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Abstract
This study used a qualitative research design to explore the experiences of novice school
principals in the initial year of school leadership. The purpose of this study was to understand the
challenges of novice principals and identify support strategies to overcome those challenges. In this
study, two novice principals and two experienced principals were involved in semi-structured
interviews. The findings of the study reveal that novice principals experience difficulties in terms of
limited preparedness for an instructional leadership role, bureaucracy and lack of authority in

decision-making, documentation, and reporting, and lastly, diversity of administrative tasks.

As a result, Guideline for Novice School Principals was developed to assist novice school

principals to develop their instructional leadership skills and perform their roles effectively.

Keywords: novice principals, leadership challenges, instructional leadership, support

strategies
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Chapter 1: Introduction

Research has identified that the success and improvement of schools depend on the
quality, capacity, and instructional effectiveness of school leaders who establish values and
norms of a school (Abbamont, 2020), engage school stakeholders in the learning community
(Kilinch & Gumush, 2020), and ensure high-quality teaching and learning (Saidun et al.,
2015). According to a research study conducted in the United States, school leadership
indirectly affects students’ learning and achievement (Leithwood & Seashore-Louis, 2012).

Cuban (1988) stated that due to rapid progress in the field of education, the roles and
responsibilities of school principals have considerably expanded (as cited in Bayar 2016;
Saidun et al., 2015). In this regard, there has been an increase in the number of studies about
novice school principals. Starting from the 1980s, the experiences of novice school principals
were initially researched by Weindling and Earley (1987) and by Parkay and Hall (1992),
although current studies on this topic are limited (Tahir et al., 2021). The researchers have
revealed that most novice principals face difficulties in the initial stages of their careers due
to a variety of new roles and professional responsibilities (Kilinch & Gumush, 2020).

According to previous studies, the most common obstacles faced by novice school
leaders are task management, heavy workload (Beam et al., 2016), being inexperienced in the
principalship, conflicts with school staff, parents, and students (Kilinch & Gumush, 2020),
low level of self-confidence (Saidun et al., 2015), a feeling of isolation (Spillane et al., 2015),
lack of knowledge of leadership, and adaptation to the school culture (Tahir et al., 2021). For
example, adaptation to a new school environment and establishing credibility in the school
community are the primary challenges for novice or beginning principals (Beam et al., 2016).
Furthermore, several authors found that parents are one of the major reasons for novice
principals’ stress because of their negative attitudes and ignorance toward the expectations of

the principals (Bayar 2016; Lee-Piggott, 2016; Medford & Brown, 2022). Despite these



challenges, the studies in different countries on novice school leaders’ approaches to

overcoming their challenges are limited (Brauckmann et al., 2015).

Statement of the Problem

In their pre-service training programs, novice principals might not have foreseen some
of the issues they confront (Andrea et al., 2016). Brill (2006) states that the issues that today's
inexperienced principals confront might be quite different from those that their predecessors,
who were novices several years earlier. Numerous earlier research sought to pinpoint the
unique difficulties experienced by novice school leaders. For example, according to the
research conducted in Tiirkiye (Sincar, 2013), novice principals were asked to list their top
obstacles to technological leadership, and they gave the following answers: bureaucracy, a
lack of in-service training, a lack of resources, resistance to innovation, and problems with
student poverty.

In Azerbaijan, after the government approvement of the State Strategy on
Development of Education (The State Strategy, 2013) and policy changes in school
leadership, the school principals faced some opportunities as well as challenges (Kazimzade,
2017). According to the Ministry of Science and Education (n.d.) official webpage, school
principals in Azerbaijan are recruited and selected based on four stages including acceptance
of electronic applications of candidates having three to five years of pedagogical experience,
the written examination, interview, and lastly, placement in vacant positions. After the
placement in the position for a year, evaluation and monitoring of a first-year service are
conducted and a contract is extended based on evaluation and monitoring results
(Comparative Educational Leadership Lab, n.d.). In addition, according to Kazimzade (2017),
new policies on principal appointment require school principals to take part in school

leadership development and training programs outsourced by the government.



Despite an open merit-based approach in new appointment policies, the principals
experienced some challenges in real school life after the appointment (Kazimzade, 2017).
The author provides several challenges such as training without follow-up activities, lack of
mentoring and coaching support within the schools, inconsistency between the Ministry’s
assessment and the selection and appointment requirements, lack of clarity of criteria and
standards in professional development programs, and costly training programs (Kazimzade,
2017). As for the evaluation procedure, there is a lack of information based on which criteria
or standards the principals are evaluated in their first-year services. Considering that novice
principals might experience some difficulties in performing duties and adaptation problems to
the new school community in their first years, it is questionable to what extent those
challenges are considered in the evaluation process and if ongoing support is provided after
that (Kazimzade, 2017).

In addition, the preliminary data were collected from three experienced school
principals from Baku, and two of them were guest speakers in our Capstone Project and
Education Policy class. According to them, novice principals face certain difficulties in the
application of education policies and knowledge gained from training programs to the real
school setting. The guest principals stated that the school principals are obliged to follow
education laws and state policies while performing their duties. However, according to one of
them, some novice school principals have difficulties in terms of making the right decisions
and applying those rules and regulations developed by Ministry of Science and Education
(MoSE) in school-related situations. As an example, according to one of the principals, lack
of in-depth knowledge about methodologies used in teaching, management of each class, and
making proper division of labor among school staff are considered major challenges. In
addition, documentation in the school or clerical work such as signing employment contracts,

registration of school certificates, and issuance of references are the common difficulties



faced by novice principals. As the principal candidates are assessed through test exams as
well as written works, they tend to focus on memorizing state policies and other relevant
documents in education (Kazimzade, 2017). Therefore, they experience difficulties applying
critical and reflective learning, which prevents them from developing effective personal
leadership and management skills (Kazimzade, 2017).

Although novice principals are aware of their roles and responsibilities, they still face
some difficulties in terms of performing their duties in the new school environment and
making decisions due to a lack of management experience (McCormack et al., 2019; Saidun
et al., 2015; Tahir et al., 2021). The content of school leadership preparation programs can be
influenced by an understanding of the difficulties encountered during the induction period of
school leaders. Thus, this study will look at how novice school principals experience those
difficulties in their first year of school leadership so that we can offer support strategies to
deal with them.

Purpose of the Study

According to the prevalent problem addressed in the introduction, novice school
principals experience certain difficulties in their early years (Ringel et al., 2004). The purpose
of this study is to understand the experiences of novice school principals in their educational
settings in the first year of school leadership. This qualitative study aims to explore types of
strategies or support mechanisms that can be helpful to overcome the possible challenges of
novice principals in Baku public schools in the first year of school leadership.

Research Questions

This research study specifically addresses the following research questions:
1. What are the experiences of novice principals in Baku public schools?
1.1 What are the main challenges of novice principals in Baku public schools in their

first year?



2. How could those novice principals be supported in the early stages of their careers?

Definition of the Key Term

A novice principal is defined as a school principal who has at least one year of
school principalship experience and has prior experience in assistant principalship or only in
teaching position.

Significance of the Study

Despite a variety of studies in different countries describing certain challenging
situations that novice principals face in the initial stages of their careers, local studies on this
problem are scarce. In other words, there is a lack of studies in Azerbaijan regarding
investigating novice principals’ difficulties and the evidence-based strategies or adequate
support to overcome their challenges. The review of the existing literature shows that novice
principals face various challenges in the initial stages of their careers; however, there is a lack
of research regarding supporting those principals to overcome their difficulties (Brauckmann
et al., 2015; Liljenberg & Andersson, 2019). Thus, it is important to explore the types of
challenges local novice principals face in the early stages of principalship and identify
relevant support mechanisms to improve school leadership. The significance of this study is
as follows:

e The findings of this study used to propose support strategies for novice principals as
the final product of the Capstone Project.

e The findings of this project could be utilized by the Ministry of Science and
Education (MoSE) to develop proactive and educative measures that those school
principals can implement to prevent any potential adverse cases in their novice

experience identified through the proposed study.



e In addition, the findings of this project could also be utilized for understanding the
experiences of novice school principals and for further development in novice school

leadership.



Chapter 2: Literature Review

In this chapter, our literature search strategy was to review diverse scholarly works to
explore the experiences of novice principals. Besides, the literature covering the last decade
from neighboring countries like Tiirkiye and Kazakhstan, which have geographical, cultural,
and historical commonalities with Azerbaijan, was reviewed and analyzed.

A novice principal is defined as a school principal who is new to and inexperienced in
the leadership position within the first three years (Shoho & Barnett, 2010; Viloria et al.,
2019). In the initial years of the leadership journey, novice principals experience various
problems in adopting their new roles (Spillane et al., 2015).

The purpose of the study is to understand what kind of experiences novice school
principals have in their initial year of school leadership. Based on this purpose, the review of
the literature will focus on exploring the important role of school leadership, the challenges
of novice school principals, and possible support strategies suggested best practices by
several authors to overcome their challenges. In the first part of this chapter, the important
role of school leadership is discussed. In addition, literature on the expansion of school
principals’ duties and responsibilities is reviewed. In the second section, challenges faced by
novice school principals in the transition to school principalship and encounter stages of
leadership position are reviewed and analyzed. Lastly, prior studies of scholars are reviewed

to find support strategies and mechanisms to cope with the possible challenges.

The Important Role of School Leadership

There is a considerable amount of literature on school leadership and its contribution
to school effectiveness and improvement (Day et al., 2016; Hallinger & Huber, 2012; Uysal
& Sarier, 2018). Leithwood and Riehl (2005) provide a definition of school leadership that
has been referred to as “the work of mobilizing and influencing others to achieve shared

purpose and goals of the school” (as cited in Donley et al., 2020, p. 14). School leadership



has a positive contribution to the organizational success of learning and outcomes (Drosos et
al., 2016; Harris & Jones, 2018). Shega and Tarekegne (2018) claim that school leadership
plays an essential role in school effectiveness through setting goals and developing vision and
culture. Research shows that school principals have strong influences on teacher working
conditions, school climate, and professional development, which indirectly affect student
learning outcomes (Donley et al., 2020). Similarly, Cruickshank (2017) indicated that school
leadership has an indirect effect on student achievement through building a collaborative
learning culture, developing the leadership capacities of staff, and creating a positive school
climate that promotes quality teaching and learning. Furthermore, Uysal and Sarier (2018)
stated that school leaders are critical components of schools who have significant roles in
creating a positive learning environment, supporting teachers’ professional development, and
increasing student achievement through their leadership practices. O’Sullivan (2018)
supported the idea that teachers’ professional development is an important component in the
teaching and learning process and student outcomes, yet professional development
presupposes the critical role of a school principal.

Moreover, according to Don and Raman (2019), the role of school leadership is also
important in terms of the establishment of an active and effective working team in which
school principals, teachers, and other staff members can unite in achieving quality
improvement in school. In team building, school principals not only focus on improving
teaching but also on getting buy-in from the school community in decision-making, building
trust, and understanding their needs (Day & Sammons, 2014; Tournier et al., 2019). The
authors state that collaboration among school principals, teachers, and parents is important to
promote productivity (Don & Raman, 2019). The school principal should be active, creative,

innovative, and open in their interactions with the school community (Brock & Grady, 2012).
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In other words, school leaders are key individuals in schools who encourage mutual support
and interaction (Don & Raman, 2019).

Reviewed literature has demonstrated that the school principal’s leadership style also
contributes to the quality of teaching and learning in schools (Cruickshank, 2017; Day et al.,
2016). The research has suggested that leadership style has the huge indirect influence on
student learning (Cruickshank, 2017). Instructional leadership and transformational
leadership are the most discussed theories as appropriate models of leadership for school
principals (Cruickshank, 2017; Shatzer et al., 2014). Research on instructional leadership
indicated that this leadership style focuses on defining school goals, evaluating the quality of
teaching and academic progress of students, and influencing school culture (Day et al., 2016,
Cruickshank, 2017). On the other hand, transformational leadership focuses on establishing a
school culture and vision to enhance the quality of education at school (Cruickshank, 2017).
Hendriks and Scheerens (2013) claim that the transformational leadership style concentrates
on the effective role of the school principal in school development, collaboration among
teachers, and participatory decision-making. The author states that principal-teacher
interaction is the key feature of transformational leadership (Hendriks & Scheerens, 2013).
The study conducted by Cruickshank (2017) concluded that both instructional and
transformational leadership should coexist to assist school leaders in improving school
performance, quality of pedagogy, and student achievement. In the following paragraphs, the
literature on the expansion of duties and responsibilities of school principals will be

discussed.

Expansion of Duties and Responsibilities of School Leadership

Following the rapid progress in the education field, the roles and responsibilities of
school principals have considerably expanded (Alvoid & Black, 2014; Chan et al., 2019).

Similarly, Kondakei et al. (2019) state that as a result of fast-paced educational reforms, the
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roles of school principals have enlarged. The school principals perform several school-related
duties and are evaluated based on their various roles and responsibilities in school
management (Corrigan & Merry, 2022). According to the studies, the main roles and
responsibilities of school principals include supporting the professional development of
school staff, providing instructional leadership, encouraging intrinsic motivation among
teachers, enhancing teachers’ productivity, implementing new practices, ensuring the safety
and well-being of the school community, and fostering a positive and conducive school
environment (Korumaz, 2016; Lee & Li, 2015), In addition, the school principal has an
indirect influence on school improvement and student learning and achievement (Tirri et al.,
2021). Other studies also indicate that one of the important responsibilities of school
principals is timely and effective communication with the school community including
teachers, parents, students, and other staff members (Fitzsimons, 2019; Kellough & Hill,
2015).

Recent studies emphasize that policy shifts, educational reforms, rapid societal
changes, everyday challenges, changes in political and economic life, and lastly, the COVID-
19 pandemic have expanded the roles of school principals even more (Pechota & Scott,
2021). Several authors assert that during the COVID-19 virus outbreak in 2020, the
responsibilities of school principals have increased (Dare & Saleem, 2022; Zhao, 2020).
Harris and Jones (2020) stated that the shift away from classrooms to online learning and the
lack of regular in-person interactions among school principals, teachers, parents, and students
resulted in significant challenges among school principals. The change in professional
practices caused by the pandemic and the expansion of duties increased school principals’
workload and high levels of stress (Ford, 2022). The main reason was that the school
principals did not have any experience in coping with this kind of complex crisis (Dare &

Saleem, 2022).



12

According to a study conducted in Tiirkiye by Erol and Altunay (2022), school
principals experienced difficulties regarding instructional leadership during the pandemic.
The authors indicate that school principals are expected to communicate and collaborate with
the teachers to provide support and guidance for maximizing effective instruction and student
achievement. The findings of the study revealed that the major challenges of school
principals were monitoring students’ progress, evaluating the effectiveness of online teaching
and learning processes, and planning online curricula (Erol & Altunay, 2022). Thus, most
school principals have struggled to keep up with constant changes throughout the years, and
the professional requirements and expectations for the principalship position have become
more complex and multifaceted than before (Chan et al., 2019). The next section provides

various studies that explore the challenges of novice school principals.

Challenges of Novice School Principals

Shifting from the teaching profession into a school principalship position leads to
distinct changes in expectations, work tasks, and perspectives among novice principals
(Spillane & Lee, 2014). In the current dynamic school environment, novice school principals
with limited leadership experience face complex, stressful, and intense work situations
(Holmes et al., 2013; Parveen et al., 2021). As novice principals begin their leadership
careers, they often experience role conflict (Ashton & Duncan, 2012) and anxiety regarding
their duties (Wieczorek & Manard, 2018). In the following sections, prior studies are

reviewed and analyzed to identify the major issues faced by novice school principals.

The Legacy of Previous School Principal

The literature shows a variety of challenges experienced by novice school principals.
Previous studies have emphasized that novice principals face difficulties in the initial years

regarding previous school principals’ practice and legacy (Lee-Piggott, 2014; Spillane & Lee,
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2014). Similarly, a research study conducted by Bayar (2016) in Tiirkiye revealed that the
leadership style and work of the previous principal and new social relationships in the school
are major challenges for novice principals. The studies have demonstrated that school
community members, especially teachers compare the leadership styles of novice principals
with previous ones frequently, and changes brought by the new principal are resisted since
the members have been accustomed to the existing school culture and routines (Bayar, 2016;
Tahir et al., 2021). Spillane and Lee (2014) emphasized that novices face resistance from the
school community regarding changes to the new routine and culture. In addition, the findings
of the study conducted in Malaysia by Saidun et al. (2015) shows that novice principals have
difficulties assimilating themselves into the environment of new schools due to cultural
differences, different perspectives, and personalities of individuals, work culture, and school

location.

Teachers’ Changing Attitudes Towards Novice Principals

The study conducted by Bayar (2016) shows that teachers’ changing attitudes towards
novice principals is one of the challenges that novice school leaders face. One of the study
participants in Tiirkiye revealed that after his appointment to the school as a principal where
he was a teacher previously, some of his teacher colleagues acted like he was still a teacher
(Bayar, 2016). In addition, they went against his administrative decisions and compared his
leadership style with the previous principal (Bayar et al., 2016). These findings correspond
with the results of a study conducted by Tahir et al. (2021) who affirm that teachers’ negative
attitudes are one of the notable challenges of novice school principals. It is not easy to accept
the new leadership style of a novice principal; therefore, teachers and staff resist changes and

refuse to act based on the novice principal’s decisions (Saidun et al., 2015).
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Integrating Theoretical Knowledge into Practice

The second problem faced by novice school principals is about failure to integrate
educational theories into leadership practice (Beam et al., 2016; Tahir et al., 2021). The
authors argue that this difficulty occurs because of the different school systems and cultural
factors (Saidun et al., 2015; Tahir et al., 2021). As an example, in the study conducted by
Saidun et al. (2015) in Malaysia, one of the novice school principals revealed during the
interview that it is challenging to identify whether a learned theory is appropriate to apply to
a real situation in a school. The reason is that novices are less exposed to school management
practices before their appointment, which restricts integrating their understanding of
leadership theories with actual practices in school management (Saidun et al., 2015).
Moreover, according to the findings of qualitative research conducted by Beam et al. (2016),
beginning principals have difficulties applying content and theoretical knowledge to their
leadership experience and real school life because of insufficient hands-on pre-service
training. Tahir et al. (2021) relate this problem to the lack of principalship knowledge. The
author argues that due to a lack of experience in school principalship, differentiating theory
and practice and making proper decisions becomes highly difficult for novice school

principals (Tahir et al., 2021).

Feelings of Loneliness and Isolation

After transitioning to school principalship, adapting to the new role becomes
challenging for novice principals, and they face isolation and loneliness in school (Bayar,
2016, Tahir et al., 2021). Several studies indicate that since most novice principals have been
teachers before their appointment to the principalship position, their new occupations with
new administrative responsibilities bring professional isolation and loneliness (Arrieta &
Ancho, 2020; Korumaz, 2016; Medford & Brown, 2022; Mukhtarova, 2013; Spillane & Lee,

2014). According to the finding of the study conducted in Kazakhstan by Mukhtarova (2013),
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novice principals felt rejected, isolated, and lonely during the initial stages of their careers.
Similarly, in Kazakhstan, Sarmurzin et al. (2022) summarize that novice principals
experience loneliness and isolation due to a lack of communication and social interactions
with the staff in the early stages of principalship. Saidun et al. (2015) explain the reason for
loneliness and isolation by stating that novice principals face problems in building
relationships with their colleagues because much time is spent on administrative and
management tasks. This study is also consistent with the findings of Korumaz (2016).
Furthermore, poor relationships with teachers can also lead to isolation problems

(Mukhtarova, 2013; Tahir et al., 2021; Turkoglu & Cansoy, 2020).

Heavy Workload

Previous studies have highlighted the problem of excessive workload that led to stress
and burnout among novice school principals (Lee-Piggott, 2014; Rahman et al., 2020;
Sarmurzin et al., 2022; Spillane et al., 2015; Tahir et al., 2021; Turkoglu & Cansoy, 2020).
Bozkus (2022) argues that heavy administrative workloads and high expectations from
novice principals cause a lack of time to focus on leading the teaching and learning process.
Similarly, Kilinch and Gumush (2020) state that starting a new career as a novice principal
requires to have plenty of different responsibilities and multi-faceted roles including
developing a school vision and shared values, dealing with financial and administrative tasks,
and physical resources of the school, which lead to relentless workload. In addition, Turkoglu
and Cansoy (2020) reveal that because of workload, school principals cannot devote
sufficient time to teachers, parents, and students. The authors add that diversity of
administrative tasks prevents school principals from being involved in educational activities

(Turkoglu & Cansoy, 2020).
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Lack of Parent Support in the Teaching and Learning Process

The next challenge discussed in the literature is about lack of support from parents
(Bayar, 2016; Medford & Brown, 2022; Mukhtarova, 2013; Rahman et al., 2020). The
studies indicate that parents’ neglectful attitudes affect novice school principals’ motivation
to continue their profession (Bayar, 2016; Mukhtarova, 2013). This finding is also consistent
with the results of a study by Rahman et al. (2020), which shows that uncommitted parents
who are uninterested in their children’s academic progress or do not know how to assist their
children in their education, contribute to another challenge faced by novices. The finding of
another study conducted by Beam et al. (2016) demonstrates that dealing with parent
complaints and their unexpected negative comments were also considered a major challenge
for novice school principals.

Support Strategies to Overcome Challenges

In the literature, several support strategies and mechanisms have been proposed by
scholars. In assisting novice principals who are dealing with various challenges, it is
important to get the support of local educational authorities regarding follow-up professional
development programs (Tahir et al., 2021). Having support during the initial years of
principalship would help novices to enhance their self-confidence and decrease their stress
and loneliness (Medford & Brown, 2022). Claxton and Smith (2014) argue that proper pre-
service and ongoing in-service professional programs are significant to prepare novices for
the realities of their professions. Moreover, Mukhtarova (2013) suggests that providing
adequate pre-appointment preparation programs is necessary. The author adds that updating
the content of professional development programs and involving novice principals in various
projects, where they can share their experiences and exchange ideas with each other, can help

to identify the personal needs of new school principals (Mukhtarova, 2013). Similarly,
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according to Sarmurzin et al. (2022), adequate preparation and timely support may assist
novice principals in raising confidence and building a strong sense of professional identity.
Furthermore, practicing distributed leadership can also be considered one of the
coping strategies for novice school principals’ challenges (Kondakci et al., 2019; Tahir et al.,
2021). Research shows that distributed leadership can help novice school principals to
alleviate the workload and to ensure the active involvement of teachers in the management of
the school (Breakspear et al., 2017). In other words, novice principals can delegate some
duties to assistant principals or senior teachers to overcome excessive workloads (Kondakci
et al., 2019). On the other hand, Kondakci et al. (2019) also emphasize that through this
collaborative leadership strategy, the sense of belonging can be improved among novice
principals, assistant principals, and senior teachers. Thus, these strategies can help novice
school principals’ transition stages to be less challenging and stressful (Medford & Brown,
2022; Parveen et al., 2021; Tahir et al., 2021). Nevertheless, Spillane (2015) and Tabhir et al.
(2021) argue that sharing leadership requires full commitment from novices, and due to their
considerable responsibilities, such as implementing educational plans and programs,
preparing reports, and clerical work, novice principals may not practice this approach.

Conclusion

Summing up the review of the literature, the various studies reveal that undeniably,
school leadership has an important role in school effectiveness and improvement (Day et al.,
2016; Hallinger & Huber, 2012; Uysal & Sarier, 2018). As novice principals transition into
the position of principalship, they face diverse responsibilities and intense work situations,
which become challenging for novices to handle (Spillane & Lee, 2014; Liljenberg &
Andersson, 2019). The majority of studies about novice school principals indicate that the
legacy of the previous principal, integration of theoretical knowledge into practice, feelings

of loneliness and isolation, excessive workload, and parents’ lack of support are the
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challenges that novice school principals face the most (Beam et al., 2016; Bayar, 2016;
Korumaz, 2016; Medford & Brown, 2022; Mukhtarova, 2013; Saidun et al., 2015; Spillane &
Lee, 2014; Tahir et al., 2021; Turkoglu & Cansoy, 2020). With respect to these challenges,
the literature suggests support strategies such as pre-service and ongoing in-service
professional programs and practicing shared or distributed leadership (Spillane, 2015; Tahir

etal., 2021).

Gaps in Literature

While the experiences of novice school principals have been researched by
international scholars, there is a lack of scholarly literature in Azerbaijan regarding this issue.
Therefore, further research is needed to explore how novice principals who are new to the
position experience challenges and what support strategies can be employed to cope with

them.
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Chapter 3: Research Methodology

This chapter discusses research design, sampling strategies, the methods of data
collection and data analysis, and ethical considerations.

Research Design

Based on our purpose statement and research questions, a qualitative research design
was applied to obtain richer and more comprehensive information about novice school
principals’ experiences (Creswell, 2012). The qualitative research approach has become
popular in social sciences in terms of its ability to explain social realities (Mwita, 2022). This
research approach is defined as a method used by researchers to explore how people interpret
their experiences, how they make sense of their world, and what meaning they bring to their
social realities (Merriam & Tisdell, 2016). According to Kim et al. (2017), the qualitative
approach provides flexibility in undertaking the study. For example, interacting with novice
principals through interviews will allow us to acknowledge their actual experiences, feelings,
values, and attitudes regarding their school leadership (Mwita, 2022). In other words, the
importance of the research problem can be understood through narrations from interview
participants.

Taking into consideration the above-mentioned factors, qualitative research is the best
fit for this study because our main interest is to understand the experiences of novice school
principals, which can only be approached qualitatively (Merriam & Tisdell, 2016). Therefore,
this study used a semi-structured interview approach to find answers to our research
questions (Busetto et al., 2020; Creswell, 2012). The advantage of using this approach is that
the data comes in the form of words rather than numbers, which will help to explore the
experiences of novice school principals in more detail (Merriam & Tisdell, 2016).

The quantitative method was not used in this study since the findings of this method

are based on numerical responses, which provide less insight into the experiences,
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perceptions, and thoughts of the study participants (Almeida et al., 2017). In other words, the
quantitative data is unable to give in-depth information on how novice school principals
experience challenges in the initial stages of their careers, which is the main purpose of this
study.

Research Sample and Population

In this study, a purposeful sampling strategy was used which focuses on selecting
individuals based on their availability, convenience, and representativeness (Creswell, 2012).
In this sampling, the research sites and the population are selected intentionally to learn and
understand the research problem (Merriam & Tisdell, 2016). The sample population of this
study was two novice school principals who have only prior experience as assistant principals
and have at least one year of school principalship experience, and two experienced principals.
The experienced principals were included in this study as experts who will provide
suggestions regarding support strategies based on their own principalship experiences. The
research site was four different public schools in Baku. Since the scope of this research and
the available time for collecting data is limited, we decided to use a smaller sample size.

As for the sampling strategy, convenience sampling was used to choose novice
principals and experienced principals (Creswell, 2012). Convenience sampling was chosen as
a type of purposeful sampling to choose the experienced principals (Merriam & Tisdell,
2016). This strategy helped us to recruit the participants in a short amount of time.

Data Collection

In this study, a qualitative data collection technique was used. In the following

sections, the chosen technique will be discussed and reasons that make this method

appropriate for the study will be provided.
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Interviews

Interviews are central to qualitative research (Merriam & Tisdell, 2016). This method
helps to gather detailed information about phenomena (Creswell, 2015). The primary data
were collected through one-on-one, semi-structured interviews to explore the experiences of
novice principals (Creswell, 2012; Merriam & Tisdell, 2016). The semi-structured interview
were useful in this study because this kind of interview provides probing questions in the
interview process, which will enable us to ask for more detail on a particular principalship
experience that the novices have (Creswell, 2015). In other words, this type of interview is
less structured which creates an opportunity to ask follow-up questions regarding specific
examples related to the experiences of novice principals during the interview process. The
interviews with participants lasted approximately one-two hours. After getting consent from
the participants, the interview process was recorded through a voice recorder, audiotape, and
short notetaking, and then the collected data were transcribed and coded (Creswell, 2012).
The semi-structured interview questions (Appendix A and B) and informed consent forms
(Appendix C) were shared with participants before the interview process (Creswell, 2014).
Moreover, the interviews were conducted in Azerbaijani, which is the main language in the
schools. These interview data were analyzed in Azerbaijani first to avoid the loss of the
original meaning of the data, and then they were translated into the English language in the
data analysis process. Semi-structured interviews were run to discuss (1) the impact of prior
knowledge and experiences of novice principals on their current school leadership; (2) the
types of challenges experienced in the schools; (3) to reveal if there are any support
mechanisms provided by the Education Institute of the Republic of Azerbaijan, Ministry of
Science and Education (MoSE), Baku City Education Department, and education
departments of regional executive authorities (4) the support that the principals would like to

get.
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The semi-structured interview questions were piloted with one school principal and
project supervisor to validate and to see if the participants of the study will clearly understand
the questions and provide useful information (Creswell, 2012). As a result of piloting the
instrument, the changes and additions to interview questions were made based on the
feedback of both the school principal and the supervisor. The answers from the pilot test were
not included in this study (Creswell, 2012).

Data Analysis

Data analysis is the process of analyzing collected data and answering to research
questions (Merriam & Tisdell, 2016). In this study, first, the interview data were organized
through transcribing, coding, describing, and developing themes and categories. Then the
qualitative research data were summarized, analyzed, and reported in narrative discussion
form (Creswell, 2012). Moreover, a comparison table was created where the themes of the
interviews were presented.

Validity and Reliability

According to Merriam and Tisdell (2016), validity and reliability are essential
concepts that should be considered in the data collection, analysis, interpretation, and
representation of the findings, regardless of the type of research. Validity determines whether
the study truly measures what it was intended to measure and how credible the research
findings are (Bashir et al., 2008; Creswell, 2014). Reliability is concerned with whether the
instruments and the results of the study are consistent or repeatable in various circumstances
(Creswell, 2014).

Content Validity

Content validity aims to assess whether the questions on the instrument and results
from these questions represent all the possible questions that could be identified and asked in

the intended study (Creswell, 2014). Validating the content of interview questions is
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necessary to identify whether the questions are meant to answer research questions. To
achieve content validity in this research study, interview questions were shared with the
project supervisor for review, piloted with one school principal, and then revised before
presenting to study participants.

Internal Validity

According to Merriam and Tisdell (2016), internal validity is concerned with how the
results of the research match reality. In the following paragraphs two strategies of internal
validity — member check and peer review are discussed.

Member check. Another common strategy to ensure internal validity is called a
member check or respondent validation (Merriam & Tisdell, 2016). The analysis of interview
findings was shared with the interviewees so that they can comment on any misinterpretation
or misunderstanding and confirm if the summary of the findings was adequate and accurate
(Creswell, 2012).

Peer review. This is another strategy that was used to ensure the validity of the study
findings. Peer review or peer examination is a process of assessing the quality and credibility
of the findings through receiving feedback from experts in the field (Merriam & Tisdell,
2016; Tullu & Karande, 2020). In this study, the Capstone project supervisor read and
provided feedback on the research findings.

Ethical Considerations of the Research

To achieve validity and reliability of the study, one of the important requirements is to
conduct the research in an ethical manner (Merriam & Tisdell, 2016). In this study, the
confidentiality and anonymity of study participants were considered. Instead of the
participants’ names, pseudonyms were used. The purpose of the study was explained to all

participants, and reporting of the results was guaranteed. Consent forms were shared with



participants to make sure that they voluntarily participated in this study and that they could

withdraw at any time (Creswell, 2014).
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Chapter 4: Findings
This study aims to understand the experiences of novice school principals in their
educational settings, as well as to explore types of strategies or support mechanisms that can
be helpful to overcome the possible challenges of novice principals in Baku public schools in
the first year of the school leadership. The research addresses the following research
questions:
e What are the experiences of novice principals in Baku public schools?
e  What are the main challenges of novice principals in Baku public schools in their
first year?
¢ How could those novice principals be supported in the early stages of their careers?
This chapter discusses the findings gathered from school principals via semi-
structured interviews. To understand the novice school principals’ daily experiences at
schools, we interviewed two novice principals and two experienced principals. The profiles
of the principals are provided in the table below (Table 1). We did not mention their real
names and kept their identities anonymous (Novice Principals as NP1 and NP2 and
Experienced Principals as EP1 and EP2). In addition, the names of the public schools are not
revealed.

Table 1: Profiles of Novice and Experienced Principals

Participants Leadership Experience Previous Experience

NP 1 (male) Principal for 6 Months History teacher (1999-2014),

Assistant Principal, Deputy of the

Department for Academic Affairs
(2014-2022)

NP2 (female) Principal for 1.5 Years Physics teacher (still teaching),
Assistant Principal (2014-2021)
EP1 (female) Principal for 28 Years Language teacher (1990-1995),
Assistant Principal (1995)
EP2 (female) Principal for 8 years History teacher (12 years),

Assistant Principal (12 years)
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Considering the research questions of this research study, three themes were created as
a result of the data analysis: (1) novice principals’ first principalship experiences, (2) the
challenges faced by novice and experienced principals, and (3) suggested strategies. The
findings from the interviews are summarized in the following paragraphs.

Theme 1. Novice Principals’ First Principalship Experiences

NP1. Based on the interviews, two novice principals shared their first experiences in
their current school. According to Novice Principal 1, one of the first steps in the initial stage
of his principalship was to create a new action plan at school together with the staff. He
stated:

...Direktor olaraq gordiiytim islordon biri yeni heyati yaxindan tanimaq tigiin davamli
goriislor kegirmakdir. Problemlori miizakirs edib, onlarin tovsiyyslorinoe qulaq asiram.
Yoni caligiram ki, moni burada zohmli rohbar kimi gérmasinlor, qaygikes rohbor kimi
gorstinlor.
[...As a principal, one of the things I am doing is to meet with the new staff to get to
know them and to discuss the problems and issues ahead. I try to listen to their
recommendations. I wanted them to not see me here as a horrible leader but as a
caring leader.]
Furthermore, Novice Principal 1 explained how he created discipline at the current school.
He also stated that he regularly met with teachers and parents to listen to their complaints
and suggestions. Furthermore, NP1 explained how he created discipline at the current school.
According to him, 6th classes were not taught at that school, and students came to the school
and left whenever they wanted. He mentioned that discipline was somehow created, and the
attendance of students was arranged. NP1 added that these problems still remain.
According to NP1, to deal with the above-mentioned problem, a duty chart including

new roles and responsibilities was created in which assigned teachers are required to observe
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classrooms and halls, and at the end of the day, they report to the principal if any issue
occurred during their work.
NP2. According to NP2, she worked for seven years as an assistant principal in the
school where she is principal now. She stated:
...10 ilo yaxindir tanidigim homkarlarla isloyirom. Etiraf edim ki, direktorlugun ilk
illorinds sagird vo valideynlorls iinsiyyatdo miioyyon problemlor yasayirdim.
Diisiintirom ki, biitiin problemlorin 6hdasindon golmok {i¢iin tacriiba lazimdir.
Tacriiba qazanmagq isi asanlasdirir.
[...I am working with the same colleagues I have known for 10 years. I should admit
that at the first stage of principalship, I experienced some problems in terms of
communicating with students and parents. I think experience is needed to overcome
all the issues. Gaining experience makes it easier.
Vision and Goals. The novice principals also shared their vision and goals during the
interviews. NP1 describes his vision and goals in the following way:
Man isin imperativ yox, sevgi ilo goriilmayinin torofdartyam. Man bu maktobds elo
bir dyronma miihiti yaratmagq istoyirom ki, orada miiallimlor vo sagirdlor bir-birinden
Oyronmayas havasli olsunlar vo bir-birlorini ruhlandirsinlar.
[I am in favor of doing work passionately, not imperatively. I want to create a
learning environment at school where teachers and students are motivated to learn
from each other and inspire each other.]
Moreover, NP2 said that she wants to see motivated students toward learning at her
school. She added:
...Istayirom ki, sagirdlorimiz dorslordo istiraka hovasli olsunlar va daha yiiksok
naticalar alds etsinlor. Masalon, bizim moktab 9-cu sinif sagirdlorinin naticolorinin

daha yiiksok olmasini istayirik vo bu istiqgamatde do islor goriiriikk. Bundan basqa, biz
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sagirdlorimizin yarislarda vo ya olimpiyadalarda yiiksok nailiyyatlor oldo etmolorini
hodofloyirik.

[...I want our students to be motivated to attend the classes and achieve higher results.
For example, our school wants the results of the 9th grade students to be higher, and
we are working in this direction. In addition, we also aim at the achievements of our
students in competitions or Olympiads.]

Theme 2. The Challenges Faced by Novice and Experienced Principals

Novice Principals’ Challenges. The novice principals were asked about the complex
situations they faced in their schools. They listed several challenges they are facing during
the initial year of principalship. The findings related to the challenges faced by novice
principals are organized into the following subthemes: (2.1.) limited preparedness to
instructional leadership role, (2.2.) bureaucracy and lack of authority in decision-making at
school, (2.3.) documentation and reporting, and (2.4.) diversity of administrative tasks.

Subtheme 2.1. Limited Preparedness to Instructional Leadership Role. NP1
stated that one of the biggest challenges of school leadership is guiding teachers in classroom
management:

...Onlar sinfi idara eda bilmirlor. Sinif miisllims tabe olmur. Gonc miiallimlar var ki,

onlar halo da onanovi tadris metodlarindan istifads edirlor. Bununla bagli darslori

miitomadi olaraq miisahide edirom, miiallimlors roy bildirirom. Lakin onlar manim bu
addimim intriga kimi gobul edirlar.

[They [teachers] cannot manage the class. The class does not obey the teacher. There

are young teachers who still use traditional methods of teaching. I regularly observe

the classes to provide feedback to teachers regarding this issue, but they consider it as

intrigue. |
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A similar problem also exists in the school where NP2 works. She mentioned that the
teachers have low competencies to handle the classes. She stated that young teachers who got
60 out of 60 in the teacher examinations, especially lack classroom management. She added
that she is unable to encourage them enough to attend professional development programs.

Another instructional leadership problem is related to unfair or exaggerated grading
by teachers. NP1 said:

...Miisllimlordon tolob edirom ki, mdvcud gaydalara uygun olaraq sagirdloros

qiymatlor ils deyil, saviyyaler iizro gqiymotlondirsinlor. Sisirdilmis qiymatlor kimo

lazimdir? Bunun qarsisin1 almaga calisiram, amma 6hdasindon gals bilmirom.

[...Irequest teachers to assess through levels rather than grades according to current

rules. Who needs exaggerated grades? I try to prevent this, but I cannot handle it.]
NP2 emphasized that one of the difficulties is disciplining 11th grade students regarding their
attendance at school. She said that Grades 5-9 students attend their classes regularly.
However, tardiness and absence problems among 11th grade students are experienced
frequently.

Subtheme 2.2. Bureaucracy and Lack of Authority in Decision-Making. Both
novice principals expressed their difficulties regarding their lack of authority in decision-
making. NP1 mentioned that school leaders should have a certain authority. He explained that
sometimes the teacher gets sick, and the lesson is missed. For this reason, he must write a
letter to the administration to invite a teacher from another school and then wait for a
response:

...Man bilmiram moktuba tez cavab alacagam, ya yox. Bu problemlari holl etmok

liciin tam olaraq salahiyyatimiz yoxdur.

[...I do not know whether I will get a quick response to the letter or not. Authority is

not fully granted to deal with these problems.]
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Similarly, NP2 stated that in emergency situations, she is not able to invite anyone to replace
that teacher immediately, which negatively affects the quality of the teaching and learning
process. She added that writing a letter to the administration and waiting for the response
takes time, which hinders the work of the school.

According to NP2, it is difficult to make quick decisions in complex situations. She explained
that in some situations, she needs to consult with someone first to make her final decision:

Dorhal qgorar vermok asan deyil. Tutaq ki, yeni situasiya vo ya problem yaranir vo mon

onu tez hall etmoliyom. Bels olan halda basqa moaktob direktorlar1 vo ya Nazirliklo

zong edib maslohatlogirom.

[It is not easy to decide right away. Let’s say a new situation or problem arises, and I

must solve it quickly. In that case, I call and consult with other school principals or

the Ministry.]

Subtheme 2.3. Documentation and Reporting. According to Novice Principal 1,
some teachers face difficulties in writing letters of explanation, applications, and protocols.
He said:

...Onlar arizalori vo hesabatlar diizgiin yaza bilmirlor. Man onlara bir-bir

oyratmoliyom. Yaoni, monco, direktorlar da sonadlori diizgiin yaza bilmirloer. Bunu

Oyratmok lazimdir.

[...They [teachers] cannot write school-related documents properly such as letters of

application and reports. I need to teach them one by one. That is, I think, the

principals also cannot write the documents properly. It needs to be taught.]
In addition, NP1 talked about his challenges related to the electronic database:

Hesabatlar elektron sistemdadir v onlarin dili biraz ¢atindir. Konkret olaragq,

roagomloarle islomok lazimdir. Diaqramlar var va onlar elektron qaydadadir. Soxson

manim bununla baglh ¢atinliyim var.
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[The reports are on the electronic system, and their language is a bit difficult.
Specifically, you must work with numbers. There are diagrams, and they are in
electronic versions. I personally have a hard time with this. ]

Subtheme 2.4. Diversity of Administrative Tasks. NP2 revealed that it is
challenging to have several responsibilities and fulfill them effectively:

...Masalon, moktobds bir situasiya yaranir vo mon homin vaxt dors kecirom. Belo olan

halda diqqati dorso yonaltmok ¢atinlogir. Sinif miisahidolori, goriislor, moktobi idara

etmak... bunlar1 eyni anda yerins yetirmoak ¢ox ¢atindir

[...For example, a situation occurs at school, and I teach a class at that time. In that

case, it is difficult to focus on the lesson. It is very difficult to fulfill everything, like

class observations, meetings, managing school...]

Experienced Principals’ Challenges. We also interviewed experienced principals to
understand how their experiences and challenges differed from novice principals. During the
interview, we asked experienced principals to share their challenges during the first years of
their principalship and the challenges they face currently.

According to one of the EP1, communication with students was challenging when she
was a novice principal:

...O vaxt mon onlarla neca davranacagimi bilmirdim. Diizdiir, sonradan her sey yoluna

diisdii, amma bu bir qodar vaxt aldi. Umumiyyatla, basqalari ilo {insiyyat qurmaqda,

maoktobds nizam-intizami yaratmaqda ¢atinliklorim olub.

[...Back then, I did not know how to treat them [students]. It is true that everything

went well later, but it took some time. In general, I have had difficulties

communicating with others and bringing discipline to school.]
Regarding the current challenges, EP1 experiences difficulties regarding teachers’ classroom

management, which is similar to those experienced by novice principals. She mentioned that
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there are teachers who have several years of experience in teaching, but they do not have the
ability to manage the class. She explained:

Bozi gonc miisllimlor yaxinlasib sorusurlar ki, no etmaliyom ki, sagirdlor dorsdo
sassiz qalsinlar? Man onlara yol gostormoya ¢alisiram vo bilirom ki, onlar tadricon
bunun 6hdoesindon golocoklor. Amma elo miisllimlor var ki, bes il vo ya daha ¢ox
isloyirlor, amma yenoa do dorsin 6hdosindon golo bilmirlor. Onlarin dorslori halo do
sos-kiyliidiir.

[Some young teachers approach and ask, what should I do so that the students stay
quiet in class? I try to guide them, and I know that they will overcome it gradually.
But there are teachers who have been working for five years or more, but they still
cannot handle the class. Their classes are still noisy.]

EP1 also mentioned that cheating during summative assessments is one of the challenging
situations that she faces currently at school. She added that despite several warnings, they are
still unable to prevent cheating cases during assessments at school. EP1 thinks that this is
because of the teacher's incompetence.
Another problem she mentioned was that the school is in an area where the contingent

(a group of people) is dense and complex. She stated that it is challenging to work with many
students, and some of them come from socially sensitive families.

During the interview with EP2, she talked about her first challenge which was about the
allocation of workload among teachers at that school:

...Direktor toyin olunandan sonra dorslorin baglamasina comi bir hofto qalmisdi.
Lakin moktobdo dars bolgiisii halo do hazir deyildi. Bu, ¢atin idi, ¢linki heyat avvalco
moni yaxsi qarsilamadi, ¢linki monim yerimo moktobdoki direktor kdmaokgisinin toyin

olunmasini istayirdiler.
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[...After being assigned as a principal, it was only a week before the classes started.

However, the division of lessons was not ready at school. It was challenging because

the staff did not welcome me at first, since they wanted the appointment of the

assistant principal at the school instead of me.]
As for the current difficulties, most of the challenges that she mentioned were the same as
what NP1 and another experienced principal said during the interviews. They include unfair
or exaggerated grading, working with students coming from socially sensitive families,
diversity of administrative tasks, and teachers’ classroom management. Additionally, EP1
mentioned that writing lesson plans by teachers is also one of the challenges she faces at
school. She said that teachers are not interested in writing a lesson plan. For them, it seems
pointless to write it. As a school principal, she wants to see whether they get prepared for
classes beforehand.

While comparing the challenges of novice and experienced principals, we found
similarities among them. They include guiding teachers on classroom management, unfair or
exaggerated grading by teachers, and diversity of administrative tasks. To summarize, Figure

1 shows findings regarding the challenges of novice and experienced principals.
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Figure 1. A Comparison Table of Challenges of Novice and Experienced Principals
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Insights from Experienced Principals on the Challenges of Novices. We also asked
experienced principals about what kind of challenges novice principals share with them. EP2
said that the problems that novices ask mostly related to the principal-teacher relationships.
She explained:

...Yeni toyin olunan direktor vo miiallimlordon biri ilo problem yaranmigdi. Miisllim

159 golmirdi vo moktabds bozi problemlor yaradirdi. Gone direktor toraddiid etmodon

mandan sorugmusdu ki, sizco hansi yolu segmaliyom?

[...One principal was recently appointed and had a problem with one of the teachers.

The teacher did not come to work, and he was causing some problems at school. The

young principal asked me without hesitation, which way do you think I should choose?]
EP2 pointed out that communication is one of the challenges that novices face:

Yeni direktorlar suallar1 ilo bagli mono miiraciot edondo goriirom ki, {insiyyat osas

problemlordon biridir. Balke do gonc olduglar tgiindiir. Kifayst qoder malumath
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olsalar da, iinsiyyat bacariqlarinin olmamasi onlarin liderlik rollarina monfi tosir
gostara bilor.
[When novice principals approach me regarding their questions, I see that
communication is the main problem. Maybe it is because they are young. Although they
are knowledgeable enough, lacking communication skills may negatively affect their
leadership roles.]
She also stated that novice principals have difficulties regarding labor code and paperwork.
The questions directed to her are mostly related to the labor code. She mentioned that novices
talk about the situation and ask if they can find a way out of it. The situations they provide
are related to students, teachers, staff, and assistant principals. Also, she added that they
usually ask questions about paperwork.
According to EP2, novice principals experience difficulties regarding the electronic database
of the school (Figure 2):
...Miisahidoma gora, databaza ilo bagli problemlor var. Gonc vo savadli insanlar
olsalar da, IT bacariqlar1 ¢cox zaifdir. Hesab edirom ki, IT bacariqlarina daha ¢ox
iistlinliik verilmolidir.
[I observe that there are problems with the database. Their IT skills are very weak,
although they are young and educated people. I think that IT skills should be given
more priority.]
She also pointed out that the Quality Control Sector of Baku City Education Department
requested schools to create their own electronic database one year ago. However, she added
that there is no such instruction from the Ministry. According to her, this applies to schools
under the Baku City Education Department. As a result, schools have difficulties working

with this database.
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At the end of the interviews, novice and experienced principals shared various

strategies in countering the challenges. Table 2 illustrates the suggestions provided by

principals.

Table 2. Suggestions

Novice Principals

Experienced Principals

1) Individual approach

Novice Principal 1:

Mbon fordi yanasmanin torafdarryam. Biitiin
miidllimlara va iscilara fordi yanasmagq lazimdir.
Miiallimlorils giindalik iinsiyyatda olmaq va
onlarin problemlarini 6yranmaya ¢alismag,
tadris va talim prosesinin keyfiyyatinin
viiksaldilmoasi istigamatinds danisiglar aparmaq
lazimdr.

[I am in favor of an individual approach. All
teachers and staff should be treated individually.
1t is necessary to communicate with teachers
daily and try to learn their problems, to
negotiate on improving the quality of the
teaching and learning process. |

1) Individual approach in the teaching and
learning process

The Experienced Principal 1:

Hor kasin forqli miinasibati va baxisi oldugu
tictin direktorlar hami ila eyni ciir danisa bilmaz.
Miidir har kasla oz fordi dilinda danismalidir.

[Since everyone has different attitudes and
views, principals cannot talk to everyone in the
same way. A principal should talk to everyone in
their own, individual language.]

The Experienced Principal 2:

[A successful principal should definitely ensure
to approach every single member of the school
community individually].
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2) Ongoing in-service professional
development trainings of teachers
Novice Principal 2:

Yaxst olardi ki, miiallimlorin sinif idaragiliyi
kimi akademik biliklori va bacariglart
tokmillasdirmoak ticiin miitomadi kurslar
kecirilsin.

[1t would be better if there were regular
courses to improve academic knowledge and
competencies like classroom management of
teachers.]

2) Creating transparency at school

The Experienced Principal 2:

Direktor miiallimlar, valideynlor va sagirdlorin
etimadint gazanmagq ti¢iin maktabda saffaf miihit

yaratmalidir.

[A principal must create a transparent
environment at school to gain trust
among teachers, parents, and students. ]

3) Replacing test questions with written
tasks in training programs and recruitment
exams, such as writing sample letters

Novice Principal 1:

Miiallimlor sanadlori diizgiin yazmaqgda ¢atinlik
¢akirlar. Diistiniirom ki, talim programlarinda
va ya isa qabul imtahanlarinda test suallarin
azaldib bunun avazina namizadlordon izahat
maktubu, protokol va ya ariza niimunasi
yazmagi xahis etmak daha yaxsi olardi.

[Teachers have difficulties in writing
documents properly. I think that it would be
better to reduce the test questions in the
training programs or recruitment exams and
instead, ask the candidates to write a sample
letter of explanation, a protocol, or an
application.]

3) Building trust among the school
community

The Experienced Principal 1:

Mbaktab direktoru hatta miiallim va sagirdlorla
birlikds maktabdan konar faaliyyatlorlo do
masgul olmalidir. Inamiram ki, méhkom alagalar
qurmagq tictin direktor onlarla daim goriismalidir

[The school principal should even engage in
activities outside of the school with teachers and
students. I do believe that a principal should
meet with them often, as well, to make strong
relationships].

4) Participation of representatives from the
Baku City Education Department in class
observations, providing feedback and
guiding the principalship process

Novice Principal 1:

Mon cox istordim ki o dastok markazlorindan
niimayandalar galsinlor, dorslorin
kecirilmasindo istirak etsinlor, miiallimlora
yontamlar desinlor.

[I would like a representative from the support
centers to come to the school. Also, I would
like them to observe the teaching and learning
process at school and provide feedback to
teachers.]

4) Novice principal mentoring

Experienced Principal 2:

Hor yeni baslayan direktora kifayat qador
tacriibali mentor tayin edilmalidir. Onlar
maktabin giindalik islorinda yeni direktorlara
dastok ola bilorlor. Hesab edirom ki, bu
baximdan yeni va tacriibali direktorlar arasinda
amakdaglq vacibdir

[Every novice principal should be assigned a
mentor who is experienced enough. They can
support novice principals with the day-to-day
operations of the school. I think collaboration
among novice and experienced principals is
important in this regard.]
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Chapter 5: Conclusion

In conclusion, this research study has explored the experiences of novice school
principals and their challenges during the initial year of school leadership. More specifically,
this study explored the support mechanisms that can be employed to overcome the challenges
faced by novice principals. First, the literature review has shown that novice principals have
certain challenges during the initial years of school leadership. Second, the study also found
that novice principals experience several challenges such as limited preparedness for
instructional leadership roles, bureaucracy and lack of authority in decision-making,
documentation and reporting, and lastly, diversity of administrative tasks. Lastly,
recommendations from study participants in terms of support for novice principals were

provided.

Based on the study findings, Guideline for Novice School Principals has been created.
The major finding of this study was about novice principals’ limited preparedness to
instructional leadership. Therefore, in the guideline, we focused on a specific problem related
to instructional leadership, which is teachers’ classroom management. The guideline provides
information about the basics of instructional leadership and training manual as a support
strategy for novice principals. The manual includes strategies for effective classroom
management, activities, and sample handouts to be used in the training.
Limitations
The limitations of this study are as the following:
e Since the sample size is small, the findings of this study cannot be generalized to the
whole population in Azerbaijan.
e The initial decision for sampling strategy was random sampling; however, due to the

limited time, we decided to employ convenience sampling.
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Chapter 6: End Product. A Guideline for Novice School Principals

Our study aims at understanding the experiences of novice school principals in their
educational settings in the first year of school leadership and exploring types of strategies or
support mechanisms. We interviewed novice and experienced school principals in order to
identify the challenges and needs in the first year of principalship and discover possible
strategies and support mechanisms that lead them to overcome the identified challenges. The
tools that we used helped us to achieve the goal of our study. Based on our findings, we
propose a guideline for novice school principals.

Purpose of the Guideline for Novice School Principals

The guideline is intended to provide novice school principals with an overall
understanding of their role as instructional leaders and to give essentials to be effective in
instructional leadership. Moreover, according to the findings, one of the common challenges
the study participants face is the lack of effective classroom management at their schools,
therefore, this guideline also provides a classroom management training program for those
principals.

The Content of the Guideline

In the first section of the first chapter, information regarding the main goal and
objectives of instructional leadership is introduced. The guideline also provides data about
the necessity of instructional leadership in novice principalship and its positive impacts. The
list of functions that will lead those principals to achieve success in instructional leadership
can be found in this guideline.

In the second section, the needed skills of an effective instructional leader are labeled
under the headings of Interpersonal Skills, Planning Skills, Research/Evaluation Skills, and
Instructional Observation Skills which align with the possible support mechanisms suggested

by interviewed school principals.
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In the third section, Instructional Leadership Model proposed by Hallinger (2011) is
given (as cited in Hassan et al., 2022). It describes three dimensions and ten functions, as well
as the roles and tasks in detail that need to be performed by instructional leaders in schools.

In the first section of the second chapter, the classroom management training program
is provided. The section contains the program overview, the agenda, and the session-by-
session instructions for the training with the attachment of materials, such as samples of
tasks.

In the second section of this chapter, strategies and possible mechanisms regarding
promoting effective classroom management among the teaching staff in schools are
introduced in Teachers’ Training Program on Classroom Management. In the last section,

the lesson plan, activities, and task samples are provided to utilize in the training program.
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Appendix A

Semi-structured interviews for novice principals (estimated duration: 50-60 minutes).

1.

2.

Please briefly introduce yourself (gender, age, etc). (Qisaca oziintizii tagdim edin.)
What is your educational background? (7a2hsiliniz hagqinda malumat vera
bilorsinizmi?)

How long have you worked as a principal in this school? (Siz bu maktabda na gadar
miiddatdir direktor islayirsiniz?)

What did you do before becoming a school principal? (Direktor olmazdan énca na
islo masgul idiniz?)

Have you participated in the preparation program before getting appointed to school
principal position? If yes, which institution provided this program? (Direktor tayin
olunmadan onca maktab idaraetmasi tizra har hansisa bir talim programinin
istirak¢ist olmusunuzmu? 9gar olubsa, bu talim hansi taskilat torafindon taskil
olunmugdur?)

Are you also a subject teacher? If yes, what subject? Do you currently have a teaching
load, meaning that you are teaching at the moment? If yes, how many hours per
week? Does teaching interfere with your duties and responsibilities of principalship?
(Siz eyni zamanda fonn miiallimisinizmi? Ogar beladirsa, hansi fonn tizra? Hazirda
dars deyirsiniz? Eladirsa, ne¢a saat? Miiallimlik sizin direktorluqg vazifa va
ohdalikloriniza mane olurmu?)

Why did you decide to be a school principal? What were the goals you set for yourself
coming to this school as a principal? What goals have you achieved? What remains to
be achieved? (Niya maktab direktoru olmaga qarar verdiniz? Bu maktaba direktor
tayin olunduqda hansi hadaflariniz var idi? Hansi magsadlara nail olmusunuz? Hala ki

nail olmadiginiz magsadlar hansilardir?)



10.

11.

12.

13.

14.

15.
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Could you please provide some information about your experiences as a novice
principal in your current school? (Yeni maktab direktoru kimi, hal-hazirki isladiyiniz
maktablo alagadar tocriibalorinizi bizimla béliisa bilarsinizmi?)

Have you ever faced any difficult situations in this school? If yes, could you please
elaborate on this? (Maktabda har hansisa miirakkab situasiyalar il tizlagmisinizmi?
ogor lizlagsmisinizsa, bu barada atrafli malumat vera bilorsinizmi?)

What is the most challenging part of school principalship? Could you please provide
any examples? (Sizca, maktab idaraetmasinin an béyiik ¢atinliklori nalordir? Zohmot
olmasa, bir ne¢a niimuna sadalayardiniz.)

What strategies are you using to overcome these challenges? How effective were
those strategies? (Bu ¢atinliklorin 6hdasindan galmak ticiin hansi strategiyalardan
istifada edirsiniz? Bu strategialar na doracada effektivdir?)

Have you received any support in your school principalship experience? If yes, what
kind of support have you received? (Maktab idaraetmasinda atrafdan har hansisa bir
dastok almisinizmi? ©gor almisinizsa, bu dastak na kimi masalalorla bagli olub?)
What kind of support would you like to get in the early stages of school leadership?
(Moaktab direktorlugunuzun ilk dovrlarinda na kimi dastok almaq istordiniz?)

What would you suggest for preparation programs that might assist future school
leaders to be prepared for such challenges? (Galacakda tayin edilacok maktab
direktorlarinin bundan énca sadaladiginiz ¢atinliklorin ohdasindan asanlqla
galmalari tigiin, maktab direktorlarini hazirlayan talim programlarina na kimi
tovsiyalor verardiniz?)

Are there any questions we did not ask but you would like to be asked? (Bizim

sorumadigimiz, lakin sorusmagimizi arzu etdiyiniz har hansisa bir sual varmi?)
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Appendix B

Semi-structured interviews for experienced principals (estimated duration: 50-60

minutes).
1. Please briefly introduce yourself (gender, age, etc). (Qusaca oziiniizii tagdim edin.)
2. What is your educational background? (7Tahsiliniz haqqinda malumat vera
bilorsinizmi?)
3. How long have you worked as a principal in this school? (Siz bu maktabda na gadar
miiddatdir direktor isloyirsiniz?)
4. Could you please share some experiences from your early years of school

principalship? What do you think about the current novice principal experiences?
What kind of similarities or differences do you see between these experiences?
(Zohmat olmasa, maktab direktorlugunuzun ilk illorindan olan tacriibalorinizi bizimla
béliisa bilarsinizmi? Indiki maktab direktorlarimn tacriibalori hagqinda na
diigtiniirsiiniiz? Bu taocriibalor arasinda na kimi oxsarliglar va ya forqliliklor
gortirstintiz?)

What challenges have you faced while being a novice principal or throughout the
years? Could you please give specific examples? (Maktab direktorlugunuzun ilk
illorinda va yaxud illor ke¢dikca hansi ¢atinliklarla tizlosmisiniz va ya tizlasirsiniz?
Zahmoat olmasa konkret niimunalor sadalayasiniz.)

What strategies did you use to overcome these obstacles? How effective were those
strategies? (Bu ¢atinliklorin 6hdasindan galmak tigiin hansi strategialardan istifada
etmisiniz? Bu strategiyalar na daracada effektivdir?)

Are there any support mechanisms provided for school principals? If yes, what do you

think about existing support mechanisms? How effective are they? (Maktab
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direktorlart ticiin har hansisa bir dastok mexanizmi varmi? Varsa, bu barada na
diistintirsiintiz? Onlar na daracada effektivdir?)

Based on your experience as a principal, what would you suggest about the effective
support strategies (either new or existing)? (Oz tacriibalariniza asaslanaraq, mévcud
va ya yeni yarana bilacak effektiv dastok strategiyalarina nalori tévsiya edardiniz?)
Are there any questions we did not ask but you would like to be asked? (Bizim

sorumadigimiz, lakin sorusmagimizi arzu etdiyiniz har hansisa bir sual varmi?)
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Appendix C

Interview Consent Form

Participant’s name:

Researchers’ names: Dilara Mammadova, Dunya Ahmadova, and Jamila Hajiyeva
Research title: The Experiences of Novice Principals in the Context of Baku Public Schools
Purpose of the study: The purpose of this study is to understand the experiences of novice
school principals in their educational settings in the initial stage of school leadership.
e [ agree to voluntarily participate in this study.
e T understand that I can withdraw my participation in this research at any time and
refuse to answer any questions.
e [ acknowledge that I will not receive any payment for participating in this research.
e [ agree that my interview will be audio-recorded.
e [ confirm that the interview will last approximately 50-60 minutes.
e T understand the data collected from this interview will be used only for data analysis
purposes and will not be shared with 3™ parties.
e T understand that the personal information I provide will be maintained confidential

and my identity will remain anonymous.

[ have read the consent form carefully and agree to participate in this research by signing this

document.

Participant Name Date Signature

Researcher Name Date Signature



54

Appendix C
Miisahibs Raziliq Formasi

Istirakcimin ada:

Tadqiqatgilarin adi: Dilaro Mommadova, Diinya ©hmodova, Comilo Haciyeva
Tadqiqat bashgi: Baki Dovlot Moktoblorindo Yeni Baglayan Direktorlarin Tocriibalori

Tadqgiqatin maqsadi: Bu todgigatin mogsadi, yeni direktorlarin moktob idaroetmasinin ilkin

morholosindoki tocriibalorini anlamaqdir.

e Mon bu todqgiqatda koniillii istirak etmaya raziyam.

e Mon, istonilon vaxt bu tadqiqatda istirakimi geri gotiirs vo istonilon suala cavab
vermokdon imtina edo bilorom.

e Bu todqgiqatda istirak etdiyim ii¢lin heg¢ bir 6donis almayacagam.

e Monim miisahibomin audio yaziya (sos yazisina) alinmasi ilo raziyam.

e Miisahibonin 50-60 doqigo davam edacayini tosdiq edirom.

e Mon basa diisiirom ki, bu miisahibadon alinan molumatlar yalniz homin molumatlarin
tohlili moagsadlari iigiin istifado olunacaq vo 3-cii toraflorlo paylasilmayacaq.

e Toqdim etdiyim soxsi molumatlar moxfi saxlanilacaq vo adim anonim galacagq.

Moan raziliq formasini diggatle oxudum va bu sonadi imzalamaqla bu tadqiqatda istirak

edacayima raziliq verirom.

Istirakcinin ad1 Tarix imza

Todgiqat¢inin adi Tarix Imza



Yeni Toyin Olunan Maktab
Direktorlar: Uciin Taolimat

Miialliflor:

Comila Haciyeva
Dilara Mammadova
Diinya Ohmadova

Aprel 2023
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Toadqigatin Movzusu: Baki Sahari Dovlot Umumtahsil
Miassisaloring Yeni Toyin Olunan Moaktob Direktorlarinin

Tacruboalori

Tadgiqatin maqgsadi, Baki sohor dovlot imumtohsil miiossisalorinds yeni toyin olunmus direktorlarin
tocriibolorini anlamaq vo onlara dostok strategiyalarini todqiq etmok idi. Todqigat suallarimiza cavab
tapmagq ii¢iin yeni toyin edilmis moktab direktorlari, homg¢inin da tocriibali moktob rohbarloari ilo
miisahibalor kecirdik. Todqiqatin asas naticasi, yeni toyin olunmus direktorlarin pedaqoji liderlik roluna
hazirliglarinin mohdudlugu idi. Bu tolimat, todqiqat istirakgilari torofindon miioyyon edilmis spesifik bir

problemls slagalidir ki, bu da miisllimlarin sinfi idaroetmasi masalosidir.
Tolimat iki hissadon ibaratdir. Tolimatin birinci hissasinda, moktobds pedaqoji liderliyin osaslart vo

onomi haqqinda molumat miizakirs edilir. ikinci hissado, sinfin somarali idaroedilmasi ilo bagl yeni

tayin olunan direktorlar ii¢lin tolim programi toqdim edirik.

Yeni Toyin Olunan Maktab Direktorlari ii¢iin Tolimat
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Talimatin Magsadi

Bu tolimat yeni toyin edilmis moktob direktorlar: {i¢iin nozords tutulmusdur. Tolimat yeni direktorlara

pedaqoji liderliyin (instructional leadership) rolu hagqinda ilkin anlayislar1 togdim edir. Moktablordo

pedaqoji liderlik tocriibalorini dostoklomak iigiin tolob olunan bilik vo bacariglar hagqinda molumatliliq

olmalidir. Beloalikla, bu talimat yeni toyin edilmis moktob direktorlarini effektiv pedaqoji lider olmanin

osaslart ilo tanis edir.

Giris

Moktab direktoru, tolim-todris prosesinin somorali
toskili vo moktobin inkisafinda miihiim rol oynayir
(Aureada, 2021). Moktob rohbarinin istiraki vo dostoyi
olmadan moktobdos inkisaf aldo edilo bilmoaz. Bir ¢ox
todqgiqatlara osason, moktob direktoru moktoblordo
doyisiklik vo yeniliklori hoyata kecirmoys ehtiyac
oldugunu miioyyon asas soxsdir. Maktab direktorunun
osas vozifolorindon biri, miiollim momnunlugunun
davamliligini tomin etmok vo sagirdlorin nailiyyastlorini
artirmaqdir (Mestry, 2017). Miisllimin doastokverici,
bilikli vo motivasiyaedici liders ehtiyaci var.

Miisllim heyati va sagirdlor ii¢lin aydin bir vizyon vo
hadoflorin miioyyon edilmasi vo kommunikasiyasi,
habelo mentorluq vo pesokar inkisaf vasitosi ilo
miuollimlorin ~ dostoklonmosine  dair  bir model
movcuddur. Bu model - pedaqoji liderlik (Carraway &
Young, 2014) adlanir.

Yeni Toyin Olunan Maktab Direktorlari ii¢iin Tolimat

Moktob liderlorinin vozifolorini effektiv yerino
yetiro  bilmelori  iiclin  pedaqoji  liderlik
xlisusiyyatlorino malik olmalarina ehtiyac duyulur

(Chikwanda va basqalari, 2020).



Pedagqoji Liderlik no demakdir?

Pedaqoji Liderlik (Instructional Leadership)

moktob vizyonunu vo missiyasini miioyyan etmokda,
miuollimlori hovaslondirmokds, ruhlandirmaqda vo
tolim-tadris

giiclondirmakda, prosesini

tokmillosdirmokdo vo sagirdlor {iglin miisbat

Oyronmo miihitini tosviq etmokdo direktorlara

faydali olan idaroetmo formasidir (Sava et, 2021). Bu
model ilk dofo 1980-ci illordo meydana golmis vo
ugurlu liderlik haqqinda global diigiincolors tosir
etmisdir. Leithwood'a (1994) goro, pedaqoji
liderliyin mogsadi sinifdo todris prosesino nozarat,
heyotin  inkisafi, kouging vo  miollimlorin
tocriibasing vo diigiincasing tosir gostoran vasitalorin
komayi ilo todrisi davaml olaraq
tokmillogdirmokdir. Debevoise (1984) bir pedaqoji

liderin yerina yetirmoli oldugu vozifslari tosvir edir:

(1) moaktabin missiya va maqsadlorini
miigyyanlagdirmak, (2) oyronma iigiin  lazimi
resurslart  tomin  etmak,  (3)  miidllimlori

istigamatlondirarak heyatin inkigafini koordinasiya
etmak, va (4) miiallimlorin oz aralarinda, eloca da
rohbar-miiallim arasinda kollektiv miinasibatlor
varatmaq. Bonzor sokildo, Fullan (1991) pedaqoji
liderliyi qarsiliglt omakdasliq formasi kimi izah edir.
Hans1 ki, burada, direktor miiollimlarlo moktobi
formalagdirmagq ticiin ortaq hodoflor, pesokar inkisaf
imkanlari, miollimlorin  6hdoliyi vo  sagird
oyranmoasi ilo olageli masalalords birge amokdashiq

edir (Mestry, 2017).
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Pedaqoji Liderlik niya vacibdir?

Pedaqoji liderlik, moktobin inkisafinda shomiyyatli rol
oynayir (Sabeena vo Muthaiah, 2017). ©Odobiyyatda
moktob direktorlarinin pedaqoji liderlik bacariglarinin
ohomiyyatindon bohs edilso do, oslindo bu bacariqlar
nadir hallarda totbiq olunur. Beisiegel vo bagqalarinin
(2018) goriisiine gors, pedaqoji liderliyinin miihiim
aspektlorindon biri, ¢otinlik ¢okon miiallim vo tolobalori
miloyyon etmok vo onlart tokmillogdirmok iigiin
dostoklomokdir. Todgiqatgilar bildirirlor ki, miitomadi
roylorin verilmasi vo dars dinlomalori dyronmaoys dolay1
yolla tasir gostorir va todrisin keyfiyyatini artirir. Bundan
olavo, keyfiyyatli tolim-todrisin yerina yetirilmosi tigiin,
pedaqoji liderlik, moktobin inzibati idaragiliyine olave

olaraq miisllim-sagird omokdasligini da dostokloyir.




Pedaqoji lider kimdir?

* Moktabin vizyonunu vo missiyasini
miioyyon edir

» Moktobin hodoflorini aydin sokilds ¢atdirir
* Tolim-todris prosesi ligiin alverisli
omokdasliq, dastoklayici vo pozitiv miihit
formalasdirir

* Effektiv miisahidolor aparir

* Miiollimlori tolimatlandiraraq

istiqamotlondirir

* Miiollimlori 6z tadris tacriibalorini
tokmillogdirmoya hovaslondirir

» Innovativ tolim metodlarni taqdim edir

» Miiallimlori pesokar inkisafa tosvik edir vo
dastoklayir

* Miiollimlors kouging vo mentorluq edir
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Pedagqoji Liderlik Bacariglar

Jenkins (2009)

1) Interpersonal Skills * 3) Research/Evaluation Skills ::;
Saxsiyyatloraras: Bacariglar Tadqgiqat/Qiymatlondirma Bacariglari
* Diristliik o Tadris proqgramlarimin kritik tahlil

* Giivan edilmasi

* Motivasiya o  Mboktabdaki problemlarin miiayyan

e Empatiya edilmasi

o Solahiyyat verma o Miiallim effektivliyinin

o Unsiyyat qiymoatlondirilmasi

e Imoaokdashq o Sagird nailiyyatlorinin

e Oziina inam qiymatlondirilmasi

ﬂ

2) Planning Skills E& 4) Instructional Observation Skills =
Planlasdirma Bacariglar Pedaqoji Miisahida Bacariglari

e Tadris prosesini nazarat altinda

0 UG AT istigamatlondirmak

o Zamamn idara edilmasi .. .
e Miintazom olaraq rasmi miisahidalor

aparmagq
o Effektiv raylarin bildirilmasi

Yeni Toyin Olunan Maktab Direktorlari ii¢iin Tolimat



Pedaqoji Liderlik Modeli (Hallinger, 2011)

Hallinger (2011) moktab direktorlarinin pedaqoji liderliyinin soviyyasini qiymatlondirmoak ii¢iin {i¢
istiqgamot vo on funksiyadan ibarot model toklif etmisdir (Hassan vo digarlori, 2022). Bu model, moktobdo
pedaqoji liderlarin yerina yetirmali oldugu rol va vozifalori aydin sokilds tosvir edir.

Pedaqoji Liderlik Modeli

Maktabin Hadaflarinin 1. Maktab hadaflarini formalagdirmaq
Miiayyan Edilmast [ |

b

. Maktab hadaflarini 1zah etmak

. 1. Tadrisa nazarat etmak va qiymatlondirmak
Tadris Programinin

Idara Edilmasi — 2. Kurrikulumu koordinasiya etmak

3. Sagirdin inkisafina nazarat etmak

Pegakar inkisafi tagviq etmak

1. Dars miiddatini diizgiin béligdirmak
2. Har zaman goz qabaginda olmaq
Dastoklayici Muhitin |— 3. Miallimlari motivasiya etmak
Yaradilmasi
4.
5.

Sagirdlorin 6yranmasini stimullasdirmaq

Pedaqoji Liderlik Modeli (Hallinger, 2011)

| 4

1.  Mbktabin Hadaflorinin Miiayyan Edilmasi @

Birinci istigamat maktobin hadaflorini formalasdiran va izah edan iki funksiyadan ibaratdir. Bu
istiqamat vasitasilo moktob direktorlarinin asas vozifosi moktob hodoflorini miioyyon etmok va bu
hadaflarin 6l¢iilo bilon va aydin olmasini tomin etmakdir. Moktob rohbarlori bu hadeflori aydinlagdirmali
vo moktobin miisllim, sagird vo digar tizvlari ilo béliismolidir. Bu da homin hadoflors nail olmagq ti¢lin
onlardan asanliqla destok almaga imkan yaradir. Hadoflor moktobin molumat 16vhalorinds niimayis
etdirilmalidir ki, har kas maktabin hadaflorindon malumatli olsun. Bundan slavs, miioyyon edilmis
hadaflar hor bir miiallim torafindon 6z vazifolorini yerino yetirarkon prioritet olaraq qobul edilmalidir.
Moaktab rohbari maktab hadoflorinin hayata kegirilmasinds rol-model (nlimuns) olmalidir.

Yeni Toyin Olunan Maktab Direktorlari ii¢iin Tolimat
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2. Tadris Progranunin Idara Edilmasi 209

Ikinci istigamot moktobin osas funksiyalar1 olan kurikulum vo tadris mosalolorine diqqot yetirir. ilk
olaraq, Hallingerin (2011) bildirdiyino gors, maktob rohbori moktob hadaflarinin tolim-tadris prosesindo
oks etdirilmasi vo hoyata kecirilmasini tomin etmak ii¢iin todrisd nazarat etmoli vo onu
giymatlondirmslidir. Ikincisi, tolim mogsadlorinin dyranma ilo uygun olmasini tomin etmok {igiin
Kurrikulum moktab direktorlar tarafindon koordinasiva edilmalidir. Uciinciisii, moktob direktorlari
sagirdlorin akademik inkisafi ilo baglh miiollimlorlo davamli miizakiralor aparmagq, ray bildirmok vo
sagird nailiyyatlorinin yaxsilasdirilmasi yolu ilo sagirdin inkisafina nazarst etmolidirlar (Hassan et al.,
2022).

SCHOOL

3. Doastaklayici Miihitin Yaradilmas: ES5SS

Ucgiincii istigamot 6ziinds bes funksiyani1 comlosdiron modelin on genis istiqamatidir:
e Dors vaxtiin diizgiin istifado etmok

Hor zaman g6z qabaginda olmaq

Miiollimlori motivasiya etmak

Pesokar inkisafi togviq etmok

Sagirdlorin 6yronmosini stimullagdirmaq (Hassan et al., 2022).

Biitiin bu funksiyalar moktob miihitindon, situasiyasindan vo maktobin madoniyystdon asili olaraq hoyata
kecirils bilor. Bununla bels, bu funksiyalar miisllimlorin, sagirdlorin vo maktabin 6ziiniin
tokmillogdirilmosi mogsadini dastyir. Umumiyyatls, bu funksiyalar pedaqoji liderliyinin inkisaf
etdirilmasine nail olmagq tiglin hoyata kecirilmolidir (Hassan et al., 2022).

skoksk

0 Qeyd edilmis modelin pedaqoji liderliyin funksiyalarindan biri hesab edilon pesokar inkisafi toklif
etdiyini nozora alaraq, miiallimlor iigiin “Sinfin Somarali idaroedilmosi” adli ii¢ giinliik tolim proqrami
hazirladiq. Bu telim programi miisllimlorin pesokar inkisafini dostoklomak {ii¢lin bundan istifade edo

bilacok yeni toyin edilmis direktorlar {i¢iin hazirlanmisdir. (Novbati sohifd) /‘

Yeni Toyin Olunan Maktab Direktorlari ii¢iin Tolimat
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Sinfin Somoarsli
Idaroedilmasi tizro Tolim
Proqrami

Yeni Toyin Olunan Maktab Direktorlar iigiin Tolimat
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Icmal

Sinfin idareedilmasi pozitiv dyronmo miihiti yaratmaq va tadrisin keyfiyyatini artirmaq ti¢tin miithim rol
oynay1r. Ug sessiyadan ibarat olan bu tolim proqrami miiollimlerin sinfi effektiv idara etmolorini
dostoklomok maqsadi ilo tortib edilmisdir. Bu sessiyalarda istirak etmoklo, miisllimlor asas sinif idaraetmo
strategiyalar1 vo bacariqglari ilo tanis olacaqlar.

Bu tolimin sonunda miisllimlor agagidaki bilik vo bacariglara yiyoslonacoklor:
* Sinfin idaroedilmasi terminini miioyyonlosdiracok vo osas anlayislarla tanis olacaqlar;
» Sagirdlorin sinifdoki davranis pozuntularinin sabablorini sadalayacaqlar;
* Sinfin idaroedilmasi li¢iin lazim olan gabagqlayic1 todbirlori miioyyon edocok vo sagirdlorin
tolim-tadris prosesina colb edilmasi strategiyalarini yronacoklor

Tolim Kimlor Uciindiir?

» Sagirdlorin digqgatini dorss comlogdirmok vo onlarin dorso maraginin artirilmasi {igiin strategiyalar
axtaran muollimlor i¢lin.

» Sinfin effektiv idaroedilmasinin yollarini axtaran miisllimlor {igiin.

Bu program {i¢ sessiyadan ibaratdir. Proqgram haqqinda timumi molumat asagidaki cadvalds verilmisdir.

Sessiya Mozmun Miiddoat

» Giris (tolimin mazmunu vs gozlontilor) 1 saat
Tlkin fikir vs roylor

Interaktiv tapsiriqlar (BIBO Codvali, kicik gruplarla is, va
grup miizakiralori)

Y

Sessiya 1

Y

Movzu: Sinif idarsetmosinin 9saslar: 1 saat

Sessiya 2 Sinif idarsetmosinin vacibliyi

YV V V

Samorsli sinif idarsedilmosinin asas strategiyalar:

» Praktiki tapsiriqlar / Ev tapsirigi

Sessiya 3 | Yekun 1 saat
Qruplarla is

Ev tapsiriginin taqdimatlar:
BIBO Cadvoli
Istirakeilarin tolim haqqinda fikir vo raylori

Yeni Toyin Olunan Maktab Direktorlari ii¢iin Tolimat
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Treyninq Tolimati

Sessiya 1

» Tolimin acilis1 / Giris — Sessiya istirak¢ilar: salamlamagqla baslayir. Daha sonra tolimin mozmunu,
mogsadi vo gozlontilor barados istirak¢ilara molumat verilir. (5 daqiq9)
> Ilkin fikir va raylor — Sessiyanin bu hissesinds tolimgi istirakgilara sinif idaroedilmasi ilo baglh
suallar yonoaldorok, onlarin bu burads ilkin fikirlorini almis olacaq. Suallar bels ola bilar:
— Sinfin idarsedilmasi haqqinda nalari bilirsiniz?

— Bu talimdo sinfin idarsedilmasi haqqinda daha nalari bilmak istordiniz?

Tapsirig 1: (25 daqiqa)

BiBO Cadvali - B (Bilirom), IB — (istoyirom Bilim), O — (Oyrondim) istirak¢ilara toqdim olunacaq.
Miisllimlor kigik qruplar soklinde bu tapsirig1 yerina yetirocoklor. Cadvalin ilk iki hissasini miizakirs
etmok vo doldurmagq ticiin istirakeilara 15 doqiqe vaxt verilocok. Qruplar ig varaglorinds (Aleksandrit
varaqlor) BIBO cadvalini ¢okir vo ilk iki xanasii tamamlayirlar. Sonra hor qrup 6z islorini
istirakcilara toqdim edocoklor. Daha sonra, tolimgi cadvolin iigiincii bdlmasinin (O - dyrondim)

sonuncu sessiyada doldurulacagi barado molumat veracok.

Cadvalin niimunasi asagidaki kimidir:

BiBO Cadvoli niimunasi

Bilirom Bilmok istoyirom Oyrondim

Tapsiriq 2: Tolimgi biitlin auditoriyadan sinfin idareedilmasinds 6z siniflarindes sinadiqlari/on tasirli
olacagini diisiindiiklori ilk 5 yolu sadalamag xahis edir (fordi diisiinma vaxti liglin 2 daqiqo vo
imumi miizakirs tiglin 10 daqigs vaxt verilir). (12 daqiq?)

Yeni Toyin Olunan Maktab Direktorlari ii¢iin Tolimat
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Qeyd: Talimg¢i bu faaliyysti daha interaktiv sokilde hayata kegirmak ii¢lin onlayn proqram —

Mentimeterdon (https://www.menti.com/ ) istifade edo bilor. Ovvalcs tolimgi kodu miisallimlorlo

paylasir ki, onlar mobil telefonlar1 vasitasilo programa qosula bilsinlor. Kod daxil etmoklo
miisllimler programa qosulur va cavablarini yazirlar. Cavablar génderildikce hor bir cavab ekranda
goriinacok vo cavablar lizorindon miizakirs davam etdirilocok. (Qeyd edak ki, bunun iigiin
miiallimlarin interneta ¢ixisi, talim kegirilon sinif otaginda/zalda agilli lovha/proyektor olmalidir.
Oks taqdirds talimgi miizakirani sifahi sakilds apara bilor. Bunun ticiin miiallimlorin saslondirdiyi

cavablar talimgi tarafindan l6vhada yazilir va miizakira aparilir)

Tapsiriq 3: Kicik qruplarla is (10 daqiqa): Tolimgi istirakeilar1 3-4 noforlik kigik qruplara ayirir.
Tapsiriq tigiin nozords tutulan tolimatlar1 saslondirir vo qrup miizakirasi iigiin 5 doqige vaxt verir.

Vaxt tamam olduqda har qrupdan 1 nofor qrupdaxili miizakirslori biitiin auditoriya ilo boliisiir (5

daq).

- Tasovviir edin ki, siz homkarmizin dorsini miisahids edirsiniz. Sizca sinfin somarali idaro

edildiyinin 3 on yaxs1 gostaricisi nalor ola bilor?

Sonda, tolimgi istirakgilarin sessiya boyunca miizakiradon oldos etdiyi naticolori imumilogdirarak
miisllimlorin 6z tocriibalori asasinda paylasdiglar strategiyalar imumilosdirir. (5 daq)

Tolimin sonunda 5 daqiqa slava suallar iiciin vaxt nazards tutulur.

Yeni Toyin Olunan Maktab Direktorlari ii¢iin Tolimat
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Sessiya 2

Bu sessiya sinif idaroedilmasinin asaslar1 ilo bagli mévzunun kegirilmosi ilo baglayir. Tolim¢i movzu
barado togdimat edir (15 daqiqa)
MUHAZIR®D 1-ci hisso
< Sessiya Mévzusu: Sinif idaraedilmosinin Dsaslar
Sinfin idarsedilmosi Nodir?
- Sinif idarasi tolim-tadris prosesinin asas elementidir.
- Miisllimlorin sinifds bas veranlora nozarst etmok yolu ilo sagird dyronmaosini idaraetma tisuludur.
- Effektiv 6yronma iicilin sinif otaginin nizaml sokilds toskil edilmasidir.
- Yaxst sinif idaroedilmasi nizam-intizamla bagli problemlori azaldir.
- Effektiv sinif idaroedilmasi miisllimlorin {izlosdiyi problemlordon biridir.

- Pozitiv yronma miihitinin miiallim torafindon toskil edilmosidir.

% Sinif idarsetmosi Na Uciin Lazimdir?
- Pozitiv 6yronmo miihitini yaratmagq li¢iin miisllimlor yeni strategiyalar dyronmalidirlor vo ya bildiklori
strategiyalar1 tokmillogdirmolidirlor.
- Nimuna:
— problemi olan sagirdi neco dinlomak olar?
— Sagirdlori dorsa calb etmoak tigiin sinifds partalar1 necs togkil etmok olar?

— Sagirdlors necs talimatlandirmaq olar?

- Sinifidarsetmosi sagirdin dyronma qabiliyyatina tasir edir vo miiollimlari alverisli dyronma miihitindo

effektiv foaliyyot gdstormoyo hovaslondirir.

%

» Sagirdlorin davranis pozuntularina na sabab ola bilor?

Faalivyat: Orup miizakirasi. Tolimgi miithaziroyo baslamazdan 6nco qruplara yuxarida geyd olunan

suali yonladirir. Istirakilar davranis pozuntularia sabab ola bilocok faktorlari miizakirs edirlor (5

daqiqd)

MUHAZIR®O 2-ci hisso
1) Sagird
o Tolim faaliyyatlarinin cansixict olmasi

Ogor sagird dors prosesini maraqli hesab etmirsa, o, digqgatini dorso comlomayacak, oksino, ona maraql

olan vo ya xos golon basqa foaliyyato yonoalacokdir.

Yeni Toyin Olunan Maktab Direktorlari ii¢iin Tolimat
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e Fonna maragin olmamasi
Bozi sagirdlor tadris edilon bir sira fonnlors maraq gostormirlar. Sagird mévzunun ona aidiyyat: olmadigin
diisiino bilor vo ya bu modvzunu basa diigmokdo ¢otinlik ¢oko bilor. Biitiin bunlar sagirdin dorsdo pis
davranislarina sabab ola bilar.
e Oziina digqat calb etmak.
Sagird hor kosin diggotini 6ziino ¢gokmak tigiin qosdon neqativ harokatlor eds bilor. Masolon, basqalarini
alo salmaq va ya dors zamani mévzudan kenar danigmaq, basqalarinin onlara digqet yetirmasi {igiin edilon
yanlis sagird davranigidir.
o Sinif miihiti
Sinif otag1 pozitiv dyronmo miihitini togviq etmoyan sokildo qurula bilor. Sinif qaydalari, oturacaqglarin diiziiliisti,

isiglandirma kimi elementlar - biitiin bunlar sagirdlorin sinifo calb edilmasing tasir gostora bilor.

2) Miisllim
Sagirdin davraniginda miiallimin emosiyalar1 miihiim rol oynayir. Todqiqatlar gostorir ki, mayusluq vo
qozab kimi moanfi emosiyalar sagirdlorin davranis pozuntular1 vo ya nizam-intizamin olmamasi ilo

olagalondirilir. Bundan olava, miisllimin xarakteristikasi sagird davranigina tosir edon amillordon

biridir.

3) Comiyyat
e Sosial Rol
Sagirdlor yasindan vo sosial tocriibasindon asili olaraq, strafdakilarin davraniglarini toqlid etmayo
meylli ola bilarlor. Masalan, onlarin zorakiliga (bulling), aqressiv davranislara maruz qalmasi vo ya
miisahido etmosi sinifdo do bu kimi davranislarin hoyata kecirilmosina sabab ola bilor.
e Valideynin tasiri
Evds valideyn nozaratinin olmamas1 imumi problemlordon biridir. Valideynlarin tohsilin vacibliying
miinasibati 6vladlarina da tosir edir. Valideynlor oxumagin vacibliyini dostoklomasalor, 6vladlarinin da

tohsilo marag1 olmayacagq.

Sinifin Somarali Idara Olunmas: Uciin Strategiyalar

Boyiik beslik miisllimlorin sinif idaragiliyinde miintozom olaraq 6yranmali va tatbiq etmali oldugu todqiqata
osaslanan texnikadir (Greenberg vo digorlori, 2014).
1. Umumi qaydalar:
Sagirdlorlo birlikds ilk ders giiniinds sinif qaydalar toplusunu yaratmaq va har kosin bu qaydalara

omal etmosi barads timumi raziliga golmok.

Yeni Toyin Olunan Maktab Direktorlari ii¢iin Tolimat
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Bu gaydalar1 daima sagirdlorin g6z 6niinds tutmaq va eloca do onlarin bu qaydalara riayat etmasini
tomin etmok ti¢lin onlar1 ¢ap edib, sinif otaqlarinin divarlarinda niimayis etdirmok moagsodsuygundur.
Niimunolor:

» Miiollimlars va digar sagirdlars, onlarin fikirlaring har zaman hormatls yanasin
Darsa har giin hazirhiqh golin
Miiollim diqgatlo qulaq asin
Sinfi tomiz saxlayin

Sinfo vaxtinda golin

V V V V VY

Darsa goalorkan biitiin lazimi dars vesaitlarinizi (doftar, kitab, giindslik, geydlor va s.) va
osyalariizi (masolon; diyircokli golom, adi golom, pozan, xotkes vo s.) gotirdiyinizdon omin
olun.
2. Rutin qaydalar:
- Sagirdlora ev tapsirigini tagdim etmoak, sinifa vaxtinda galmok, darsa hazirlasmagq va qruplarda
islomak kimi voziyyatlords necs harokat etmolori ilo baglh qaydalar, prosedurlar vo tolimatlarin
Oyradilmaosi.
- Dars vaxtinin diizgiin istifado edilmasi.
3. Toariflomak / Miikafatlandirmaq
Miisbat davranisi tosviq etmak {igiin sagirdlorin nailiyyatlorini toriflomok vo miikafatlandirmaqg.
4. Davranis pozuntusu
Davranis pozuntularinin miivafiq naticolorinin miioyyon edilmasi va naticalorin miintozom tatbiqi (masalan;
dorsdon sonra sagirdin olavo saxlanmasi, valideynlo goriis vo s.).
S. Darsd calbetma
Sagirdlorin digqgatini dorsa calb etmok vo sagirdlorin dorsds istirakini aktivlesdirmak {igiin dorslorin maraql
planlanlagdirilmasi/ togkili.
— Biitiin sagirdlori dorsa calb edin;
— Toahliikasiz miihit yaradin;

— Sagirdlorls dostluq miinasibatlori qurun.

Faydah Strategiyalar

v Oz davranmsimzla sagirdlarinize niimuno olun. Darso vaxtinda baslayib, vaxtinda da bitirmoya
calisin. Bununla sagirdlori sinif otagina gecikmoadon daxil olmaga alisdirmis olacaqgsiniz darsin
vaxtini diizgiin istifads etmoyi asilayacaqgsiniz.

v’ Sagirdlori dorsa calb etmok tigiin sinif otagini yenidon toskil edin (masalon, qrup islori li¢lin

masalarin qruplasdirilmast).

Yeni Toyin Olunan Maktab Direktorlari ii¢iin Tolimat
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v’ Sagirdlori daim motivasiya edin.

v’ Sinif qaydalarin1 daim xatirladin vo davranis pozuntularinin garsisini almagq tigiin sagirdlors dors
movzusu ilo bagh suallar yonoldin.

v Darsin miioyyan moarhalolorinds istifado eds bilacayiniz tosvirlordon (ikonalar, sokillar, visual
isaralor) istifade etmok mogsadouygundur. Masalon; fordi is zamani sassizlik isarasinin soklini
16vhads asa bilarsiz va s.

v’ Dars izahina baslamadan 6nca biitiin sagirdlorin digqotini morkozo (miiollima) yonaltmok. Masalon;
3 dofo ol calmaq vo ya zong sasi saslondirmak vo ya dors izahina baslayarkon daim istifads edo
bilocayiniz bir kalima se¢gmak vo onu ucadan saslondirmak.

v’ Sagirdlorlo dorsdon konar vaxtlarda fordi sohbat aparin, onlarin ehtiyac, qaygilar1 va ¢atinliklori ilo
maraqlanin. Sagirdlorlo somimi {linsiyyst qurmaga calisin.

v' Tolim-tadris prosesinds usaqlarin dorsi anlayib-anlamadiqlarini gofil sual yénlandirmakls yoxlayin.
Bu tisul hamginin sagirdin digqgatini dorss yonaltmak {i¢iin do istifadio edils bilor.

v Miisllim doars izah edoarkon sinifds sas-kily oldugu halda miisllimin bir nega saniyalik sakit dayanaraq
sinfin sakitlogmasini gézlomasi.

v" Dorsdon konar mévzuda shbat edon sagirdlorlo g6z tomasi qurmaq va ya homin gagirdin yanina
yaxinlasaraq fikrino davam etmok.

v Valideynlori 6yronma prosesinag calb edin.

Yeni Toyin Olunan Maktab Direktorlari ii¢iin Tolimat
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Tapsinglar/is Varaqlari
Is Voraqi 1

Qruplarla is 1.

Sinifinizde qarsilasdiginiz sagird davranis pozuntusu haqqinda partnyorunuzla miizakire edin. Asagidaki
cadvolds geyd olunan ti¢ basliq altinda sagirdlorin davranis pozutusu ilo bagli on az1 3 amil sadalaym. (Bu
tapsirig yering yetirmok ticiin 10 doqiqe vaxt verilir)

Yeni Toyin Olunan Maktab Direktorlar iigiin Tolimat
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Is Varaqi 2
Qruplarla is 2.

O ev tapsirigim taqdim etmoak
O sinifs golmak
U darss hazirlasmaq

U qruplarda islomok

Yuxarida, miisllimlorin sagirdlar iigiin istifado edo bilocoyi bazi rutin qaydalar verilmisdir. Qrup soklinds
geyd olunan rutinlorden ikisini se¢in vo bu rutinlors alave etmak istodiyiniz li¢ detali yazin. Sinifinizds
etmok istadiyiniz olavs iki rutin (siyahida olmayan) barads molumat toqdim edin. (15 daq+ 5 daq taqdimat
ii¢iin)

Rutin 1 1.

Rutin 2 1.

1.

Yeni Toyin Olunan Maktab Direktorlari ii¢iin Tolimat



20

Ev Tapsirigi
Is Varaqi 3

Bu fordi ev tapsirigidir. Son kegdiyiniz dorslordon biri haqqinda fikirlosin vo miisahidos etdiyiniz bir vo ya bir
neco sagird davranig pozuntularini miioyyan edin. Bu davranis pozuntularinin garsisini almagq ii¢iin istifado
etmok istodiyiniz asagidaki strategiyalarin (Boyiik Beslik va ya digar faydali strategiyalar) horosindon azi
iki strategiyani secin. Se¢diyiniz strategiyani osaslandirin. Son sessiyada isinizi biitiin auditoriyaya toqdim
edocoksiniz. Strategiyalar asagida verilmisdir:

Boyiik Beslik

h 4 Y A 4 Y A 4

Umumi Rutin Tarif/Miikafatlandirma Davranis Calbetma
gaydalar gaydalar pozuntulan

Faydall Strategiyalar

Oz davramisinizla sagirdloriniza niimuna olun. Darso vaxtinda baslayib, vaxtinda da bitirmaya
calisin. Bununla sagirdlori sinif otagina gecikmodon daxil olmaga alisdirmis olacagsiniz dorsin
vaxtin diizgiin istifads etmayi asilayacaqgsiniz.

V" Sagirdlori dorsa colb etmok iigiin sinif otagini yenidon togkil edin (masalon, qrup islori tigiin
masalarin qruplasdirilmast).

v' Sagirdlari daim motivasiya edin.

v" Sinif qaydalarini daim xatirladin va davranig pozuntularinin garsisini almagq tigiin sagirdlora dors
movzusu ils bagl suallar yonaldin.

v Darsin miioyyan moarhalolorinds istifado edo bilocayiniz tosvirlordon (ikonalar, sokillor, visual
isarolor) istifadoe etmok magsadauygundur. Masalon; fordi is zamani sassizlik isarssinin soklini
16vhadas asa bilarsiz vo s.

v" Dars izahina baglamadan 6ncs biitiin sagirdlorin diggatini markazo (miisllimo) yonaltmok. Masolon;
3 dofo ol calmaq vo ya zong sosi saslondirmok vo ya dors izahina baglayarkon daim istifado edo

bilacayiniz bir kalima se¢gmak vo onu ucadan saslondirmak.

Yeni Toyin Olunan Maktab Direktorlari ii¢iin Tolimat
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v' Sagirdlorls fordi s6hbat aparin, onlarin ehtiyac, qaygilari vo ¢atinliklori ilo maraqlanin. Sagirdlorlo
somimi linsiyyat qurun.

v’ Tolim-tadris prosesindo usaqlarin dorsi anlayib-anlamadiglarini qofil sual yonlondirmoklo yoxlayin.
Bu tisul homginin sagirdin digqgatini dorsa yonaltmak {i¢iin do istifadio edils bilor.

v Miisllim dars izah edorkon sinifds sas-kily oldugu halda miisllimin bir ne¢s saniyolik sakit dayanaraq
sinfin sakitlogmosini gézlomasi.

v Darsdon konar movzuda s6hbot edon sagirdlorlo goz tomasi qurmaq vo ya homin sagirdin yanina
yaxinlagsaraq fikrino davam etmok.

v Valideynlori 6yronms prosesina calb edin.

Tolimin sonunda 5 daqiqa slava suallar iiciin vaxt nazards tutulur.

Yeni Toyin Olunan Maktab Direktorlari ii¢iin Tolimat
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Sessiya 3
Yekun/Kegirilon movzularla bagh iilmumi sual-cavab sessiyasi (5-10 daqiqo)
Tapsiriq. Umumi qrup miizakiro mévzusu (15 daqiqa):

Sagird davranis pozuntusu tasvir edilmis problem situasiyanin halli ii¢iin hansi

strategiyalardan istifads edardiniz?

Q

3)

4)

)

Qruplarla is. Tolimgi istirakcilara 6z tocriibalorinds sinif idaroetmasi ilo bagli iizlasdiklari problem
situasiyalardan niimuna gotirmoyi toklif edir. Bir ne¢a istirak¢inin niimunolori dinlonildikdon sonra
auditoriya dord qrupa boliiniir vo hor bir qrup miizakire zamani miisllimlorin saslondirdiyi bir
problem situasiyanin halli iiglin hans1 strategiyalardan istifado edocoklorini miizakirs edirlor.
Istirakcilarin tagdimatlari (har biri 3 doqiqa olmagla)/Talimcinin va digor istirakcilarin
raylori.

Qeyd: bu morhalos {li¢iin iimumi vaxt tolimdo istirak edocok qruplarin sayindan asili olaraq doyiso
bilor.

Qrup isi: BIBO cadvalinin son xanasimn (Oyrondim xanasi) yazilmasi

Tolimgi istirak¢ilarin ilk sessiyada islodiklori BIBO codvalini qruplara tagdim edorok Oyrandim
xanasini tamamlamalari iigiin qruplara 5 daqiqa vaxt verir va sonda hor bir grup BIBO codvali
iimumi auditoriyaya toqdim edirlor. (5§ daqiqa)

Istirakcilarin talim proqram haqqinda diisiincalori vo raylori.

Bu talimin tagdimatim1 asagida tapa bilarsiniz (iconun uzarind 2 dofd klikloyin):

N

w

Sinfin Semarali
Idarsedilmasi tzra T

Yeni Toyin Olunan Maktab Direktorlari ii¢iin Tolimat
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Cavablandirmaq tigiin (v') qoyun.
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Tolimin Myzmunu

Tamamilo
raziyam

Raziyam

Kafi

Naraziyam

Tamamils
naraziyam

Tolim sinif
idarsetmosi ilo bagl
kifayot godor molumat
verdi

Istifado olunan
materiallar kifayst
godor idi

Sinfin somorali idars
edilmosi ilo bagh
Oyradilon
strategiyalardan 0z
dorslorimds istifads
edo bilorom

Tolimin miuddati
yetorli idi

Talim gozlontilorimi
qarsiladi

Olava sorhlar:
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