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Abstract

This research aims to study the experiences of school principals in building trust.
Particularly, the research has focused on principals and teachers of public and private schools.
The research has aimed to find out how principals and the teachers defined the term trust within
their educational institutions. Consistent with the theories and the gap in the local literature, a
qualitative research approach has been practiced within public and private schools in Baku,
Azerbaijan.

The following research questions have guided this research: “How do the principals and
the teachers define the term “trust”?”” and “What practices do school principals employ to build
trust with teachers?”.

This study subsidized the new information regarding trust which created awareness while
learning the experiences of the Azerbaijani school principals and the teachers. While researching
the new experiences, this study helped to learn the importance of addressing trust in the
principal-teacher dynamic.

The findings showed that principals had three main sub themes in building trust at school:
1) Exercises in Empathy, 2) Relates to Teachers as Persona, 3) Creates Experiences of VVoice and
Choice.

The study concludes for potential implications of building trust for principals in
educational leadership for the further studies.

Keywords: trust, school principal, educational leadership, school principal-teacher

relationship.
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1.Introduction

1.1 Background

The duties of the principal in a public and private school setting is complicated. (Lazufa
et al., 2022). Gerly et al. (2022) states that being a principal demands various competencies that
encompass a mixed range of skills and knowledge, cultivated within experience, leadership,
organizational and behavioral objectives in the educational management. Based on the study
conducted by the Tschannen — Moran and Gareis (2015), principals build trust with their staff
when a combination of skills and knowledge such as leadership, control management,
organizational and behavioral purposes are collected in an educational leader. The authors
described that there are both indirect and direct impacts of trust on students’ academic
achievements, school culture, and teacher professionalism.

Experience in educational institutions helps individuals to research more about trust. My
experience of being involved in leadership positions within the educational setting in Azerbaijan,
assisted me to work on trust issues. Holloway (2006) proposed that trust should be defined
within observation of leaders’ behaviors. Not believing the power of trust beforehand, created
some new challenges for me within a school setting and gave me a whole life lesson for the
future. From the point of unforgettable experiences, | want to add more about trust to the
research and other people who will go through this master thesis, to believe in the importance
and power of building trust in an educational setting. The understanding of “trust” in educational
settings by leaders is very important for school practice. If in a school culture there exists a
problem in building trust, the principals are the leaders who should reflect on this problem within

themselves.
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Throughout this master thesis, | will focus on how school principals build trust from the
perspective of both public and private schools to identify those experiences and practices in
Azerbaijani school setting.

1.2 Statement of Problem

The principals, as leaders, are usually seen to solve problems within school, yet there are
problems which principals may not pursue on their own. Developing the skills and knowledge of
educational leaders and teachers is an essential purpose for most countries (Fullan, 2003). If the
issue is well-known in the U.S and European context, there is a possibility that it is not a top
topic discussed by Azerbaijani educational settings. In Azerbaijan, “both principals and teachers
want to be informed with the latest innovations in the world of education. However, mentioned
problems create challenges in professional development” (Rzayeva, 2016). Beyond the
knowledge in terms of “trust” from the perspective of the principals and the teacher, Marlowe et
al. (1997) believes that “trust is an important value for studying in educational settings.”

Trust is built via communication by “trustor and trustee dually”, by fulfilling the
“individual expectations” (Tschannen — Moran, 2014). Conversely, Hoy and Tschannen — Moran
(1999) reported that trust turns into “distrust” when those “individual expectations are not
fulfilled”. Distrust of a principal negatively affects the educational settings. In Azerbaijan, the
highest communication period of the principal and the teacher happens during summer holiday,
when the teachers get their teaching hours. There might be the same division of the classes,
weekly accepted lessons, however, not all the teachers of the same subject get the same hours or
classes. Based on the decree by Cabinet of Ministers, (2010), teaching hours should be

calculating as below:
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Total number of teaching hours per subject / Qualification score in Diagnostic evaluation test =
subject coefficient
Subject coefficient * Qualification score = teaching hours(load)

However, based on my personal observations from experience, the formula above is not
followed quite well most times by the principals. Teachers are the main people who follow the
curriculum standards and goals of the lesson within his/her subject.

Having experienced working in both public and private educational settings, I've gained
valuable insights into the crucial role of trust between school principals and teachers. In public
schools, this trust was notably lacking, resulting in limited collaboration among teachers.
Conversely, my time in a private school highlighted stark differences. Here, principals actively
engaged teachers in decision-making processes, fostering a moderate level of trust and
facilitating close collaboration among staff. These contrasting scenarios underscore the
significance of trust in educational environments and serve as compelling examples of existing
trust dynamics.

To demonstrate the problem, the student achievement because of trust between school
principals and teachers within the professional development, reconsidering the following case
happened in Azerbaijani school context.

1.2.1 Case One

Public school:

e Sara is an experienced school principal. She has ten years of leading experience;
e She is not so visible in her school. Most of the time she is in her office dealing with the
documents.

e She often meets with her assistant principals and shares her thoughts with them.
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e She can meet once a month with the teachers to share the latest news with them. The
teachers just listen to the school principal without sharing their own thoughts.

e Very often she has a problem with some resistant teachers who do not collaborate with
others.
1.2.2 Case Two
Private school:

e Elnara is also an experienced school principal. She has been leading her school for 14
years.

e She has been able to establish a positive culture in her school.

e There is a collaboration among the teachers.

e Very often one can see the novice teachers collaborating with more experienced ones.

e Elnara is often visible in her school.

e She often meets with the teachers as well as the students. Those meetings can be both
formal and informal.

e Once in a month, she organizes team building activities beyond the school walls.

1.3 Purpose of the Study

Considering the above defined problem, this study aims to explore the definition of trust
both in public and private schools. The research is also aimed to find out the practices employed
by the school principals to build trust with teachers. That said, the research study is organized
around the following research questions.
1.4 Research Questions

There are two main research questions that this study was guided to get better

understanding of the experiences of school principals in building trust.
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Q1: How do the principals and the teachers define the term “trust™?
Q2: What practices do school principals employ to build trust with teachers?
1.5 Definition of the Key Words

The study employed the following terms that will be used throughout the study. The
provided definitions will guide the reader to better grasp the meaning of each word.

Trust — The most popular term of trust is given by Hoy and Tschannen-Moran (1999;
2001) as it is stated “it is a relationship between two parties, that one party is very vulnerable,
and the other is open in dealings”. Additionally, “trust is a multifaceted construct and has various
sources liable to the context” (Hoy & Tschannen-Moran, 2001). The definitions merge the
elements of definitions given by Bryk et al. (2002) and Tschannen-Moran (2014).

School Principal — Nurudeen (2023) states that they are “... the leaders of the school
community, responsible for the overall administration and management of the school” (p. 5).

School principal-teacher relationship — Based on the Leadership and Member Exchange
theory, (LMX), “school principal-teacher relationship has been classified as a dyadic relationship
in education that differs in quality contingent on trade between school principals and teachers”
(Dansereu et al,. 1975; Graen et al., 1995).
1.6 Significance of the Study

This study is very important to learn the experiences as it will provide new knowledge
from the perspective of the school principals. Prior to this research there was little study done in
building trust in Azerbaijan. This study subsidizes the new information regarding trust which
creates awareness while learning the experiences of the Azerbaijani school principals and the

teachers. While researching the new experiences, this study will help to learn the importance of
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addressing trust in the principal-teacher dynamic. While analyzing the experiences, this study
can also help for potential implications in the educational leadership for further studies.
Finally, the results of the study will be the opening way to new research within the
research focus on trust. This study will focus on the experiences of the school principals in
building trust both in public and private schools, examining the principal’s and teacher’s

perspectives, opinions, and ideas on trust.
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Chapter I1. Literature Review

This chapter of the thesis reviews the literature on school principals’ experiences
influenced by belief of trust. Chapter 2 starts with the definition and theories of trust, trust in
educational leadership, and trust-building strategies. Finally, it will show the conceptual
framework from the perspective of theoretical and conceptual.
2.1 Definition of Trust
2.1.1 Exploration of Trust in the Educational Setting

Based on Hosmer (1995), there is not a globally accepted definition for trust which exists
in the literature. This is because of the “hazed” (Hosmer, 1995) description of the term. Trust is
related to personal characteristics within the individual’s decisions and environment. (Baier,
1986). However, there are also other factors which affect trust. Mishra (1996) believes that
culture has a huge influence on trust. It can be different from culture to culture. Based on the
complex understanding of the term, there is no general definition for trust. Trust in education has
been researched primarily by Tschannen-Moran (2001) and Bryk-Schneider (2002). However,
trust is still difficult to describe in comparison to other similar concepts such as collaboration and
cooperation (Tschannen-Moran, 2001). Other researchers do refer to those concepts while
describing trust. Certainly, there is a difference. Nevertheless, they have similarities from a
behavioral view, they are not synonyms. (Schoorman, et al., 1998).

Based on Hosmer (1995), trust is reflected in the perspective of “positive expectation” (p.
400). With the help of trust, a person gets a more beneficial result, and it is voluntary. As
Hosmer (1995), Sitkin et al. (1998) also found a general definition of trust. Different from

Hosmer (1995), Sitkin et al. (1998) see trust in the perspective of “confident expectation” (p.
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250). However, both believe that trust will end within a positive way. After comparing research,
trust is not seen as a mechanism of influence, more than a positive expectation.

Mishra (1996) reviews that trust is important in organizational success. The author
believes that trust is not the same in different organizations. Bryk et al. (2002), Feltman (2009),
Pettit et al. (2017) review that trust is dependent on “social connections” (p. 20, p. 77, p. 240)
within an organization. However, this vision opposes the above-mentioned review from the
perspective of the individuality which confirms that both parties should participate in building
trust. The viewpoint of this paper stands for Azerbaijan. In the educational setting of Azerbaijan,
considering public and private educational institutions, the working structure is the same as in
the global organizational system (Jafarov, 2017). There are several types of associations between
the principal and the teacher, the teacher, and the teacher. Sitkin et al. (1998) believes that this
structural relationship is affected by trust. For everyone in the relationship, the understanding of
trust will be different. Kramer (1996) states that trust is different between the school leader and
staff, and among other members.

Further research should be conducted to know about the exploration of trust in
educational settings from the perspective of organization. Sitkin et al. (1998) stated that it is
needed to explore more on how trust influences interpersonal relationships of organizational
staff.

2.1.2 Relevant theories related to trust in Educational Setting

Different researchers have worked on several elements of trust (Bryk, Schneider, 2002;
Sitkin, et al., 1998; Tschannen-Moran, 2001). The authors have selected varied factors that are
relevant to the educational setting. However, Sitkin et al. (1998) determines that trust is needed

to be understood by the school principals before they go on a change within factors. For this
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reason, Bryk et al. (2002) worked on trust from the perspective of “relation.” The author refers to
Putnam’s theory that school leaders should be aware of vulnerabilities of teachers, students, and
parents. Within the theory the author suggests that being aware of the vulnerabilities, school
leaders will be able to have deep bonds among associates.
Based on Tschannen-Moran (2001), building trust is challenging for the school principals
where the staff is multicultural. The author claims that it is easier to build trust in the monoethnic
society. Following this claim, Ferda et al. (2003) suggest that it is because of the values which
makes trust challenging. For this reason, Tschannen-Moran (2001) claims that collaboration is
essential in building trust. The author introduced the elements of trust which are “benevolence,
honesty, openness, competence, reliability” (Tschannen-Moran, 2001, p. 25). (These terms will
be discussed in the conceptual framework part). Considering the theories of Tschannen-Moran
(2001), Bryk et al. (2002), and Sitkin et al. (1998), we can come up with the four advantages of
trust in the educational setting.
e “Staff effectiveness will develop if there is a prominent level of trust” (p. 25).
e “Citizenship will be affected by developed trust from educational settings” (p. 25).
e “Developed trust helps society to have better interrelated communication” (p. 25).
e “The higher the trust level, the higher the achievements of students” (p. 25).

2.2 Trust in Educational Leadership

2.2.1 Previous studies on trust between principals and teachers

The principal is a manager who is known to all people within the school as a head or a
leader. (Tschannen-Moran, 2001). Throughout the history of the schools, the duties of the
principals have been changed at various times. (Fullan & Newton, 1988). The authors found that

direct communication of the principals with the teachers and other staff helps to build trust which
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ends with collegiality among them. It helps principals discuss the teaching and learning process
with teachers that promotes the sharing process from the perspective of building trust. Different
authors have various findings but the same results for the principals in building trust. (Brewer,
2001; Lumpkin, 2008). While touching upon the principals’ duties from the perspective of
building trust, principals should be perfect examples of the “... trust” (Angela, 2008; Brewer,
2001; Fullan, 2003; Tschannen-Moran, 2014). Gareis et al. (2015) and Day et al. (2017) also
state that the school principals play a vital role in building trust in the educational setting. Based
on Day et al. (2017), Tschannen-Moran (2001), and Gareis et al. (2015), there exists a positive
correlation between the trust of the principal and the teacher and student success. The authors
also have similarities in the wellness of the problem-solving skill between the school principals
and the teachers who have prominent levels of trust. Tschannen-Moran and Hoy (1998)
examined approximately three thousand participants of the school principals and the teachers at
the secondary schools. The results showed that there is direct correlation whereas behavior of the
school principal is affected by the trust level of the teachers. On the other hand, we get that there
was no influence of the school principal’s behavior on the teacher's trust.

2.2.2 Factors influencing trust in educational leadership

This subsection will describe the five elements of trust introduced by the Tschannen-
Moran (2001).

Benevolence. This term is the first element the author introduced. It has been defined as
the “start point” (Tschannen-Moran, 2001). It is the first point in which trust starts to develop.
The author characterizes this element as a requirement for a person who builds a trust will never
deceive the trustee. If parties are not accepted benevolent, trustors and trustees will have new

plans to betray each other. Based on Gareis (2015), the school principals will have the
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benevolence in accepting the needs, interests of the teacher. This element helps the teachers to be
more motivated (Tschannen-Moran, 2001).

Honesty. This element has been defined as a “moral principle” of trust by Tschannen-
Moran (2001). The authors consider “authenticity” and “integrity” as a sub-element of trust.
Honesty should be demonstrated by the behaviors of the school principals and the teachers.
Honesty is important for the communication part of trust. Gareis et al. (2015) state that if the
school principal will be recognized for dishonest acts, then the teachers will not follow the
school principal, which will break the trust. However, to build honesty, the school principals
should not open a full border with the teachers (Tschannen-Moran, 2001), or talk to the staff
which is not related to the educational setting such as personal lifestyle. Different from
Tschannen-Moran (2001), Bryk et al. (2002), used the term “integrity” in terms of honesty. In
the original, “integrity” is considered a sub-element of honesty. However, both are the second
element of trust.

Openness. It is considered the third element of trust which is defined between the trustor
and the trustee to have shared information at any time within the educational process. Graise et
al. (2015) suggests that openness also guarantees the information between the parties not to be
shared within the third party.

Competence. It is considered the next element of trust. The term has been described as
“the skill of performing the assignment or the task as assumed” (Tschannen-Moran, 2001). In the
educational setting, both the teacher and the school principal are dependent on each other’s
competence level. It helps both parties from the perspective of teaching and learning process.

Reliability. The most used sub-element of trust is reliability. Hoy et al. (1998) state that

the term is developed by decisions. It combines the elements of benevolence and competence.
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Tschannen-Moran (2001) claims that reliability guesses the actions beforehand. Graise et al.
(2015) believes that if reliability is high towards the school principal by the teacher, then the
teacher is not questioning the principal's actions.

All sub-elements of trust must be represented in each of the other elements. For this
reason, the school principals’ actions should be connected to benevolence, honesty, openness,
competence, and reliability.

2.3 Factors Influence the Trust Building Process
2.3.1 Review of literature on how trust is built in professional relationships

Trust-building process is a complex process including the maintenance and development
of an effective system (Bryk, et al., 2002). The literature review shows that the foundations of
trust exist in all kinds of collaboration between the school principals and teachers, however, this
system can be developed or be broken (Angela, 2008; Brewer, 2001; Fullan, 2003; Tschannen-
Moran, 2014). Sitkin et al. (1998) claims that a safe environment with collaboration will have
significant impact in building a prominent level of trust between the school principal and the
teacher. This helps to solve problems within the educational setting between the parties. On the
other hand, we can come up to the point from the perspective of Sitkin et al. (1998) that low
levels of trust will create difficulties when problems occur. This reverse idea has also been
claimed by Lewis et al. (1985). There are several factors that influence the actions of the school
principals while building trust.

In professional relationships, the level of trust is important. Based on Ferda et al. (2003)
and Feltman (2009), low level of trust between the parties will have negative impact and barriers
on relationships. The authors mention school culture will have problems below:

e Loss of interest to school
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e Lack of Communication
e Lack of Support on School improvement
e Lack of School Funding
e Lack of teacher transfers
e Teacher isolation
Above mentioned problems will create barriers in professional relationships. For that
reason, Lewis, et al. (1985) suggests that “the identity” is important to create a sense. From the
same perspective, Kramer et al. (1996) claims that professional relationships are built upon an
individual's beliefs which shape the viewpoint of the school principals and the teachers. Day et
al. (2017) determined that “historical and cultural” impacts also guided the trust-building
process. Historical impacts create a perception of new experiences. Based on the author, another
factor is the “political” factor which shapes the identity of both parties. Feltman (2009) found
that trust-building process is continual and can be reshaped within the identity change in a time.
As mentioned by Tschannen-Moran (2001), in a safe environment of transformational
leadership, prominent levels of trust will help teachers to be proactive in problem solving
processes.
2.3.2 Selection and justification of a conceptual perspective
It is particularly important to know how various researchers defined trust from the
perspective of the main sub-elements of trust. The framework will create understanding that help
leadership actions of prominent level of trust between the school principal and the teacher in
Azerbaijan.
Table 1 details shows summary of the elements of the trust within existing literature

review. Benevolence has been used by Tschannen-Moran (2001) and Hoy et al. (1998); Honesty,
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Openness, and Reliability has been used by Mishra (1996), Tschannen-Moran (2001), Hoy et al.
(1998); Competence has been used by Bryk et al. (2002), Mishra (1996), Tschannen-Moran
(2001), Hoy et al. (1998).

Table 2 shows the complete research design of the elements of trust in the existing
literature review. The authors used different research designs found in the literature review.
Mostly, they conducted surveys for their research.

The purpose of the selection of conceptual perspective is to understand the experiences of
the school principals in building trust. Unfortunately, not enough research has been done on this
topic. For this reason, the elements of my conceptual framework will help my research to work
on my future parts.

2.3.3 Development of a visual representation of the definition of trust

Bryk

Authors & Mishra Tschannen-Moran Hoy
Elements Schneider
Benevolence yes yes
Honesty yes yes yes
Openness yes yes yes
Competence yes yes yes yes
Reliability yes yes yes

Table 1: Summary of the elements of the trust within existing literature review



Author

Bryk
&

Schneider

Mishra

Tschannen-Moran

Hoy

Table 2: Design of the elements in the existing literature review

Research Design

Quantitative study

Inductive

Quantitative

Quantitative

Sample

Twelve schools

190 managers

Three hundred schools

Three hundred schools

24

Instruments

Survey, interview,

observation

Survey

Survey

Survey
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Chapter I11. Research Design and Methodology

3.1 Introduction

This chapter discusses the research design and methodology of the study. Firstly, it will
state the research design, then it will add the points of the validity issues of researcher’s
trustworthiness, positionality, reflexivity, and ethical considerations.
3.2 Research Questions

After exploring previous literature reviews, it became clear that there was a need to
understand more about the experiences of the school principals in building trust. My first
research question is: How do the principals and the teachers define the term “trust”? It is a very
important question to start learning the process of understanding school principals and teachers,
which was not researched before in Azerbaijan. The second question is: What practices do
school principals employ to build trust with teachers? The literature review allowed me to know
the global perspective, however, I learned the local experiences. The second question existed in
the literature review, but not in the local context. For this reason, to explore the experiences in
the Azerbaijani context, these questions have been selected as the research questions.
3.3 Research Paradigm and Design

There exists research which has been conducted on the general analysis. However, little
research exists based on the trust in schools. By nature, using qualitative methods this research
considered the experiences of the school principals and the teachers. Based on Creswell (2018),
the qualitative approach enables a deeper exploration of participants’ ideas. experiences that will
align the research objectives.

Based on Creswell (2018), “interpretivism perspective” helped acknowledgement of the

research. The school principal’s experiences in building trust in Azerbaijani context, conducting
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interviews, comparative analysis of the public and private schools, working on the two cases are
the main purpose of the study.

The quantitative research design has not been used for this paper, as the numbers or
correlations will not be my research interest.
3.4 Role of the Researcher

The importance of trust became clear to me early in my educational career. As a
researcher, | recognize the need to maintain objectivity, especially when collecting data from the
organization where 1 work. This requires a deliberate effort to minimize bias and ensure the
integrity of the research process. My goal is to provide information that serves as a thinking tool
for individuals on similar career paths, promoting a deeper understanding of motivation in
educational settings.
3.5 Positionality

As a Board Member of the private educational institution, | have my positionality in the
educational setting, and | remained neutral in my master thesis. (Creswell, 2018). For this reason,
my supervisor monitored my master thesis as an audit to check my assumptions. (Merriam,
Tisdell, 2016).
3.6 Sampling

During this study | used the purposive sampling strategy based on Maxwell (2013). This
helped me to get more information from the experienced participants. The study involved both
public and private schools of Baku, Azerbaijan. The interview has been conducted in the overall
one public and one private schools of Baku. As getting permission for schools in Azerbaijan is a
time-taking process and an important part of the study, considering my visits to school and

interview time, | selected the schools based on time factor and the schools which are close to my



workplace. Both public and private schools’ principals have been sent an email of permission
letter beforehand by me. After their first reply to the first email, I sent the consent form adding
more details to make sure that the purpose of the study is clear for them. For the teacher’s
selection, | have sent the consent form to different teachers at the same schools which | took
interviews from the principals. Only one from each school agreed for the interview.
3.7 Data Collection

The data has been collected during the month of March. The researcher, me, sent the
consent form in Azerbaijani language. All transcripts and recorded materials saved in different
drives within the signature of the interviewee.
3.8 Data Sources

The language of the interview was in Azerbaijani. | used the Russian and English
translated versions of the questions in case of the possibility of interviewing the teacher or
principal. The semi-structured interviews (one-on-one interviews) have been used during the
interview. The interview time was approximately 40-45 minutes considering the one free class
time. The interview included an open-ended. The study uses Participant 1, Participant 2,
Participant 3, Participant 4 for the school principals and the teachers. All four interviews have

been transcribed and translated into English.
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Participant 1 Teacher 1, public school
Participant 2 Teacher 2, private school
Participant 3 Principal 1, public school
Participant 4 Principal 2, private school

Table 3: Pseudo names for the chosen participants during the interview process
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3.9 Instrument Testing

Maxwell (2013) suggests that researchers can participate in the instrument testing process
to see the interview process. To check for biases, | did instrument testing of the interview and the
survey with my supervisor. The responses did not affect the study.
3.10 Data Analysis

Data analysis started after the data collection part so as not to lose any unforgotten note.
Categories coded within interview transcriptions by hand. Descriptive cases analyzed within the
data analysis process.
3.11 Trustworthiness

Guba (1980) defined the four strategies of trustworthiness:

3.11.1 Credibility

For the credibility of my study, | checked triangulation and peer review. By using
methods of data collection such as conducting interviews, | utilized triangulation to gain
comprehensive understanding of a topic. Peer review of my study by committee members will
ensure credibility.

| reminded the voluntary nature of the interview to participants which helped them to stop
at any time they wanted or refused to answer. Confidentiality is also remembered to feel better
while answering the questions. Probing questions helped me to guarantee the accuracy of the
replies.

3.11.2 Transferability

This paper is a small sample sized study in a limited timeline. This study should not be
transferred to the large population as it is the start of further study. For this reason, | added

quotes from interviews in the findings.
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3.11.3 Dependability

To prevent dependability, | gave deep descriptions of the steps of my research, adding all
needed parts and audit trial. The audit trial illustrated the coding process (Merriam & Tisdell,
2016). For that reason, | used a research journal containing thoughts, questions, and confused
ideas.

3.11.4 Confirmability

Based on Creswell (2013), | used the code book with explanations within checking by my
supervisor to protect from data interpretation. Additionally, I used the voice recorder which will
prevent confirmability within accuracy.
3.12 Ethical Considerations

| used the drive to save the recorded materials to which only the researcher can have
access. I used only “Participant 1,2,3,4” to protect the interviewees. The first ethical
consideration is the consent form for the participants which consists of all information about the
study. Additionally, the participants recalled the withdrawnness from the interview at any time.
Furthermore, the reason for anonymity of the participants was guaranteed by hiding or deleting
any kind of information given by participants which may reveal the identity. The participant was
free to request to delete the answers or not to answer the specific questions.
3.13 Study Limitation

The study has some limitations. One of the limitations is the sampling. | did not have a
chance to have my access to schools situated in Baku. The other schools that are in the suburbs
of Baku and in the regions will not be included in the study. My initial goal was to include other

teachers and principals of public and private schools, however, having a time limit could not let



me conduct those interviews. Another limitation has been based on academic knowledge. The

other limitation for this study was the literature review about trust in Azerbaijani context.
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Chapter IV. Findings

This research aimed to explore the definition of trust both in public and private schools.
The research is also aimed to find out the practices employed by the school principals to build
trust with teachers. The following questions are the research questions that guided this research:

Q1: How do the principals and the teachers define the term “trust™?

Q2: What practices do school principals employ to build trust with teachers?

This chapter will answer the research questions above within semi-structured interviews
which were conducted in two schools (both public and private) in Baku. The data triangulation
contributes to the trustworthiness of the qualitative findings of this research. There will be three
themes which will be the major of this research found from the data: Exercises in Empathy,

Relates to Teachers as Persona, and Creates Experiences of Voice and Choice.

Research Questions Interview Questions

Q1: How do the principals and the teachers Interview Questions for Teachers

Q5, Q6

define the term “trust”?
Interview Questions for Principals

Q5, Q6

Q2: What practices do school principals employ  Interview Questions for Teachers

Q7,Q8,Q9

to build trust with teachers?
Interview Questions for Principals

Q7,Q8,Q9

Table 4: Research Questions in Relation to Interview Questions.
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Exercises in Empathy Relates to Teachers as Creates Experiences of Voice
Persona and Choice
- Communication - Relationship - Trust to each other
- Everyone should be - Confidence - Feedback
heard - Interest in personal - Meetings
- Body language development - Working as a Team
- Empathy - Questioning the - Collaboration
- Approachable Family Issues
- Understanding - Student’s love
(emotional - Motivation
intelligence) - Care
- Teacher
involvement
- Honesty

- Open door for

teachers

Raw Interview Data

Table 5: Code Mapping — Process Designed from Bottom to Top
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The teachers and principals were Azerbaijani, so they answered in Azerbaijani language. To
protect their readability and authenticity, | will add both original answers and translated versions.
4.1 Exercising Empathy

In this part, the answers from interviews of both teachers and principals are collected
under the major theme of Exercising Empathy because of mapping. The question which is
related to exercising empathy has been found not only among the questions to teachers, but also
among the questions to principals such as “Can you describe what trust means to you in the
context of your role as a teacher? / Miiallim kimi rolunuz kontekstinda inamin sizin i¢iin no
demak oldugunu neca tasvir eda bilarsinizmi?” questioned to Teacher 1 that has been answered
below:

“Miisllim pesosinda qarsiliqli inam olmasa bu pesods ugur qgazanmaq miimkiin deyil.
Ogor miiallim direktora inanmasa vo giivonmaso, onunla 6z problemini, ¢atinliklorini boliismasa
o zaman homin fonni tadris edon miisllims sevgisi do olmayacq. Demali sagirdlor fonni do
oyronmayacak. / It is impossible to succeed in the teaching process without having trust. If the
teacher does not believe and trust the principal, if he does not share his problems and difficulties
with the principal, then he/she will not have love for the teaching the subject. So, the students
will not learn the subject”

Participant 2, (Teacher, Private School) among teachers has seen this question from
different points while saying that “To find a common language with your principal is not an easy
thing to do. Collaboration between us and the principal is crucial. It cannot happen if there is
not any sort of trust or support. Trust, respect, mutual understanding, and empathy can lead to
success and strong bonds between us as educators. Another interview question that supports

exercising empathy subtheme was Have you encountered any specific instances or examples
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where trust played a significant role in your interactions with other educators? / Digor
pedaqoqlarla qgarsiliql alaganizda inamin miihiim rol oynadigr hansi konkret hal va ya
niimunalarla garsilasmisinizmi?. Both teacher’s replies approved their answers within exercising
empathy. Participant 1 (Teacher, public school) added that “Qarsiligh fikir miibadilasi, bir-
birimizin foaliyyatini izloyib, lazimi1 maslohatlorin verilmasi ¢ox vacibdir / It is very important to
exchange ideas, monitor each other’s activities and give necessary advice” and the answer of
participant 2 “... have such colleagues who can share their personal experiences is helping me. It
really helps to sort out some troubles I might have. It can be related to some behavior issues in
classes, teaching methodology I can implement” have the same ideas on exercising empathy
within the question from other schools.

On the other hand, the question that forwarded to the principal (private school) which
inquired Tacriibanizdan director va miiallimlor arasinda inami giiclondirmoak iigiin hanst
strategiya va ya yanasmalari effektiv goriirsiiniiz? Zohmat olmasa bir nega konkret niimuna
paylasin [ From your experience, what strategies or approaches have you found effective in
fostering trust between principals and teachers? Please share some specific examples. The reply
of participant 3 (Principal, public school) that “Direktor har miiallimo hormotlo yanagmalidir.
Ogar o kollektivdo motivasiyali miisllim varsa, onlara xiisusi yanagsma olmalidir. Onlara qarsiya
¢cokmok lazimdir. Onlara dastok olmali, kollektivds ugurlu olmasi {igiin komanda soklindo digor
miiollim va direktorla islomoyi bacarmalidir / The principal must treat each teacher with respect.
If there is a motivated teacher among them, they should be treated specially. They need to be
promoted. Teacher should be supported and be able to work as a team with other teachers and
principals in order to be successful in the team” and the participant 4 saying that “Ogar direktor

miiallimlara giivani 6ziina hormata gora yiga bilirsa, isin naticasi ilo maraqlana bilirsa, onda har
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kasda ona qarsi empatiya hissi olacaq / If the principal is able to build trust among teachers due
to his/her self-respect; have potential to be interested in the results of the work, then everyone
will have a sense of empathy towards him/her” have supported value for the major theme chosen
for exercising empathy in building trust. Participant 3 (Principal, public school) also mentioned
that ... Ogor direktor miiallimi dinlodikdon sonra yenidon 6z diisiindiiyiinii edirsos, o dogru
se¢im edo, miiallimlo empatiya qura, inam yarada bilmayacak. Osl direktor digarlorinin do
fikrino hormalto yanagmalidir. / If the principal accepts his/her own idea after listening to the
teacher, he/she will not be able to make the right choice, empathize with the teacher, and build
trust. A true principal must respect the opinions of teachers”.

Additionally, the next question that discussed “Sizin noqteyi-nazarinizca, saffafliq moktob
icmast daxilinda, xtisusan da idaragilor va miiallim heyati arasinda etimadin yaradilmasi va
qorunub saxlanmasinda hansi rolu oynayir? / From your perspective, what role does
transparency play in establishing and maintaining trust within the school community,
particularly between administrators and teaching staff?, answered by Participant 4 that “Ogar
miiallimlar va direktorlar arasinda saffafliq olarsa, naticalor do ugurlu olacaq. / If there is
transparency between teachers and principals, the results will be successful”.

Another question that being asked to principals Sizin fikrinizca, director vo miiallimlor
arasinda etimadin qurulmasinda iinsiyyat na daracada vacibdir va hansi xiisusi tinsiyyat
tacriibalarini an faydali hesab edirsiniz?/ In your view, how important is communication in
building trust between principals and teachers, and what specific communication practices do
you find most beneficial? According to the answer of Participant 3 (Principal, public school) “ ...
Direktorun har bir miiallim haqqinda malumati olmalidir. Direktor miiallimlorin darsinda

oturaraq, sagirdlorls miizakiralor apararaq, miiallim haqqinda fikirlar formalagdira bilor / ...
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The principal must have information about each teacher. The principal can form ideas about the
teacher by observing the classes of teachers, having discussions with the students”, and
Participant 4 (Principal, private school), “... Direktor va miiallim arasinda tinsiyyat asan
olmalidwr. Miiallim direktorka miizakira aparmagq iigiin saatlarla gozlomali deyil. Qapi har
zaman a¢iq olmahdir. Unsiyyat zamam agor naraziliq olarsa, director bu fikri miiallimao
empatiyani pozmadan miiallima bu ideyanin diizgiin olmadigim bildirmalidir / Communication
between principal and teacher should be easy. The teacher does not have to wait for hours to
discuss any issue with the principal. The door must always be open. If there is dissatisfaction
during the communication, the principal should inform the teacher that this idea is not correct
without breaking the empathy of the teacher”.

The Participant 3 has added that ““...Moan 6ziim miisllimlsrlo inamin qurulmasini iinsiyyot
prosesindao istifads etdiyim empatiya hissins borcluyam. Miisllimlarlo qrup soklinds, individual
olaraq, sonadlarls bagli, metodika ilo bagl goriislor edorkon burada bizim aramizda empatiya
yaranir ki, inamin qurulmasina bdyiik dastok verir / I owe, the building of trust with teachers to
the sense of empathy which | use in the communication process. When meeting with teachers as
a group, individually, regarding documents, methodology, we experience empathy between us,
which supports the building of trust”. The answer to this question supported the ideas of
exercising the empathy for building trust from the perspective of participant 3 and participant 4.
4.2. Relating to Teacher as Persona

The core of principals' leadership methods lies in their deliberate efforts to foster positive
and effective connections with teachers. Teachers in the interview expressed feeling
acknowledged and valued as individuals, not merely as employees. According to the interview

question, “In your opinion, what behaviors or actions demonstrate trust between principals and
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teachers? What actions and behaviors do your school principal demonstrate to build trust?
Please provide some specific examples. / Sizca, hanst davranis va ya harakatlor direktor va
miiallimlor arasinda inami yaradwr va niimayis etdirir? Moktab direktorunuz inam yaratmag
tictin hansi harakatlori va davraniglar: gostorir? Zohmat olmasa bir nega konkret misal
gostorin”. Qarsiligl hormot, solahiyyatlorin 6tiirtiilmosi, birgs foaliyyat qarsiligli inami1
formalasdirir. Bizim direktor hor zaman miiollimlori dostokloyir. Miisllimlorin foaliyyot
sarbastliyino mane olmur. Miitomadi olaraq miisllimlorlo goriisiib, problem vo ¢atinliklori,
ugurlari, inkisaf etdirilmali toraflori miizakirs edir / Transfer of authority, joint action forms trust.
Our principal always trusts the teachers. She does not prevent academic freedom. She meets with
teachers, discusses problems and difficulties, successes, and areas for development”. Another
participant has answered that “... to be valued as an employee is important. I, personally, have
been supported not only by my principals, but, also, by the head of our department and some
colleagues. | am a new teacher at this school, and | am really impressed by the environment and
people I am working with”.

The next question has been forwarded to principal that “Tacriibanizdon direktor va
miiallimlar arasinda inami giiclondirmak iigiin hansi strategiya va ya yanasmalart effektiv
goriirsiiniiz? Zahmat olmasa bir ne¢a konkret niimuna paylagin / From your experience, what
strategies or approaches have you found effective in fostering trust between principals and
teachers? Please share some specific examples. “Direktor inam yaratmagq iigiin moahz ozii da
miiallimi anlamali, va pedaqoji faaliyyati olmalidwr. Direktor miiallim olmasa, miiallimin
qaygilarini anlamagq, onu bir persona kimi qabul etmakda boyiik ¢atinliklarla tizlagsacak inam
varadarkan / In order to build trust, the principal should understand the teacher and have

pedagogical experience. If the principal is not a teacher, he/she will face difficulties in
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understanding the concerns of the teacher, accepting him/her as a persona while building trust”.
Another participant also supported this question while adding that ... har bir direktor 6ziinii
boss kimi aparmamalidir. Miisllim kollektivindon 6ziinii Gistiin tutmamalidir. Anlamalidir ki,
miuollimlor onun kimi bir personadir, sadoco direktorun forqli vozifs 6hdsliyi vardir / "... not any
of the principals should behave like a boss. He / She should not consider himself/herself superior
to his teacher’s team. He / She should understand that teachers are a persona like him / her, only
the principal has a different job duty”. Participant 4 (Principal, private school) has added that “...
all principals should be respectful towards teachers. Nothing can be achieved by commanding or
speaking loudly”.
4.3 Creating Experiences of Choice and Voice

In both schools, the principals exhibit qualities of empathy and openness, allowing
teachers to have a say and make choices regarding school matters. In the question, “How do you
believe trust manifests itself in the relationship between principals and teachers? / Inam
direktorlar vo miiallimlor arasindaki miinasibatda oziinii neca gostorir? ”, Participant 1 has
answered that “Ogor miiollim imtahan verib, yiiksok notico gostororak iso gqobul olubsa bu halda
direktor o, miisllimo inanmali, ona se¢im v sasinin esidilmasi ii¢lin azadliq vermalidir. Masalon,
hor miisallimin 6ziiniin tadris metodikas1 olmalidir. Direktor bu mosalalora miidaxilo etmoamali,
osas naticoys diqgeti yonsltmolidir. Giicls yox, inamla idarsetms olmalidir. / If the teacher
passed the certification exam and got a job with high results, then the principal should trust the
teacher and give him freedom to have both choice and voice. For example, every teacher should
have his/her own teaching method. The principal should not interfere in these matters but focus
on the main result. There should be governance not by force but by faith”. Participant 2 also had

similar opinion which saying that “ .. to be supported, given choice and be heard by your
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principal are essential elements of a successful environment that leads to the prosperity and
growth of any institution which builds trust”.

Another question which being asked Participant 1 and 2 was that “How would you
differentiate between a trusting and a non-trusting relationship between principals and
teachers? / Direktorlar vo miiallimlor arasinda inaml va inamsiz miinasibatlori neca
forqlandirardiniz? ” which was answered like ... Direktor moktobdo diktator rejimini qurmursa,
miuollimin hor addimini izlomirss, onlarin foaliyyatini vo gotirdiklori yeniliklori
dostoklayirso,komanda ruhunu soziin osl monasinda inkisaf etdirir vo tosviq etdirirsa bu miihitdo
artiq inam qurulmusdur. / If the principal does not establish a dictatorial regime at the school, if
he/she does not follow each step of the teacher, if he/she supports their activities and the
innovations they bring, if he/she literally develops and encourages team spirit, in this
environment, trust has been built”.

The next question has been forwarded to Participant 3 which was about “7Tacriibanizdan
direktor va miiallimlar arasinda inami giiclondirmak iigtin hansi strategiya va ya yanasmalart
effektiv goriirsiiniiz? Zohmat olmasa bir nega konkret niimuna paylasin / From your experience,
what strategies or approaches have you found effective in fostering trust between principals and
teachers? Please share some specific examples”. The Participant said: “... Direktor o zaman
ugurlu olur ki, o tok gerar vermir. Miiallimlorin fikirlorini dinloyir. Qrup qerarlarina {istiinliik
verir vo miisllim kollektivinin biitiin maktob {izrs sasi olur / The principal is successful when
he/she does not make decisions alone. He / She listens to the opinions of teachers where the
group decisions are accepted, and the teachers have a school-wide voice”.

Another question asked to Participant 4 (Principal, private school) which is related to

“Heyyat arasinda inami artirmaq iigtin maktabinizda hayata kegirilon har hansi tagsabbiislori
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boliisa bilorsinizmi? Zahmat olmasa bir ne¢a konkret misal géstorin / Can you share any
initiatives implemented in your school to enhance trust among the staff? Please provide some
specific examples”. The answer is that ... Miisllim ogor direktora hor hansisa bir tokliflo bagh
(talim vo todriso xeyiri olacaq) miiraciot edorso, bu miisllimin togobbiisii kimi direktor torafindon
dastoklonmolidir. Bu onlarin direktora olan inamlarinin, fikirlorinin nazars alinmasi, saslarinin
esidilmoasinda boylik rol oynayir / If a teacher applies to the principal for any proposal (which
will beneficial for teaching and learning process), it should be supported by the principal as a
teacher's initiative. This plays a big role in building trust with director, their opinions are taken
into account, and their voices are heard”.

The next question is also related to principals which is “Direktor va miiallimlor arasinda
inam yaratmaga ¢alisarkon qarsilasdiginiz har hansi problem va ya manealar varmi va onlari
neca hall edibsiniz?/ Are there any challenges or obstacles you have encountered in trying to
build trust between principals and teachers, and how have you addressed them?”. Participant 3
has answered that the biggest obstacle is in “miscommunication”, which is related to “meeting
times from the viewpoint of pedagogy”. Participant 4 added that “if all teachers do their job
duties correctly, then it is hard to have any obstacles to be observed between principal and a
teacher while building trust”.

The last question which has another sub-theme in its answer mentioned above, “Sizin
noqteyi-nazarinizca, saffafliq moktob icmasi daxilinda, xiisusan do idaragilor vo miiallim heyati
arasinda etimadin yaradilmasi va qorunub saxlanmasinda hanst rolu oynayir?/ From your
perspective, what role does transparency play in establishing and maintaining trust within the
school community, particularly between administrators and teaching staff?”’ shows the Creating

Experiences of Choice and Voice. The Participant 3 has answered that ““...moktobin idaroedici
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organi pedaqoji suradir. ©Ogor o surada, miisllimlor 6z problemlorini direktora diizgiin ifado
edorsa, meydana golon problemlori miizakirs edorlorsa vo hall yolu sura zamani gobul olunarsa,
homin tohsil miiassisasindo hom soffafliq olacaq, hom do ki direktora garsi inam / the governing
body of the school is the pedagogical council. If in that council, the teachers correctly express
their problems to the principal, discuss the problems that have arisen and the solution is adopted
during the council, there will be transparency in that educational institution, as well as trust to

principal.
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Chapter V. Discussion

This research has aimed to find what are the experiences of the principals in building
trust. Particularly, the research has focused on principals and teachers of public and private
schools. The research has aimed to find out how principals and the teachers defined the term
trust within their educational institutions. Consistent with the theories and the gap in the local
literature, a qualitative research approach has been practiced within public and private schools in
Baku, Azerbaijan.

This chapter will focus on the major findings of this research that will be studied from the
viewpoint of literature which has been reviewed in the previous chapter. To learn school
principals’ experiences in building trust, the below research questions have been framed to guide
this research.

Q1: How do the principals and the teachers define the term “trust™?

Q2: What practices do school principals employ to build trust with teachers?

There will be three themes which will be the major of this research found from the data:
Exercises in Empathy, Relates to Teachers as Persona, and Creates Experiences of VVoice and
Choice.

5.1. Discussions within Literature Review

Different research has highlighted a robust correlation for school principals in building
trust (Bryk & Schneider, 2002; Hoy & Tarter, 2004; Marks & Printy 2003; Louis, 2008;
Tschannen-Moran & Hoy, 1988). However, this research delved into the trust that is divided into
Exercises in Empathy, Relates to Teachers as Persona, and Creates Experiences of VVoice and

Choice based on data collection.
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What are the traits of principals who really care? Principals who are in this authority
demonstrate their best experiences for teachers within educational institutions. To describe
principal who is flawless in building trust, teachers observed characteristics like below:

- Professional Listening skills

- Empathy

- Support to Teachers

- Sincereness

- Approachable

- Open

- Transparent

- Auvailable

To build trust, it should start with everyone as an individual. The findings recommended
that participant 1 and participant 2, who are the teachers, value the listening skill. Teachers
answered that skills like being active in the discussions, meetings are the main components of the
trust building process. Empathy in this coding is seen as acknowledging the opinions, reactions,
experiences of each other.. According to the Tschannen-Moran & Hoy (2000), benevolence, “the
sense that one that cares about will be preserved and not get harmed, is the biggest element of
trust”. Teachers revealed that it is very important for them to get involved in the discussions and
get direct instructions from the principal. In this study, principals revealed how much they care
about school, teachers and so on. Schools, where characterized by high levels of trust between
the principal and the teacher, the teachers perceive the principal as a supportive figure who
upheld the shared values and objectives of the school. The results indicated that teachers

experienced emotional security, feeling nurtured and safeguarded, which consequently enabled
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them to reciprocate the same level of support for their colleagues. Teachers have a positive
attitude towards being heard and understood by principals. Based on Bryk & Schneider (2002),
“when trust exists, teachers will have high willingness to be motivated”. The next answer in
which principals exposed that they see the term “trust” as mutual sharing of ideas with teachers,
which brackets an “efficient internal social networking process” based on Bryk & Schneider
(2002).

The next answer in which teachers believed that they got information from principals
directly affected the trust building process which applied for open door policy for teacher by
principal, having time for teachers. The principal’s response was that she had an opinion that
teachers should be “locomotives” to take risks. From the point of Hoy and Tarter (1995), “... to
build trust, it is important for teachers to have the principal's commitment to have a risk by
teachers and being responsible for them”.

We observed that from interview results, principals should know each teacher
individually, to build trust. Responses creating an understanding of strengths, weaknesses,
interests of teachers should be revealed by principals for better trust building process. To
understand the apparent background of each teacher, including their strengths, interests, values,
personal problems, brings up the school environment in which teachers feel motivated, and
connected with other teachers. So, this makes teachers get dedicated to principals, their job,
which builds trust from the perspective of organizational goals. According to Tarter & Hoy
(1989, p. 131), “this forms an inherent foundation for encouraging employees to participate in
cognitive processes that demand creative, imaginative, and innovative behaviors”.

In both selected public and private schools, the principals and the teachers faced a sense

of trust during the meetings, discussions that considered school practices. The crossing of theory
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and experience highlights the supportive request among teachers in public and private schools to
wield influence and make significant contributions to the professional environment.

The participants have already underlined the importance of respect, meetings, open-door
policy by the principals, listening of voices and choices for making decisions, where all voices
and viewpoints will be considered in the group decision-making process.

The magnitude of the voice of teachers induces inquiry into whether it has critical
implications for new teachers or not. Based on the teachers that have been interviewed for this
study, having a voice in shaping school procedures ranked as a pivotal aspect of their
professional satisfaction and efficiency.

In both schools, the principals used communication effectively where dialogical
exchanges purposed at motivating the teachers to suspend biasedness and as an alternative,
engage in respectful listening to their colleagues’ opinions and ideas. Teachers have shown a
sense of trust for being granted a platform to express their opinions at the school. They added
that communicative interactions with peers yielded a sense of trust.

Principals in both public and private schools have facilitated discussions not uniquely
focused on plans and strategic approaches, but rather focused on deeper purposes of building
trust. Analyzes of the interview responses have shown that the teachers at public schools have
defined the term of trust from the perspective of their principals as persona driven by
authenticity. However, the interview responses raised the question that in which way did they
built a trust. Interviews with teachers and principals showed that their belief that the principals
who publicly express their core convictions, interests, and values create an environment

conducive to transcendent discussions in the teacher’s collective. These discussions exceed mere
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logistical concerns and instead revolve around shared passions, interests, and values, fostering a

profound sense of trust and purpose among participants.



47

Chapter VI. Conclusions

This research has focused on school principals’ experiences in building trust which was
conducted around two research questions, “How do the principals and the teachers define the
term trust?” and “What practices do school principals employ to build trust with teachers?”.

The study participants have been selected from both public and private schools of Baku,
Azerbaijan. Overall, there were four participants in the interview process. There was one teacher
and one principal from one of the public schools, and one teacher and one principal from one of
the private schools. The qualitative methodologies for data collection process — semi-structured
interviews. To check the accuracy of the data, | have checked the data with all four participants
before the coding process.

The principals in this research have shared a common experience of building trust with
the teachers. The findings recommended that principals had main three sub themes by the result
of coding in building trust: 1) Exercises in Empathy, 2) Relates to Teachers as Persona, 3)
Creates Experiences of VVoice and Choice.

This chapter has briefed the importance of this research, explained the implications and
gave suggestions for conducting the similar research and added recommendations for the future
research.

6.1 Significance of This Study

This study is very important to learn the experiences as it will provide new knowledge
from the perspective of the school principals. Prior to this research there was little study done in
building trust in Azerbaijan. This study subsidized the new information regarding trust which
created awareness while learning the experiences of the Azerbaijani school principals and the
teachers. While researching the new experiences, this study helped to learn the importance of

addressing trust in the principal-teacher dynamic. The findings showed that principals had three
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main sub themes in building trust at school: 1) Exercises in Empathy, 2) Relates to Teachers as
Persona, 3) Creates Experiences of VVoice and Choice. While analyzing the experiences, this
study helped for potential implications for building trust in educational leadership for principals
for the further studies.

Finally, the results of the study will open the way to new research within the research
focus on trust. This study focused on the experiences of the school principals in building trust
both in public and private schools, examining the principal’s and teacher’s perspectives,
opinions, and ideas on trust.

Various suggestions from Tschannen & Moran (2014) could be proposed, including
(a) promoting the principles with proficient social-emotional intelligence,

(b) implementing strategies to cultivate empathetic environments in schools,
(c) strategies for translating empathy into actionable insights,
(d) utilizing the talents, strengths, and interests of stakeholders to design innovative educational

initiatives for students.

6.2 Further Research

This study has focused on the K-11 setting in Baku, Azerbaijan. | wanted this study to
continue with different schools in Azerbaijan. The comparative analysis can be conducted to
learn the trust building experiences of school principals in the regions. There are some areas that
are worthy of more research coming from this issue:

1) How is trust built with the parents?

2) How do students understand the term “trust” from the perspective of teachers?

3) How is trust built with students?

4) Which factors affect the process of building trust in a multicultural environment?
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APPENDIX A
Interview Questions
Questions for teachers
Introductory questions:
Can you tell me a bit about your background and experience in education?
What inspired you to pursue a career in education and, more specifically, in your current
role as a principal/teacher?
What do you find most rewarding about working in education?
How do you think the role of a principal/teacher has evolved over the years?
Main questions:
Can you describe what trust means to you in the context of your role as a
principal/teacher?
How do you believe trust manifests itself in the relationship between principals and
teachers?
In your opinion, what behaviors or actions demonstrate trust between principals and
teachers? What actions and behaviors do your school principal demonstrate to build
trust? Please provide some specific examples.
Have you encountered any specific instances or examples where trust played a significant
role in your interactions with other educators?
How would you differentiate between a trusting and a non-trusting relationship between

principals and teachers?
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Questions for principals

Introductory questions:
Can you tell me a bit about your background and experience in education?
. What inspired you to pursue a career in education and, more specifically, in your current
role as a principal/teacher?
. What do you find most rewarding about working in education?
How do you think the role of a principal/teacher has evolved over the years?

Main questions:

From your experience, what strategies or approaches have you found effective in
fostering trust between principals and teachers? Please share some specific examples.
Can you share any initiatives implemented in your school to enhance trust among the
staff? Please provide some specific examples.
In your view, how important is communication in building trust between principals and
teachers, and what specific communication practices do you find most beneficial?
. Are there any challenges or obstacles you have encountered in trying to build trust
between principals and teachers, and how have you addressed them?
From your perspective, what role does transparency play in establishing and maintaining
trust within the school community, particularly between administrators and teaching

staff?
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APPENDIX B
Tadqiqat istirakgisi liciin Malumat va Raziliq Formasi
TODQIQATIN iZAHI:

Sizdan “Direktorlarin inam Yaratma Tacriibalari” adli tadgiqat isinda istirak etmayiniz xahis
olunur. Bu tadgigatin magsadi direktor va muallimlardan onlarin . Malumat miisahiba formasinda
toplanacaq va har bir miisahiba 45-60 dagige davam edacak.

Yuxarida adi kegan asdirmada istirak etmazdan qabaq asagida yazilan malumatlari digqgata
oxuyub har hansi bir sual va ya alava informasiyaya ehtiyaciniz oldugu taqgdirda bildirmayinizi xahis
ediram.

SiziN HOQUQLARINIZ

Arasdirmada istirakiniz tamamils kondilli xarakter dasiyir. Oziiniizii narahat hiss eladiyiniz va ya
xoslamadiginiz suallar oldugu halda misahibani dayandira bilarsiniz. Adi kegan arasdirmada istirak
etmak gararina galdiyiniz taqdirds, bu razilig formasini imzalamaginiz xahis olunur. Razilig formasini
imzaladigdan sonra istanilan vaxt heg bir sabab gdstarmadan geri ¢akilmakda sarbastsiniz. Malumatin
toplanilmasi yekunlasmadan 6nca istirakdan imtina etsaniz, malumatlariniz siza qaytarilacaq va ya
silinacak.

GIZLILIK

Misahiba middatinda verdiyiniz bitiin cavablarin anonimliyi tamin olunur. Bunun taminati
Uglin tadgiqat boyunca kod adlardan istifads olunacaq va sizin adiniz va ya sas geydiniz basqga saxslarla
paylasiimayacag.

FAYDALAR va ya RiSKLOR

istirakinizin siza birbasa faydasi va riski yoxdur. Lakin slds edilan malumatlar maktablards oglan
sagirdlarinin maktaba olan baglilig duygusunun anlasilmasina va ehtiyac olarsa giicladirilmasina misbat
tasirlari ola bilor.
9LAQO MOLUMATLARI

Tadgiqat ila bagli har hansi bir sualiniz yaranarsa, manimla va ya elmi rahbarimla alaga saxlaya
bilarsiniz.

Dr. Samira Haciyeva — shajiyeva@ada.edu.az
Sakir Abdullayev — sabdullayev4781@ada.edu.az
MOLUMAT VO RAZILIQ FORMASININ SBNBDLBSDiRiLMaSi

Verilmis malumatlari oxudum va sual vermak imkanim oldu. istirakimin kéniilli oldugunu va
istonilon vaxt, heg bir sabab géstarmadan istirakdan imtina etmakda sarbast oldugumu anlayiram. Bu
razilig formasinin bir ntisxasinin dae mana (istirakglya) verilacayindan xabardaram. Kéniilli olaraq bu
tadgiqatda istirak etmaya raziyam.
istirakginin
imzasi: Tarix:

Sasyazma ugin
icaza

Tadgigatginin
imzasi: Tarix:
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APPENDIX C
Icazo Maktubu

No “« 7 2024-ci il

Unvanlanmus yer birbasa oldugu

tictin anonim saxlanilir.

Hormotli ... xamim,

Noazariniza gatdirmagq istordik ki, ADA Universitetinin MAEM 2024 “Tohsilin Toskili vo
Idaroetmasi” (tadris ingilis dilindo) ixtisas1 iizra magistr programu ikinci kurs tolabasi Sakir
Abdullayevin apardig1 yekun tadqiqat isi tiglin (“School Principals’ Experiences in Building
Trust”, “Direktorlarin Inam Yaratma Tacriibalori”) sizin moktobin miiallim heyati arasinda sorgu

kecirilmasi tolob olunur.

Bu magsadls tadqiqatin aparilmasi {igiin soraitin yaradilmasini sizdon xahis edirik. Omaokdasliga
goro togokkiirmiizii bildiririk.
Hormatlo,

Sakir Abdullayev
ADA Universiteti, Toloba



