SCHOOL OF
EDUCATION

ADA UNIVERSITY
SCHOOL OF EDUCATION
MASTER OF ARTS IN TEACHING AND LEARNING

CAPSTONE PROJECT SUBMITTED IN PARTIAL FULFILLMENT OF THE
REQUIREMENTS FOR THE DEGREE OF MASTER OF ARTS IN
TEACHING AND LEARNING

THE FACTORS THAT INFLUENCE SECONDARY SCHOOL STUDENTS’ ACADEMIC
MOTIVATION IN AZERBAIJAN

Lala Yusifli, Sabina Alandarova
Valida Abbasova, Shirinkhanim Beydiyeva

Contact email: lyusiflil 6924(@ada.edu.az

salandaroval 8882 @ada.edu.az

vabbasoval8754(@ada.edu.az

sbeydiyeval9010@ada.edu.az

Baku, 23.05.2025


mailto:lyusifli16924@ada.edu.az
mailto:salandarova18882@ada.edu.az
mailto:vabbasova18754@ada.edu.az
mailto:sbeydiyeva19010@ada.edu.az

STATEMENT OF AUTHENTICITY

I have read ADAs policy on plagiarism and certify that, to the best of my knowledge, the content
of this paper, entitled “The factors that influence secondary school students’ academic motivation
in Azerbaijan”, is all our own work and does not contain any unacknowledged work.

Signed:

Signed:

Signed:

Signed:

Date:




School of Education
Public Policy and Strategy: Capstone
Approval Form

Student Name/Surname

Student ID number

Student Name/Surname

Student ID number

Student Name/Surname

Student ID number

Student Name/Surname

Student ID number

Program Name

Academic Track Selection:

Research Track Professional Track V

Comments:
The Course Instructor: Dr. Vafa Yunusova
The Supervisor: Dr. Jeyran Aghayeva
SE Curator of the Graduate Programs: Natella Tarverdiyeva
Dean of SE: Dr. Ulviyya Mikayilova
ABSTRACT



THE FACTORS THAT INFLUENCE SECONDARY SCHOOL STUDENTS’ ACADEMIC
MOTIVATION IN AZERBAIJAN

By

Lala Yusifli, Sabina Alandarova, Valida Abbasova and Shirinkhanim Beydiyeva

This qualitative study investigates the factors influencing academic motivation among secondary
school students in Azerbaijan, with a particular focus on the roles of psychological, cognitive,
social, and environmental variables. While students’ motivation is an extensively studied
phenomenon worldwide, there is little literature looking at the specific contextual factors that

influence student engagement and motivation in Azerbaijan.

To fill this gap, 13 students from three private secondary schools were purposively sampled and
participated in semi-structured interviews. The data was transcribed, coded, and thematically
analyzed. As part of enhancing the credibility of the findings, memo writing and constant

comparison methods were used throughout the analysis.

The findings revealed that intrinsic factors—such as personal goals, self-confidence, and self-
efficacy—significantly enhanced motivation. Similarly, extrinsic factors, including family
support, teacher encouragement, and peer relationships, played a vital role. While technology
served as a valuable tool for independent learning, it also emerged as a source of distraction. The
study highlights the dual impact of digital integration and underscores the cultural and contextual
specificities of academic motivation in Azerbaijan. By addressing a gap in the literature, this
research provides actionable insights and a handbook as a final product for educators and
policymakers to create more supportive, student-centered, and technologically balanced learning

environments that foster sustainable academic motivation.
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Chapter 1: Introduction

The involvement, persistence, and overall success of students is heavily impacted by academic
motivation (Eccles & Wigfield, 2002). A student’s academic behavior and outcomes are influenced
by the complex combination of different motivating and non-motivating factors such as

psychological (Ryan & Deci, 2000), cognitive (Pintrich, 2003), social (Wentzel, 1998),



demographic (Stewart, 2008), and even modern day technology (Huang et al., 2019), which are

motivations that educators need to be aware of in order to design optimized learning environments.

Regarding the factors that impact students’ academic motivation, Self-Determination Theory
(SDT) seems to be the most fitting as it offers a model that both addresses intrinsic and extrinsic
factors, which is key to a student’s learning and academic performance (Deci & Ryan, 2000;
Reeve, 2002). With the use of SDT, educators and researchers are able to measure how nurturing
educational settings can stretch motivation by catering to the basic needs of SDT: autonomy,
competence, and relatedness. Students who perceive a higher degree of autonomy are more likely
to interact with the material on a deeper level, and as a result, students’ confidence in solving
academic problems constructively increases, students feel related — having a bond with classmates,
instructors, and the learning community facilitates motivation and perseverance (Deci & Ryan,

2000; Reeve, 2002).

According to Deci and Ryan (1985) intrinsic motivation driven by curiosity and personal
satisfaction fosters deep learning, while motivators such as grades and parental expectations
enhance extrinsic motivation which often drives effort in structured educational settings. In
Azerbaijan, cultural values emphasizing academic achievement heighten the influence of these
factors, making the balance between intrinsic and extrinsic motivation particularly significant
(Deci & Ryan, 1985; Samadova, 2016). Cognitive factors such as self-efficacy and goal-setting
that are closely tied to psychological drivers shape students’ confidence and ability to succeed.
Students who understand concepts set achievable goals for themselves and possess a robust sense
of self-efficacy tend to showcase higher levels of persistence when it comes to overcoming
challenges. Unfortunately, self-efficacy is seldom integrated as a skill among students within
modern, teacher-centered frameworks of education (Zimmerman, 2002; European Commission,

2011).



Azerbaijan has been dealing with improving the secondary education system to increase its quality
and alignment with international benchmarks (ISCED, 2023). Reforms emphasize course content,
the professional development of pedagogues, and teaching method resources. Changes in
education like the shift to competency-based education focus on practical approaches towards
critical thinking, problem solving, and other higher-order thinking skills, rather than rote
memorization. “The State Strategy for the Development of Education” document names an aim
regarding modernizing secondary school infrastructural facilities, systematically allocating
resources and using diverse digital technologies, with non-discrimination policies concerning

resource allocation, across all levels of education.

Projects such as “Healthy Education-Healthy Nation” try to address the conditions under which
students learn while also taking care of their physical and mental wellbeing. Furthermore,
Azerbaijan has introduced standardized examinations to evaluate educational achievement and
ensure that the delineated objectives are uniformly attained throughout schools, thereby
reinforcing the secondary education system (MoSE, 2013). Such changes express the increase in
the country’s commitment towards enabling students to pursue higher education while meeting

contemporary workforce requirements.

Motivation is influenced by social and environmental factors in addition to personal cognition and
systems change. Support from family and teachers as well as peer relationships are critical to the
development of motivation (Ryan & Deci, 2000). Positive support from parents and teachers
allows students to reach their full potential, while peers can motivate or demotivate them
depending on whether the attitude towards group work is collaborative or competitive
(Bronfenbrenner, 1979; Wentzel, 1998). Unequal distribution of school resources between rural
and urban settings poses additional difficulties for some students, as access to modern
infrastructure and technology is limited, even with recent changes. State Statistical Committee of

9



Azerbaijan (2018b) points out that these disparities are related to other demographic factors such

as socio-economic status and region, further restricting access to educational resources.

To raise motivation levels, specialized programs such as mentorships, career counselling, and
extracurricular activities are incorporated to assist students cross wish to skill gaps, fostering both
intrinsic and extrinsic motivation (Dweck, 20076; Ryan & Deci, 2000). Moreover, shifts in
pedagogical and curriculum design which take into consideration learners’ interests have started
to soften the pedagogical shackles in Azerbaijan. These programs are designed not only to aid in
the achievement of skills but also to solve the equitability problems in student motivation

(TEMPUS, 2010; British Council, 2018).

Among the multitude of motivators in modern society, the integration of digital technologies serves
as one of the most transformational. Online learning tools and gamified content actively engage
students on a flexible and personalized level (Kim & Frick, 2011; Cheung & Slavin, 2013). In
Azerbaijan, apps such as Microsoft Teams and Moodle, as well as local educational platforms,
have advanced in closing educational gaps. However, the rural-urban divide still poses difficulties.
The lack of access, resources, and infrastructure limits available technology and the internet to a
considerable number of students (Hajiyeva et al., 2023; EACEA, 2017). Tackling these issues, in
conjunction with training educators to use technology, has the ability to motivate and empower

students.

A combination of demographic, social, cognitive, technological, and psychological factors
influence the academic motivation of senior secondary students in Azerbaijan. These dependencies
are important for solving the gaps identified by Asgarova and Tsang (2022) which states these
factors have been given little attention in the context of Azerbaijan. In addition, the teaching with

the use of digital devices in the classroom requires further analysis concerning its impact on

10



motivation. Solving these interconnected issues may enable the creation of effective targeted
approaches and policies aimed at enhancing academic motivation, optimizing the use of digital
technology, and ensuring that all learners are able to cope with the requirements of contemporary

education (Asgarova & Tsang, 2022).

Definition of Key Terms

This chapter will provide the necessary definitions in relation to our study first.

Academic Motivation: Ryan and Deci (2000) defined academic motivation as a willful effort to
accomplish an academic goal, which comes from internally as self-interest or personal goals, and

externally as praise, reward, or social recognition (Ryan & Deci, 2000).

Intrinsic Motivation: Ryan and Deci (2000) described intrinsic motivation as the unique case of a
person doing something for its own sake and not expecting any concrete rewards from it. This is
drawn from the understanding of having autonomy, competence, and purpose (Ryan & Deci,

2000).

Extrinsic Motivation: Opposite to ‘intrinsic motivation’, extrinsic motivation pertains to doing a
task with external incentives, such as tangible rewards, recognition, or to escape negative
consequences for not doing the task (Ryan & Deci, 2000). Hence, it does not stem from one’s

personal preferences but from outside forces.

Self-Determination Theory (SDT): Motivation as influenced by the needs for autonomy,
competence, and relatedness is explained by SDT (Ryan & Deci, 2000). This theory is one of the
major frameworks used to discuss the influence of intrinsic and extrinsic motivation on school

participation and achievement.
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Digital Integration: Means et al. (2014) and Sangra et al. (2012) stated that the use of technology
tools, resources, and devices for instruction, teaching, and learning processes constitutes the

application of technology in education integration.

Autonomy: In an academic context, autonomy refers to students’ confidence for their personal
learning and their ability to make choices according to their interests and objectives. This
perception of autonomy amongst learners implies that the students’ actions and decisions are
undertaken willingly without feeling like the actions and decisions are dictated from an external
source, and thus can lead to an improvement in the students’ level of intrinsic motivation towards

a given learning activity (Deci & Ryan, 2000).

Competence: Competence in the academic perspective points out the students’ high level of
expectations of being able to effectively comprehend and complete any given academic challenges
or tasks. A sense of being competent leads the learners to feel productive and builds their
confidence, which in return helps them approach higher-order tasks and embrace challenges (Ryan

& Deci, 2002).

Relatedness: Relatedness can be described as the feeling of inclusion that students have in relation
to their colleagues, the teachers, and the institution itself. In instances where students experience
high levels of relatedness, they are bound to assert themselves and be more active for explanations,

ideas, and suggestions as one would expect (Ryan & Deci, 2000).

Problem statement

According to Asgarova and Tsang (2022), the existing educational research in Azerbaijan remains
limited, underscoring the need for further studies on factors affecting the academic motivation of

secondary students. Psychological values, cognitive factors, social and environmental influences,
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demographic characteristics, academic background, study habits, and targeted interventions and

programs play a significant role in shaping students' educational mindsets.

As students of every level demonstrate digital device dependency, motivation in the educational

setting, particularly in the context of learning motivation remains unexamined (Asgarova & Tsang,

2022).

Furthermore, the use of modern technologies in Azerbaijan’s schooling system brings about new
issues. If used properly, digital technologies do improve the quality of teaching and learning, but
in the absence of effective integration, they can distract learners’ attention and demotivate them.
More research is required to determine how these tools change student motivation in the context

of Azerbaijani education (Hajiyeva et al., 2023).

Purpose and Significance of the Study

The purpose of this study is to examine the factors affecting academic motivation among secondary
school students in Azerbaijan. This study narrows down on the factors affecting academic
motivation of secondary students in Azerbaijan. This work is especially important because it fills
a substantial gap in the literature regarding the academic motivation of secondary school students
in Azerbaijan. There are several studies on the factors that motivate students in higher education,
but the academic motivation of students in secondary school is not studied extensively. This gap
is important considering the particular educative interplay of reforms and socio-cultural values that
are available in Azerbaijan which shape students’ experiences (Asgarova & Tsang, 2022). Also,
most of the previous studies have used quantitative approaches (Abizada & Seyidova, 2024),
which offer statistical insight but lack depth and rich context due to the absence of qualitative

methods. This study intends to provide an understanding about the motivational aspects which
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quantitative data tends to ignore by capturing the intricate details of students' lived experiences

and perspectives through qualitative methods (Grassinger et al., 2024).

By addressing these complex, layered influences, the study aims to contribute practical insights
for educators, policymakers, and families striving to foster environments that support secondary

school students’ academic motivation in Azerbaijan.

Research Questions

1. What factors influence secondary school students’ academic motivation in Azerbaijan?

A.  What are common factors that influence secondary high school academic

motivation?

B.  What are common inhibitors that influence secondary high school academic

motivation

Chapter 2: Literature Review

The purpose of this literature review is to provide the theoretical background for the factors
influencing secondary high school students' academic motivation. This literature review
encompasses four sections: the definition of the concept of student motivation and academic
success; the discussion of foundational theories, including Self-Determination Theory (SDT) (Deci
& Ryan, 2000; Ryan & Deci, 2008); the review of research conducted both within the country and
on an international scale; the discussion of potential factors influencing secondary school students’

motivation in Azerbaijan.
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Defining Motivation

The research by Blum, McNeeley, and Rinehart (2002) indicated that approximately two-thirds of
any school population experienced disconnection or separation from their education (Blum,
McNeeley and Rinehart, 2002). The students’ feelings about school were ranging from apathy to
anger, boredom and frustration (Schreck, 2011). Arends (2012) defined motivation as significant
power in building students' academic success, persistence, and engagement, especially in diverse
cultural contexts while Schreck (2011) asserted that motivation was an inherent force for seeking
challenges, to extend and exercise one's capacities and to explore (R.Arends, 2012;Scheck, 2011;
Blum et al.,2002). Some post-Soviet scholars defined motivation as a process that encouraged

individuals to succeed in their goals (Doronina, 2009).

Introduction to Self-Determination Theory

Self-determination theory (SDT) is a theory of human motivation developed by Deci and Ryan
(1985) that is concerned with the integration of internal and external motivation and based on both
cognitive and operant theories of motivation (Ryan & Deci, 1985). While intrinsic motivation is
an individual's achievement for inner satisfaction, extrinsic motivation is completing the task for
some external purposes. This aligns with Dewey’s (1913) assertion that the person himself/herself,
not the environment, is the core of the motivation (Dewey, 1913). However, Ryan and Deci (2000)
noted that not all forms of extrinsic motivation are ineffective (Deci & Ryan, 2000). “Students can
perform extrinsically motivated actions with resentment, resistance, and disinterest or,
alternatively, with an attitude of willingness that reflects an inner acceptance of the value or utility
of a task” (Deci & Ryan, 2000, p. 65). To put it differently, while extrinsic motivation might make
him/her able to complete a task and meet expectations, the reaction towards that task itself, depends
on the extent the individual might perceive its relevance and practicality. SDT claims that success
takes place when innate psychological needs of autonomy, competence, and relatedness are

15



achieved. The fulfillment of all of these three needs will consequent with higher levels of
engagement in the desired activity as a result of increased intrinsic motivation. Conversely, factors
that impede one of these needs will lead to lesser engagement, wellbeing, and perhaps to lacking
an intention to act. Additionally, amotivation mostly stems from lack of belief in the value of the
task, lack of perceived competence to execute the task, and/or lack of trust that the task will result
in some future benefit (Deci & Ryan, 2000). In short, according to SDT, motivation is not a
dichotomy such that you either possess it fully or, not at all, but, rather, a continuum ranging from
complete lack of motivation to an extreme degree of it that enjoys doing the task for the sake of

the task itself and not for anything else.

Applying the self-determination theory in educational settings in Azerbaijan involves shifting the
focus from what students have to learn to what they want to learn. By fostering environments that
prioritize intrinsic motivation, educators can cultivate a deeper, more sustainable engagement with

Azerbaijani students.

Autonomy

Based on SDT, autonomy is “the need to self-regulate one’s experiences and actions” (Ryan &
Deci, 2017, p. 10). According to CET, unless an individual has the freedom to make independent
decisions in a particular situation, intrinsic motivation will not be simulated (Ryan & Deci, 2000b).
This study aligns with Montessori’s (1912) interpretation that students should be provided with
opportunity to explore, discover, express their ideas without hesitation and learn naturally within
school settings. It reflects the key principle of scientific pedagogy which emphasizes that learning
takes place through students’ observation, adaptation and experimentation rather than more
traditional methods (Montessori, 1912). Reeves (2016) found that students who are guided by their
teachers are more engaged while the students who perceive more control from the teacher

experience decreased engagement. Grolnick, Ryan, and Deci (1991) found that parents' attitude

16



towards fostering autonomy and their active involvement is a positive predictor of student's
competence, autonomy and academic achievement. Jang (2008), in another study, was interested
in how autonomy affected the motivation and engagement of undergraduates on an uninteresting
task. In this experimental study, students who had been provided with rationale that the task was
not going to be engaging and would be delivered in non-controlling language demonstrated more

motivation and greater conceptual learning compare to those who did not.

The education system in Azerbaijan has traditionally been teacher-centered, with an emphasis on
standardized curricula, formal assessments, and limited student choice (Aliyev & Ismayilova,
2020). Such systems typically restrict students from freely learning or studying subjects that
naturally resonate with them. Therefore, fostering autonomy is critical in addressing the lack of
engagement and motivation Azerbaijani students face. Within this context, learning about

autonomy and its relation with student self-motivation becomes essential.

Azerbaijan students are among those who, with the recent changes in the country’s economy and
the globalization of economies around the world, need to acquire critical skills such as critical
thinking, greater flexibility, and problem-solving (UNESCO, 2020). Students are required to
become accountable for their learning and cultivating an autonomous educational system helps the
learners develop these skills. For instance, when students are allowed to determine the topics of
the projects they want to accomplish or the way they complete their assignments, effort toward
education increases. In particular, project-based learning allows students to address both local and
global problems which enhance independent problem-solving abilities. Such projects enable
students to become critical thinkers and decision makers in accordance with the realities and

demands of the job market.
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Competence

Within the framework of SDT (2017), competence refers to the need to effectively interact with
environment and develop proficiency (Ryan & Deci, 2017). However, for competence to be
supported, the activity must be adequately challenging; tasks that are perceived as trivial or too

easy fail to fulfill this need (Deci & Ryan, 1985).

While the significance of autonomy-supportive measures is well investigated, the positive effects
of competence on performance and engagement are less extensively studied and often appear in
conjunction with autonomy. For instance, from the studies Black and Deci (2000) found that
undergraduate chemistry students with higher initial autonomy were more likely to persist in the
course and reported greater perceived competence (Black & Deci, 2000). Moreover, students who
viewed their instructors as autonomy-supportive also reported higher levels of perceived
competence. The study further found that instructor autonomy support directly predicted course
performance, with a stronger impact on students who began the course with lower perceived
autonomy (Black & Deci, 2000). This highlights the interconnectedness of autonomy support and

perceived competence.

Furthermore, Mouratidis et al. (2008) demonstrated the role of positive feedback in supporting
competence (Mouratidis et al., 2008). The researchers conducted both experimental and
correlational studies with high school students in physical education. The correlational study of
student-athletes in Belgian sports schools revealed a positive relationship between perceived
positive feedback, autonomous motivation, and well-being, perceived by competence and need for

satisfaction (Mouratidis et al., 2008).

Finally, Russian doctoral students found that when the interdependent nature of autonomy,

competence, and relatedness is satisfied with the university environment it leads to engaging in
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research and writing (Lynch, Salikhova, & Salikhova, 2018). Notably, female students were more
confident to express their needs were met by their research supervisors compared with male
students. Overall, the study demonstrated that when students perceive their SDT needs as fulfilled,
they are more likely to persist in challenging activities that promise success, further reinforcing
the recursive relationship between these motivational factors (Lynch, Salikhova, & Salikhova,

2018).

In the Azerbaijani education system, where traditional practices dominate, there is a strong neeed
for identifing what level of competence students report or what the relationship between

motivation and these basic concepts.

Relatedness

According to Ryan and Deci (2017), relatedness refers to the fundamental need for being socially
connected and cared for by others (Ryan and Deci, 2017). Dewey’s (1929) study evolved this idea,
emphasizing the social nature of education and asserting that removing the social context from a
student would lead to abstraction, mentioning the school's role as a vital social environment for
learning. Students who may experience marginalizing within traditional educational settings,
relatedness plays a significant role in their learning (Dewey, 1929). In the Reppy’s (2018) survey
of approximately 1,100 middle school students who felt cared for their academic environment,
represented higher levels of intrinsic motivation and rated themselves as more intelligent than
those who felt less cared for. This positive correlation between perceptions of care and intrinsic
motivation underscores the significance of relatedness to increase intellectual confidence and

engagement (Reppy, 2018).

However, it is challenging to provide relatedness in online education. Robb and Sutton (2014)

demonstrated that creating personal connections with online students is both possible and

19



impactful. In their experimental study, online community college students who received
encouraging emails from instructors were more likely to complete the course and earned higher
grades compared to those who did not receive such messages. Students described their instructors
as caring and reported increased motivation and a greater willingness to communicate, reflecting

the positive impact of relatedness support even in virtual settings (Robb & Sutton, 2014).

The interaction of motivation with relatedness is interdepended. Tsai et al. (2013) explained that
an online student’s sense of community needs to be fulfilled with the feeling of acceptance and
belonging (Tsai et al., 2013). Similarly, Yang et al. (2006) stated that students with intrinsic
motivation had been more willing to interact with peers which is an example of meaningful and

strong sense of community (Yang et al., 2006).

In Azerbaijani schools, where family and community are culturally significant (Mehdiyev, 2020),
fostering relatedness helps students feel supported, valued, and motivated. Creating meaningful
relationships in educational settings is especially important in overcoming the rigidity of

traditional teacher-centered practices. This creates the need for conducting our study.

Experiences of other countries

In this part we will discuss research conducted in Russia, Turkiye, The Czech Republic and Brunei

Darussalam.

The post-Soviet studies in Russia reflect mutual interplay between integrating Western practices
and preserving traditional values in an academic motivation context. Elliott and Tudge (2007) use
Bronfenbrenner’s bioecological model to study this interplay, highlighting the clear differences
between Western approaches where the focus is on autonomy and self-motivation and Russia’s
educational teacher-centered strategies. Russian educational system highlights the teacher

authority and prioritizes collectivism over individual aspirations (Elliott & Tudge, 2007) Tudge
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(2000) highlighted that implementation of Western motivational methods, which is focused on
students curiosity and individual interest confronted resistance due to Russian educational
emphasis on societal expectation, teachers’ approval and grades (Tudge et al., 2000). However,
Russian educators have already started increasingly adapting student-centered methods

and individual approaches (Elliott & Tudge, 2007).

In the Czech Republic, Faj¢ikova and Urbancova (2019) found that pursuit for future financial
support, quality of education, campus resources and facilitation, social connection had been the
potential factors which influenced higher education students (Faj¢ikova & Urbancova, 2019).
According to this research 89% of undergraduate students consider higher education as a
foundation for career opportunities. Additionally, Fajc¢ikovd and Urbancova (2019) added that
students who balance their education with part-time jobs expressed their high motivation with a
supportive campus environment, right for choice in courses and flexible scheduling of

sessions. (DuriSova et al., 2015).

The research conducted by Demir Giidiil, Can, and Ceyhan (2021) in Turkiye discussed the use of
Self-Determination Theory (SDT) to investigate the impact of various factors on undergraduate
students’ motivation on academic procrastination and well-being. (Deci & Ryan, 1985; Ryan &
Deci, 2000a). According to their findings, they emphasize the significance between moderation of
both intrinsic and extrinsic motivation since students who succeed in maintaining mentioned
balance, procrastinate less and display higher level of well-being (Demir Giidiil et al., 2021; Deci
& Ryan, 1985). Likewise, post-Soviet reforms toward student-centered models, Turkish higher
education faces resistence in integrating traditional teaching methods to foster academic

motivation and outcomes (Boiché & Stephan, 2014; Ryan & Deci, 2000b).
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Furthemore, Arslan and Tasgin (2019) developed a scale to assess factors influencing middle
school students in Language learning course. In this study they used Expectancy-Value Theory,
Goal Theory, and SDT to categorize factors. Their framework includes intrinsic motivation, goal
motivation and extrinsic motivation. The usage of this proven scale will enable educators to

develop engagement strategies in language learning (Arslan & Tasgin, 2019).

Finally, in the research conducted in Brunei Darussalam, Chow and Yong (2013) examined
motivation among secondary school science students, focusing on intrinsic and extrinsic
motivation, self-efficacy, and assessment anxiety. They reported that most of the students
demonstrated; moderated intrinsic motivation and self-determination; high extrinsic motivation;
extensive feelings of assessment anxiety. Moreover, female students expressed higher assessment
anxiety, which supports prior studies on female students’ higher levels of anxiety about science
subjects (McCarthy & Widanski, 2009). Additionally, high-achieving students display stronger
intrinsic motivation, self-efficacy, and a personal interest in science, which correlates positively
with their academic success, indicating that fostering intrinsic motivation and reducing assessment

anxiety could increase student engagement in science (Chow & Yong, 2013).

Although these studies provide valuable insights into student motivation across various cultural
and educational contexts, most research has focused on higher education settings, where students
tend to be more self-directed than in primary or secondary education. This emphasis on higher
education highlights the need for more studies on motivation at earlier education levels to better
understand how motivation evolves over time. Additionally, many of these studies rely on self-
reported data, which can introduce biases, and their findings may be culturally specific, potentially
limiting their generalizability. Regardless of these limitations, motivational aspects in intrinsic and
extrinsic domains enhances personal growth and academic achievement (Deci & Ryan, 1985;

Vallerand et al. 1992).
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To summarize, the literature reviewed self-sufficiently indicates the importance of Self-
Determination Theory (SDT) in the context of the effects on autonomy, competence, and
relatedness on students’ motivation in the diverse educational environments (Deci & Ryan, 1985;
Ryan & Deci, 2000). Nonetheless, most of these studies are confined to higher education and more
autonomy supportive contexts. The Azerbaijani education system, however, tends to be more
teacher-centered, with a focus on authority, neglecting the student’s agency, personal choice, and
motivation (Aliyev & Ismayilova, 2020). This gap ignores how SDT relates to secondary education
in Azerbaijan concerning the internalization of motivation and academic engagement. In light of
the country’s educational reforms and increased attention to 21st century competencies, our study
aims to fill this gap by providing stimulation to the satisfaction of basic psychological needs in
motivation for these students. This study also intends to enhance the materials to assist educators
and policy makers who need to understand the shift from a purely supportive to a dynamically
student-centered framework that fosters holistic development (Ryan & Deci, 2017; UNESCO,

2020).

Factors Influencing Secondary School Students' Academic Motivation

Social and environmental influences

Home Environment

The students’ motivation is most certainly influenced by their home environment. Stability,
consistent caregiving, and parental involvement positively impact motivation, with students from
supportive homes reporting higher academic engagement (Somers et al., 2011, as cited in Knapper,
2017, p.11). Supportive parental behaviors, rather than socioeconomic factors alone, are predictive
of students' motivation, creating a secure foundation that fosters academic engagement (Khan,

Begum, & Imad, 2019). Children raised in encouraging home environments tend to develop higher
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self-confidence and better social adjustment, positively influencing their academic performance

(Parveen, 2007; Bandhana & Sharma, 2012, as cited in Khan et al., 2019, p.224-225).

The PISA 2018 assessment revealed a strong correlation between the socio-economic conditions
of a student’s home environment and their academic outcomes in reading, mathematics, and
science. Students from more affluent households performed better, with socio-economic status
explaining approximately 12% of the variance in reading outcomes across OECD countries. For
Azerbaijan, this factor was associated with a 41-point difference between students from socio-
economically advantaged and disadvantaged backgrounds, emphasizing the home environment's

importance in academic performance (Abbasli, 2022).

Additionally important were home resources like laptops, desks, and a quiet study space. In the
reading test, for instance, students who had access to a computer for study purposes outperformed
those who did not by 20 points. The presence of a specialized study area also had an impact on

students' performance, though not as much (Abbasli, 2022).

Parental Involvement

Another important factor in adolescents' academic success and intrinsic drive is parental
participation. According to research, parents who support their children's autonomy and encourage
mastery objectives are more successful in motivating their kids than those who take a controlling
attitude (Gonida & Cortina, 2014, as referenced in Knapper, 2017, p.12). Active parental
participation, such as attending school events and making decisions, has been linked in studies to
better academic results and a more customized learning environment for pupils (Iglesias-Sanchez
& Sanchez, 2020, as referenced in Utami, 2022, p.18). Furthermore, positive parental participation
has been associated with students' increased mental health and self-confidence, which has been

linked to better academic achievement (Riazi et al., 2021, as mentioned in Utami, 2022, p.18).
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One important component influencing student motivation and performance is parental education.
Students whose moms had finished secondary school outperformed those whose mothers had not
received any formal education by 42 points in reading and 52 points in math, according to the
study. A similar pattern was discovered with regard to fathers' educational levels, that further

highlight the influence of parental intellectual background on student results, (Abbasli, 2022).

Another key driver of academic motivation was parental involvement, as perceived by students.
Students who reported receiving consistent support and encouragement from their parents
performed significantly better. For example, students who felt their parents cared about their well-
being scored 39 points higher in reading than those who did not feel supported. This underscores
the motivational boost students derive from an emotionally and academically supportive home

environment (Abbasli, 2022).

Student-Teacher Relationships

The quality of student-teacher relationships significantly impacts academic motivation. When
students view their teachers as supportive and caring, they exhibit increased engagement and
determination in learning (Skinner & Belmont, 1993, as cited in Knapper, 2017, p.13). Teachers
who set high expectations and show a personal interest in students’ progress foster a motivating
and supportive classroom environment, which is critical for academic achievement (Griffing,
2006, as cited in Jasmi & Hin, 2014, p.76). Conversely, low teacher expectations can lead to
decreased motivation, emphasizing the importance of teacher involvement in promoting academic

success (Murdock, 1999; Wentzel, 2002, as cited in Jasmi & Hin, 2014, p.76).

In Azerbaijan, 79% of students believed their teachers were enthusiastic about teaching, which

positively influenced their academic motivation (Hasanzade & Fatullayev, 2023). Teachers who
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provide individualized support and constructive feedback create an environment conducive to

learning, motivating students to achieve their academic goals.

Peer Relationships

Peer relationships also contribute to students' academic motivation, providing a sense of belonging
and encouraging collaborative learning. Positive peer interactions, which offer opportunities for
feedback and shared academic goals, enhance students' feelings of competence and autonomy
(Furrer, Skinner, & Pitzer, 2014, as cited in Knapper, 2017, p.13-14). Moreover, studies have
shown that high-quality peer attachments can reduce procrastination and support a future-oriented
mindset, which contributes to better academic engagement (Jin, Wang, & Lan, 2019, as cited in

Moradi & Mardani, 2023, p.5).

The PISA 2018 results indicate that students in Azerbaijan who perceived their classrooms as
collaborative environments reported higher levels of academic engagement. Approximately 63%
of Azerbaijani students acknowledged that their peers worked collaboratively, a figure slightly

above the OECD average of 62% (Hasanzade & Fatullayev, 2023).

Conversely, competitive classroom climates were associated with lower engagement levels. In
Azerbaijan, 59% of students felt that competition was emphasized, compared to the OECD average
of 50%. This suggests that excessive competition may hinder motivation and academic outcomes

by increasing stress and reducing collaborative opportunities (Hasanzade & Fatullayev, 2023).

School Environment

According to the Georgia Department of Education (2016), the school environment plays a crucial
role in influencing students' academic motivation. Schools that cultivate a safe, inclusive, and
supportive atmosphere promote a sense of security and belonging, which fosters higher levels of

engagement and academic success (Knapper, 2017, p.16).
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The educational environment serves as a dynamic space where learners interact with facilities and
resources to develop socially and prepare for societal challenges (Olowolabi, 2020). However, a
poor school environment can negatively impact students' academic achievement, especially when
it lacks essential components such as a positive school climate, adequate instructional materials,
effective discipline, quality physical facilities, high teacher qualifications, strategic school
location, small class sizes, and manageable student populations (Olowolabi, 2020). A well-
structured and adequate environment is critical for fostering effective learning. Since students
spend a significant portion of their time in schools, the school environment exerts a profound
influence on their academic performance through its curriculum, teaching strategies, and

interpersonal relationships (Olowolabi, 2020).

Moreover, research highlights that the learning environment significantly shapes how students
perform and respond to various circumstances. For instance, Lawrence (2012) and Adebayo
(2015), emphasize that a conducive learning environment plays a vital role in determining students'

success (Olowolabi, 2020, p. 433).

Additionally, researchers have found that the achievement goal structures created within schools
significantly influence student engagement. These structures affect students' confidence in their
ability to master academic tasks, thereby shaping their motivation and performance (Ames, 1992;

Roeser, Eccles, & Sameroft, 2000, as cited in Wang & Holcombe, 2010, p.636).

According to the PISA 2018 results, Azerbaijani students who reported a high sense of belonging
to their schools performed better in reading and mathematics. This aligns with global findings that
a supportive school environment enhances motivation and reduces dropout rates (Hasanzade &

Fatullayev, 2023).
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Cognitive factors

Competence and Self-Efficacy

The need for competence, a core element of Self-Determination Theory (SDT), plays a critical role
in shaping students' motivation. Competence reflects students' perception of their ability to succeed
in tasks and directly influences their willingness to engage in academic challenges (Ryan & Deci,
2017). Students are more actively involved in the learning process when they believe they possess

the required competencies and maintain strong self-efficacy expectations (Inglés et al., 2015).

Self-efficacy, defined as an individual's belief in their capacity to achieve goals, is closely linked
to motivation and academic performance. This concept refers to students' perceptions of their
capabilities, shaping their behavior and effort in academic settings (Graham & Weiner, 1996, as
cited in Petsche, 2009, p. 29). Bandura (1989) emphasized the motivational role of self-efficacy,
stating that "people's self-efficacy beliefs determine their level of motivation, as reflected in how
much effort they will exert in an endeavor and how long they will persevere in the face of obstacles.
The stronger the belief in their capabilities, the greater and more persistent are their efforts" (as

cited in Petsche, 2009, p. 29-30).

According to Bandura (1997), Margolis & McCabe (2006), students with a strong sense of self-
efficacy are more likely to challenge themselves with difficult tasks, which, in turn, fosters intrinsic
motivation. These students exert significant effort to meet their commitments and are resilient in
the face of failure, attributing setbacks to controllable factors. They recover quickly from

challenges and remain focused on achieving their personal goals (Petsche, 2009, p.30).

Conversely, students with low self-efficacy tend to doubt their abilities and view challenging tasks
as threats to be avoided. This belief often results in reduced effort and persistence, leading to

disappointing academic performance and perpetuating a cycle of low motivation and achievement
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(Bandura, 1994; Margolis & McCabe, 2006, as cited in Petsche, 2009, p30). Students with low
self-efficacy typically have lower aspirations and attribute failures to uncontrollable external

factors.

Ultimately, self-efficacy influences students' academic behavior, determining which tasks they
undertake, the effort they invest, and their persistence in overcoming obstacles (Bandura, 1986;
Alderman, 2004, as cited in Petsche, 2009, p 30). Strengthening students’ self-efficacy through
targeted interventions and support can significantly enhance their academic motivation and

achievement.

In Azerbaijan, findings indicate that students with high levels of cognitive engagement, including
reflective and integrative learning practices, achieve better academic outcomes. Higher GPAs were
significantly correlated with students' efforts to understand difficult material and their usage of
higher-order thinking skills, emphasizing the necessity of fostering metacognitive techniques in

the classroom (Hasanov et al., 2021).

The emotional aspect is one of the most vital components for students’ academic motivation. It
influences students’ pride, belonging, and excitement for their studies. Beyond strengthening the
connection between students and their educational institutions, emotional attachment also fosters
a positive attitude towards learning. This element of engagement has been shown to enhance
academic performance in hostile settings, including the ability to maintain focus and steadfastness

(Hasanov et al., 2021).

Psychological factors

Self-Perception and Identity in Academic Motivation

How students see themselves, especially how confident they feel about reaching their academic
goals can make a big difference in how well they do at school. This sense of confidence, known
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as self-efficacy, helps students take on challenges, work harder, and keep going even when things
get tough (Celcima et al., 2024). On the other hand, students who doubt their abilities often shy
away from difficult tasks, blame outside factors when things don’t go well, and lose motivation,
which can hold them back academically (Bandura, 1997; Pintrich & Schunk, 1996, as cited in

Celcima et al., 2024, p.4).

Self-efficacy doesn’t just affect how confident students feel—it also shapes why they stay
motivated. According to Celcima et al. (2024), students who believe in their abilities are more
likely to enjoy learning for its own sake (intrinsic motivation), but they’re also driven by goals like
getting into a good university or earning recognition (extrinsic motivation). When students feel
capable, they’re more likely to take charge of their learning, stay engaged, and push themselves to

do their best (Celcima et al., 2024).

Academic motivation is influenced equally by social and personal identity. According to Oyserman
(2015), social identity is derived from interactions and group memberships within a society,
whereas personal identity is comprised of an individual's distinct traits and values. Students are
more likely to value and invest in their education when their academic objectives are in line with

their social and personal identities (Oyserman, 2015).

Making academic accomplishments a source of pride and self-expression increases intrinsic
motivation when academic objectives are incorporated into a student's identity. Peers, teachers,
and the larger school community all promote and develop social identity, which further strengthens
motivation (Celcima et al., 2024). Students who feel a strong feeling of belonging in the classroom

are more engaged and dedicated to their studies.
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Emotions and attitudes

Emotions

Positive feelings like pride, enjoyment, and curiosity improve cognitive functions like memory
retention and problem-solving and provide a favorable learning environment. Pekrun et al. (2002),
categorized academic emotions into four types: positive arousal emotions (e.g., enjoyment),
positive emotions (e.g., relaxation), passive arousal emotions (e.g., anger, anxiety), and negative
emotions (e.g., boredom, depression) (Tan et al. 2021, p. 1). Positive arousal emotions have been
consistently linked to improved learning outcomes by promoting intrinsic motivation and
sustained attention during academic tasks. For instance, interventions that enhance students'
positive emotions through engaging materials have demonstrated significant improvements in both

motivation and academic performance (Tan et al., 2021).

While negative emotions such as anxiety and frustration are often seen as detrimental to learning,
research indicates they can have both inhibitory and motivational effects. Anxiety, for example,
can stimulate focused effort and goal-directed behavior under manageable levels, thereby
improving academic performance in certain contexts (Saito et al., 2018, as cited Tan et al., 2021,
p. 13). However, excessive negative emotions tend to hinder motivation by reducing attention and

increasing cognitive load (Tan et al., 2021).

Attitudes

Research highlights that attitudes towards academic subjects are multidimensional, encompassing
cognitive (beliefs about the subject), affective (feelings towards the subject), and behavioral
(actions or tendencies in relation to the subject) components. A study by Igbal et al. (2023) found
that positive attitudes in these dimensions significantly correlated with improved learning

outcomes. In this regard, students who believe that learning physics is valuable (cognitive), enjoy
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the subject (affective), and actively participate in class (behavioral) tend to perform better

academically (Igbal et al., 2023).

Positive attitudes create a favorable learning environment, which in turn affects motivation.
Students who have a good attitude toward their studies are more intrinsically motivated, which
increases their engagement and perseverance in difficult academic activities, as shown by Igbal et
al. (2023). Furthermore, a big part of forming these views is the conduct of peers and professors.
According to the study, students can be motivated to embrace more positive views of their
education by their enthusiastic teachers and encouraging peers (Kurniawan et al., 2019; Astalini et
al., 2022; Copur, & Demirel, 2022; Guo, Liu, & Liu, 2022; Chen & Huang, 2023; Wang & Jou,

2023, as cited in Igbal et al., 2023, p. 95).

Goal orientation

According to Ames (1992, p. 261, as cited in Pintrich et al., 1996), goal orientation is a
comprehensive collection of ideas that influence how people approach, interact with, and react to
tasks connected to achievement. A key factor in determining students' academic motivation and,
in turn, their performance is goal orientation. In the educational setting, task-oriented and ego-
oriented objectives are the two main goal orientation kinds that are frequently discussed. Ego-
oriented goals prioritize surpassing peers and showcasing superior ability, while task-oriented

goals prioritize learning, skill mastery, and improvement (Usan, Salavera, & Teruel, 2019).

According to studies, motivation rooted in the self and adaptive learning practices relate deeply to
task-oriented goals. Pupils with task-oriented goals tend to be more persistent, cope better, and are
more commited towards their studies. Such students are motivated by the satisfaction that comes
with learning new things and personal growth, which supports an academically positive trajectory,

a positively enduring one (Usan et al., 2019).
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On the contrary, ego-oriented objectives are more often than not linked with underadpative
academic behaviors and extrinsic motivation. These objectives are associated with anxiety, task
avoidance, and dependence on some external validation to sustain them, even if momentarily. Such
tendencies may ultimately lead to reduced involvement in academic pursuits and diminished

psychological well-being (Usan et al., 2019).

As noted by Hasanov et al. (2021), academic performance is notably influenced by factors such as
one’s psychological motivation, their ability to self-regulate, and manage stress (Hasanov et al.,

2021).

Demographic factors

Motivating factors such as age, gender and even ethnicity have been identified to affect the
performance of students in various subjects. Motivation towards academic achievement and other
external influences are often far more subordinate compared to the demographic factors of age,
gender and ethnicity. Additionally, the availability of parental support, resources, and active
participation in schooling have a greater impact than any of the demographic differences (Banerjee

& Halder, 2021).

Gender Differences in Academic Performance

Gender is one of the social characteristics that is regularly examined in relation to student academic
motivation, especially in areas such as mathematics or accounting. Naccache (2015) looked at
gender performance in accounting courses and reaffirmed that male students, generally, excelled
academically more than female students, showing that, in this discipline, gender was an important
factor that determines academic success (Naccache, 2015). Nevertheless, there are numerous
studies which have shown opposing results. On this point, Norsida et al. (2010) applied the male-

female perspective in investigating good mathematics students and argued that among students in
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this category females performed better in academics than males as a higher percentage of students
who graduated with first and second class honours were female (Norsida et al., 2010). Al Mamun
(2019) also confirms that females outperform males in academic performance, and states that

women have overall achieved better results than men (Al Mamun, 2019).

As critics of the gender and academic performance theory, some studies have found no significant
relationship between performance in specific disciplines and gender. Scholars, McDowall and
Jackling (2010), noted that there was no statistically significant link between gender and
accomplishment in accounting, adding that gender effects were likely discipline-specific. Gender
differences in performance or achievement were sociocultural in origin and characteristics of
education and context may have weakened or eliminated their impact (McDowall & Jackling,
2010)

Research shows us traditional gender stereotypes deeply impact students' academic motivation,
particularly in patriarchal societies like Azerbaijan. Men are seen as breadwinners, while women
are confined to domestic roles, leading to biases in education where male students receive more
encouragement and opportunities, while girls are often underestimated and pushed toward
marriage (Aghayeva, 2004; 2011). Common sayings like "science is for a man, a woman’s place
is at home" reinforce these stereotypes, discouraging women from pursuing higher education or
professional careers (Gureyeva, 2005). Institutional sexism, such as lower salaries and fewer
leadership opportunities for women, further limits their motivation and aspirations (State
Statistical Committee of Azerbaijan, 2010). Addressing these issues requires inclusive curricula,
gender-equity training for teachers, and public campaigns to challenge stereotypes and support

students equitably (Busquin, 2004; UNESCO, 2011).
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Impact of Prior Academic Background

Prior academic achievement and background in related subjects are also notable demographic
factors that influence academic success, particularly in fields requiring analytical skills like
accounting and mathematics. According to Garkaz et al. (2011), students with a mathematics
background perform better in accounting subjects, as mathematical skills provide a foundation for
analytical tasks which are essential in accounting courses (Garkaz et al., 2011). Onay and
Benligiray (2018) similarly found that students with a strong background in mathematics
demonstrated better performance in accounting programs, which are often demanding and

challenging (Onay & Benligiray, 2018).

Nonetheless, Duff et al. (2004) claims that this assumption has some gaps. They argue that
achievement is not a given in ongoing academic engagements, especially when considering a
learner’s prior level of achievement (Duff et al., 2004). According to such outcomes, although past
studies might prove potentially advantageous to learners in certain disciplines, factors like self
motivation, teaching standards, or the overall institution’s resources can sometimes impact the

result.

Socioeconomic Status (SES) and Family Structure

Marcon (1999) has also included the economic status of the family as an element of the family
structure and considered it very significant concerning how individual students performed in
school (Marcon, 1999). Economically disadvantaged students (lower socioeconomic status, SES)
were more likely to underperform academically because they encountered multiple challenges
stemming from their deprived background. Additionally, Marcon’s study found that children from
single-parent families were more self-motivated than those from two-parent families, which

partially mitigated the adverse impact of lower SES on educational outcomes (Marcon, 1999).
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Both identified external factors, family structure and SES, are important sociological determinants
of academic self-motivation. As noted by Mansour & Martin (2009), a parent’s educational
involvement and the availability of learning resources profoundly impact the student's motivation
and academic performance (Marcon, 1999). Parents helping children with their homework or
attending school events helps create an atmosphere, which will improve motivation. Positive
motivation and negative motivation constructs along with family support shaped the motivation to
learn and the associated learning outcomes. These findings focus on the importance of motivation,

family engagement, and mitigating socio-economic gaps.

Academic Background

The motivation for entering higher education usually yields great results in academic performance.
As with the studies conducted in Britain, for example, those by Hopkins et al. (1958), Wankowski
(1969, 1970) noted that students who entered university for the reason of personal interest tended
to perform better than those who came due to external factors such as academically inclined
parents. Wankowski (Wankowski, 1969, 1970) further noted that students with defined short and
long term goals performed better progress as opposed to students who lacked direction and often

did not clear their first year exams (Hopkins et al., 1958; Wankowski, 1969, 1970).

Jones et al. (1973) also noted that motivational attention to goals differ by discipline. In Edinburgh,
Psychology students at the university considered vocational motivations like obtaining a
prospective job and performed better than their Sociology counterparts who were preparing for
exams to get a job and viewed studying as a delaying tactic. This implies that effective motivation
may stem when students’ values concerning education goals and the purpose of their chosen field
are in congruence, thus underlining the role of academic discipline on performance and motivation

(Jones et al., 1973).

36



Students who experience success in their academic journey are more likely to develop adaptive

motivational patterns, enabling them to tackle challenges with resilience (Goldberg, 2023).

Study Habits

Effective study habits, characterized by organized and consistent study routines, are also strongly
linked to academic success. Entwistle and Percy (1973) developed specific scales to measure
academic motivation and study methods, finding consistent relationships between structured study
approaches and academic performance. In an earlier study, Entwistle and Entwistle (1970) noted
that students who demonstrated emotional stability and conscientiousness often adopted organized
study habits, aligning with a pattern of successful academic behavior (Entwistle & Percy, 1973;

Entwistle & Entwistle, 1970).

While the quantity of study hours might predict academic performance to an extent, research
suggested that the quality of study time was equally, if not more, important. In line with this insight,
Blaine and McArthur (1971) identified a group of students who prioritized autonomy and resisted
conventional academic demands, often compromising their academic performance, emphasizing
the importance of balancing independence with organized, goal-oriented study routines to enhance

academic outcomes (Blaine & McArthur, 1971).

Moreover, Parlett (1970) introduced the concept of “syllabus-bound” versus “syllabus-free”
students, describing how highly organized and rule-oriented students may have experienced
anxiety and compulsiveness in their studies. In contrast, students who adopted a more independent
and creative approach might sometimes struggle with institutional conformity but may have also
engaged more deeply with learning when their motivation aligned with their study habits (Parlett,

1970).
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Students' educational histories and their strategies for studying significantly affect the educational
results. Determination and strong motivation are usually the result of an internal purpose.
However, spending a reasonable amount of time balancing letting oneself be free and organized
with set guidelines requires an effective disciplined approach to ensuring seamless academic
achievement — suggesting that there is a need to integrate both internal and external drivers of
motivation, along with flexible, systematic study techniques that guide learners toward deeper

engagement.

COVID-19 and Technology (devices, social media, Al)

The COVID-19 pandemic fundamentally altered education, requiring the integration of digital
technologies to facilitate learning continuity. As highlighted by Faridah et al. (2020), digital
learning was crucial in maintaining educational activities during the pandemic. It significantly
improved student motivation as they were able to interact with teaching materials in both online
and offline modes. Nonetheless, while fostering independence and providing quick and accurate
evaluations as major advantages, issues such as lower motivation levels and challenges adapting

to fully online learning environments also arose (Faridah et al., 2020).

In Azerbaijan, the transition to online education came with substantial hurdles. As noted by
Mehralizadeh (2022), the lack of technological infrastructure available to students and teachers
changed the nature of education for many, albeit negatively. During the pandemic, approximately
30% of households did not have sufficient internet access, and a large number of students
participated in online learning through mobile phones instead of computers. Additionally, the
country’s education system was not prepared for a swift transition, as only two higher education

institutions possessed the requisite digital resources and trained personnel for online teaching

(Mehralizadeh, 2022).
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The use of Artificial Intelligence (AI) systems which assist in automating processes has once again
proven its potential to personalize learning and attend to learner requirements of varying
complexity levels. As further stated by Ng et al. (2023), students’ motivation and the rate of
knowledge acquisition were improved through the application of Al tools such as intelligent agents
and analytics dashboards. However, gaps in implementation were exposed through the inequalities
that exist within the digital realm, as well as the unpreparedness of teachers for Al education
technologies. Students in Azerbaijan, for instance, noted the need to interact physically with their
peers and teachers, revealing how important social interaction is to motivation. A number of
students noted that they preferred traditional methods of instruction because online education, with
its absence of accountability and interactivity, was less engaging and stimulating (Murshudova et

al., 2021).

Social media assisted in connecting people as well as facilitating remote learning, which helped in
alleviating social disconnection and boosting student morale (Papademetriou et al., 2022). As
pointed out by Fiitterer et al. (2023), the quality of digital distance teaching also hinged on the
interactivity and engagement of the learning activities. Fiitterer et al. (2023) highlighted that
knowing how to use technology competently did not ensure that learning was effective; rather, the
educational techniques used and student activity prompted fundamental participation. In
Azerbaijan, initiative such as the Lesson Time television program and the development of
Microsoft Teams did little to improve participation, as access and engagement was particularly

low in rural areas (Mehralizadeh, 2022).

These findings remind us of the holistic approach required, incorporating technology alongside
social media, digital tools, and Al into educational systems. This is particularly relevant for the

present study that seeks to investigate ways these technologies can be applied to solve motivational
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and engagement challenges during the pandemic, thereby informing effective instruction in the

post-pandemic era (Faridah et al. 2020; Papademetriou et al. 2022; Ng et al 2023).

Summary

In this chapter, we have presented the theoretical and empirical literature regarding academic
motivation of secondary school students. Using Self-Determination Theory (2000), We analyzed
the review regarding diverse social, cognitive, emotional, demographic, and institutional factors
and how they interplay to facilitate or restrict students’ active participation in academic activities
(Deci & Ryan, 2000). These factors were divided into two components: internal — factors related
to the individual, and external — factors related to the environment in which they operate, that

impact the motivation process of secondary school students.

As far as individual factors are concerned, the review highlighted self-efficacy, competence,

emotional engagement, self-perception, identity, and goal orientation. Research shows that
students who hold a firm belief in their learning capabilities, view learning as relevant to their

lives, and consider themselves to be high achievers tend to have higher levels of intrinsic
motivation alongside enduring academic pursuits. Positive feelings including attention and
retention were improved with the aid of enjoyment, pride, and curiosity, but anxiety and boredom
hinder properly managed performance. Moreover, the alignment of personal and social identities
with educational aims has already been highlighted as a fundamental aspect of enduring

motivation.

Besides the factors identification of gender, previous level of schooling and socioeconomic

background were found to have a very strong impact on the students’ motivation patterns as well.

As an example, the sociocultural narratives in the Azerbaijani context regarding social class along

with the accompanied traditional roles influence students motivation and achievement cross-
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gender underscores the distinct socio-cultural frameworks which impact students' participation and
goals. Furthermore, academic background and structured study habits emerged as essential

elements supporting long-term motivation and resilience.

At the environmental level, both the home context as well as family relations and school support

were examined in detail.

Evidence indicated that emotionally supportive and resource-rich households significantly
enhance students' motivation and performance, while a lack of home resources and parental
disengagement serve as inhibitors. Likewise, the student—teacher relationship, peer interactions,
the school’s general atmosphere, and available resources were noted to influence students’
motivation levels alongside school-related factors. The promotion of competence and autonomy,
both of which are essential for intrinsic motivation, were fostered best in collaborative peer settings

and through teacher encouragement and support.

The review also addressed the impact of digital technologies and the COVID-19 pandemic on
student motivation. Although online learning and Al tools offered new avenues for flexible and
personalized learning, their benefits were constrained by issues of digital inequity, lack of teacher
readiness, and reduced student accountability—particularly in Azerbaijan. The technology and
mobile device use within a motivational context in remote setting highlighted the value of social

contacts and emotional help.

Regardless of the comprehensive findings, the review has pinpoint gaps in the literature. Notably,
few studies have provided an in-depth, qualitative exploration of how contextual and cultural
factors in Azerbaijan uniquely influence students' academic motivation. Moreover, examining
separately individual and institutional aspects, there are no integrated approaches that study their

interplay. The current study aims to fill this gap by exploring secondary school students’ academic
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motivation in Azerbaijan through a qualitative lens, incorporating both individual and contextual

factors, and guided by Self-Determination Theory.

Chapter 3: Methodology

Purpose and Significance of the Study

The purpose of our study was to investigate and evaluate the factors influencing the academic
motivation of Azerbaijani secondary school students. Three private international schools'
secondary classes were the subject of this study. Both a thematic analysis approach and a
qualitative research methodology were employed. To provide a thorough grasp of the relevant
factors, data collection included individual student interviews supplemented by field notes,

reflective memos, contextual observations, and nonverbal communication analysis.

This study took on a qualitative approach in contrast with prior works that were focusing on higher

education or a quantitative methodology in order to grasp and situate a student’s experience.

The comprehension of these factors is imperative for developing targeted strategies to bolster

motivation and optimize learning, especially in the ever-evolving education system of Azerbaijan.

Research Questions

1. What factors influence secondary school students’ academic motivation in Azerbaijan?

A. What are common factors that influence secondary school students’ academic
motivation?

B. What are common inhibitors that influence secondary school students’ academic
motivation?
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Research Design

To explore the factors influencing academic motivation for secondary school students in
Azerbaijan, the research employs a qualitative approach rooted within a constructivist paradigm

(Guba & Lincoln, 1985).

Understanding and interpreting the lived experiences and perceptions of study participants aligns

with the paradigm (Creswell, 2012).

Participants and Sampling

Participants

The respondents for this study were secondary school students attending three secondary private
schools in Azerbaijan. The sample was selected based on their varying levels of academic

achievement.

Rationale for Choosing Private Schools

The selection of private schools was justified by their unique approaches to teaching, availability
of numerous resources, and organized classrooms. To enhance the climate for studying educational
motivation, private schools often have smaller classes, controlled teaching streams, and higher
levels of parental involvement. As noted in Lewis and Patrinos (2012), private schools are
comparatively more willing to support cooperative research, which increases the feasibility of data
collection and provides perspectives that might pertain to wider educational settings (Lewis &

Patrinos, 2012).
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Sampling Approach

Thirteen students from various secondary grades participated in the study, which promoted lively
exchanges that showcased both opposing and shared points of view. Academic achievement was

the basis for selecting the participants (Creswell, 2014).

Data Collection Methods

Individual interviews

The primary method of collecting data was through semi-structured interviews (Appendix A),
which provided a complete understanding of students’ experiences. Because of the open-ended
questions, participants were able to provide rich and nuanced answers, gaining insight into what
they could offer (Creswell, 2014). Furthermore, because English is not their primary language,
they could listen to the question in their native language, which enabled them to understand the
question better (see Appendices B and C). The use of audio recordings, detailed field notes, and
reflective notebooks, alongside non-verbal sign capture, enhanced data collection, analysis, and
triangulation by supplementing the primary document. These other materials helped strengthen the

study along with providing triangulation (Merriam & Tisdell, 2016).

For the interviews to be effective, adequate planning and ethical guidelines preceded them.
Creswell (2014) highlights the importance of obtaining informed consent, maintaining
confidentiality, creating a supportive private setting, and securing the interview. With the use of
flexible yet pre-organized interview guides, conversations can be stimulated to talk about other
relevant themes that arise during the interview (Creswell, 2012). This approach ensures rich data

collection in the context necessary to achieve the objectives of the study.
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Data Analysis

The information that had been collected from each interview was analyzed using a form of
thematic analysis technique. This form of analysis provided by Braun and Clarke (2006) a
structured and detailed examination of the themes that emerge from the participants’ remarks
(Braun & Clarke, 2006). The complete transcription of the discussion was part of the data
preparation stage, which was the first step in the analysis. Several reviews of the transcripts were

done in order to understand the context and the data’s content scope (Saldafia, 2013).

The subsequent step was coding, during which either deductive or inductive coding strategies were

employed.

The information was then organized into codes that were more generalized in order to capture the
main thrust that participants articulated. A coding system was designed to ensure and check that
the identified themes fit with the study questions and are interpretable in a logical manner with the

covered results (Merriam & Tisdell, 2016).

Individual interview data were triangulated to validate the analysis. This approach cross-checks
information from multiple sources, thereby enhancing the credibility of the conclusions drawn. In
addition, frequent member checks and peer reviews were also done so that the participants and

members of the research team could enhance and validate the findings (Creswell, 2012).

Ethical Considerations

Each participant's rights were protected along with their well-being which required observing strict

ethical boundaries during the study. Along with the participants, the guardians for participants

45



under the age of eighteen were also provided with written informed consent forms (Appendices D,
E, and F). These forms provided complete details regarding the study including goals, methods,
and confidentiality provisions (Hammersley & Traianou, 2012). Freedom to withdraw from the
study at any given time without the need to verbally provide any reasons was communicated to the

participants.

Anonymity provided through the use of pseudonyms helped maintain confidentiality. Transcripts
and relevant documents were stored in a manner where only the research team could access them,

thus, securing the privacy and confidentiality of participant information (Iphofen, 2009).

Trustworthiness

Regardless of the design, any form of qualitative or quantitative research needs to be conducted
within ethical boundaries (Merriam & Tisdell, 2016). Since meeting the standards for achieving
valid, reliable, and trustworthy knowledge is what researchers strive for, conforming to the
standards of rigor is critical. In qualitative research, trustworthiness and rigor are used for
objectivity, validity, reliability, and other rigorous constructs of the research (Guba & Lincoln,
1985; Merriam & Tisdell, 2016; Morse, 2018). Guba and Lincoln (1985) classifies the application
of trustworthiness of qualitative research into four credibility, transferability, dependability, and
confirmation. Based on qualitative research, credibility, dependability, and transferability will be

presented (Lincoln & Guba, 1985).

Limitations

The report acknowledges several of its limitations. Foremost, considering the focus on private
schools in Azerbaijan, the findings mighty not be relevant to other educational settings like public

schools within the same country or even foreign settings. In addition, the self-reporting bias
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introduced by participants during the one-on-one interviews could distort accurate representation
of different facets of motivation at each level of the academic hierarchy. Finally, the exclusive
reliance on qualitative data may overlook some quantitatively accessible dimensions of motivation

that could be more informative (Creswell, 2012).

The purpose of this research was to overcome these constraints and address academic motivation
to provide detailed and invaluable scrutiny concerning its influences on secondary school students’

academic motivation in Azerbaijan.

Chapter 4: Findings

The chapter outlines the outcomes from interviewing thirteen students from private secondary
schools in Azerbaijan. The analysis, which was informed by Self-Determination Theory (SDT),
focused on attempts to understand the academic motivation of students. Evidence indicates that
students’ motivation is a complex interplay of intrinsic needs, social factors, and environmental
settings within their schools and families. The conclusions are organized under two broad
headings: motivators and inhibitors. Each theme draws upon students’ analyses that narrate their

experiences.

Qualitative data were collected from thirteen students across three private schools using semi-
structured interviews. Thematic analysis, informed by Self-Determination Theory (SDT), revealed
two overarching categories: common motivating factors and common inhibiting factors. Each
category contains sub-themes supported by student quotations and interpreted through the lens of

SDT components: autonomy, competence, and relatedness.

The findings are organized into two major categories: factors that enhance academic motivation
and factors that inhibit it. Each group includes several sub-themes that reflect students’ lived

experiences and perceptions.
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Common Factors Influencing Academic Motivation

This part illustrates the most notable elements that affect the academic motivation of secondary
school students in Azerbaijan. Personal aspirations, family assistance, and teacher encouragement
motivate students. Active involvement by students, motivated peers, a supportive school climate,
and school encouragement using technology also positively enhances students’ motivation and

engagement.

Intrinsic Motivation and Personal Goals (Autonomy & Competence)

One of the most distinguished motivators among interviewees was intrinsic motivation, evidenced
by students’ personal satisfaction, self-confidence, and drive to achieve self-imposed academic
standards. Many students reported taking pride in their performance, especially when they
exceeded their own expectations. For example, Participant E shared that she always aimed to score
above 85, explaining, “If it’s lower than 85, I understand I have some leakage in knowledge, so I
go back and study again.” Her internal drive to improve was echoed by Participant T, who said, “I
want to be the smartest student in the class,” and Participant E, who emphasized, “I motivate

myself... if I have something in my head, no one can stop me.”

Similarly, Participant Z explained, “I enjoy testing myself, seeing how well I can do something,”
pointing to a challenge-seeking mindset. Another Participant G, admitted, “They’re pretty good,

but I would like to try more,” signaling a desire for academic self-growth.

Students also connected their efforts to future goals. Participant F said, “My goal is to study well,
get good results in official exams and get into a university,” while Participant J stated, “My
motivation is earning money when I grow up,” highlighting economic aspirations. One student
remarked, “I force myself to do homework every day and not to skip any school days,” linking

daily discipline to broader university ambitions.
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Family Support and Expectations (Relatedness)

The role of family emerged as a significant theme, both as a source of motivation and pressure.
Most participants highlighted the emotional and material support they received from parents and
siblings. Participant N explained, “My dad and mom, they’re trying their best to make my

education better. They put me on some courses or extra lessons... It helps me to feel confident.”

Family inspiration extended to siblings as well. Participant N said, “My sister is my idol... she
achieved a lot of things and she is in university right now, out of the country.” Another student
added, “I want to show [my family] my good marks and don’t want to disappoint them,” illustrating

how emotional accountability plays a role.

However, family pressure also appeared frequently. Participant E noted, “Sometimes it might
irritate my mom that it’s like 80 or something,” reflecting high parental expectations. Another
student echoed this by saying, “My family plays a massive role... just my family being there
supporting me makes me want to do it, even if it's just for them and not for myself.” Such duality

shows how families both fuel and complicate students’ motivational landscapes.

Impact of Teachers and Their Assessments (Relatedness & Competence)

Through emotional encouragement, instructional scaffolding, and feedback, participants’
academic motivation was stimulated by teachers. Participant L provided a vivid account of a new
math teacher’s class saying, “She explains everything a couple of times. Plus, she involves TikTok

in the learning process. That makes it easier.”

Students shared their impressions on being encouraged by teachers. Participant N expressed, “I’'m
just happy that my teachers feel about me like that. It motivates me to study more, to be a better
person in this subject.” One student recalled, “A math teacher... stayed with me after school and

helped me to get through all the past papers. That really helped.”
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Students indicated that feedback was important. One student discussed the impact of a teacher
informing them, “When the teacher told me [ need to be more careful, I started doing that.” Another
said, “I usually take all feedback seriously, because it helps me improve.” Emphasizing the impact
of feedback, Participant Z said, “My French teacher once said ‘Good job!” and I still think about

it 2

Other students raised the impact of vague or dismissive comments, which can deflate motivation.
One student explained, “When feedback is negative, I feel my behavior and studying get worse,”

showing the influence of feedback from teachers.

School Environment and Peer Relationships (Relatedness)

Supportive school culture, including extracurricular activities, Olympiad preparation, and small-
group instruction, was found to be motivational. Participant N pointed out that “support lessons
really do help... they’re explaining very well, and there are not a lot of people, so it’s easier to

understand.”

Participant G praised his school’s supportive staff: “Teachers are willing to help after lessons,” and
another student noted, “There’s a close environment here. Unlike other schools I’ve been to, here
I can focus more.” However, one student pointed to downsides, stating, “The school starts too

early... I can’t be in gear at 8am,” reflecting structural fatigue.

Peer relationships showed mixed effects. While Participant F claimed, “Studying with motivated
friends helps me stay focused,” others preferred autonomy. “They don’t really impact. I choose
myself,” said Participant N. Another student added, “Even if my friends don’t like studying, that’s
their problem. It doesn’t impact me.” Yet, social environments were occasionally competitive:

“There are not many students in my class, so it gets competitive,” one student noted.
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Technology as a Learning Tool (Autonomy & Competence)

Most students saw technology as a helpful tool for enhancing learning. Participant E emphasized,
“YouTube is nice. If you don’t understand some topic, you can find a video and they explain

everything.” Participant H added, “If I don’t have time to do homework, I use ChatGPT.”

Participant N reflected on how “extra tools like Al help me a lot for understanding. I ask ChatGPT
to paraphrase or explain in easier words, and I get it better.” Other students also valued the

convenience and autonomy it provides: “You can read online books... it’s time efficient,” one said.

Many students reported using Google, YouTube, and Al tools daily. One shared, “With Al, you can
talk to a tutor, ask questions—technology gives you more options,” reflecting an increasing

reliance on digital tools in place of traditional learning methods.

Common Inhibitors of Academic Motivation

This part analyzes the key factors that demotivate learners in school. Several students noted that
academic expectations, insufficient sleep, and emotional strain impede their motivation. Other
sources of frustration include strict school policies, loud class environments, and excessive
homework. While technology is beneficial for study purposes, it is also a major distraction when
it results in phone addiction or excessive social media usage. These factors demonstrate how easily

motivation can wane when people feel overwhelmed, unsupported, or distracted.
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Academic Pressure and Emotional Challenges (Autonomy, Competence & Relatedness)

Despite high motivation, many students experienced pressure that threatened their well-being.
Participant E described, “I slept 2—3 hours a day... I got used to it.” Participant H explained the

toll of effort not translating to success: “I work for hours... but my mark can still be disappointing.”

Students also mentioned emotional fatigue. “When a negative feedback happens, I see that my
studying gets worse,” said Participant N. Participant Z echoed this, stating, “When I studied hard
for handwriting and it didn’t get recognized, it was really demotivating.” Others expressed feelings
of burnout when things felt repetitive or overwhelming: “When everything’s been repetitive, I burn

out and just lack energy,” shared one student.

Structural and Environmental Constraints (Autonomy)

Some school-related factors were identified as limiting student motivation. While one of the
students mentioned the struggle of “studying when the class is loud,” Participant N criticized rigid

rules: “There’s a lot of strict rules... we feel under pressure.”

Another student expressed frustration with exam policies: “There are exams provided by the school
and you have to take them even if you don’t need them.” Participant G added, “The amount of

homework all teachers give in one day is hard to manage.”

Some students mentioned needing more social experiences and less rigidity. “I would change the
rules entirely... to make it easier for students,” one said. Others called for more field trips and

collaborative projects to balance the academic load.
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Technology as a Source of Distraction (Autonomy)

While beneficial, technology also emerged as a double-edged sword. Participant N admitted,
“Social media sometimes distracts me,” and noted physical strain: “It has a negative impact on my

health, especially my eyes.”

Participant E reflected on how her grades suffered: “I was addicted to my phone, and my marks
dropped from 90 to 75.” Another student observed, “If you get used to Google, you stop wanting

to open a book,” showing how digital ease can reduce traditional study habits.

Discipline and self-regulation were key. “It depends fully on the person... if you're disciplined, it
helps; if not, it distracts,” said one student, summarizing the ambivalent role of technology in

academic life.

Conclusion

This study highlights the complex nature of academic motivation among secondary school students
in Azerbaijan. Motivating factors range from internal drives (curiosity, mastery, future goals) to
external influences (family support, teacher care, peer encouragement, and technology use).
However, motivation is challenged by heavy workloads, emotional and behavioral struggles,

unclear instruction, environmental limitations, and digital distractions.

These findings underscore the importance of creating learning environments that support
autonomy, nurture competence, and strengthen relationships. By understanding the full range of
motivators and inhibitors, educators and policymakers can design more inclusive and student-

centered educational experiences.
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Chapter 5: Discussion

This study explored the factors influencing secondary school students’ academic motivation in
Azerbaijan, using Self-Determination Theory (SDT) as its guiding framework. The findings
reinforce existing literature, emphasizing the roles of autonomy, competence, and relatedness
(Deci & Ryan, 2000), while also revealing context-specific insights unique to Azerbaijan’s private

school environment.

Consistencies with Existing Literature

The findings support existing research showing that intrinsic motivation, personal goals, and self-
efficacy significantly contribute to student engagement, echoing the work of Deci and Ryan (2000)
and Dweck (2006) (Ryan & Deci, 2000). These findings also reflect the key components of SDT—
autonomy, competence, and relatedness. For instance, students’ self-set academic goals and
internal drive highlight their need for autonomy and competence. Family support and emotional
connection align with the concept of relatedness, while teacher encouragement and constructive
feedback further reinforce students’ sense of competence. Conversely, excessive pressure, negative
feedback, and rigid school environments can threaten these needs and reduce motivation. Students
who expressed curiosity, enjoyment in particular subjects, or specific academic goals (such as
entering university) demonstrated higher levels of motivation. Similarly, many students linked
academic success to their personal effort and belief in their abilities, which aligns with Bandura’s

(1997) seltf-efficacy theory (Bandura, 1997).

The role of parents, teachers, and peers provides support and was previously discussed globally
(Ryan & Deci, 2000; Skinner & Belmont, 1993). Students reported feeling more motivated when

they experienced encouragement or emotional support from friends and family. On the contrary,
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some suffered from excessive parental pressure or critical feedback from teachers, which

demonstrates prior research on negative reinforcement (Murdock, 1999; Wentzel, 2002)

Context-Specific Findings

Several findings were emphasized within the Azerbaijani context. Academic perfectionism and
test-related anxiety were especially highlighted in private schools, with students reporting sleep
deprivation as for meeting high expectations. These concerns were also raised by Abbasli (2022)
regarding the high-pressure academic culture shaped by family and institutional demands (Abbasli,

2022).

The intersected role of technology was another noticeable part. Studies by Cheung and Slavin
(2013) have shown that students often used websites like YouTube and ChatGPT to improve their
learning (Cheung & Slavin, 2013). Many also battled with social media diversions and non-
educational content at the same time. The effect of digital tools is also mentioned in the research
by Murshudova et al. (2021), who found that depending on how it is used, technology can either

help or hurt motivation (Murshudova et al., 2021).

Students also emphasized environmental and emotional hinders, such as language barriers, strict
school regulations, and noisy classrooms. However, these topics aren't touched deeply in the
literature currently available in Azerbaijan, they have emerged as significant daily triggers to

motivation.

Implications

In order to foster motivation academically, the environment should allow autonomy, encourage
healthy social relations, and provide challenges that promote a sense of competence (Reeve, 2002).

Teachers have many tools at their disposal which, if used properly, can significantly enhance
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student engagement, including the provision of emotionally supportive feedback, active

collaborative opportunities among students, and the organized incorporation of digital tools.

Additionally, the absence of student voice in the teaching strategies used within the school was a
gap addressed in this study. Schools can design more inclusive frameworks in which teaching
methods are adaptable for different student needs by understanding what encourages and inhibits

engagement among pupils.

Summary

To sum up, a combination of internal factors such as self-efficacy and personal goals, as well as
external factors like family expectations, technology usage, peer relationships, and school culture
influence academic motivation in secondary school students in Azerbaijan. While many of the
findings aligned with SDT and other international studies, the unique opportunities alongside the
private school Azerbaijan context’s demands complicate the experience of motivation to support
learners to be able to manage academic stress, mental health, and the use of technology, which

needs to be applied mindfully.

Conclusion

This study aimed to look into the factors influencing the motivation of secondary school students
in Azerbaijan, focusing on private schools. It analyzed the impact of autonomy, competence, and
relatedness on the motivation and engagement of students through the lens of Self Determination

Theory (Deci & Ryan, 2000).
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Analyzing the interviews with 13 secondary school students qualitatively revealed several
significant motivators and inhibitors affecting the students' academic motivation. These findings

provided valuable insights into the following research questions:

What factors influence secondary school students’ academic motivation in Azerbaijan?

A. What are common factors influence secondary school students’ academic
motivation?

B. What are common inhibitors influence secondary school students’ academic
motivation?

The findings revealed that intrinsic factors such as curiosity, enjoyment of learning, and personal
goals related to university and career aspirations were strong motivators. When students felt
autonomous and worthy in their learning environments, they were more motivated about the
learning process. Additionally, external factors, including positive relationships with peers,

parents, and teachers also greatly maintained their motivation.

However, the study also identified key demotivators. Excessive academic pressure, emotional
fatigue, technological distractions, and limited autonomy resulting from rigid school policies
emerged as barriers to sustained motivation. Particularly relevant in the Azerbaijani context was

the dual role of technology as both an enhancer and inhibitor of academic engagement.

Ultimately, this study contributes to the growing body of research on academic motivation in
Azerbaijan’s secondary education system. It underscores the importance of fostering student-
centred practices, where emotional well-being, autonomy, and student voice are prioritized
alongside academic outcomes. Creating supportive, flexible school environments and integrating

digital tools with intention can better address the complex needs of modern learners.
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While the study provides valuable insights, its scope is limited to a small, private-school sample,
and future research should include broader populations to enhance generalizability. Nonetheless,
these findings offer important considerations for educators, policymakers, and researchers working

to cultivate motivation and engagement in 21st-century classrooms.

APPENDICES

APPENDIX A

Interview Questions

English:

1. Can you tell me a little about yourself and your educational background?
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2. How do you generally feel about your studies?

3. What aspects of learning do you enjoy the most?

4. What motivates you to put effort into your studies?

5. What personal goals do you have related to your education?

6. How do they impact your learning?

7. Can you describe any challenges that affect your motivation or ability to study?
8. How do you deal with them?

9. How does your school environment contribute to your learning experience? (e.g., resources,

extracurricular activities, classroom atmosphere)

10. What aspects of your school environment do you find most helpful or most challenging in

staying motivated?

11. If you could change one thing about your school or learning experience to make it more

engaging, what would it be?
12. What role do your teachers play in your academic motivation?

13. Can you share an experience when a teacher significantly influenced your learning—positively

or negatively?

14. How do you usually respond to feedback from teachers or peers?

15. Can you recall a time when feedback had a meaningful impact on you?
16. What role does your family play in your learning process?

17. How do your friends or classmates impact your interest in studying?

59



18. How do you use technology in your learning?

19. In what ways does technology (such as online tools, social media, or digital resources) support

or hinder your motivation to study?
20. What are some pressures or expectations you face regarding your academic performance?

21. How do these pressures affect your motivation and approach to studying?

22. Is there anything else you would like to share about your learning experience that we haven’t

discussed?

APPENDIX B

Azerbaijani:

1. Oziiniiz vo tohsiliniz hagqinda bir az danisa bilorsinizmi?
2. Umumiyyatla tohsilinizls bagl necs hiss edirsiniz?

3. Oyronmoayin on ¢ox hansi taraflorinden zovq alirsiniz?

4. Tohsilinizo soy gostormoyinizo no motivasiya verir?

5. Tohsillo bagli hans1 soxsi moagsadloriniz var?
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6. Bunlar 6yranmayiniza neco tosir edir?
7. Sizi motivasiya etmaya vo ya oxumaga mane olan hansi ¢atinliklor var?
8. Onlarla neco miibarizo aparirsiniz?

9. Moktob miihitiniz sizin yronma tocriibanizo necs tohfo verir? (mosalon, resurslar,

darsdenkenar faaliyyatlor, sinif atmosferi)

10. Moktob miihitinizin motivasiyanizi qorumaqda an faydali vo ya ¢otin olan hansi cohatlori

var?

11. Maktobinizds vo ya dyronma tacriibonizds daha maraqli olmasi {igiin doyismak istadiyiniz bir

sey nd olardi1?
12. Miisllimloriniz akademik motivasiyanizda hansi rolu oynayir?

13. Miisllimin sizin dyronmoyiniza shamiyyatli dorocads tosir etdiyi (miisbat vo ya monfi) bir

tocriibonizi boliigo bilorsinizmi?

14. Miisllimlorinizdon va ya sinif yoldaslariizdan galon roy va sorhlora adoton neco reaksiya

verirsiniz?

15. Sizo boyiik tosir edon bir roy niimunosini xatirlayirsinizmi?

16. Ailoniz 6yronma prosesinizds hansi rolu oynayir?

17. Dostlariniz vo ya sinif yoldaslariniz sizin tohsilo maraginiza necs tosir edir?
18. Oyronmo prosesinizds texnologiyadan necs istifads edirsiniz?

19. Texnologiya (masolon, onlayn vasitolor, sosial media vo ya rogomsal resurslar) sizin

motivasiyaniza neco komok edir vo ya mane olur?
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20. Akademik gostaricilorinizls bagli hansi tazyiqlori ve ya gdzlontilari hiss edirsiniz?

21. Bu tozyiqler sizin motivasiyaniza vo oxuma torzinizo neco tosir edir?

22. Burada miizakirs etmodiyimiz, lakin 6yronma tocriibonizlo bagl paylasmaq istodiyiniz basqa

bir sey varmi?

APPENDIX C

Russian:

1. Moskere pacckazaTb HEMHOTO O cebe u cBoeM 00pa3oBaHHN?

2. Kak BBI B 11eJIOM OTHOCHTECH K yuebe?

3. Kakue acniektbl 00ydeHHsI BaM HPABIITCS OOJIbIIIE BCEro?

4. Uto MOTHBHUPYET Bac MpHIaraTh yCHIns B yueoe?

5. Kakue y Bac TMuHBIE LI€IH, CBA3aHHbBIE C 00pa3oBaHUuEM?

6. Kak oHm BT Ha Baiie o0ydeHue?
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7. C xakumu TPYAHOCTSAMHU, BJIUAKOIIUMHA Ha Ballly MOTUBAI[UIO UJIN CIIOCOOHOCTD YUUTHCA, BbL

CTAJIKUBAETECH?

8. Kak BbI ¢ HUMH cTipaBisieTeCh?

9. Kak mkonbHas cpefia BIMSET Ha Balll y4eOHbIH mporecc? (HarpuMep, pecypebl, BHEKIACCHBIE

3aHATHS, aTMOcdepa B Kiacce)

10. Kakue acnieKThI MIKOJIBHON CpeIbl BaM MTOMOTAOT WK, HA000POT, 3aTPYIHSIOT MOIepKAHNE

MoTHUBauu?

11. Eciu Ob1 BB MOTJIM U3MEHUTH YTO-TO B CBOEH IITKOJIC MM yU€OHOM IPOIIECce, YTOOBI CIeaTh

ero 6osiee MHTEPECHBIM, 4TO OBI 3TO OBLIO?

12. Kakyto poisib UrparoT yUuTels B Balled akaJeMU4eCKOW MOTUBaLUN ?

13. Moxete paccka3aTrhb O CiIy4dac, Korja y4uTeEllb OKa3all 3HAYUTCIIbHOC BJIMAHHUEC HA BAlllC

o0yueHue (MOI0KUTEIBHOE UM OTPHUIATENIEHOE)?

14. Kak BbI 00bIYHO pearupyere Ha 0OpaTHYIO CBsI3b OT YUMTENeH WIN OJHOKIACCHUKOB?

15. MoxeTe BCHOMHUThD cnyqaﬁ, KOorga HOHy‘ICHHBIﬁ OT3bIB OKa3aJl Ha BaC 3HAYHUTCIIbHOC

BIUSIHUE?

16. Kakyto ponb Baiia ceMbst UTpaeT B BaieM o0yyeHuu?

17. Kak Bamu Apy3bs WM OJHOKIACCHUKH BIUSIOT Ha Balll THTEpec K yuede?
18. Kak BbI HCIIONB3yETE TEXHOJIOTHIO B ITpoIiecce o0yueHus?

19. Kak TexHonorus (Hanpumep, OHJIallH-UHCTPYMEHTBI, COLIMAJIbHBIE CETH, LIU(PPOBBIE PECYPCHI)

IIOMOTaeT UM MeIIaeT Ballleld MOTUBALIUU K yqe6e?
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20. C xakumu OXUJAHUSAMU WU NABJICHUEM B OTHOIICHHUU aKaJICMUYCCKUX YCIICXOB BbI

CTAJIKUBAETECH?
21. Kak 5Ti o:ku1aHus ¥ 1aBJICHUE BIUSIOT HA Ballly MOTHUBAIIMIO U TTOJIXO/ K yuebe?

22. EcThb 11 4TO-TO €IIIe, YTO BB XOTENHU ObI paccKazaTh O CBOEM YUYE€OHOM OIBITE, KOTOPOE MBI HE

obcymumm?

APPENDIX D

PARENTAL CONSENT FORM FOR STUDENT INTERVIEWS
Dear Parent/Guardian,

As part of our educational research/study on “The factors that influence on secondary school
students' academic motivation in Azerbaijan”, we would like to conduct interviews with students
to gain insight into their experiences and perspectives. Collected information will be used strictly

for research purposes and will remain confidential.

We are seeking your consent for your child, to participate in this interview. Below, we have

outlined the details of the study:

Interview Details:
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- Purpose: To explore students’ views on “The factors that influence secondary school students'

academic motivation in Azerbaijan.”

- Duration: Approximately 30-40 minutes.

- Location: School premises

- Confidentiality: Student responses will be kept anonymous in all published materials.

- Voluntary Participation: Your child’s participation is entirely voluntary. They may withdraw at

any time without any consequences.

If you agree to allow your child to participate in the interview, please complete and sign the consent

form below.

PARENTAL CONSENT FORM

L , give permission for my child to

participate in the research project. [ understand that my child’s right to withdraw from participating
or refuse to participate will be respected and that his/her responses and identity will be kept

confidential. I give this consent voluntarily

Parent/Guardian Name:

Signature:

Date:

If you have any questions or concerns, please feel free to contact

Thank you for your time and support!
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Sincerely,

APPENDIX E

TOLOBO MUSAHIBOLORI UCUN VALIDEYN RAZILIQ FORMASI
Hormatli Valideyn/Qayyum,

Tohsil arasdirmamizin bir hissasi olaraq "Azorbaycanda orta moktob sagirdlorinin akademik
motivasiyasma tosir edon amillor" movzusunda todqiqat apaririq. Bu todqiqat g¢orgivasindo
sagirdlorlo miisahibalor kegirmok vo onlarin tacriibolori vo fikirlori hagqinda molumat toplamaq
istoyirik. Toplanan molumatlar yalniz todqiqat mogsodi ilo istifado olunacaq vo moxfi

saxlanilacaqdir.

Ovladimzin bu miisahibodo istirak etmosi iiciin sizin raziligimzi almagq istoyirik. Asagida

todqiqatin detallar1 gostorilmisdir:

Miisahiba Detallart:
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Mogsad: "Azarbaycanda orta moktob sagirdlorinin akademik motivasiyasina tosir edon amillor"

movzusunda sagirdlorin fikirlorini 6yronmak.

Miiddot: Toxminan 30-40 doqiqpo.

Yer: Moktob binasi.

Moaxfilik: Sagirdlorin cavablari biitiin dorc olunmus materiallarda anonim saxlanilacaqdir.

Koéniillii istirak: Ovladmizin bu miisahibado istirak etmosi tamamilo koniilliidiir. istadiyi vaxt heg

bir manfi natico olmadan istirakdan imtina eda biloar.

Ogor dvladinizin bu miisahibads istirak etmosina razisinizsa, agsagidaki raziliq formasini doldurub

imzalayin.
VALIDEYN RAZILIQ FORMASI

Man, , Ovladim ticiin bu tadqiqat

layihasindo istirak etmoyo icazo verirom. Basa diisiirom ki, 6vladim istodiyi vaxt istirakdan imtina

eda bilar vo onun cavablar1 vo kimliyi maxfi saxlanilacaqdir. Bu razilig1 koniillii olaraq verirom.

Valideyn/Qoyyumun Adi:

Imza:

Tarix:

Olago Molumatlart:

Hor hansi bir sualiniz vo ya narahatliginiz olarsa, [ ] ilo olage saxlaya

bilarsiniz.

Vaxtinizi vo dastayinizi ayirdiginiz ti¢iin togokkiir edirik!
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Hormatls,

APPENDIX F

®OPMA PA3PEIIEHUS POJUTEIEN HA YVYACTHUE YUYEHHMKOB B UHTEPBBIO
VYBaxxaeMmslit Ponutens/OnexyH,

B pamkax namero o6pa3zoBaTeibHOTO UcCienoBaHus "MakTophl, BIUSIONIME HA aKaJIeMHUYECKYIO
MOTHUBALIMIO YYAIIUXCS CPETHUX KON B A3epOaiimkaHe", Mbl INIaHUPYEM IPOBECTU UHTEPBBIO C
YYaIIMMHUCS, YTOOBI MOTYYUTh HH(OpMAIHIO 00 UX omnbiTe U MHeHHsIX. CoOpanHast HHPOpPMAIUs
OyZeT HCHONb30BaTbCsi MCKIIOUUTENBHO B  HCCIIEAOBATENbCKMX LEIAX UM OCTAHETCs

KOH(UICHIINATBHOM.

Msl nmpocum Bamero paspemenus Ha ywyactue Bamrero peGeHka B 3ToM HMHTepBbio. Huke

MIPUBEIEHBI TOIPOOHOCTH UCCIIEOBAHNUS:
JleTanu MHTEPBBIO:

Hens: M3yuenne MHEHMM ydamuxcsd 1o Teme "®akTopel, BIMSIOUIME HAa aKaJEMUYECKYIO
MOTHBAIMIO YYAIIUXCS CPEIHUX KO B A3zepOaiimkane.

68



[Tponomxurensuocts: [TpubnuzurensHo 30-40 MUHYT.
Mecrto: [IIko1pHOE TOMEIICHUE.

KOH(l)I/II[eHHI/IaJ'IBHOCTB: OTBeTHI ydaluxcs OCTaHYTCA aHOHUMHBIMHU BO BCEX OHY6J'II/IKOB3HHI)IX

Marepuanax.

Z[O6pOBOJ'H:>HO€ ydacTuce: VYyactue Bamero pe6eHKa ABJIACTCA ITOJJHOCTBIO I[O6p0BOJ'IBHBIM.

OH/0Ha MOKET 0TKa3aThCsl OT y4acTHsl B JIF0O0€ BpeMsi 0e3 KaKuX-JTM00 MOCIeACTBUH.

Ecnu Brr naere cornmacue Ha ydacTtre Bamero peOeHka B MHTEPBBIO, MOXKAIYHCTa, 3aIIOJTHUTE U

noAnuIuTe GopmMy HIKE.
®OPMA PA3PEIIEHUS POJUTEJIENA

A, , Jat0 paspelieHue MoeMy peOeHKy

Yy4aCTBOBATh B JAHHOM HCCJICOBATCIILCKOM IIPOCKTE. A IIOHHUMaAloO,

YTO MPABO MOETO peOeHKa OTKA3aThCs OT YYAaCTHS WM MPEKPaTUTh ydacTue OyJeT coOmoaeHo, a

ero/ee OTBETHI U JIHYHOCTh OCTAHYTCA KOH(bI/II[eHI_[I/IaJ'IBHI)IMI/I. bl Jar0 3TO COIjIacue I[O6pOBOJ'II)HO.

Nwmst Pogurens/OnekyHa:

Tlonnuce:

Hara:

Ecan y Bac ectb kakue-mnubo BOIIPpOChI HWJIM 3aMCUYAHMA, HO)KaHYﬁCTa, CBsIKUTECh C

Cmacu6o 3a Barie Bpemst ¥ OACpKKY !

C VYBaxeHueM,
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