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Abstract

This research examines the perceptions of students, teachers, and school principals
regarding the importance of public speaking practices in public schools in Baku. It also
explores potential actions that school principals can take to raise awareness about these
practices. The research participants are three school principals, eight Azerbaijani and
Language teachers and 22 students from 6th to 9th grade. Semi-structured interviews are
conducted with school principals, and focus group discussions are carried out with teachers
and students. The study examines the students', teachers’ and principals’ viewpoints on the
relevance of public speaking skills in students' current and future lives, particularly in terms
of their careers and effective communication. The findings indicated that students encounter
difficulties such as panic, anxiety, fear of failure, word confusion, and shyness when
speaking in public. Furthermore, the research provides suggestions which are given from
students, teachers, and school principals to raise awareness on public speaking practices in
public schools. The study highlights the significance of extracurricular activities such as
public speaking clubs, oral competitions, and discussions on movies or books. By
incorporating these activities into the school curriculum, students can enhance their public
speaking abilities. Considering the findings of the study, a workshop called “Public
speaking strategies and assessment criteria” has been conducted at one of the public shools
in which the data was gathered. The purpose of this workshop was to increase awareness
among principals, teachers, and students regarding the importance of public speaking
practices by providing participants essential public speaking strategies and offer Azerbaijani
Language and Literature teachers guidance on evaluating students' proficiency in various

public speaking techniques.
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Chapter 1: Introduction

Public speaking, listening, rhetorical sensitivity, and critical thinking abilities are
recorded by employers as necessary for a successful career (Hooker & Simonds, 2015).
According to Morreale et al. (2008), being qualified in verbal communication is an advantage
for professional, personal, and educational life. Because good public speaking ability is a
remarkable learning outcome, a much sought-after and worthy professional skill, it plays a
significant role in accomplishments and valuable results in higher education (Selvadurai,
Choy, & Maros, 2012). Furthermore, according to Richmond and McCroskey (2012), verbal
communication ability guides to a high level of esteem from colleagues, more upgrades, and
life success in general. On the other hand, good interpersonal and public speaking skills are
indicators of high self-confidence (Rathee et al., 2018). Considering the fact that public
speaking skill is a tool for learning and knowledge assessment, this competence is necessary
across the whole curriculum (Lee et al., 2013). In this regard, students must be able to
effectively convey their knowledge and ideas in informative speeches when studying
disciplines like literature, science, and math. As a result, assessments of students' knowledge
and skills are influenced by their capacity to transmit information competently (Min, 2014).
To sum up, public speaking skills can help students in terms of high level of oral
communication, effective learning process and ability to express themselves clearly which
can lead to successful work life in terms of promotion, smooth interview process, high paid
jobs and new opportunities.

Problem Statement

One of our team members with an English bachelor's degree shared her experience
from a debate tournament held at Baku State University. The debate was in the Azerbaijani
language, and it was more challenging for her than other participants because the skills the

secondary school provided her were not enough to succeed in the tournament. Based on her



observation, other participants who struggled with speaking in front of the public in the
Azerbaijani language also had no public speaking practices, such as public speaking courses
or debate student clubs in the universities they studied. Overcoming anxiety while giving a
speech in front of an audience was one of the challenges that one of our team members faced.
She could only overcome this challenge for six years by learning and applying public speaking
skills during university life. Based on our experience, another difficulty was giving valid
arguments to support our ideas during class discussions or debate competitions. According to
our observation, the shortage of public speaking practices in public schools also created
barriers to succeeding in professional life, such as interviews and self-promotion strategies in
the labor market. The same negative tendency can be observed at the school level as well.
Based on preliminary data, Tural Mirzaliyev (2022), a principal in one of the public schools
in Baku, mentioned in his speech that they do not organize any extra activities or events to
increase students' public speaking skills. This shortage of public speaking practices decreases
their self-confidence and communication skills, creates stage anxiety and fear of speaking in
front of an audience which will be discussed in detail in the literature review.

Another essential point to emphasize is the textbooks of Azerbaijani language for 8,
9, 10 and 11" grades (Ministry of Education, 2022) that have objectives aiming to promote
public speaking practices for a few topics. However, those practices are limited to a few tasks
and are used only to support the learning process rather than improve students' public speaking
capacity. Thus, the preliminary data shows that students' speaking skills have notably
decreased recently. An Azerbaijani Language and Literature teacher in one of the public
schools in Baku stated that in one of her 6™ grades, students have difficulty not only giving
arguments about the topic but even using words correctly. As Harbein et al. (2018) stated one
of the dimensions for an effective public speaking is the language use (usage of technical

terms) which is a problem for the public schools' students in Baku. The teacher also added



that students' lack of self-expression skills also affects their grades. Furthermore, preliminary
data taken from one of the 9""-grade students studying in a public school in Baku shows that
students cannot catch the audience's attention, which is one of the main factors of public
speaking ability. In other words, students do not listen to their other classmates who answer
the teachers’ questions. The reason behind this problem is the inability of students to get
attention from the audience.
Purpose of the Study
This study aims to investigate the perceptions of students, teachers and administrators
about the importance of public speaking practices at public schools in Baku and propose a
practical guide or workshop that school principals could apply to to raise awareness about
public speaking practices. The study consists of a comprehensive description of the findings
and results of the research.
Research Questions
1. What are the students’, teachers', and administrators’ perceptions about the importance
of public speaking activities?
2. What actions should school principals take to raise awareness about public speaking
practices?
Significance of the Study
Ministry of Science and Education, school principals, teachers, and anyone interested
in public speaking can benefit from the research findings. To increase the school's ranking,
the school principals would like to practice some training programs to enhance the public
speaking ability of their students with the help of the findings. Ministry of Science and
Education can use findings to establish policies, action plans, strategies, and training for
students from public schools to increase the employment rate and the amount of skilled and

qualified human capital ready for the labor market.



The significance of this study is shown below:

e The end product of this study which is a workshop aims to help participants to raise
awareness of principals, teachers and students on the importance of public speaking
practices.

e Students can use important public speaking strategies to improve their public
speaking skills.

e Azerbaijani Language and Literature teachers can apply suggested assessment criteria
during their lessons in order to measure students’ public speaking skills.

Chapter 2: Literature Review

As mentioned in the first chapter, the purpose of this study is to investigate the
students’ and teachers’, and school principals’ perceptions of the importance of public
speaking at public schools in Baku and propose a practical guide or workshop that school
principals could apply to enhance public speaking practices. Based on this purpose, the
literature review will consist of the following parts: the public speaking concept, the
importance of public speaking and the perception of it, and ways to enhance public speaking
at public schools.

Public Speaking Concept

In the literature, several theories have been proposed to explain public speaking
concepts as one of the types of communication. Public speaking is delivering a speech to a
live audience in a structured, deliberate manner to inform, persuade or entertain in both face-
to-face or electronic format (on camera). Everyone from various spheres such as business,
media, politics, management, lecturing, retailing, restaurant management, or in other
occasions of life will go through public speaking stages to reach an audience better, grab their
attention, and persuade people to accept our ideas and public speaking skills can assist through

that process (Herbein et al.,2018).



According to Nikitina (2011), recently, public speaking is considered as a source of
competitive plus in the business world, which can be seen in job interviews, conference calls,
meetings, product presentations, public events. Besides the job, everyone aged 10-90 has
found themselves in a circumstance where they should have delivered different kinds of
speeches in front of one, two, or more people. Nikitina (2011) identifies three common types
of speeches that individuals from all fields will need in various situations: impromptu,
manuscript, and extemporaneous. An impromptu speech is when there is no time for
preparation, and a person should be able to deliver a speech based on the occasion or target
group to convey the idea and persuade others to the person's idea (Miller & Stone, 2009). The
second type of speech is manuscript speech, which is written to be used on political and social
occasions and should be mainly delivered as quoted by political figures. Most people use
extemporaneous speech to establish an emotional connection with others and allow the
speaker to change the speech according to the audience's reaction (Nikitina, 2011). Another
example of speech type, called "call to action speech," is presented in the study by Miller and
Stone (2009). People use this type to encourage listeners to decide or to make them follow
their ideology through more significant gestures, heightened tone, and varying tempo of
spelling out the words.

As reported by Harbein (2018), public speaking skills can be grouped into four
dimensions used to speak competently. Non-verbal behavior- visual impression consisting of
factors such as eye contact, posture, and gestures; nonverbal behavior-auditory impressions
including fluency, pitch, voice, and volume; language use (usage of technical terms), an
organization which covers the structure of speech, research, selection of topic and knowledge
(Herbein et al.,2018).

As reported by Rhodes (2019), public speaking is more than being present in front of

people. However, a person should have informative content that most of the audience will



understand and accept the idea. For this reason, a person should research the topic,
participants, and context analysis (Rhodes, 2018).
Importance of Public Speaking and Perceptions of Students about It

For several years great effort has been devoted to studying the benefits of public
speaking skills in an academic, professional, and social life. Nikitina (2011) argues that there
are several personal and social benefits that people can get from public speaking. The most
essential benefits of having a greater level of public speaking skills are the increased self-
confidence, improved communication skills, increased organizational skills, and enhanced
ability to listen. Furthermore, public speaking decreases anxiety and fear when speaking in
front of others, improves memory, enhances persuasion ability, and helps to have control over
emotions and body language. These benefits of public speaking have a considerable impact
on the social circle, relationships with other people, attitude in business and new friends
(Nikitina, 2011.)

Results of the research by Hart Research Associates (2015) show that oral
communications skills and written communication skills should be focused more on college,
and to solve issues regarding the different views of other people, college students should
receive educational experiences of mentioned skills as greed by 96% of employers (Kleckner
& Nikolaus, 2022).

Harbein (2018) signifies that public speaking competence is not essential for
language-based or other single subjects in schools. However, as a tool, this assists students in
the learning process. In every subject, students are required to share opinions, deliver speeches
on relevant topics, and give informative speeches while participating in extracurricular
activities and contests outside of the school. Consequently, public speaking skills are essential
for school kids, and they should be educated starting from school as it needs more time to

establish from zero (Herbein et al., 2018).



The results obtained from the research by Silliman (2016) suggest that public speaking
events, preparation for them, and competition boost their self-confidence, help them learn the
topics more deeply, and build other learning skills. In the findings, it was shown that from the
point of youth's view, public speaking events have an essential effect on young people and
prepare them as responsible citizens, contribute to society and community service, and
practice class leadership which enhances the quality of their resume (Siliman, 2016).

Previous studies indicate that to ensure students' employability, besides the hard skills,
soft skills are necessary because they build self-esteem and self-confidence. Handling
information, communication, and presentation (including written and verbal communication),
planning and problem-solving (including critical assessment, practical and technical
knowledge), and social development and engagement (including interpersonal, responsibility,
teamwork) are all examples of soft skills (Selvadurai et al., 2012).

Even though oral communication plays a huge role in a person’s career path, public
speaking anxiety can be one of the most typical mental problem that most people face
(Kirkwood and Melton, 2002). Bodie (2010) defines public speaking anxiety as social anxiety
that results from the actual or anticipated performance of an oral presentation, and it impedes
advancement of effective oral communication abilities. Spijck's research (2011) demonstrates
that roughly eighty out of every hundred people have some level of public speaking anxiety,
and four out of ten people list their greatest fear as public speaking, frequently ranking it
higher than death. Bartoo and Sias (2004) have demonstrated that a high anxiety level can
cause low job satisfaction, lower-paying positions, and lower status. Furthermore, it can result
in less opportunity for employees to receive competent information on the tasks from the
supervisor, which can lead to less productivity (Bartoo & Sias,2004).

Raja (2017) reported in his study that the most frequent cause of public speaking

anxiety was a lack of confidence because many people are hesitant by nature and experience



anxiety when speaking in front of an audience. Selvadurai et al. (2012) reported that to
convince stakeholders of your project, program, or idea managers by simplifying complex
information for them may face shyness, withdrawal, and non-inquisitiveness issues with a low
level of self-confidence. Moreover, in the study of Basharan and Erdem (2009), lack of self-
confidence was determined as one of the most negative factors affecting the good speech of
teacher candidates. However, Thaicharoen's (2017) work observed that practicing speech and
performing in front of people decreases the level of stage anxiety, making it easier for them
to remember points, control emotions, and talk confidently to be able to react to the audience.
When it comes to the perception of the students, according to the results of the research
conducted by Bilmez and Unal (2021), 80% of secondary school students are willing to
participate in a public speaking course. Furthermore, students have a positive attitude towards
speech training and understand it importance (Syarfyadin et al., 2020).
Ways to Enhance Public Speaking at Schools
According to Nikitina (2011), for successful public speaking, people should devote
their time to preparation and practice. She dictates that public speaking is a field that demands
continuous training for further development. Thus, the more the people present in public, the
more they teach their minds and bodies to determine speaking as a typical and secure
circumstance, and the more self-confident they will be. Considering the importance of
practice in public speaking, Gedik and Orhan (2014) claim that these skills should be taught
to students starting from school years. The authors explain that the fundamental purpose of
education is to equip a person with the talent to present oneself effectively and correctly.
Speaking is a skill shaped by education and is very important for education itself (Yujer
& Doghan, 2021). Information exchange, explanation, and evaluation between teacher and
student at all education levels are mostly done through speaking, and teachers have an

essential role in this process (Ozbay, 2009). Therefore, there is a need for activities in the



school environment to develop correct and practical speaking skills for healthy and
prosperous educational environments. Current data illustrates that some schools implement
various types of practices to improve students' public speaking skills.

Tien and Ari (2021) explore the effectiveness of Focus Group Discussions (FGD) at
schools and the five stages that need to be implemented during the classes. The stages consist
of the determination of the problem, methods of discussion, data collection, analysis and
implementation, evaluation and reflection. The authors mention that the FGD in learning
models help to develop communication and public speaking skills while students reflect on
the results of the analysis, brings up the idea of learners, and allows students to prioritize their
opinion. Another in-class activity is debate, and Astri (2017) finds out that the implementation
of debates in classes not only enables students to enhance their attitude during talking to the
crowd but also offers many benefits in developing their speaking skills. In addition, Goodwin
(2003) explores that debate encourages all students to contribute the class time, helps to bring
different views on topics, and increases self-expression abilities.

On the other hand, Orhan and Gedik (2014) analyze the impact of students' participation
in social activities on their speaking skills. They explore the difference in public speaking
abilities of students who participate in social activities and those do not. The main differences
are that the students who took part in social activities had more advanced skills in starting the
speech with the appropriate expression. Additionally, they had a more advanced level of
emphasizing the important information while speaking. Another difference is that those
students had a more advanced level of speaking and sentence making skills in accordance
with the rules of standard Turkish. Moreover, Uchgun (2007) stresses that during the
ceremonies held on important days and weeks, students should be given tasks such as reading

the script and presenting the program. Thus, it is ensured that the students learn to speak in
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front of the community without getting excited, and other students who listen to them correct
their mistakes in their own speech.

In addition to the activities, earlier studies demonstrate that teachers can promote a
more positive learning environment in the classroom by utilizing confirmation behaviors
(Sidelinger & Booth-Butterfield, 2010), slang (Mazer & Hunt, 2008), and refraining from
verbal aggression (Myers & Rocca, 2001). Additionally, it has been demonstrated that
creating opportunities for more peer engagement, like peer workshops, improves students'
impressions of the supportive classroom environment in public speaking programs
(Broeckelman-Post & Hosek, 2014).

Gaps in the Literature

One of the gaps of the literature review is the limited number of studies regarding the
public speaking skills in Azerbaijan. Additionally, there are some findings about students’
perceptions about the importance of public speaking practices, however, the perceptions of

principals and teachers have not yet been studied in previous literatures.
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Chapter 3: Research Methodology

As the purpose of the study is to explore opinions of students, teachers, and school
principals on the necessity of the public speaking, we used the qualitative research method
since it is crucial for understanding how individuals interpret their experiences, construct their
own worlds, and give meaning to their experiences (Merriam & Tisdel, 2017). The qualitative
research method helped us to put a special emphasis on learning about and comprehending
students’, teachers’, and school principals' experiences, perspectives, and ideas about public
speaking practices (Creswell, 2012). Its primary benefit, which also establishes its
fundamental difference from quantitative research, is that it provides a thorough description
and analysis of a research study without restricting the scope of the study or the nature of
participant replies (Collis & Hussey, 2014). An inductive approach was used for this study as
a research approach. Using this approach, we started to collect data from three public schools
that then was utilized to generate broader conclusions about the subject matter (Merriam &
Tisdel, 2017).

As the study explored the perceptions of students, teachers, and administrators regarding
the importance of public speaking practices and possible actions to apply at public school in
Baku, the research design of the study was the exploratory research (Merriam & Tisdel, 2017).

For the purposes of this study, focus group discussions and in-depth qualitative
interviews were utilized. According to Rubin and Rubin (2016), conducting in-depth
qualitative interviews in which the experiences, motivations, and opinions of others are
examined can help one see the world from different perspectives. It was a semi-structured
interview as we had a specific topic to learn about. It enabled us to adapt to the current
circumstance, the principals' developing perspective, and new insights into the subject
(Creswell, 2012). Focus group interview is the way of collecting data via interviewing a group

of individuals at the same time (Creswell, 2012). Focus group discussions with teachers and
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students allowed us to comprehend their perspectives on the importance of public speaking
practices, on the recommendations toward improving implementation of public speaking
activities, and to find secondary factors related to the study without spending much time with
individual interviews.
Research Site and Participants

As a research site for this study, we chose three public schools in Baku. We did not
focus on private schools because, according to the preliminary data, public speaking events
(i.e., debates and public speaking competitions) are organized at private schools. We
conducted research in three different public schools rather than focusing only on one school,
which would give us limited data.

The participants of this research were 22 school students from 6M-9" grades, eight

Azerbaijani language and Literature teachers, and three school principals (Figure 1).

Table 1.
Participants Number of Participants Data Collection Method
Students 22 Focus group discussions
Principals 3 Interviews
Teachers 8 Focus group discussions

Sampling Strategies
According to Creswell (2012), to make generalizations about the target population, the
researcher investigates a sample subset of the target population. The sample of individuals
was selected to represent the entire population. We used purposeful sampling as the students,
teachers, and principals were intentionally chosen to comprehend the context. Purposeful
sampling involves selecting people based on availability, convenience, and representation of

a characteristic the researcher seeks to investigate (Creswell, 2012).
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As a type of purposeful sampling, convenience sampling was chosen considering the
most available sites and participants. According to Mertens (2012), researchers choose
individuals and sites for convenience sampling because they are available to be researched.
In order to reach the sites, we got permissions from the schools where we have access through
the help of our relatives or friends.

Data Collection
Using a data collection process is essential to gather and measure the information on
public speaking practices and answer research questions. There are several types of data
collection techniques: surveys, focus group discussions, interviews, documents, observations,
media materials, and physical artifacts (Creswell, 2012). Even though all of them are
important for obtaining the data, our Capstone team acquired data via focus group discussions
and in-depth semi-structured interviews for the qualitative research. We reviewed literature
based on our topic; however, as the secondary data, we looked for the previous public
speaking practices implemented in Azerbaijan through publications on the internet. Before
conducting any data collection methods, we introduced a consent form about our research and
its purpose to the principals, teachers, and students’ parents. Consequently, parents had
enough information on their agreement and let their children participate.
Sources of Data
For this study, we refered to the primary data by conducting interviews and focus
group discussions. Thus, we conducted semi-structured interviews as the data collection
method to get more information on the perception of principals toward public speaking
activities at school (Creswell, 2012; Rubin & Rubin, 2012). We chose the semi-structured
interview type because it allowed us to ask extra questions and stray away from the interview
guide. The reason was that some questions could lead to new but relevant discussions which

contributed to the research.
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This research aimed to discover the challenges students faced while speaking in front
of the public, their experience in public speaking activities, and their opinions and beliefs
about public speaking practices by conducting focus group discussions (Creswell, 2014).
Moreover, focus group discussions was also conducted with Azerbaijani Language and
Literature teachers to know their opinion and feelings toward implementing public speaking
activities at schools and their views on students' public speaking skills. We conducted focus
group interviews with teachers and students separately as focus groups can be utilized to
gather shared understanding and obtain thoughts from several people (Creswell, 2012). This
data collection method contributed to our study by allowing us to maintain the interaction
among Azerbaijani language and Literature teachers. In addition, it helped us to collect
comprehensive data from 22 students in a short period.

In both individual interviews and focus group discussions, besides the note-taking
method, we used tape-record after participants signed the consent form and confirmed the
terms (Creswell, 2012; Merriam et al., 2016). Additionally, we utilized two devices for audio
recordings to decrease the risk of losing collected data (Creswell, 2014).

Data Analysis

According to Creswell (2012), there are several steps to analyze qualitative data:
transcribing the interviews and focus group discussions, scanning the data, coding the data,
categorizing and labeling, and using a coding process to see the whole picture and interpret
the findings. Following the guidance, we prepared a transcription from the interviews and
focus group discussions and apply a coding procedure for each transcript. Utilizing the two-
cycled coding process helped us to accomplish effective collaborative coding (Creswell,
2012). After scanning the data from the interviews and focus group discussions, we discussed
them and examined how the participants reacted to the questions in various circumstances. In

the first coding cycle, we used affective methods for our study to analyze experiential aspects
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of participants’ experiences by directly acknowledging and labeling them. Secondly, we added
the codes with descriptions to the shared original codebook on Google Drive. Then, we
searched for patterns and organized codes. Besides, with the help of mapping the codes, we
built a data display that helped us to understand our findings clearly and visually.
Validity and Reliability

It should be indicated that validity and reliability are necessary parts of the study.
Validity of data means the guarantee for the accuracy of the collected data and the high quality
of it (Creswell, 2009). Reliability refers to the correctness of the study’s results and the content
and internal validity, triangulation and member checking were provided to maintain
reliability.

Content Validity

One of the forms of validity is content validity, which measures the extent to which
the content of the instrument covers the questions the research intends to answer. Thus, to be
sure about the focus group and interview questions, their formats, and scales, it is essential to
build content validity by implementing the testing process of these instruments (Creswell,
2009). Therefore, interview and focus group questions were presented for an expert's view,
who was one of the public speaking experts before asking research participants to answer
them.

Internal Validity

The main purpose of internal validity is to determine whether the study's analysis,
design, and methodology parts lead to reliable conclusions for the research questions and
whether there are no other factors affecting the results (Merriam, 1998). Triangulation and

member check strategies were utilized to maintain this study's internal validity.
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Triangulation
The main benefit of triangulation is that it supports both trustworthiness and internal
validity (Merriam, 1988). The main information should be collected from various resources
to maintain data triangulation (Creswell, 2009). Thus, we collected the data from not only
school principals and teachers, but also students at public schools. It should be indicated that
besides the data sources, the data collection methods are also crucial in the triangulation
process. Therefore, we did not only interview school principals but also conducted focus
group discussions with teachers and students to strengthen the validity of the data.
Member Checking
To maintain the validity, we also refered to member checks. Member checking is one
of the strategies used by researchers to display the accuracy of the results and persuade the
audience about the study (Creswell, 2009). Thus, this process helped us to validate the
collected data by asking the participants to confirm the results when we submited the
transcripts of the interviews.
Ethical Considerations
Ethical consideration is not only the thing that increases the trustworthiness of the
research but also the researchers' obligation to respect the values and rights of the interviewees
(Spradley, 1980). In this regard, the names of the participants were not shared with other
parties in this study. In addition, participants were given an informed consent form to sign.
The school principals, teachers, and parents of students were introduced consent forms for
signature before participants took part in the study; it ensured their rights and showed their
willingness to participate in the research (Creswell, 2009). In the consent form, various
information such as the purpose of the research, guarantee of confidentiality, and benefits of

participating were provided for the participants (Sarantakos, 2005).
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Limitations of the Study
e This research was conducted at three public schools in Baku. By considering that it is
very small percentage of public schools in Baku, the sample size is insufficient to
generalize information.
e The focus of this research was 6th-9th graders of public schools in Baku.

Consequently, the findings of this study cannot be applicable to other grades.
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Chapter 4: Findings

The purpose of this study was to identify how the importance of public speaking
practices are perceived by students, teachers, and principals in Baku public schools and
intends to suggest a useful guideline or workshop that school administrators may use to
improve public speaking practices.

The following research questions provide the framework for this study:

1. What are the students’, teachers', and administrators’ perceptions about the importance
of public speaking activities?

2. What actions should school principals take to raise awareness about public speaking
practices?

For this qualitative research, data was collected through focus group discussions and one-
on-one interviews. Focus group discussions were conducted with 6» — 9« grade students and
Azerbaijani Language and Literature teachers, and we carried out semi-structured interviews
with school principals in three different public schools in Baku. Students and teachers were
asked about their perceptions about public speaking, importance of it, challenges they face,
the reasons of challenges, experiences with public speaking practices, and the level of
students’ motivation to participate in public speaking activities. Focus group discussions with
both teachers and students consisted of ten questions, but we also asked some additional
questions when it was needed. The interviews with principals consisted of nine questions. The
focus of these questions was to find out the extent of organizing public speaking activities at
public schools and inhibiting factors to implement these activities. In this chapter, we
introduce our results from these focus group discussions and interviews.

In order to carry out our study, we conducted interviews with three school principals and
focus group discussions with 22 students and eight teachers (Table 1). The distribution of 22

students is shown based on their grades are shown in Figure 1. Table 2 indicates information
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such as years of experience and academic background of school principals and teachers
without indicating their names.

Table 1. Number of participants

3 Semi-structured
School Principals interviews
8
Teachers Focus group
22
Students Focus group

Figure 1. Distribution of Students Based on Their Grades

Students

mEthgrade ®m7thgrade mBthgrade m9thgrade



Table 2. Information about Principals and Teachers

School Principal 1

Academic background: Bachelor in Philology
Experience: 27 years
Job: School Principal

School Principal 2

Academic background: Bachelor in Education
Experience: 21 years
Job: School Principal

School Principal 3

Academic background: Bachelor in Pedagogy
Experience: 4 years
Job: School Principal

Teacher 1

Academic background: Secondary qualification in Pedagogy

Teaching experience: 1 years
Job: Homeroom teacher

Teacher 2

Academic background: Bachelor in Philology
Teaching experience: 16 years
Job: Azerbaijani and Literature teacher

Teacher 3

Academic background: Bachelor in Philology
Teaching experience: 24 years
Job: Azerbaijani and Literature teacher

Teacher 4

Academic background: Bachelor in Philology
Teaching experience: 47 years
Job: Azerbaijani and Literature teacher

Teacher 5

Academic background: Bachelor in Philology
Teaching experience: 21 years
Job: Azerbaijani and Literature teacher

Teacher 6

Academic background: Bachelor in Philology
Teaching experience: 32 years
Job: Azerbaijani and Literature teacher

Teacher 7

Academic background: Bachelor in Philology
Teaching experience: 43 years
Job: Azerbaijani and Literature teacher

Teacher 8

Academic background: Bachelor in Philology
Teaching experience: 30 years
Job: Azerbaijani and Literature teacher

20
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By considering the purpose of this study, we divide our findings chapter into two
sections under the themes of (1) perceptions on the importance of public speaking practices
and (2) suggestions for school principals.

Theme 1. Perceptions on the Importance of Public Speaking Practices

To understand how the teachers, students, and principals perceive the importance of
public speaking practices, our first question to all participants was how they understand
"Public Speaking" itself.

Sub-theme 1. Students’ Perceptions. Students mainly perceive public speaking as
“fluent speech”, “no difficulty in conversation”, “ability to explain oneself”, and
“communicating ideas without excitement”. Only one student mentioned that he does not
understand the meaning of public speaking.

On the other hand, some students acknowledge public speaking as knowledge and being
informed about diverse topics. One of the students mentions:

Natiqlik elm asasinda olan bir seydir, insanin natiqliyi onun savadindan, biliyindon asili

ola bilar.

[A person’s public speaking skill is something based on science, his education and

knowledge].

Table 3. Students answers to “How do you understand the public speaking?”

Students’ answers in Azerbaijani Translation
“Sarbast danisiq qabiliyyati” "Fluent speech™
“Danisiqda ¢otinlik ¢cokmoyon” "No difficulty in conversation”

“Hoyacanlanmadan fikrini ¢atdirmaq” "Communicating ideas without excitement”
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“Basa diismiirom”

"l do not understand"

“Oziinii hortorafli izah etmok

qabiliyyati”

"Ability to explain oneself thoroughly™

“Savadli vo elmi sokilds 6ziinii toqdim

etmok”

"Presenting oneself in an educated and

scientific way"

Then we asked, “What do you think about the importance of public speaking

skills?”” Most of the students mentioned the importance of public speaking in the context of

career, communication, and participation in contests (Table 4).

Moreover, one of the students mentions:

Mono natiqlik bacarigi lazim olmur. Man insanlara onsuz da fikrimi tam catdira

bilmirom, mona lazim deyil. Bazi todbirlords istirak etmokdon ¢okinirom.

[I don't need public speaking skills. I can't really convey my thoughts to people

anyway. Thus, | do not need this skill. | avoid attending events].

Table 4. Students’ perceptions on the importance of public speaking skills

Students’ answer in Azerbaijani

Translation

“Is hoyatinda ugur qazanmaq iigiin”

“To succeed in career”

“Anlasilmaq tli¢iin”

“To be understood”

“Comiyyatds insanlarla slage qurmagq

ligiin”

“To establish network with people in the

society”

“Miizakirs edo bilmok {i¢lin”

“To be able to discuss”




23

“Yarigmalarda istirak edo bilmok {i¢iin™ “To participate in any contest”
“Toqdimat niimayis edorkon” “During presentations”
“Moana lazim deyil” “I do not need”

Sub-theme 2. Teachers’ Perceptions. While some teachers comprehend public
speaking as “Concise speech”, “Nice speech”, “Persuasiveness”, “Being able to attract people
with speech”, others believe that it is “Knowing the subject well” and “following the rules of
literary language”.

Teacher 7 points out:

Natiglik miioyyon mévzu haqqinda danisarkon, o0 mévzuya mitkommal yiyslonmok,
qarsisindaki torafdasi ilo diizgilin olago saxlamagi bacarmagq, jest vo mimikalardan
yerinda istifads etmak, sas tembrina xtisusi fikir vermak vo auditoriyani nazors almaq
demokdir.

[Public speaking means mastering that topic perfectly and communicating correctly with
the partner in front of you, using gestures and facial expressions on the spot, paying
particular attention to the tone of voice and considering the audience].

Table 5. Teachers’ answers to “How do you understand the public speaking?”

Teachers’ answers in Azerbaijani Translation
“insanlarin digqgatini nitqimizlo calb eds “Being able to attract people with speech”

bilmok”
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“Emosiyalarimizdan, jestlorimizdon vo

mimikalarimizdan diizgiin istifado edo bilmok”

“Being able to use our emotions, gestures,

and facial expressions accurately”

“Y18cam nitq”

“Concise speech”

“Inandirma qabiliyyati”

“Persuasiveness”

“G0zal nitq”

“Nice speech”

“Odobi dilin qayda-qanunlarina riayot etmok”

“following the rules of literary language”

“Movzuya mitkommol yiyslonmok™

“Knowing the subject well”

When it comes to the teachers’ perceptions on the importance of public speaking

skills, they highlights two factors which are career and the ability to control emotions while

speaking in front of the public.

Savadli olmaq bagqa seydir, fikrini qars1 torafo ¢atdirmagq ise basqa seydir. Ona gors do

bugiin is hoyatna atilan gonclorimizlo ovvalca sorgu kecirilir. Emosiyalart kontrol

edorak 6zilinli gdzol ifads etmok lazimdir ki, 6z fikrine qars: torafi inandira biloson.

[To be educated is different rather than conveying your opinion. That's why our young

people, who are entering the work life today, firstly are interviewed. It is essential to

express yourself well by controlling the emotions so that you can convince the others

to your opinions].

Sub-theme 3. School Principals’ Perceptions. Principals think that public speaking

n <

is "Having a broad vocabulary", "Communicating your emotions in the right way", “Using

synonyms in correct sentences according to logic and sentence", and “Explaining the concept

correctly”.

School Principal 1 mentions:
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Natiglik gabiliyyoti 6zl bir sonotdir, fitri bir seydir. Yoni bu giin mon filologamsa
natigom demok deyil. Yoni mon natiqliyi professional bir sonot kimi goriirom. O
dogulan giindon insanda olur. Manim zannimca genlarin do boyuk rolu var.

[Public speaking ability is an art, something innate. Thus, if I am a philologist today, it
does not mean that | am a good public speaker. So, | see public speaking as a
professional art. It is present in a person from the day of birth. I think genes also play a

big role there].

Table 6. Principals’ answers to “How do you understand the public speaking?”

Principals’ answers in Azerbaijani Translation
“Fitri istedaddir” "It's an innate talent”
“Genis soz ehtiyatina malik olmaq” "Having a broad vocabulary"
“Sinonim sozlori mantige vo ciimloye uygun "Using synonyms in correct sentences
olaraq diizgiin climlalorda iglotmok™ according to logic and sentence"
“Fikrini diizgiin ¢atdirmaq” “Explaining the concept correctly”
“Emosiyalarin1 dogru sokilds ¢atdirmaq” "Communicating your emotions in the
right way"
“Qrammatik sohvlors yol vermomok, vurgu "No making grammatical mistakes,
isaralorini diizgiin qoymaq” putting accent marks correctly"
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We have also asked principals “What do you think about the importance of public
speaking skills in students?”” and most of them have given career related answers, such as
“succeeding in career”, “being able to express oneself in interviews” (Table 7).

Table 7. School principals’ perceptions on the importance of public speaking skills

School Principals' answers in Translation
Azerbaijani
“Is hoyatinda nailiyyat aldo etmok iigiin” “To succeed in career”
“Miisahiba zamani 6ziinii ifads etmok “Expressing oneself during interviews”
ii¢cilin”
“Diplom miidafiosi zaman1” “During thesis defense”
“Elmi konfranslarda ¢ixis zaman1” “While participating in educational

conferences”

Theme 2: Suggestions for School Principals

Before moving to the recommendations given by participants, we tried to understand
the current setting in public schools by getting information on the in-class and extracurricular
activities aiming to improve public speaking skills, difficulties students face during those
activities, causes of those difficulties and students’ reactions to those difficulties,
during both interviews and focus groups discussions.
Sub-theme 1: Current In-class and Extracurricular Activities in Public Schools.

In Table 8, all current activities that can be considered as public speaking practices are
listed, and these activities are used in Azerbaijani language, Literature, Mathematics, History,

Life science, Chemistry, and English language classes.
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Table 8. In-class and extracurricular activities and frequencies of them.

Class activities Frequency Extracurricular public Frequency
speaking activities
-Groupworks Once or twice | - Presentation at 5-6 times in a
- Staging a month museum month
- Open classes - Presentation in park 4-5timesina
(class observation) - Watching Azerbaijani | month

-Presentation
-Debate
-Discussions
-Drawing

-Making videos
-Expressive reading
-presentation and
parallel dialogue
-Meeting at library
-K-W-L chart
-Cinguain

-Venn diagram
-Syllogism
-Asking questions

-Reading poetry

films

- Poetry competitions

- Events (memorial
days)

- Roundtable discussion
- Poetry nights

- Recitation study club

We have very few

activities of this type.
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To understand how students are selected for extracurricular activities, we asked
additional questions and found out that even though the selection process goes based on a
voluntary basis, the skills of students are considered during this process.

School principal 3 mentions:

Biz usaqlar1 todbirs colb edorkon adoton onlarin bacariqlarina uygun segirik. Masoalon,
ogor hansisa usagin danisiq gabiliyyati daha iistlin soviyyadodirso, seir demo bacarigi
va ya aktyorluq gabiliyyati varsa, biz homin usaqlari o todbirs calb edirik.

[When we involve children in an event, we usually select them according to their
abilities. For example, if a child has a superior level of speaking ability, reciting poetry
or acting ability, we select those children for that event].

Sub-theme 2. Difficulties Students Face, Reasons of Those Difficulties and Their
Reactions to Them during Public Speaking Practices. We asked students, teachers and
principals about the difficulties students face in front of the public while giving the speech,
the reasons behind them and their reactions to them. While two students believe that they do
not have any problems with speaking in front of a big audience, other participants think that
there are issues that need to be focused on.

One of the students mentions:

Insanlarin qarsisinda ¢ixis etmoklo bagli monim heg bir problemim yoxdur, kim olur
olsun qarsimdakina fikrimi rahat ¢atdiriram.

[I don't have any problem with speaking in front of people, | easily convey my opinion
to whoever is in front of me].

Most of the students’ difficulties while speaking in public are related to “psychological

factors” such as panic, anxiety, losing themselves, and shyness (Table 9).
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Table 9. Difficulties students face during public speaking activities.

Students’, teachers’ and principals’ Translation
answers in Azerbaijani
“Psixoloji faktorlar (panika, hayacan, “Psychological factors (Panick, anxiety,

Oziinii itirmak vo utancaqliq)” losing themselves and shyness)”

“Sos-kiiylii miihit vo auditoriya” Noisy environment and audience
“Insanlar torafindon sohv basa “Getting misunderstood by audience”

diistilma”
“Sohv etmok vo ¢cagmaq” “Making mistakes and getting confused”

Teachers that participated in the focus group stated that they are somehow satisfied
with students’ public speaking skills.

Teacher 4 highlights:
Indiki usaqlar danisiq saviyyaleri ¢ox yiiksokdir. Bu godor internetdon bilik alirlar ki,
olavo molumatlar var ki, cox qosong fikir miibadilasina gira bilirlar.
[Their public speaking level is high because of the knowledge they obtain from the
internet and this makes it easier for them to engage in debate and discussion.]

Teacher 5 mentions:
Indiki usaqlarin nitqi avvalkino baxanda daha tomizdir. Rus sdzlorindon istifado demok
olar ki, yoxdur, ingilis dili do o godar do tosir etmoyib, dialekt do demok olar ki gérmok

olmur. Amma bazan tiirk dili sozlorindan istifads edirlor.
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[Nowadays’ kids’ speeches are clearer than past times. They don’t use Russian words

and it is rare for them to use dialects. However, sometimes students use Turkish words].

Teacher 4 states:

Danisiq zamani vurgularin istifadoesindo ciddi problem goriirom. Usaqlar ¢ox zaman

vurgular diizgiin qoymur.

[I see serious problems in usage of word stresses while speaking. Most of the time

students cannot use them properly].

Students, teachers and principals see different reasons behind the difficulties students

confront while speaking in front of the public, such as “fear of making mistakes”, “being

exposed to technology too much”, “test based assessment methods” (Table 10).

Table 10. Reasons behind difficulties students face during public speaking activities.

Students’, teachers’ and principals’

answers in Azerbaijani

Reasons of difficulties mentioned by

participants

“Sohv etmok qorxusu”

“Fear of making mistakes”

“Sagird kiitlosi cox olduqda stressli

oluram”

“I get nervous with because of number of

students”

“Texnologiyadan ¢ox istifado edildiyina

gora canli linsiyyatin azalmas1”

“Lack of face-to-face communication with
others because of too much usage of

technology”

“Valideynlorin biganaliyi”

“Lack of parent involvement”

“Test asasl1 giymoatlondirma tisullar1”

“Test based assessment methods”

“Oxu bacariglarinin vo ya oxumaq
motivasiyasinin olmamasi sobabindon s6z

ehtiyatiin az olmasi1”

“Limited vocabulary range because of lack of

reading skills or motivation to read”
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Teacher 6 highlights:

Usagqlarda s6z ehtiyat1 yoxdur, ¢iinki tinsiyyot yoxdur, badii adobiyyat oxumurlar, ailods

linsiyyat qurmurlar vo telefonla ¢ox vaxt kegirirlor.

[Children have limited vocabulary range because there is no communication, they don't

read literature, they don't communicate in the family and they spend a lot of time on the

phone].

There are some reactions that students give to the difficulties they face during

speaking in front of the public (Table 11). Among their answers we can see that some
students choose to be silent when they face difficulties.

Table 11. Reactions of students to difficulties they face during public speaking

activities
Students’ answers in Azerbaijani Translation
“Rahat ola bilocoyim miihit deyilso, sakit [If the environment is not comfortable
durmaga vo ¢ox danismamaga daha ¢ox tistiinliik for me, | get silent and prefer not to
verirom.” talk too muchl].
“Mon 6zlims on az 5-10 saniyo vaxt verirom [I do not know how to solve this
Ki, 6ziimii solis formada ifado edim”. problem].
“Mon 6zliim bilmiram problemi necs aradan [I do not know how to solve this
qaldirmaq olar”. problem].
“Istifado etdiyim jestlor monim hoyacanimi [Gestures that | use help me to
daha da azaldir”. overcome my excitement and anxiety].
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“Insanlarin maraq dairesindo danismaga calisar [I will try to speak in the context of
vo hoyatdan bir misal gotiraram ki, insanlarin people’s interests and give an example
diggatini calb edim”. from real life].

“Sas tonumu doyigorom”. [I would change the tone of my voice].

Sub-theme 3. Students’ Motivation. We asked students, teachers and principals a
question about to what extent students are motivated to participate in public speaking
activities. Thus, 13 students from three different public schools mentioned that they are
highly motivated to participate except three of them. Both teachers and principals also

agreed that students are very interested in such kinds of activities (Table 12).

Table 12. Students’ motivation

“Man ¢ox “Sagirdlor bir-birlorins diqqatle qulaq “Talabalar ¢ox
havasliyom”. asirlar”. haveslidirlor”.
[I am highly [Students listen to each other [Students are highly
motivated]. -13 attentively]. motivated].
students
“Hovaesli deyilom”. “Talabalar fikir miibadilesindo vo
[I am not interested]. - danisigla baglh faaliyyatlords ¢ox
3 students faaldirlar”.
[Students are very active in exchanging
ideas and speaking activities].




Students are asked to share their positive memories about the public speaking

activities which they have participated in. Their answers show that being liked by other

people increases their motivation (Table 13).

One of the students highlights:
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Direktorun vo golon qonaqlarin yadinda qalmaq istoyirsonso todbirlordo natiglik

gabiliyyatindon istifado etmoalison.

[If you want to be remembered by the principal and the guests, you must use your public

speaking skills during events].

Table 13. Students’ experiences

Students’ answers in Azerbaijani

Translation

“Man “Ana va pogtalyon” seirinin son 14
misrasini demisdim. Oradakilar bu seira
kovralmigdilor. Mondo xos tossiiratlar
yaranmisdi ki, dediyim seiri

boyanmisdilor.”

[I recited the last 14 lines of the poem
“Mother and Postman”. The people there
were moved by this poem. | had a good

impression that they liked my poem].

“Biz Mikayil Miisfiq hagda avvalcadon
otrafli molumat toplamisdiq. Galon
yazigilar da bizim ¢ixiglarimizi
boyanmisdi deys 6ziimii yaxsi hiss

etmisdim.”

[We collected detailed information about
Mikayil Mushfig beforehand. 1 felt good
because the writers who came also liked

our performances].




34

“Man 3-cii sinifds oxuyarkon qruplara [When | was in 3rd grade, we were divided
boliinmiisdiik, har qrup bir ¢orsonbani into groups, each group presented one
toqdim edirdi. Hor kos bayram ab- Novruz Charshanba. Everyone was dressed
havasinda geyinmisdi vo xongalar in a festive style and we had prepared

hazirlamisdiq. irandan bizi izlomoya galon | khonchas. The people who came to watch

insanlarin da ¢ox xosuna golmisdi.” us from Iran liked it very much].

There are some factors that decrease students’ motivation such as lack of
implementation of those activities.

Teacher 7 mentions:

“Brain Ring” verilisino usaqlar1 hazirla dedilor, hazirladim amma olmadi. Usaqlara s6z
verirsanso garak onu edosan.

[They told me to prepare the children for the Brain Ring show, | prepared for them,
but it was cancelled. If you make a promise to the children, you must keep it.]

Recommendations Provided by Students, Teachers and Principals. Considering
students’ high motivation about participating in public speaking activities, we thought it is
also important to learn students’ teachers’ and principals’ opinions on possible actions that
administrators can take to raise awareness about public speaking practices (Table 13).

Table 13. Suggestions should be taken.

“Kitabxananin Azarbaycan dilindoki “Enriching the library with books in

kitablarla zonginlogdirilmosi” Azerbaijani Language”

“Miixtolif movzular otrafinda miizakiralor” “Discussions around different topics”
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“Miixtolif xtlisusi giinlords toqdimatlar”

“Presentations on different special days”

“Maktobdas sagird dornaylarinin yaradilmas1”

“Creating student clubs at school”

“Sinifdonkonar miitalio foaliyyoti”

“Extracurricular reading activities”

“Diinyagoriistinii artiran todbirlor”

“Events to increase worldview”

“Kinoya getmak va bu barads miizakirslor

aparmaq”

“Going to the cinema and discussing

about it”

“Danisiq osasl miisabigolor”

“Speaking based competitions”

“Ictimaiyyot qarsisinda natiqlik tocriibasi vo

islomok imkan1”

“Opportunity to practice and work on

public speaking”

“Sagirdlords 6zlinoinam vo dziiniiifado

hisslorinin agilanmas1”

“Instilling self-confidence and self-

expression in students”

“Miisllimlara natiqlik bacariglarinin

asillanmasi1”

“Instilling public speaking skills in

teachers”

“Sagirdlorin s6z ehtiyatinin artirilmas:”

“Increasing students’ vocabulary”

“Dars saatlarina natiqlik faaliyyastlorinin slave

edilmosi”

“Adding public speaking activities to

class hours”

“Biitiin siniflor ti¢lin ritorika dorsi”

“Lesson on rhetoric for all classes”
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“Natiqlik {i¢iin xiisusi dorslor” “Special lessons for public speaking”

Secondary Findings

Theme 1. Factors Affecting Implementing Public Speaking Activities. Teachers
and principals mentioned some factors which can inhibit implementation of public speaking
activities. One of those factors is related to teachers’ salary. Some teachers do not feel
motivated to participate in public speaking activities due to low salaries.

Teacher 7 mentioned:

300 AZN maag aliramsa man biitlin giiniimii, hayatimi usaqlara todbir togkil eds
bilmarom axi.

[If I get a salary of 300 AZN, I can't spend my whole day and life organising events
for children].

Sub-theme 1. Lesson Load

Principals also mentioned inhibiting factors to implement public speaking activities.
One of these factors was students’ lesson loads.

School principal 3 describes this factor as follows:

Tadris plani beladir ki, orada adston sagirdlorin yasi, dors yiikii nazors alinir ki, bir

giinds onlarin neg¢a darsi ola bilor. Cox daha forqli fonlor kegmok arzumuz ola bilar,

amma tadris planina onu yerlogdironds usaga bir giindo 10 dars diisocokss tobii ki, bu

0z effektini heg ciir gdstora bilmoaz.

[The curriculum is such that it usually takes into account the age the students, the

lesson load, how many lessons they can have in one day. We may wish to teach many

different subjects, but if the child will have 10 lessons in a day when we put it in the

curriculum, of course it will not show its effect in any way].

Sub-theme 2. Teachers’ Experience and Age
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Another factor which can inhibit the implementation of public speaking activities is
teachers' age and experience.

School principal 3 mentioned:

Bir az miisllimlorin yas kateqoriyasi da 6nomlidir, imumiyyatlos istonilon bir todbirdo,
istonilon bir yenilikdo bunu miisahids etmisom ki, nisbaton gonc nosil daha hovoslidir,
daha yenilik¢idir. Nisbaton orta noslin do tocriibasi var ondan yararlana bilorik tobii
ki,

[Teachers’ age is also important, in general, I have observed that in any event, any
innovation, the younger generation is more enthusiastic and innovative. The middle
generation has experience, of course we can take advantage of it].

Sub-theme 3. Teachers’ Public Speaking Skills. Not being able to attract students’
attention due to teachers’ monotonous speech can also affect implementing public speaking
activities.

School principal 3:

Birincisi miisllim 6z danisigi ils, nitqi ilo niimuna olmalidir. Bu ¢ox shomiyyatlidir.
Ola bilar ki, miisllim ¢ox savadlidir, amma monoton danisir, o hayacani ifads edib usagin
digqgatini calb eds bilmir, maraq yaranmur.

[First, the teacher should be an example with his speech. This is very important. It is
possible that the teacher is very well-educated, but speaks monotonously, cannot express

excitement and attract the child's attention, does not arouse interest].



Chapter 6: Final Product
Workshop Plan

Workshop title: Public speaking strategies and assessment criteria
Facilitator name: Gulnar Dadashova, Sama Aghazada, Sevinj Yusifova
Location: In one of the public schools
Date and time of the session: May 18, 12:00 p.m.
Purpose: The purpose of this workshop is to help participants to raise awareness of
principals, teachers and students on the importance of public speaking practices. Also, this
workshop aims to help participants to be informed about some important public speaking
strategies and to provide Azerbaijani Language and Literature teachers with guideline in
terms of how to assess students’ skills on different public speaking techniques.
Learning outcomes: By the end of the workshop,

A) teachers are provided with assessment criteria to measure students’ public speaking

skills in terms of usage of gestures, tone of voice

students learn how to

B) identify the audience and prepare their speech based on their needs;

C) construct speech by answering three main questions;

D) overcome stage anxiety with practice;

E) use body language and gestures;

F) use voice and avoid monotonous tones;

G) engage audience, observe audience and pay attention to their reactions;

H) bring real-life examples during speech;

I) identify settings of speech.
Delivery mode: face-to-face

Duration: 2-3 hours

38
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Focus area: Students and teachers at public schools
Skill level: novice
Format: Presentation and practice
Procedure:
1. Presentation by facilitators (30 minutes)
Description: Introducing the purpose of the project and findings
Purpose: To increase awareness Materials: book named “S6ziins giivan” by Rashad
Bayramov, smartboard for presentation, A4 paper, handouts for assessment strategies,
markers, classroom.

on the current level of students’ public speaking skills and implemented public speaking
practices at public schools

2. Presentation (20 minutes) + Q&A session (10 minutes)

Description: Introducing the public speaking techniques to students and teachers

Purpose: To present techniques of public speaking to students and provide teachers with
guideline in which some criteria mentioned to access students’ skills on diverse public
speaking techniques

3. Practice session (1 hour)

Description: three students out of participants give a speech in front of the public based
on a given topic with the help of handouts (Appendix A) provided by Rashad
Bayramov (2017). Other students and teachers assess them based on the assessment
strategies provided in handouts (Appendix B) by the same author.

Purpose: Students have an opportunity to get acquented with the public speaking
techniques, have opportunity to practice their public speaking skills, know their

strengths and weaknesses, and learn from each others. Teachers get information on the
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assessment method that can be used during class time and get new ideas to make class

time more engaging and interesting.

Implementation of the Workshop

We conducted a workshop named "Public speaking strategies and assessment criteria"
with 22 students and two teachers at one of the public schools in Azerbaijani language.
These students had previously participated in a focus group. Before preparing the workshop
plan and conducting it we had consulted with on eof the public speaking couch Rashad
Bayramov who guided use through this process and was very helpful with providing needed
handouts for the workshop (Appendix G and F).

Firstly, we began by discussing our research study and its findings on students' current
public speaking skills and the practices used in public schools to raise awareness.

Then, we provided information on some public speaking techniques that can help
students enhance their speaking abilities. These techniques can also be utilized by teachers
in their classes and outside of class to assess their students' speaking skills.

During a 1-hour practice session, we selected three students who volunteered to give a
speech for 4-6 minutes in front of the class. These students randomly picked three topics and
were given 15 minutes to prepare their speech using handouts. We provided them with ten
principles for a successful speech during our second presentation, and they were expected to
use these principles to check their readiness. The rest of the students and teachers were
grouped into three-judge teams and given different evaluation forms (Appendix G and F) to
assess the speakers.

We have announced a winner based on results of the evaluation forms and rewarded
him with a book related to the public speaking.

During the practice session, some students struggled to speak for more than 2 minutes,

and one student experienced stage anxiety. Despite this, our post-workshop feedback
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revealed that students were motivated to continue participating in these activities. They
expressed a willingness to improve their public speaking skills after recognizing their
weaknesses and areas for improvement during the session.

Furthermore, after workshop, we provided all teachers with workshop plan, handouts
and evaluation forms. It can encourage them to use those source and materials during their

class or extra-curricular activities. You can find them in the Appendix G and F.
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Chapter 6: Conclusion

In conclusion, this research investigated students’, teachers’, and school principals’
perceptions about the importance of public speaking practices in public schools in Baku, as
well as the possible actions that school principals can take to to raise awareness about public
speaking practices.

Firstly, the research explored the perception of students, teachers and school
principals on the importance of public speaking practices in students’ current and future life
in terms of their career and being able to establish effective communication with people.
Thus, the study found out that students face some difficulties, such as panic, anxiety, fear of
failure, confusing the words and shyness, while they are speaking in front of the public.

Finally, the study focused on some suggestions to improve public speaking practices
in public schools. In general, findings shows that extracurricular public speaking activities,
such as public speaking clubs, oral competitions, discussions about movies or books, can be
organized at public schools.

Strengths of the study:
1. As itis qualitative research, it provides more detailed information to explain complex
issues.
2. The study approaches the problem from three different perspectives: students’,
teachers’, and principals’ perspectives, considers their suggestions, and it decreases the

chance of bias.
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Appendices

Appendix A. Semi-structured interview questions for principals.

1.
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Zohmot olmasa 6ziiniizii toqdim edin. Nego ildir ki, moktob direktoru olaraq foaliyyot

gostarirsiniz?

Natiqlik dedikds na basa diisiirsiiniiz? Sizin {i¢iin natiqlik nodir?

Sagirdlordo natiqlik bacariglarinin shomiyyati hagqinda na diisiiniirsiiniiz? Sizco bu

sagirdlor {i¢ilin vacibdirmi? Ogar beladirso, niya? Buna dair hor hansi konkret

niimunalor gotira bilorsinizmi?

Moktabinizds hansi natiqlik foaliyyati hoyata kecirilir? Zohmot olmasa bir ne¢o

konkret misal gostorin.

Sizca, bu foaliyyatlor moktobdas asas natiglik bacariglar: alds etmak ticiin

kifayotdirmi?

Moktabds (slave) ictimai natiqlik foaliyyetini hoyata ke¢irmoays no mane olur?
Sagirdlorin natiqlik bacariqlarin1 artirmaq tigiin hansi foaliyystlorin hoyata

kecirilmoasini toklif edordiniz? Zohmaot olmasa bir ne¢o konkret misal gostorin.

Olavo etmok istadiyiniz hor hansi bir fikir varmi?

Sizco, sagirdlor natiglik bacariqlarini necs inkisaf etdira bilorlor? Miisllimlor bu

prosesa neca calb oluna bilor?



Appendix A. Semi-structured interview questions for principals (translation).

1.

2.

Please introduce yourself. How long have you been working as a school principal?
How do you understand public speaking? What is public speaking for you?
What do you think about the importance of public speaking skills in students? Do
you think it is important for the students? If so, how? Any specific examples of its
importance.
Which public speaking activities are implemented at your school? Please provide
some specific examples.

Do you believe these activities are enough to gain major public speaking skills at
school?
What inhibits the school from implementing (extra) public speaking activities?
Which activities would you suggest implementing to increase students' public
speaking skills? Please provide some specific examples.
Would you like to add any additional comments?

How do you think students can improve their public speaking skills? How can the

teachers be involved in this process?
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Appendix B. Focus group questions for teachers.

1. Zohmoat olmasa 6ziiniizii qisaca toqdim edin. Bu moktobds na qodor miiddotdir
isloyirsiniz?

2. Natiqlik dedikds na basa diisiirsiiniiz? Sizin li¢iin natiqlik nodir? Sagirdlor dors zamani 6z
fikirlorini na doracado boliismoya hazirdirlar?

3. Sagirdlorin nitq bacariglarinin artirilmasi iigiin sinifdo hans1 foaliyystlor toskil olunur?

4. Sagirdlor bu ciir sinif foaliyyatlorinda istirak etmoya no doracods hovaoslidirlor?

5. Onlarin agag1 maraginin sababi na ola bilor/ hansi foaliyyatlor onlarin motivasiyasini daha
¢ox artira bilor?

6. Sagirdlords natiqlik bacariqlarinin shomiyyasti haqqinda na diisiiniirsiiniiz? Sizco bu
sagirdlor iiclin vacibdirmi? Oger vacibdirss, neca? Onun shomiyyatinag dair hor hansi
konkret niimunalar vers bilorsinizmi?

7. Moktabinizds hansi natiqlik faaliyyatlori hoyata kegirilir? Zohmaot olmasa bir nego
spesifik nlimuna gostarin.

8. Sizco, bu faaliyyatlor moktabds miihiim natiglik bacariqlarini alde etmak {igiin
kifayatdirmi?

9. Sizco, moktobda sagirdlorin natiqlik bacariglariin inkisafi ti¢iin olave foaliyyatlorin togkil
edilmasina mane olan faktorlar nalordir?

10. Sizco, sagirdlor natiqlik bacariglarini necs inkisaf etdirs bilorlor? Siz bu prosesds neco

istirak edo bilorsiniz?



Appendix B. Focus group questions for teachers (translation).

1.

2.

10.

Please briefly introduce yourself. How long have you been working at this school?

51

How do you understand public speaking? What is public speaking for you? To what

extent are students willing to share their opinions during the lesson?
What kind of class activities are arranged for students to increase their speaking
skills?

To what extent are students motivated in this kind of class activities?
What can be the reason for their low interest/ which activities can increase their
motivation more?
What do you think about the importance of public speaking skills in students? Do
you think it is important for the students? If so, how? Any specific examples of its
importance.
Which public speaking activities are implemented at your school? Please provide
some specific examples.
Do you believe these activities are enough to gain major public speaking skills at
school?

What inhibits the school from implementing (extra) public speaking activities?

How do you think students can improve their public speaking skills? How can you be

involved in this process?
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Appendix C. Focus group questions for students.

1.

2.

10.

Zohmot olmasa 6ziiniizii qisaca toqdim edin.

Natiqlik dedikds na basa diisiirsiiniiz? Sizin {i¢iin natiqlik nodir?

Doarslor zamani fikrinizi boliismoya na doracodo hovaslisiniz?

Danisiq bacariqlarinizi artirmagq iigiin sinif daxilinds hansi faaliyyetlor toskil olunur?
Cox sayda insanlar qarsisinda ¢ixis edorkon yasadigimiz ¢otinliklordon danigin.
Zohmot olmasa bir ne¢o konkret misal gostorin.

Tasovviir edin ki, sinif yoldaslarinizin garsisinda bir mévzu haqqinda danisirsiniz.
Sizco, onlar sizi foal sokilds dinloyacaklormi? Sizi dinlomosslar, neca hiss edordiniz?
Onlarin sizi dinlomaloari iigiin na edoardiniz?

Sinif daxilinds hoyata ke¢irdiyiniz maraql foaliyystlor (togdimat, miisabigo, debat)
haqqinda bizo malumat verin. Zohmaot olmasa bir ne¢o konkret misal gostorin.

No vaxtsa har hansi natiglik faaliyyetindo istirak etmisinizmi? ©gor beladirse, zohmat
olmasa tacriibanizi boliisiin.

Natiqlik faaliyyetlorinds istirak etdiyiniz biitiin vaxtlar xatirlayin vo bizo an xos
xatironizi danisin.

Sizca, natiglik bacarig1 sizo neco va na vaxt lazimdir? Zohmot olmasa bir nego konkret

misal gostorin.
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Appendix C. Focus group questions for students (translation).

1.

2.

10.

Please briefly introduce yourself.

How do you understand public speaking? What is public speaking for you?

To what extent are you motivated to share your opinion during the classes?

What kind of class activities are arranged for you to increase your speaking skills?
Tell us about the challenges you have had with speaking in front of many people.
Please provide some specific examples.

Imagine you are talking about one topic in front of your classmates. Do you think they
will listen to you actively? How would you feel if they do not listen to you? What
would you do to make them listen to you?

Tell us about engaging class activities (presentation, contest, debate) you've
experienced. Please provide some specific examples.

Have ever been involved in any public speaking activities? If so, please share your
experience.

Think back over all the times you have participated in public speaking activities and
tell us your most enjoyable memory.

How and when do you need public speaking skills? Please provide some specific

examples.
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Appendix D. Interview Consent Form
Misahibaya Raziliq Formasi

Tadqgiqatcilari adi: Giilnar Dadasova, Soma Agazados, Sevinc Yusifova
Tadgiqat bashgi: Bakidaki Dovlat Moktablarinds Direktorlarin, Miallimlarin vo
Talabalorin Natiglik Qabiliyyati Gzrs Praktikalar hagginda Diistincalarinin Arasdirilmasi
Tadgiqatin magsadi: Bakidaki dovlst Gmumtshsil maktablarinds natiglik gabiliyyati izra
praktikalarin shomiyyati ilo bagl sagirdlarin, misllimlarin vo moktab direktorlarinin
fikirlorini arasdirmaq va s6zligedon praktikalarin tatbiginin artirilmasi magsadilo Praktiki
metodologiyanin vo ya bu istigamat (izro seminarlarin kegirilmasi i¢in mazmunun
hazirlanmasi kimi tokliflarin irali suriilmasidir.
e Mon bu todqiqatda koniillii istirak etmoayo raziyam.
e Mon, istanilon vaxt bu tadgiqatda istirakimi geri gétiira Va istanilon suala cavab
vermakdan imtina eds biloram.
e Bu todgiqatda istirak etdiyim ti¢lin heg bir 6donis almayacagam.
e Monim musahibamin audio yaziya (sas yazisina) alinmasi ila raziyam.
e Miusahibonin 50-60 doagige davam edacayini tosdiq ediram.
e Mon basa diigiirom Ki, bu misahibadon alinan malumatlar yalniz homin malumatlarin
tohlili moagsadlari glin istifads olunacaq vo 3-cu taraflorls paylagilmayacaq.
e Toqdim etdiyim soxsi malumatlar moxfi saxlanilacaq ve adim anonim galacag.
Moan raziliq formasini diggatlo oxudum vo bu sanadi imzalamagla bu todqiqatda istirak

edacoyimo raziliq verirom.

Istirakcinin ad1 Tarix imza

Tadgiqat¢imin adi Tarix imza
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Appendix D. Interview Consent Form (translation)
Interview Consent Form

Researchers’ names: Gulnar Dadashova, Sama Aghazada, Sevinj Yusifova
Research title: Exploring Principals’, Teachers’, and Students’ Perceptions of Public
Speaking Practices at Public Schools in Baku
Purpose of the research: To investigate the perceptions of students, teachers, and school
principals about the importance of public speaking practices at public schools in Baku and
propose a practical guide or workshop that school principals could apply to enhance public
speaking practices.
e | agree to voluntarily participate in this study.
e | can withdraw my participation in this study and refuse to answer any questions at
any time.
e | will not receive any payment for participating in this study.
e | agree to audio recording of my interview.
e | confirm that the interview will last 50-60 minutes.
e | understand that the data from this interview will be used only for the purposes of
analyzing that data and will not be shared with 3rd parties.
e The personal information I provide will be kept confidential and my name will
remain anonymous.
| have read this consent form carefully and by signing this document, | agree to participate

in this interview.

Participant name Date Signature

Researcher name Date Signature
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Appendix E. Focus group consent form.
Fokus Qrup Raziliq Formasi

Tadqiqat bashgi: Bakidaki Dovlat Moktablorinds Direktorlarin, Miallimlarin vo
Talabalorin Natiglik Qabiliyyati Gzrs Praktikalar hagginda Diistincalarinin Arasdirilmasi
Tadgiqatcilarin adi: Giilnar Dadasova, Soma Agazados, Sevinc Yusifova
Tadqgiqatin magsadi: Bakidaki dovlst Gmumtshsil maktablarinds natiglik gabiliyyati izra
praktikalarin shomiyyati ilo bagl sagirdlarin, misllimlarin vo moktab direktorlarinin
fikirlorini arasdirmaq va s6zligedon praktikalarin tatbiginin artirilmasi magsadilo Praktiki
metodologiyanin va ya bu istigamat izro seminarlarin kegirilmasi Giglin mozmunun
hazirlanmasi kimi tokliflarin irali suriilmasidir.
e Mon bu todqiqatda koniillii istirak etmoyo raziyam.
e Mon fokus grupda muzakira olunacaq movzulardan Xsbardaram vo tadgiqatin
moqsadlorini basa diisdiim.
e Bu todgiqatda istirak etdiyim ti¢lin heg bir 6donis almayacagam.
e Mon, istonilon vaxt bu tadqigatda istirakimi1 geri gotiiro vo istonilon suala cavab
vermakdan imtina eds biloram.
e Toqdim etdiyim soxsi malumatlar moxfi saxlanilacaq vo adim anonim galacag.
e Mon fokus grupun (video va ya diktofon) yazilmasina raziyam, belaliklo, fokus qrup
kecirildikdon sonra onun transkripsiya edilmasi mimkin olsun. Man basa diistirom ki,
Fokus Qrupunun stenoqrami tamamlandigdan sonra redakto etmak hiiququm var.
e Mon bu raziliq formasinda hor hanst moagsodomiivafiq hesab edilon doyisiklik edo
bilocayimi bilirom.
Mon raziliq formasini diggatle oxudum vo bu senadi imzalamagqla bu todqiqatda istirak

edocoyima raziliq verirom.

Istirakcinin ad1 Tarix imza

Todgiqat¢inin adi Tarix imza



57

Appendix E. Focus group consent form (translation).

Focus Group Consent Form
Researchers’ names: Gulnar Dadashova, Sama Aghazada, Sevinj Yusifova
Research title: Exploring Principals’, Teachers’, and Students’ Perceptions of Public
Speaking Practices at Public Schools in Baku
Purpose of the research: To investigate the perceptions of students, teachers, and school
principals about the importance of public speaking practices at public schools in Baku and
propose a practical guide or workshop that school principals could apply to enhance public
speaking practices.

e | agree to voluntarily participate in this study.

e | am aware of the topics to be discussed in the focus group and understand the
objectives of the study.

e | will not receive any payment for participating in this study.

e | can withdraw my participation in this study and refuse to answer any questions at
any time.

e The personal information | provide will be kept confidential and my name will
remain anonymous.

e | agree to the recording of the focus group (video or voice recorder) so that it can be
transcribed after the focus group has been conducted. I understand that | have the
right to edit the Focus Group transcript after it is complete.

e | understand that | can make any changes to this consent form that | deem
appropriate.

I have read this consent form carefully and by signing this document, | agree to participate

in this interview.

Participant name Date Signature

Researcher name Date Signature



Appendix F. Handouts for Students

Jestler va onlarin manasi

Porzitiv Neqativ
| Jest Moanasi Jest Monas:
Sllarin “Agiq va Yumrug- “Haysacanhyam
agiq durust dani- lanmug sl | va buna gora da
olmasi stram. Siz 6zumu mudafia
1 mana guvana edirem. Mana
bilersiniz — sual vermayin™.
| heg nayi
gizlatmiram”.
Goz “Nitqimi soyle- | G6z te- “Man &ztimg
tomasit makdsn mam- | masmdan |amin hiss etm;.
nunam. Dedik- |yayinmaq |ram, ona géra
larima inani- (kagizdan | da gézlarinizs
2 ram vo sizin da |oxumaq; | baxmiram, Deys-
meoena inanma- | atrafa va coklerim tam ya.
ginizi istayi- ya asagi dimda deyil, ona
rom”. baxmagq) gora kagizdan
oxXuyuram”,
Doz da- | “Ozome ami- | Tribuna- | “Tribunanin ar. |
yanmag, nam. Na hag- nin arxa- xasinda daya-
auditori- da danisdigimi | sinda da- | naraq 6éziimi da-
3 |yayabax- | bilirem. isteni- |yanmagq ha amin hiss
maq lan suala cavab edirsm”.
(ayaqglar vermaya ha-
moéhkam | ziram”.
dayanir)
Yuangulca | “Men size Sller “Sizinle raz1 deyi-
gabaga diggsatla qulag sinada lsm. Hoatta siz-
ayilmak astram. Sizin garpaz- doan o gadser da
o (auditori- | fikriniz manim lanib xosum galmir.
yadan ki- |ugln vacib va Umumiyystls,
misa din- | dayarlidir”. man bunu siz-
layorkan) dan yaxs: bili-
rom”.
Gulimsa- | “Acgiq, pozitiv Sller be- “Man konserva-
mak va unsiyyoatcil lin arxa- tivemn, bir az he-
5 insanam. Ozi- |sinda yacanlaniram v2
me saminam, &z emosiyalanmi
ham da sar- sizdan gizlatma-
bastom”. yo gahgiram”™.
Asta vo “Oziima ami- Ssabi “Cox hayacanl-
amin ad- |nem va na sokilds, yamn ve suratld
6 |dmiarla | haqda darisdi- |surstle addimlayarad
auditori- gimu biliram™. gazmak hayacammi
yada go- azaltmaga
zismoak gallil!’_a_r_n_"_"/
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TBarmagla | “Siza diggatla Damisarka | "Deyoacakiarim
nn uclan- | qulaqg asiram. N arxanizi | tam yadimda de-
ri birlas- Sizin fikriniz audito- vil, ona gora
dirmak manim Ggin riyaya ekrandan oxu-

7 (auditori- vacib va dayar- | gevirmsak yuram”.
yadan ki- | lidir”.
misa din-
layarkan)
Bas tor- “Man siza dig- |Udzunuze |“Man tam di-
patmak gatle qulaqg asi- | toxun- zunu demiram.
g |(razihg ram va na magq, ag- |Beazi malumatlan
alamati dediyinizi bagsa |zimazi giz- gizladirem va
olaraq) dasuram”. latmak 6zGma amin
deyilam”.
Auditoriya | “Sizinle saxsan | Slinizda “Gox hayacanh-
ya yaxin- sOhbat etmak har hansi |yam va alimdaki
lasmaq isteyiram. Ga- asya oy- qgalem vo ya pult
9 lin danigsaq. natmagq ils oynayaraq ha-
Mans ns de- yacanimu azalt-
mak istardi- madga gahsiram”™.
niz?"
Kimasa “Siza hérmat Kimisa “Son, bali-bali.
sOz verar- | edirem ve sizin | barmagqgla |san nass demak
10 | kan alle fikrinizi bilmak | gostar- istayirsan?”
igara et- istardim”. moak
mak

Appendix F1. Gestures and their meanings
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Sinaq cixigl Uglin sorgu

Sinaq ¢xisint maksimum samearali etmak tgun cadval-
ds verilon suallan cavablandirin. Sger suah “yox” cavabla-
saniz, muvafiq maslshata amal edin.

1 Cisinizin matnini avvaldan axira gadar sasla v | x
oxumusunuzmu?
Crpasinizin yazilh matni yoxdursa (masalan,

2 | yalniz slaydlardan ibaratdirsa), slaydlan bir-bir v | X
cevirarak onlan sifahi izah etmisinizmi?
Nitginiz tobii saslanirmi? (Nitginizds sini

3 | seslanan ciimlslerin (ve ya sozlarin) v X
olmadigina sminsinizmi?)
Hansi sozlarin ve ya ciimlslarin vurgu tsleb

4 | etdiyini vo harada dramatik effekt yaratmaq v X
Ugun fasils etmali oldugunuzu bilirsinizmi?

5 | GXsimzin sinaq zaman real middsati size v | X
L_,EWta uygundurmu? I
6 Sgar gxiginiz ¢ox uzundursa, hansisa hissasini / Xj

ixtisar eds bilarsinizmi?
- Crasinizi telefona yazib ona qulaq X
asmisinizmi?
g8 | Guzgl gargisinda sinaq gasl etmisinizmi? X
9 ©n az bir nafarin qarsisinda sinaq gxisi v X
etmisinizmi?
Sinaq gasindan sonra aldiginiz raylerdan
10 | guasimzi tokmillegdirmak Gglin istifade v X
| etmisinizmi?

Appendix F2. Questionnaire for trial speech
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Miisbat vo manfi reaksiya cadvali

Asagidaki cadvalda qixis zamani auditoriyada amals ge-
lan musbat va manfi reaksiyalar aks etdiron jest vo davra-
niglar, hamginin natigin hamin harakatlers an uygun ca-

vabi verilir.

Miisbat Menfi
Reaksiya Cavab Reaksiya Cavab
Gualimsa- Galimsas- Qollari sina- | Insanmin g&-
mak moak, insa- ds garpazla- | ziine bax-
nin gézina | maq magq, sual
baxmaq vermak,
movqgeyini
sorusmaq
Basi 6na Gilimsa- Natigin Dinlayicinin
tarpatmak moak, insa- goziino g6ziina bax-
nin goéziina baxmamaq magq, ona
baxmaq adiyla mura-
cist etmak
Gz tamast | Gulumsa- Qonsu ila Dinlaylciy;m‘
yaratmaq mak, dinla- s6hbat et- ad il mira-
yicinin gbézu- | mak ciat etrnak,
na baxmagq sual vermak,
movqgeyini
: sorusmagq
Irali ayilmak | Gulimsa- Telefonda Dinlayicinin
mak, dinla- qurdalan- diggatini
yicinin gézi- | maq Gakmak,
na baxmagq ona adi ils
muracist
etmak, onu
sohbata
gosmagq
Diggatla Dinlayicinin | Kinaysli gii- | Movqeyini |
baxmagq gozina bax- | lus (tabas- sorugmaqg
maq stim) |

Appendix F3. Positive and negative reaction form
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Appendix G. Handouts for Teachers

Sesin qgiymatlaendirma formasi

Neqgativ 1/2|3|4|5|6 Pozitiv
1 Sasin yuksakliyi
Sas ¢ox uca, Sas kifayst ga-
cox sakitdir, dar ucadir, har
auditoriyani yerda rahat
yorur, har esidilir
yerda rahat
esidilmir
2 Sasin tonu ey
- \\
Sss monoton- Uygun yerlards
dur, biatun $9sin tonu ds-
nitg eyni torz- yisir
da soylanilir
3 ToloffGz
4 =T e
Sézlar va ya Nitq tam aydin-
ayri-ayri saslar dir, sézlsr tam
aydin taloffuz daqiq ve diizgiin
edilmir tolaffiiz edilir
Emosionalhqg
Sasda emosi- Sasdo emosi- -
yalar bilinmir, yalar hiss olu-
nitq havassiz nur, nitg havasls
soylanilir soylanilir

Nitgin sarati

Nitq gox surst-
li, cox yavasg-
dir, mazmun
tam basga du-
sulmur, pau-
zalar verilmir

Nitqgin sursti
mazmunu anla-
maqg ugun tam
uygundur, pau-
zalar verilir

-

ntigi vurgula

L |

o

Nitq zamam
heg bir séz va
ya cimla, xa-
susi vurgu-
lanmir

Vacib magam
va hisslori gat-
dirmagq tgun
lazimi s6z vo
cumilalar xiasusi
vurgulanir

Appendix G1. Voice evaluation form




Shvalatin giymatiandirma formasi

Neqativ ll[zl3[4|5|6| Pozitiv
1 Real insanlar
Shvalat cox Shvalatda insan-
umumidir, kon- (lar)in ad, pesasi,
loet gaxs(lar)e yasi vo diger gos-
istinad yoxdur taricilar verilir
YZ | Emosionathq
IET I Shvatat bu tras. |
lar voxdur - sa- larta zongindsr: |
d fakt- seving, taaccub, !
aca quru fa i
5 tar sadalanur va yumor. hits. qor- |
‘ insanlarn mu- xu, kadar, sevgi |
nasibatt a9g- !
lanmir ]
B
3 Sadalik {
Shvalat uzun- Shvalat nagil
uzadi, bir fikir- kimi sada va ay-
dan digerina dindir; tahkiyada
gofil adlayaraq, mantiqi ardicilig
mantigi ardicil- gozlanilir; bir
| lig olmadan fikirdon digari
gatdinkr dogur
4 Tofsilatlar
Shvalat quru Shvalat tafsilat-
difis, tafsilatsiz larla zangindir;
catdinbr; dinla- bunlann sayasin-
yici esitdiklarini da dinlayicinin
tasavvir eds beyninds tasvirlar
bilmir canlanir
5 Dramatiklik o
Tahkiyada, ah- Tahkiyada dra-
valatin tagdim matik garginlik
olunmasinda var; auditoriya
dramatik gar- daim “Sonra nd
ginlik yoxdus; olacag?"sualnt
auditoriyada ha- verir
L yacan oyatrmir /J
—
6/ Msna
,’, Y
Shvalatin mov- Shvalatin dorin
2 ilo slagadar manasi var; na-
catdirmali ol- tiqin asas fikrini
dugu mana dna gixanir
aydin deyil;
nitqs aidiyysti
olub-olmadig
anlagilmr

Appendix G2. Evaluation form of the story in speech
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cixigin giymatlandirilmasi Gigiin sorgu formas:

Hormotli dinlayici! Qulaq asdiginiz nitgi asagidaki me-
Jarlar asasinda giymatlondirmanizi xahis edirik.

Tam

sy Razi Qisman TamT

deyilom deyilom | raziyam | Razyam raziyarn

1. Nitq
auditoriya
iy o o o o o
gun hazir-
lanmigd
2. Nitg
montigi v O O O @] o
aydin idi
3. Natiq
sorbast ve e ) o) 0] o
6zuns

inamh idi
4. Natiq
jestlardan
bacarigla O O O O O
istifads
edirdi

5. Natiq ig-
tirakgilarla 'e)
goz tamasi
qurmusdu

6. Natigin
$8si mono-

ton va yo- O O O O =
rucu deyildi

7. Natiq
auditoriya
ils interak- O O O (@) @
tiv (nsiyyat
sardayrd)

8. Natiq
danisiq
zaman real O e
misallardan
istifada
edirdi

9. Nitg
audito-
riyaya gagi-
nsla bitdi
10. dmu-
miyystls, O O (@) O (@]
ala nitq idi

Appendix G3. Speech evaluation form



