslora 6tlirilmoyacok va tadqigat isinde moxfiliyi tamin
etmok ticlin sizin adiniz doyisdirilib kodlasdirilacagq.
Misahibadan sonra bazi magamlar1 daqiglosdirmak g¢iin sizinlo telefon va ya elektron poct
vasitosilo olago saxlamaga ehtiyac duya bilorik. Bu olago on dogigodon ¢ox vaxtinizi
almayacaq. Ogor todgiqatla bagli horhansi sualiniz yaranarsa Forid Arazzads vo ya Sabins
Hasonova ilo elekton poct vasitasilo slago saxlaya bilorsiniz (farazzadal4719@ada.edu.az;
shasanoval4700@ada.edu.az).
Istirak¢inin razihigi: Mon bu tadqiqatla bagl yuxarida qeyd edilon molumatlari oxudum vo

konlllu olaraq bu tadgiqatda istirakimi tosdiq ediram.


mailto:farazzada14719@ada.edu.az

Istirakiniz vo bizo ayirdiginiz vaxt iigiin togokkir edirik!

Istirak¢inin ad1 vo soyadi

Istirak¢inin imzas1

Tadgigatginin adi vo soyadi

Todgigatginin imzast

Tarix
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Appendix F

Consent form to participate in a research study
Dear Participant,
This is an invitation to participate in Capstone research project conducted by Sabina Hasanova
and Farid Arazzada, Master’s students of ADA University. We are investigating the teaching
methods used in International Relations discipline on the undergraduate level in Azerbaijani
universities. For this purpose, we aim to interview the participants selected for the study and
learn their experiences and perspectives about the teaching methods applied in the International
Relations major. Also, you will be asked to share documents such as a syllabus or lesson plan.
Your valuable experience and ideas will help us learn about effective teaching methods in
International Relations major and, hereby, contribute to our research.
Your participation in the study is completely voluntary, and if you agree to participate, it will
take forty-five minutes of your time. The time, day and place will be discussed and agreed on.
The interview will be audio-recorded and transcribed, securely protected with a special
password on a personal computer. In case of your dissent to the audio-record, the notes will be
taken during the interview. The information you will share in the interview and your identity
will not be disclosed to others, and your name will be changed and coded to ensure
confidentiality in the research.
After the interview, we may need to contact you by phone or email to clarify certain aspects
which will not take more than ten minutes. If you have any questions about the research, you
can contact Farid Arazzada or Sabina Hasanova by e-mail (farazzadal4719@ada.edu.az;
shasanoval4700@ada.edu.az).
Participant’s Consent: | have read the above-mentioned information about this study and
voluntarily agree to participate in the interview.

Thank you for your participation and your time!



Name and surname of the participant
Participant's signature

Name and surname of the researcher
Signature of the researcher

Date

92




93

Appendix G

Interview Protocol

Musahibanin Gmumi proseduru:

Owvalca tadgigatgilar istirakgini salamlayacaq, 6zlarini tagdim edacok va 6zlori hagqinda, yani

tohsil doracasi vo programi haqqinda molumat veracoklor. Daha sonra tadgigatin mahiyyati,

moqsadi Vo qisa tosviri istirakgiya izah edilacok. Tadgiqatgilar miisahibanin kegirilocak dili,

muddatini, sas yazisi barads, misahibadan sonra talob olunacaq sanad, malumatlarin istifadasi

vo moaxfilik tadbirlori hagqinda malumat veracoklor. Sonda raziliq formasi istirakgiya bir daha

oxunmasi vo imzalanmasi ii¢lin toqdim olunacaq. Raziliq formasini imzaladigdan sonra

todqiqatgilar shbato baslayacaglar.

Misahiba suallar::

1.

No ¢un misllim olmag se¢misiniz? Muisllim olarag, mogsad va hadaflariniz
nodoan ibaratdir?

Misallim bu giin dors zamani hansi rolu oynayir va ya sizcs, aslinds, hansi rolu
oynamalidir?

Talabalarinizin tadris semestri arzinds fonnlarinizdon hansi naaliyyatlori alds
etmolorini istayirsiniz?

Semestrin baslangicindaki ilk va glindalik kecdiyiniz dorslorinizi tasvir edo
bilorsiniz? Tadrisiniz naticasinds talabalarin fonnlarls bagli gozlontilarini va
onlarin 0yronms Ustlnliklorini neco muayyoan edirsiniz?

BM fannlarin tadrisinds Ustlnlik verdiyiniz tadris tisullarini tasvir eds bilarsiniz?
Mihazirs va faal interaktiv tadris metodlarin miisbat vo monfi cohotlori nadan

ibaratdir?
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6. Dors zamani taloba-misllim arasindaki interaksiya no doracads vacib oldugunu
diistintirsiiz? Talobalori darslora daha aktiv calb etmak giin slavs hansi effektiv
iisullar1 vacib hesab edirsiniz?

7. Tolobanin 6yronma saviyyasini miayyan etmak ti¢iin hansi giymatlondirma
tisullarindan istifads edirsiniz? Istifads etdiyiniz giymatlondirms tisullari noya
fokuslanir? Umumilikda, 6za] olaraq, hans1 qiymotlondirma tisullarin1 daha
effektiv hesab edirsiniz?

8. Semestr orzinds va ya semetrin sonuncu gund dorlarin tadrisine dair
tolobalarinizin rayini anonim dyranmayi na gadar vacib hesab edirsiniz?

9. Fonnlarin tadrisi zamani, adatan, no Kimi ¢atinliklorls rastlasmisiniz?

10. Fannlarin tadrisini effektivlogdirmok ¢lin professionalliq baximindan 6zindz
necs inkisaf etdirirsiniz?

11. Nasa alava etmok istardiniz?
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Appendix G

Interview Protocol

General procedure of the interview:

First, the researchers will greet the participant, introduce themselves, and provide information

about themselves, namely their degree and program of study. Thereafter, the nature, purpose

and brief description of the research will be explained to the participant. The researchers will

provide information on the length and language of the interview, voice record, document that

will be requested after the interview, the usage of data, and confidentiality measures. Finally,

the consent form will be presented to the participant to read once again and sign. After signing

the consent form, the researchers will start the conversation.

Preliminary interview questions:

1.

Why did you choose to become an instructor? What are your goals and objectives as
an instructor?

What role does the instructor play during the class today or what role do you think
he/she should play?

What results do you want your students to get from your courses during the academic
semester?

Can you describe your first class at the beginning of the semester and your daily
classes? How do you determine students' expectations of courses and their learning
preferences? How do you manage your class time?

Can you describe the teaching methods you prefer in teaching IR courses? What are
the pros and cons of lecture and active learning methods?

How important do you think the interaction between the student and the teacher is
during the lesson? What additional effective methods do you think are important to

make students more actively involved in classes?



10.

11.
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What assessment methods do you use to determine student learning? What do the
assessment methods you use focus on? In general, which assessment methods do you
personally find more effective?

How important do you think it is to get anonymous feedback from your students on
the teaching during the semester or on the last day of the semester?

What kind of difficulties have you usually encountered during teaching?

How do you professionally develop yourself to make the teaching of courses more
effective?

Is there anything you would like to add?
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Chapter 1: Learning-centered teaching

The product

The guideline is prepared based on literature review and research findings from
Capstone Project that is led by Educational Management master years students. This
guideline is based on insights gathered through interviews conducted with local professors, as
well as by examining course syllabi from publicly available educational institutions abroad.

The purpose of this guideline is to support instructors in their instructional endeavors
by equipping them with effective teaching methods. The ultimate goal is to enhance students’
understanding of various subjects and their ability to acquire practical skills. By providing
instructors with these methods, the guideline seeks to optimize the learning experience and
foster students' comprehension of knowledge and practical skill development.

Findings from research

Research conducted among three Azerbaijani Universities in Baku explored faculty’s
selection of teaching methods and factors that affect the selection of these methods.
According to the findings of the study, educators encounter certain obstacles, including
insufficient student background knowledge, inadequate student motivation, and student
unpreparedness, which necessitate modifications to their instructional approaches. The
prioritization of student needs in the implementation of instructional strategies may result in
an underestimation of the actual learning outcomes achieved.

The guideline can provide a framework for selecting methods that align with course
objectives and accommodate diverse learners, while also considering available resources and

the effectiveness of the method.
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Learning-centered teaching

This guideline was developed using a learning-centered approach. The objective of
learning-centered teaching is to cultivate deep and long-lasting student learning by taking into
account the learning needs of students (Blumberg, 2019). The pedagogical approach of
learning-centered teaching involves a shift in the role of the instructor from being a primary
source of knowledge to that of a facilitator, thereby empowering students to take ownership
of their own learning process (Blumberg, 2019; Weimer, 2013). Incorporating active learning
methods that align with the course's learning objectives and using course material to facilitate
comprehension of the primary concepts rather than solely for coverage purposes may foster a
more profound comprehension of the subject matter (Blumberg, 2019; Weimer, 2013).

The term "learning-centered" has been adopted instead of "student-centered™ as it is
believed that the latter approach places undue emphasis on the satisfaction and fulfillment of
students, rather than focusing solely on their learning needs (Weimer, 2013). A learning-
centered approach focuses on teaching that recognizes the individual potential of each student
and strives to meet their learning needs. The pedagogical approach of learning-centered
teaching suggests that educators are not obligated to meet all the desires of their students, but
rather to their learning needs (Weimer, 2013).

This guideline presents evidence-based learning-centered practices that can help
ensure that teaching resources and efforts are focused on strategies that are most likely to
result in positive student outcomes. This can be particularly important for faculty who may
have limited time and resources to devote to teaching. Using evidence-based practices helps
to establish a culture of continuous improvement in teaching. By evaluating and using
feedback on the effectiveness of teaching methods, educators can make adjustments to their
approaches and adopt new, evidence-based strategies that can improve student learning

outcomes. Therefore, evidence-based practices are important for faculty to consider when
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selecting teaching methods because they have been proven effective through research and can
lead to positive outcomes for students. By using these practices, educators can provide high-

quality instruction that supports student learning and success.
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Chapter 2: Teaching methods

International Relations necessitates strong persuasion, collaboration, critical,
analytical, and problem-solving skills along with comprehension of the concepts. To develop
these capabilities in students, the following evidence-based practices are proposed:
Discussion Leadership

The discussion leadership assignment is designed to enhance students' communication
skills and deepen their understanding of key concepts (Biswas, & Haufler, 2018). This
collaborative task is suitable for almost any course. Instructors can allow students to select
discussion topics based on the assigned readings. Depending on class size, the timing of the
speeches can be adjusted to ensure everyone, or a significant portion of students can actively
participate. The number of participants in each group can also be tailored by instructors, with
two or three members considered effective. The instructor may undertake discussion
leadership activity as a way of student’s presentations.

Criteria for assessing discussion leadership include:

e Adequate coverage of the assigned reading materials

Effective communication of ideas, including critical analysis

Utilization of eye contact and body language

Provoking thoughtful questions and engaging with the audience

Demonstrating teamwork skills

Simulations

Simulations and debates assist students to step into the shoes of the diplomat and to
get more rich information about political situations and different countries. The debates
constitute a major part of the student assessment, and it was stated that students are assessed

based on their performance in simulations during mid-term exams.
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The following information provided about simulations is based on the work of Shawn
and Switky (2018), who outline simulation designs for international relations classes. In the
initial stage, specific aspects such as class size, topic, learning outcomes, and timing of the
simulations should be clearly defined. Simulations can be led by either the instructor or
students, but to ensure equal participation and engagement, instructor-led sessions may be
preferred. The roles of each participant in the simulation should be explicitly defined.

Simulations can be evaluated based on outcomes such as winning or losing, as well as
active participation. Considering both factors can lead to effective and fair assessments.
Assessing participation can be based on how well students fulfill specific roles and functions.

Additionally, Shawn and Switky (2018) offer a detailed rubric in their work to assist

instructors in designing simulations (see Appendix 1).
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Chapter 3: Steps to implement teaching methods

To effectively utilize the guideline, instructors can refer to the ADDIE (Analysis,
Design, Development, Implementation and Evaluation) model (Branch, 2009). The ADDIE
model is an instructional design framework used to develop educational products such as
lesson plans and curriculums (Branch, 2009). The model has been adapted and tailored to
account for the outcomes of our study, with the aim of addressing the present state of
teaching International Relations in Azerbaijani higher education institutions.

The initial step involves analyzing the specific needs of the students and establishing
clear learning objectives. To achieve this, instructors can create pre-course assignments that
are not graded, allowing them to gain insights into the students' interests, requirements,
preferences, and expectations. Additionally, instructors should provide a well-defined outline
of the essential skills and knowledge necessary to successfully complete the course.

The subsequent stage entails designing and developing teaching methods and
assessment strategies. Instructors have the option to select from the suggested methods or
utilize the provided rubrics for their assignments. Our research findings indicate that
simulations, presentations, and class discussions are commonly employed by instructors. By
utilizing this guideline, instructors can modify their teaching methods, if needed.

Following the design phase, instructors proceed to implement the chosen teaching
methods during class sessions. Subsequently, they can evaluate the effectiveness of these
methods and make any necessary adjustments. The evaluation process encompasses two
forms: student evaluation and faculty/peer evaluation. While some instructors may not view
student evaluation as an entirely reliable means of course evaluation, faculty evaluation is

also incorporated as a component of this phase.
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Appendix

Below are a series of questions presented by Shawn and Switky (2018) that can assist

instructors in the design of their simulations.

1.

What is the topic of your simulation? (This will likely be one of the specific segments
of your class, so be fairly specific.)

What are the main concepts that you want your students to understand better after
participating in this exercise? (What are your learning objectives? Try to limit it to three
to four learning objectives; be realistic.)

How much time do you want to devote to the simulation exercise? (Consider in-class
time, restimulation preparation by the students, and debriefing and assessment time.)
Who are the different actors necessary to include in the simulation? (Individual business
or government leaders, NGO or interest group representatives, analysts, legislative or
judicial leaders, mediators/facilitators, faction leaders, etc.)

Will individual students represent these actors, or will groups of students collectively
play each role? (Keep in mind the size of your class and how you might choose to assign
grades.)

What outcome do you want the actors to reach? What form will this outcome take? (A
negotiated agreement, a final judgment, creation of a new policy, a written document,
an oral report, a final vote, etc.)

What types of interactions will the actors have with each other? Who will communicate
with whom and how? (These should be realistic interactions and linked to producing
the final desired outcome noted above. If these actors would not interact with each other
in the real world, or would only interact in certain arenas, keep this in mind. Interactions

or arenas could include meetings, formal decision-making procedures, hierarchal



10.

11.

12.

13.

14.

15.

16.
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reporting, issuing judgments, lobbying for particular outcomes, etc. Are they
collaborating or competing?)

What background information are you going to provide to the students and in what
format? (Class lecture[s], a reading assignment, links to useful web sites, etc.)

Will you provide additional information once the simulation begins? (e.g., a crisis or
update?)

Will the students need to do advanced preparation? If so, what kind?

What role specific information or instructions will you give to each set of actors?
How long will the actors have to carry out their interactions before arriving at the
desired outcome? (What is your working timeline or phases for the exercise?)

What role will you play as the instructor? (Active participant, major or minor
interjection of your presence when things/students go astray, a completely hands-off
approach, etc.)

How will you conduct a debriefing for the exercise? What types of questions will you
ask? (Will the debriefing be student-led or instructor-led? Keep in mind your original
learning objectives. How will you know if the students have achieved these objectives?)
How will you grade students for the simulation? (Participation, outcome, written work,
quiz, etc.)

Are there special room requirements or other materials you need for the simulation?

(Placards or nametags, copiers, computers, etc.)
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