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ABSTRACT

Formative assessment, which is also called assessment for learning, is an
integral part of learning, and its role in children’s learning motivation is undeniable.
This qualitative research aimed to explore the relationship between formative
assessment and primary school children’s learning motivation in Azerbaijan, as well
as primary school teachers', students’, and parents' perceptions about the application
of formative assessment. The research was conducted in two primary schools of
Azerbaijan. The instruments for the study were semi-structured interviews,
classroom observation, and document analysis. Seven primary school teachers and
eight primary school children were interviewed face-to-face to explore their
perceptions of formative assessment. Besides, focus group interviews with three
parents and as well as face-to-face interviews with two parents, were conducted to
receive more data for this study. Additionally, classroom observation and document
analysis of the students’ diaries, classroom journals and teachers’ formative journals
aimed to determine teachers’ formative assessment practices within the classroom.

The major findings of the study showed that the interviewed participants
highlighted the value and significance of feedback received as a formative
assessment technique by teachers. However, there were some misperceptions
toward formative assessment practices within the classroom among the interviewed
participants as many of the participants were equating the word “grade” and
“feedback” during the interview process. Also, the findings revealed that parents
and children have difficulties in understanding written feedback as a formative

assessment technique.



Since the findings of this study revealed that there is a relationship between
formative assessment and primary school children’s learning motivation, it can be
mentioned that formative assessment can serve as a learning aid, enhancing the
learning process and outcomes of learning. Thus, this study suggests doing research
on the correlation between formative assessment and students’ learning motivation
with other age groups as this study only focused on primary school children.

Keywords: formative assessment, learning motivation, misperceptions,

feedback, primary school, formative assessment technique.
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CHAPTER 1: INTRODUCTION

Assessment is an important part of any education system. Applying assessment in
education serves several purposes such as providing information about student learning and
growth, finding problem areas of students in the learning process and adjusting teaching
instruction to meet the learners’ needs more effectively. Because of these purposes,
assessment is defined differently by researchers. The most general definition of assessment
is defined by Black and William (1998) that assessment is the proof of performance of
students within the classroom. The purpose of assessment is explained by Hattie and
Timperley (2007) as the activity utilized to evaluate learners’ level of proficiency. Hence,
taking into consideration its two various purposes, assessment can be grouped into

summative and formative types.

The introduction of these two terms came to Azerbaijani education system in 2009
with introduction of approval of a new concept in assessment by the Cabinet of Ministers of
the Republic of Azerbaijan (Decision of Cabinet of Ministers, 2009). Here, three types of
in-school assessment are introduced: diagnostic, formative and summative. It is explained
that applying each one of these in-school assessment types in education serves various
purposes. For example, the initial assessment of students' knowledge and skills, including
interest and motivation, diagnostic assessment is conducted at the beginning of the school
year or at the beginning of each new unit of the subject taught. In contrast to diagnostic
assessment, summative assessment is used at the end of the unit or academic year to
measure how well students have mastered the content requirements outlined in the
educational program (curriculum) for each subject. If this summative type of assessment is

conducted at the end of each unit, it is called small summative or sub-summative. If it is



conducted at the end of the academic year, it is called big summative. Further, here it is
stated that formative assessment aims to regulate the teaching process, ensures the progress
of all students, and at the same time provides additional assistance by learning the needs of
each student. In this new concept of assessment, formative assessment is also called
progress monitoring. Monitoring the progress of students and regulating the teaching
process, formative assessment becomes a driving factor in the development of each student
in the classroom, and an important component of learning process (Decision of Cabinet of

Ministers, 2009).

According to Popham (2008), formative assessment is a structured procedure used
by the instructor or students to modify current education and learning. Mikayilova (2019)
explains that formative assessment enables the teacher to determine the student’s mastery of
the teaching material, not the knowledge and ability. The main features that distinguish
formative assessment from other types of assessment are that it is implemented every day,
reflecting the level of preparation of the student for the daily lesson, expressed in words,
not in the form of grades or scores. Unlike traditional assessment, formative assessment is
the process of not evaluating the students with a daily grade, it is an assessment which
shows what skills the students gain in a lesson (Hasanov et al., 2010). In a word, formative
assessment aims to track a student's learning activities in the classroom (Hasanov et al.,

2020).

Further, while the definition of summative assessment is explained that it assesses
the progress made by students in mastering the standards defined in the educational

program (curriculum) for each subject, formative assessment serves a right direction for
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teaching process to be carried out and provides the student an additional impetus to move
forward (Decision of Cabinet of Ministers, 2009). Taking into consideration the main
functions of formative assessment, the role of formative assessment in helping both the
teachers and students within the classroom is undeniable. As Monteiro et al. (2021) explain,
classroom assessment is vital for the improvement of teaching and learning processes as it
allows both instructors and learners to draw conclusions from the data gained and make

changes accordingly.

However, little is known about how formative assessment, which is not a formal
assessment (Hasanov et al., 2020) and whose results are written in words in a student
booklet, affects especially primary school students’ learning motivation in Azerbaijan.
Also, the perceptions of primary school teachers, students, and parents about the
importance of applying formative assessment in primary schools of Azerbaijan were
seldom explored. For these reasons, the purpose of this study was to explore the
relationship between formative assessment and primary school children’s learning
motivation in Azerbaijan and the perceptions of primary school teachers, students, and

parents on this assessment type.

1.1 Significance of the Problem

Albeit there is significant number of studies related to the formative assessment
globally, a considerable gap still exists about the relationship between formative assessment
and primary school children’s learning motivation (Gezer et al., 2021) and what are the
perceptions of primary school teachers, students and their parents on formative assessment

conducted in primary education. Taking into consideration that motivation is the main key



factor for learning that enables the students to study hard (Filgona et al., 2020), it is
important to explore the relationship between formative assessment and students’ learning
motivation. Hence, there is a need to study the relationship between formative assessment

and students’ learning motivation in Azerbaijani primary schools.

By conducting this research, | believe that this study will be useful for educational
organizations in the country and primary school teachers for being aware of the relationship
between formative assessment and children’s learning motivation in primary schools of
Azerbaijan. Further, | believe this study would pave the way for further exploration of the
topic in Azerbaijani context with other age groups of students especially with elementary

school students.

1.2 Purpose of the Study

The first purpose of the study was to explore the relationship between formative
assessment and primary school children’s learning motivation through the perceptions of
primary school teachers, parents and students. The second purpose of this study was to
identify the perspectives of primary school teachers, parents and students about the

application of the formative assessment within the classrooms.

1.3 Research Questions

The following research questions guided this study:

1. What are the perspectives of primary school teachers, parents, and students on the

relationship between formative assessment and students’ learning motivation?



2. What do primary school teachers, students, and parents think about the application of

formative assessment in primary education/?

12
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CHAPTER 2: LITERATURE REVIEW

Assessment was thought to be a way to facilitate learning and help pupils grow their
own subject-matter understanding (Samuelowicz & Bain, 2002). Although Heydarova
(2017) stated that assessment always existed in the Azerbaijani education system, according
to the Cabinet of Ministers of the Republic of Azerbaijan (2009), the introduction of
formative assessment began in 2009 with the introduction of approval of a new concept in
assessment. Here it was explained that one of the types of in-school assessment, formative
assessment, aims to improve the teaching process, ensures the progress of all students, and
at the same time aims to provide additional assistance to the teachers by learning the needs
of each student. Monitoring the progress of students, formative assessment became a
driving factor in the development of each student in the classroom, and an important
component of the learning process. In the new concept in assessment, it was also stated that
formative assessment is an assessment of the level of knowledge and skills arising from a
content standard. The content standard is a state requirement for the level of knowledge and
skills of students at a certain stage of education (Hasanov et al., 2020). The content standard
is essentially a result and contains specific knowledge and activities to be mastered by
students (Hasanov et al., 2020). The learning outcomes achieved, the knowledge gained,
and examples of relevant assessment standards are highlighted in each subject curriculum to
assess learners’ skills (Decision of Cabinet of Ministers, 2009). Hasanov et al. (2020)
explain that the students can be assessed based on rubrics consisting of four levels: I, 11, 111

and IV of which | is the lowest criterion for the skill, IV is the highest one.

Given the assessment of learners’ skills, Mikayilova (2019) explained that formative

assessment enables the teacher to determine the student’s proficiency in the covered
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material, not the knowledge and ability. It could, therefore, be mentioned that the results of
formative assessment show how the teacher taught the material and what sections might be
taught again (Mikayilova, 2019). According to the rules for attestation (in-school
assessment) of students at the general education level, relevant written notes (feedback) are
made in the “teacher's formative assessment book™ and “school booklet of students”
regarding the results of the formative assessment (Decision of the Board of MoE, 2018).
However, there is a gap in the Azerbaijani literature on how this formative evaluation,
which is not considered as a formal assessment, influences primary school children’s
learning motivation and what are the perceptions of primary school teachers, students, and
parents on this type of assessment. Thus, the goal of this literature review is to provide an
overview of the connection between formative assessment and students’ learning

motivation and the perspectives of teachers, students and parents on this assessment type.

Given the lack of research in Azerbaijani literature, | reviewed the work of scholars
especially from western countries. The rational for this choice was my assumption that this

topic had been explored in-depth by scholars from Western countries.

This chapter consists of four sub-sections. The first sub-section presents an
overview of the formative assessment and its role in students’ learning motivation. The
second sub-section introduces teachers’ perspectives about formative assessment. While the
third chapter describes students’ perceptions, the last chapter demonstrates the parents’

beliefs towards formative assessment.
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2.1 Formative Assessment and Child’s Learning Motivation

Cauley and McMillan (2010) describe formative assessment as a process in which
assessment-elicited information on student learning is obtained and instruction is adjusted
in response to feedback. Evidence of students' knowledge and understanding, the form of
feedback offered to students are all important parts of this assessment type (Cauley &
McMillan, 2010). As a powerful tool for increasing student learning, feedback is considered
the heart of formative assessment (Hattie & Timperley, 2007). Similarly, Falchikov (2005)
explains that the main function of formative assessment is to generate feedback on learners’
performance to improve learning. In the article by Tunstall and Gipps (1996), the
researchers identify nine types of feedback based on their classroom observation results and
based on these types they divide feedback into two categories: evaluative and descriptive
types of feedback. These two categories are explained that while evaluative feedback is
used to make judgments, descriptive type of feedback is utilized to offer information on the
current skills of the students. Then, they contend that the reasonable combination of both
evaluative and descriptive forms of feedback from the instructor as a formative assessment

tool creates the most powerful support for learning.

The findings of several reviewed articles (Brookhart, 1997; Black & William, 1998;
Cauley & McMillan, 2010) also prove that there is a connection between the children’s
learning motivation and formative assessment and this connection assists the children to
improve their learning. Cauley and McMillan (2010) state that as a formative assessment
tool, feedback to children which focuses on developing their skills and treats mistakes as
opportunities to learn, is particularly effective. Similarly, Black and William (1998) discuss

that feedback is especially effective when it is designed to stimulate correction of errors. By
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pointing out misunderstandings and errors that often occur in a content area and explaining
them to the learners how they can alter their approach to the task, learners can be aware of
what they need to do to achieve the highest level of performance in the lessons. For this
reason, feedback about academic learning as a formative assessment tool provides students
with hope and high expectations for themselves in their learning (Cauley & McMillan,

2010).

Additionally, Black and William (2010) emphasize that using self and peer-
assessment as a formative assessment technique also has a positive effect on children. They
explain that children are very honest and reliable in evaluating not only themselves but also
their classmates. The only difficulty here can be children’s misunderstanding of the targets
that their learning is meant to reach. The article by Cauley and McMillan (2010) highlights
that with time and training, pupils can gradually acquire greater responsibility for
evaluating how near they are to the target learning outcomes and become able to find areas
for improvement and to select appropriate learning techniques to reach the desired learning
goals. When pupils work toward meeting learning goals, they have lofty expectations for
success and high-quality performance (Brookhart, 2001). In other words, Sadler (1983)
explains that when the learners refine their performances, their knowledge about the
intended outcomes becomes better. In this process, using formative assessment is the key to

students’ learning motivation and accomplishments (Cauley & McMillan, 2010).

2.2 Teachers’ Perceptions of Formative Assessment
According to Opre (2015), teachers’ conceptions are key factors being regarded as

essential determinants of the instructional activity and of the students’ learning process.
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Brown (2008) highlighted “Conceptions of assessment refer to the perceptions people have
about assessment, based on their experiences with and of assessment” (p. 9). The reviewed
articles (Monteiro et al., 2021b; Vandeyar & Killen, 2007; Antoniou & James, 2014) state
that teachers' perceptions of assessment are significant because these beliefs influence how
assessments are administered in the classroom and how teachers evaluate their students’
learning and accomplishment. Another article by Antoniou and James (2014) also mentions
that the teachers have positive beliefs towards using formative assessment techniques
within the classroom in Cyprus as they perceive formative assessment as a type of
assessment which enables them to find out areas where more explanation or help is needed
for the learner. However, Antoniou and James (2014) also discuss that despite those
teachers’ using this formative type of assessment to reach different learning purposes, they
have a narrow perception of what constitutes formative assessment and their own roles in it.
Hence, teachers described formative assessment no more than assessment used within the
classroom by them. The study also adduces that even the instructors were unable to explain

how they employ formative assessment in the classroom.

Additionally, in qualitative research conducted by Monteiro et al. (2021b) among
primary school teachers and students in Portugal, the researchers categorize teachers into
two groups according to their opinions on assessment as a result of collected data through
the interview with primary school teachers. The first group includes those teachers who
believe that assessment mainly focuses on improvement of learning process and the second
group includes teachers believing assessment for learning mainly focuses on certification
and accountability of students. In the first group, there were more teachers than in the

second group. There were also some teachers who were holding mixed beliefs toward the
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assessment. Those holding mixed beliefs, while on the one hand, were considering that
improving the learning process is the purpose of formative assessment, on the other hand,
they were also holding the view that students’ accountability is the main purpose of this

type of assessment.

2.3 Students’ Perceptions of Formative Assessment

The perceptions of students on any type of assessment are important because what
they think about assessment influences their learning and accomplishments, as well as how
they approach assessment activities (Monteiro et al., 2021b). The findings of the study
conducted in Finnish primary schools by Amméla and Kyr6-Ammala (2018) show that
while municipal school students consider assessment as a committing task which makes
them to study hard, public-school students see assessment as a motivating factor for their
learning. The reason of two different perceptions of assessment (as a committing task and
motivating factor) by students of municipal and public school is explained that different
assessment cultures in these schools (municipal and public school) somehow affects how
the learners understand the purpose of assessment. Although students at both schools
understand assessment differently, their common belief was that assessment informs their
parents, teachers and future employers about their skills and knowledge. Surprisingly, even
primary school students think that assessment is beneficial for their future professional life

to provide potential employers with information about their knowledge and talents.

2.4 Parents’ Perceptions of Formative Assessment
Although there are some significant bodies of research on teacher and student

perceptions of assessment (Monteiro et al., 2021b; Ammala & Kyro-Ammala, 2018; Azis,
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2012; Vandeyar & Killen, 2007; Antoniou & James, 2014), parents’ perceptions are
scarcely explored. The scarcity of research on parents' beliefs about assessment is
considered as a concern by Harris (2015). Harris (2015) explains this concern by
highlighting that parents’ opinions regarding assessment are crucial because they are more
likely to have an impact on policymakers on the use of these kinds of assessments on a
larger scale. Second, she mentions that parents may play a vital role in providing teachers
with information on their children's learning and development. Despite the belief that
parents value assessments because they want their children to do well in school (Deslandes
& Rivard, 2013), the question of whether formative assessment can be utilized to assist
parents understand and support their children’s learning at home remains unanswered by the

research conducted by Harris (2015).

To summarize, the findings of the reviewed literature (Brookhart, 1997; Brookhart,
2001; Black & William, 1998; Tunstall & Gipps, 1996; Cauley & McMillan, 2010; Black
& William 2010) reveal that formative assessment has an influence on students’ learning
motivation in the Western context. Cauley and McMillan (2010) especially emphasize the
role of feedback on students’ learning motivation. The authors highlight that if feedback as
a formative assessment technique to students focuses on improving their skills and treats
mistakes as opportunities to learn, in this case the students improve their own learning.
Regarding teachers’ and students’ perceptions of formative assessment, some reviewed
articles (Monteiro et al., 2021b; Antoniou & James, 2014; Ammala & Kyro-Ammala, 2018)
show that both teachers and students understand formative assessment as essential
determinants of the learning process and believe that applying it within the classroom

enables the learning process to be much more productive. Despite there is little known
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about parents’ perceptions of formative assessment, some studies (Harris, 2015; Deslandes
& Rivard, 2013) mention that parents perceive the formative assessment as an informative
and guidance tool because it assists them to see how well their children do within the

lessons.

Pertaining to the limitation of the literature review, most of the reviewed articles
focused mostly on the relationship between formative assessment and secondary, not

exactly on primary school children and mainly focused on Western context.
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CHAPTER 3: METHODOLOGY
This chapter presents the description of the research methodology of the study. The
chapter consists of nine sub-sections and includes the discussion of research paradigm,
research purposes and questions, research site and participants. In addition, the methods of
data collection and data analysis and ethical considerations and limitations of the research

process are described in this chapter.

3.1 Research Paradigm

The study relied on a qualitative approach as the research mainly focused on
understanding and exploration of the perceptions of and interpretations by teachers, parents
and primary school children of formative assessment. Yin (2016) explains that qualitative
research primarily focuses on representing the views and interpretations of people.
Similarly, Merriam and Tisdell (2016) emphasize that qualitative research is interested in
understanding the meaning people have constructed; that is how people make sense of their
world and experiences they have in the world. Given the type of research chosen, the
relationship between formative assessment and student motivation for learning and
perceptions of teachers, parents and children on this assessment type requires a deeper
understanding and exploration of their experiences. For this reason, qualitative research
assisted me to account the data that might lead to the in-depth understanding of the
relationship between formative assessment and a child’s motivation to learn and

perceptions of parents, primary school children and teachers about formative assessment.

Merriam and Tisdell (2016) state the existence of many paradigms that guide

qualitative research such as positivist, post-positivist, critical theory and interpretivist.
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Since this study mainly focused on the participants’ perceptions of formative assessment,
this research was consistent with an interpretivist paradigm. According to Creswell (2013),
interpretivist paradigm tends to rely on the “participant” perceptions of the issue being
investigated and recognizes the impact on the research of their own background and
experiences. To describe the aim of interpretivist paradigm Merriam and Tisdell (2016)

utilized the verbs describe, understand and interpret.

3.2 Research Questions

The research was based on the following questions:

1. What are the perspectives of primary school teachers, parents and students on the

relationship between formative assessment and students’ learning motivation?

2. What do primary school teachers, students, and parents think about the application of

formative assessment in primary education?

3.3 Research Site

The investigation was conducted in two public schools located in the city of Baku.
According to the statistical results by the State Examination Center for the schools'
graduation exams in 2020, as a researcher, | selected one school with the highest results and
one school with the lowest results for both 9™ grade, and 11" grade for graduation exams.
Further, I also analyzed “mekteb.edu.az” website, showing statistics of graduation exams
for each subject per year of these schools to be more aware of the statistical results of these
schools’ graduates for each subject in 2020. The findings showed that while one of these
schools’ average performance (School B) is lower than the national average of statistical

results of the graduation exams in the country in many subjects such as “Literature”,
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"Mathematics", "Physics", "Chemistry", and "Biology", the other school’s average
performance (School A) is better due to final examination results of graduate students for
both 9" and 11" grades. By selecting the research site in this way, as a researcher | wanted
to see how formative assessment is implemented in these schools and if there is any
difference in application of formative assessment in these schools that influences the
learning motivation of students. For this reason, my main goal in selecting these research
sites was to access participants who could assist in establishing a better understanding of
the nature of formative assessment in diverse high performing and low performing primary

schools.

Figure 1

School Comparison

School B
Highest results in graduation exams Lowest results in graduation exam
(State Examination Center, 2020). —— — | (State Examination Center,2020).

Poor statistical results for each
subject (mektebim.edu.az, 2020).

Higher statistical results for each
subject (mektebim.edu.az, 2020).

School's average
performance is higher than
national average.

School's average performanc
- —®| is lower than national average

To reach these schools, | contacted Baku City Education Department to get

permission to access these schools to do research.
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3.4 Research Sample

As an investigator, | used one of the nonprobability sampling types, purposeful
sampling which | considered best fitted to recruit participants for my qualitative study.
Merriam and Tisdell (2016) state that purposeful sampling is mainly based on researcher’s
desire to discover, realize, and gain insight and it enables the investigator to choose the
participants to be learned most from. Based on my desire and choice of participants, |
purposefully selected well-informed participants-primary school teachers, students and
parents who could share varied insights. To approach the teacher participants, | contacted
the school principal and explained the aim of the study to the principal. Then, with the
advice of the school principal I selected the teacher participants based on their teaching
experience. Chosen teacher participants had at least four years of experience in teaching in
primary education. The rational for this decision was that if the teacher has minimum four-
year experience in teaching in primary education, in this case the teacher has experience in
at least all grades of the primary level of education as it lasts four years in Azerbaijan.
Thus, if the teacher has four years of experience in all grades of primary education, that
teacher can provide the researcher with rich and varied information on the relationship
between formative assessment and students’ learning motivation in different grades of
primary education. Then, | contacted those teachers and explained the purpose of the study
to them in detail. Later, teachers who agreed to be interviewed were interviewed by me. A
total of seven teachers were interviewed, of which three were from a school (School A)
with better statistical results and the remaining four were from a school (School B) with
poor statistical results in examinations. All the teachers were primary school teachers and

their experience as a teacher ranged from four years up to forty years. Almost all of them
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spend at least 4 or 5 hours of teaching a day within classrooms. All of participant teachers

were female. The following table presents some general information about the participant

teachers:

Figure 2

Teacher Information

Name Age Years of Gender School
experience
Teacher Al 62 40 Female High performing
(School A)
Teacher A2 26 4 Female High performing
(School A)
Teacher A3 52 25 Female High performing
(School A)
Teacher B4 64 33 Female Low performing
(School B)
Teacher B5 53 30 Female Low performing
(School B)
Teacher B6 32 5 Female Low performing
(School B)
Teacher B7 28 5 Female Low performing
(School B)

When it comes to the pupil participants, four pupils were selected from each school.

The pupils were selected purposefully with the help of their teachers. I selected two

motivated pupils from each school who were eager to get written feedback from the teacher

every lesson and two unmotivated pupils from each school who were not interested in

getting any written feedback from the teachers. Of the eight children interviewed, five were

boys and three were girls. The children were first, second and fourth graders. The table

below provides some general information about the pupils who took part in the study:

Figure 3
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Name Age Grade Gender School Motivation
for Feedback
StudentB1 |8 2" grade Male School B high
Student B2 7 1% grade Male School B poor
Student B3 | 10 4" grade Female School B high
Student B4 8 2"4 grade Female School B poor
Student A5 10 4" grade Male School A poor
Student A6 | 10 4" grade Female School A high
Student A7 | 10 4" grade Male School A high
Student A8 8 2" grade Male School A poor

Further, parents were also selected with the help of the teachers purposefully. Based

on their interests in a child’s receiving formative assessment from the teacher and

involvement in the school activities, two parents were selected from School A and three

parents were selected from School B. All the parents were female. As the time did not

coincide with parents’ each other in School A, I took an individual interview from parents

of School A. However, | had a focus group discussion with the parents of primary school

children in School B. I carefully planned the focus group interview and had in-depth

discussions with a relatively homogenous group of participants to obtain insights into the

specified topic (Bloor et al., 2001). The following table shows some general information

about participant parents:

Figure 4
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Parent Information

Name Age Gender Employability School Child’s grade
Parent B1 38 female Does not work School B 1% grade
Parent B2 30 female Does not work School B 2" grade
Parent B3 29 female Does not work School B 2" grade
Parent A4 34 female Economist School A 1% grade
Parent A5 35 female Physics teacher School A 4" grade

3.5 Data Collection Techniques

As a first data collection method, | used face-to-face interviews with seven primary
school teachers, eight students and two parents (from School A). | took interviews from
these participants to explore their perceptions of formative assessment to answer the
research questions. Creswell (2013) mentions that as a qualitative data collection technique,
interviews assist the researcher to understand and explore opinions, experiences, and
behavior of people. Similarly, Seidman (2013) states that the main purpose of the interview
is to learn people’s experiences and real stories. Regarding the type of interview, | used
semi-structured interview. Brinkmann (2012) highlights that semi-structured interview
gives the researcher more control through the interview process over the conversation.
While the individual interview lasted approximately 20-30 minutes with the students, with

parents and teachers it lasted 30-45 minutes for each participant.

However, with the other parents (from School B), | used focus group interview.
Creswell (2013) explains that the focus group interview is a process in which the interview

is taken from a group of people. Focus group discussion with parents of School B
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approximately lasted an hour. This focus group discussion with parents of School B not
only helped me to save some time but also it provided me with an in-depth understanding of
the participant parents. For interviews, as a researcher, | developed three interview
protocols (see Appendices A, B, C) in the Azerbaijani language for primary school

teachers, students and parents consisting of some questions which helped me generate the

perceptions of participants about formative assessment.

In addition, as a second data collection method, I used classroom observation.
Pawar (2004) states that as an important data collection method, observation enables the
researcher to acquire rich and usable data in a natural situation which cannot be achieved
through interviews. Thus, | observed a total of seven lessons in different subjects in
classrooms of each of the two primary schools. The classroom observation focused on the
whole-class student-teacher interactions, and between student and student throughout an
assessment that was carried out. The main purpose of classroom observations was to gain a
better grasp of the complicated reality of formative assessment practices in the classroom
and to observe how the teachers apply formative assessment practices. Further, | developed
an adapted observational protocol for observation of classrooms (see Appendix E). The
structure of this adapted observational document was taken from the internet (Nebraska

Department of Education, 2018); however, it was adjusted to the aim of the study.

| additionally did a document analysis taking into consideration the importance of
documentation information (Creswell, 2013). Bowen (2009) points out the effectiveness of
document review in data collection process as it is less time consuming, and it stays stable

regardless of investigator’s intervention. As document analyses, worksheets, formative
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assessment journals and student booklets were analyzed by me to determine how effectively
do primary school teachers give written feedback and how is the feedback aligned with the

content standards outlined in the subject curriculum,

| started collecting the data at the end of February 2022 and finishing in early

March. Then, | started to analyze all the collected data.

3.6 Data Analysis

One of the few aspects of doing qualitative research is data analysis, the process of
making sense out of the collected data (Merriam & Tisdell, 2016). Creswell (2013)
mentions that analyzing qualitative data demands understanding of the collected data that
the researcher can form answers to his research questions. Similarly, Merriam and Tisdell
(2016) highlight that in analyzing the process of the collected data the main aim is to seek
the answers to the research questions through creating themes and categories. For this
reason, | was collecting and analyzing the data simultaneously. Simultaneous data
processing decreases the likelihood of repetitive, overwhelming, and misdirected data

(Merriam & Tisdell, 2016).

Data was collected through interviews, classroom observations and document
analysis. As a researcher, | recorded all the interviews with the permission of the
interviewed participants. All the collected data was transcribed and then coded. Merriam
and Tisdell (2016) explain coding as the process of providing a shorthand identification to
certain components of the data so that the researcher can quickly obtain specific pieces of
information. | began coding from the beginning of the data collecting process to handle the

acquired data. Further, to examine the gathered data, | developed themes and broad
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categories of ideas from collected data. Merriam and Tisdell (2016) defined categories as
conceptual components that encompass a wide range of category constituents. The
developed themes and categories were then layered to represent the collected data using
interconnected level of themes. Finally, | summarized all the findings from the data analysis

in a narrative discussion.

3.7 Validity and Reliability

As a researcher, | validated the findings with the help of triangulation to determine
their accuracy and credibility. Cope (2013) explains that credibility is the true value of
qualitative research, or whether the study's conclusions are true and accurate, is measured
by its credibility. Additionally, Creswell (2013) defines triangulation as a qualitative
inquiry which is used to enhance the accuracy of a study. For this reason, | compared the
findings at various stages of the data collection process. After coding the interview data, |
compared findings with data collected from document analysis and observations. This
comparison helped me to understand the extent to which the information obtained from the
interview was applied within the classroom settings and in documents. Using triangulation
also helped me to make the study dependable. Further, the validity and reliability of the
study are dependent on the ethical considerations of the researcher (Merriam & Tisdell,
2016). Thus, to be sure about validity and reliability of the study, as a researcher | took

ethical issues into consideration.

3.8 Logistical and Ethical Considerations
I considered “ethical issue checklist” identified by Patton (2015) with twelve items.

As an investigator, I took into account some of Patton’s (2015) recommendations which
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were primarily used to assure the study’s ethical conduct. The first suggestion by Patton
(2015) was to explain the purpose of the study to the participants of the study. For this
reason, | explained the aim of the inquiry and methods to be used for the target population.
Other suggestions such as confidentiality and informed consent were also taken into
consideration by me. | asked all the participants to sign an informed consent form to keep
their identities confidential. Relating to observation, I informed the participants about the
observation to avoid ethical issues of privacy. | also took into consideration that giving

information about the observation beforehand might change the participants’ behavior.

3.9 Limitations

There are several limitations to this study. The first limitation of the study is the
sample size. As the exploration of relationship between formative assessment and primary
school students’ learning motivation through participant perceptions was done through
qualitative inquiry, it would not be reliable to generalize the study findings to all primary
schools in the country. The second limitation of this study is that despite this study
exploring the relationship between formative assessment and primary school children’s
learning motivation through participant perceptions, not all grade level students and
teachers were interviewed. In a word, no one among the third-grade students, teachers and
parents was interviewed. Finally, the last limitation might be that neither male parent nor
male teacher was interviewed. If we take into consideration the teacher ratio by primary
education level, we can see that female teachers make up 93.6 percent, while male teachers
for primary education make up only 6.4 percent (The State Statistics Committee, 2020).
Thus, the last limitation, the lack of male teachers in the interview process for this study is

understandable.
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CHAPTER 4: FINDINGS
This chapter presents a detailed overview of the findings. In this chapter, | provide a
brief description of the perceptions about formative assessment and primary school
children’s learning motivation through the perspectives of the primary school teachers,

students and their parents. The following table illustrates the concept map of the findings:

Figure 5

Concept Map of the Findings
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4.1 Participants’ Definition of Formative Assessment

Participants’ definitions of formative assessment are important because how they
define it influences their approach to formative assessment practices. In participants’
understanding of formative assessment there were some similarities and differences. These
participants refrained from accepting formative assessment as a traditional assessment
which was focusing on assessing students’ knowledge with marks regularly. According to
all teacher and parent participants’ understanding, formative assessment was important in
primary education as it enables both the teachers and parents to monitor the learners’
progress. From low performing school, Teacher B6 and Teacher B7 explained that
formative assessment is the assessment of daily activities such as students’ responses to the
lesson, active participation of students in the classroom discussions. Similarly, Teacher A2
from School A also mentioned: “Formativ qgiymatlondirma usaqlarin giindalik olaraq
qiymatlondirilmasidir. Bu miiallima usagin darsda hansi nailiyyatlori, bacariglart alda
etdiyini gormaya kémoak edir” [Formative assessment is a child's daily assessment. It helps
the teacher to see what achievements or skills the children have acquired in the lesson.] In
addition to the above-mentioned explanations, two different definitions were highlighted by
Teacher Al from high performing school and Teacher B4 from poor performing school.
While Teacher Al from School A believed that formative assessment is an individual
approach to the student, which assists the teacher to determine if the student has fully
mastered the covered topic or if the student has a weakness somewhere; Teacher B4 from
School B highlighted that formative assessment is a form of preparing a student for
summative assessment. The following figure illustrates teacher participants’ definitions of

formative assessment:
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Teachers’ Definitions of Formative Assessment
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When it comes to parent participants’ perceptions about formative assessment, there

is not any different understanding of formative assessment among participant parents. All

parents from both poor and high performing schools confirmed that formative assessment is

an assessment of the student's level of readiness for daily lessons, which is carried out
regularly in the classroom. Additionally, one parent from a low performing school, Parent

B3 views formative assessment as a form of communication between a teacher and a
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parent, in which the notes written in the diary by a teacher inform the parent how the child
has attended class that day. Correspondingly, Parent A5 from high performing school
mentioned that “Giindalikdo yazilan geydlor mana malumat verir ki, homin giin dorsdo
usagim hanst bacariglart gazanib va na doracada darsdo aktiv istirak edib” [The notes
written in the diary inform me what skills my child has gained in the lesson that day and
how actively my child has participated in the class.] The figure below illustrates parents’

definitions of formative assessment:
Figure 7

Parents’ Definitions of Formative Assessment
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4.2 Feedback as a Formative Assessment Technique

All teachers from both School A and School B confirmed that they use formative
assessment daily and write its result both in students’ diaries and their own formative
journal. They mentioned that they usually use written and oral feedback as a formative
assessment technique. Teacher A3 from School A highlighted that she prefers to give both
oral and written feedback to students, Teacher A2 from the same school stated that she
prefers to give written feedback. Explaining why she prefers written feedback, she
mentioned that “Moan daha ¢ox yazili raya tistiinliik veriram ¢iinki yazili ray valideyna
usagin darsa na daracada hazirligini géstorir. Ancaq sifahi ray veranda valideyn homin
dorsda usagin na dyrandiyindon xabarsiz olur” [| prefer written feedback since it shows to
the parent how the child is ready for the lesson. However, when delivering oral feedback,
the parent completely becomes unaware of what the child has learned in the classroom.]
Contradictory, Teacher Al from school A stressed that she prefers oral feedback. She

explained this by highlighting:

Sizo deyim ki, birinci sinifdo giindalikdos olan roy usaq iiglin maraqli olmur, valideyn
liclin maraql1 olur. Birinci sinifdo usaqlar glindolikdo yazilanlar1 basa diismiirlor...
Ancaq sifahi roy monim sagirdlorimi daha da hoveaslondirir. Buna géro do mon
usaglar1 daha da dorso hovasli etmok tigiin sifahi roys iistiinliik verirom.

[Let me tell you that the feedback written in the diary in the first grade is not
interesting for the child, it is interesting for the parent. In first grade, children do not
understand what is written in the diary... But oral feedback motivates my students
even more. That's why I prefer oral feedback to make my children more motivated
for the lesson.]

Additionally, these three teachers from School A also mentioned that they use

colorful stickers which are stuck on the diaries of students based on their daily activity.
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They stated that different colorful stickers have different meanings, and they make primary

school students more motivated to learn.

When it comes to teachers at School B, despite all teachers confirmed that they use
both written and oral feedback in the classroom, many stated that they prefer oral feedback
except Teacher A3. They believed that written feedback takes more time, and it is
impossible to provide written feedback in each child's diary every lesson. Nevertheless,
Teacher B6 from School B stated that she usually prefers written feedback in a student’s
diary as she views diary as a formal document to be written. As a convenient approach and
instrument, these teachers mentioned that they employ open and close-ended questions,
observation, and role-playing games in formative assessment. Besides, all teachers from
both School A and B expressed that they use self and peer-assessment as a formative

assessment technique.

Regarding classroom observations, while all teachers from School A were trying to
monitor every student’s learning continuously, to use effective questioning strategies (such
as wait time, open-ended questions), and to create positive learning environment where
students were well engaged in the activities through relationships, these were not observed
at all in the classrooms at School B. Additionally, the teachers at School A were giving oral
feedback in a way that it was describing specific areas of needed improvement and
providing additional support to students to make that improvement, however, the teachers
of School B were using oral feedback such as “chson”[bravo], aforin”’[well done], “sla”
[perfect] which did not describe specific student strength and did not suggest ways for

continued learning in those areas. Moreover, during observation of Teacher Al’s lesson
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from high performing school (School A), the teacher evaluated the children orally by levels
such as “T”, “II”, “III”, and “I'V” based on their responses to the questions asked by the
teacher. These levels had been described in rubrics and each skill at any level had been
included in the teacher’s manual. Then during the lesson, the skills at any level were

explained to students.

With respect to document analysis, in both School A and School B teachers were
using formative journal and were writing written notes in students’ diaries. The analysis of
the students’ diaries showed that all teachers from both schools make notes reflecting the
student’s skill gained on a particular day. As an example, “ifadsli oxuyur” [reads
expressively], “dinlodiyi motnin mozmununu yazir” [writes the content of the text he listens
to], “kigcikhocmli motn qurur” [composes a small text], “Xocaliya aid togdimat
hazirlayir”’[prepares a presentation about Khojali], “kagizdan fiqurlar hazirlayir” [prepares
shapes from paper] for certain grades can be mentioned. As seen from these examples, the
teachers only use present simple tense form to describe the skills that the student
demonstrates. The above-mentioned notes are given to students regularly. Besides the
above-mentioned meaningful written feedback, document analysis revealed that all teachers
from both schools sometimes utilize written feedback such as “sla” [perfect], monimsoyib
[mastered], “aforin” [well done], “aktivdir” [active] in students’ diaries in which these notes
do not exactly clarify which skills the children have acquired. Moreover, the analysis of
formative journal of teachers showed that unlike the students’ diaries, teachers here assess
the learners only by levels such as “T”, “II”, “III”” and “IV”. Of these levels, "I" is the lowest
level and "IV" is the highest level in which they show how well the student has performed

in the learning environment. Assessment of students by these levels in formative journals is
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done either on a weekly or monthly basis, rather than every day as in diaries for each

student.

Additionally, document analysis revealed that while the results of sub-summative
and big-summative are written in classroom journal, the results of formative assessment are
not written in the classroom journal. The analysis showed that the results of formative
assessment are only mentioned verbally (with written words) in students’ diaries or with

levels (assessment criteria) in teachers’ formative journals weekly or monthly.

4.3 Peer-Assessment as a Formative Assessment Technique

All teachers from both schools confirmed that they utilize peer-assessment as a
formative assessment technique in the classroom. Additionally, all the participant teachers
mentioned that they usually use peer-assessment in group work. For example, while

speaking peer-assessment practices, Teacher Al from School A stated:

Doarslorimdo demok olar ki, tez-tez yoldas qiymatlondirmasindon istifads edirom.
Masalon axirinct dofo usaqlari 6 naforlik 5 qrupa boldiim vo onlara miixtolif
meyvalordon meyvo saladi hazirlamagi tapsirdim. Sonda usaqlar hor qrupun
saladiin dadina baxdilar va bir-birlorini qiymotlondirdilor. Axirda on yiiksok xal
toplayan grupu galib kimi secdik.

[In my classes, | almost frequently employ peer-assessment. For example, last time |
divided the children into five groups consisting of six students and | asked them to
prepare a fruit salad from different fruits. At the end, students tasted the salad
prepared by each group and evaluated each other. In the end, we chose the group
with the highest score as the winner.]

Similarly, Teacher B6 from School B explained her peer-assessment practice in the

classroom. She mentioned:

Tez-tez qrup islorinda vo yaxud ciitliiklorls i zamani yoldas qiymatlondirmasindon
istifado edirom... Masalon axirinc1 dofs usaqlar onlara verilmis tapsirig: ciitliiklor
soklinda edorkon onlardan bir-birlerinin yazilarini verdiyim diizgiin cavablar
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osasinda giymotlondirmoyi tapsirdim. Sohflori yoxlayarkon sohv edorlor deys onlara
diizgiin cavablar1 izah elomisdim.

[I often use peer-assessment in group work or pair work... For instance, last time
while students were doing the assigned exercise in pairs, | asked them to evaluate
each other’s writing based on the correct answers provided by me. I had explained
to them the correct answers as they might make mistakes while checking correct
answers.]

Additionally, Teacher Al and Teacher A2 from School A and one teacher, Teacher
B6 from School B shared their concerns in applying peer-assessment in primary education.
They believed that in peer-assessment, students pay attention to their relationships with the
person assessed. They think that as the students consider friendship relationships with each
other during peer-assessment process, this strategy becomes ineffective within the
classrooms. Briefly, they think that peer-assessment does not work effectively in primary

education.

In the case of students’ opinions, the opinions of the students and teachers are
contradictory on peer-assessment. While teachers confirm that they usually use peer-
assessment as a formative assessment technique, most of the students mentioned either the
teacher does not use, or they do not remember themselves. Only Student B1 and Student B2
from School B stated that they use peer-assessment in classroom. For example, Student B1
said: “Sinif yoldaslaruim mani giymoatlondirirlor. Onlar mona deyirlor yaxsi oxudum ya da
dorsda aktiv idim” [My classmates assess me. They tell me that | read well, or | was active
in the lesson.] When he was asked whether he had ever evaluated his classmates, he said
that “Sinif yoldaslarimin yazisimi qgiymatlondiriram, oxumagini yox. Homisa onlara ulduzlar
verirom” [I evaluate my classmates’ writing, but not reading. I always give them stars.]

Likewise, Student B2 also mentioned that “Sinif yoldaslarim suallara yaxsi cavab veranda
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Moan onlara “afarin” deyirom” [When my classmates answer the questions well, | tell them
‘Well done’.”] Then, he mentioned that he does this by himself, the teacher had never asked
him to assess his classmates. While some students mentioned that they do not remember
whether they have used peer-assessment or not in the classroom, from high performing
school Student A5 and Student A7 specifically mentioned that the teacher never asked them

to evaluate their classmates during the lesson.

Regarding the observations, out of seven observed classes, no peer-assessment was
observed at all. In one lesson of Teacher Al from School A, the teacher said to students that
they would compare each other’s writings and evaluate each other near the end of the

lesson. However, they could not apply peer-assessment due to time limitation.

4.4 Self-Assessment as a Formative Assessment Technique

The same problem happened with self-assessment as a formative assessment
technique. Despite all the teachers from both School A and School B confirming that they
utilize self-assessment in their lessons, some students contradicted this opinion. Even, only
in one lesson out of total observed seven lessons, self-assessment was observed. In fourth
graders, during the English language lesson, Teacher A3 from high performing school used
self-assessment in the class. There were six students in a class, and they were supposed to
write the words in their notebooks without looking at their dictionary or book. After
finishing, the teacher asked them to assess their own writing with the help of the book or
dictionary. This was considered as self-assessment by the teacher. The students had been
given the assessment criteria which helped the students to be aware of the minimum correct

word limit for each level of assessment such as “I”, “I1”, “III”” or “IV” beforehand by the
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teacher. The students became aware that how many words they needed to write correctly to

get the highest level of assessment which was ‘IV”.

Regarding participant teachers’ self-assessment perspectives, Teacher Al from
School A stated that "Tez-tez oziinii giymatlondirmadon istifads edirom ancaq bunun miisbat
naticasini ¢ox az usaqda gormiisom. Ciinki he¢ kim oziina manfi ray demak istomir... bunlar
moanim siza somimi sozlorimdir” [| apply self-assessment very often and | have seen
positive results in very few children. Because no one wants to say negative comments for
himself... that is, these are my sincere words to you.] Another interesting point was
mentioned by Teacher A2 from School A. She stated that she has experience in schools
located both in the city center and suburbs. She stated that in both schools' self-assessment
was different. While in suburban school students used to evaluate themselves how they
were really, but in the city center the students over evaluate their own skills. Teacher B6
from School B also mentioned that she uses self-assessment in a class usually by asking the
students “Ogar san miiallim olsaydin éziinii neca giymatlondirardin” [If you were a teacher,
how would you evaluate yourself.] While explaining the way of applying self-assessment in
a class, Teacher B4 from School B stressed that she usually applies self-assessment in role-
playing games. Teacher B7 from School B stated that self-assessment and peer-assessment
play a key role in students’ learning motivation. However, classes of these teachers were
observed by me only once for each teacher and no self-assessment was observed in their
lessons. In their interviews, most of these instructors reported that their self and peer

assessment practices differ depending on the topic.
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When it comes to the students, only two participants stated that the teacher asked
them to evaluate themselves during the lessons, the rest either stated that teacher never
asked them, or they do not remember themselves. For example, one highly motivated
student for feedback, Student B1 from School B emphasized that he never evaluated
himself in a class. He also stated that “Moan oziimii giymatlondirands diiz deyil axi. Bax,
moan sahf elodim 6ziima 5 yazdim. Man hala da 5 aldim. Bu bela deyil axi.” [It is not right
when | evaluate myself. Look, | made a mistake. I still got 5 for myself. I wrote 5 to myself.
It is not like that.] Furthermore, a less motivated student for feedback, Student A5 from
School A confirmed that not always do all the teachers ask him to evaluate his skills. He
said that this happens only in English lessons which also observed by me. Another highly
motivated student for receiving feedback, Student A7 from School A also highlighted that
he never assesses himself in a lesson by highlighting “Miiallim 6zii daha yaxsi bilir bizi
navaxt giymoatlondiracayini. Biz éziimiiz bilmirik.” [The teacher herself knows better when
to evaluate us; we do not know.] Although another participant, Student A8 from school A
stated that they use self-assessment in a class, when he was asked at the last moment what
they did in a class to assess themselves. He said that “Moanca, axwrinct dafs 2 ya da 3-cii
sinifda oziimiizii giymatlondirmigik.” [1 think that we had self-assessment it in 2" or 3™
grades.” Now, this student is in the 4™ grade, and it shows that it has been long time this

student does not evaluate herself in a class.

4.5 Formative Assessment Criteria
Most of the interviewed teacher participants emphasized that the presence of
evaluation criteria in the formative assessment helps them a lot while assessing the

students’ understanding of the daily content. When they were asked how they define
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assessment criteria for the formative assessment, many of them pointed out the standard of
the learning outcomes. For example, Teacher Al from School A mentioned that “9lbatto
formativ giymatlondirma talim naticalorinin standartint hayata kegirmalidir.” [Of course,
formative assessment should implement the standard of learning outcomes.] This belief was
confirmed by Teacher B5 from School B by stating “Mozmun standartina va alt standarta
uygun formativ giymatlondirma meyarlarint miiayyanlasdirirom.” [l define formative
assessment criteria in accordance with the content standard and sub-standard.]
Correspondingly, Teacher A2 from School A highlighted that “Formativ giymatlondirma
meyarlarini miiayyan edarkan biz standartdan maqsad ¢ixarirg... Biz 6yranma magsadina
na qadar nail oldugumuza baxirig.” [While defining the formative assessment criteria we
derive a goal from the standard... We look at how far we have achieved the learning goal.]
A similar point was mentioned by Teacher B7. She stated that “Man mazmun standarti
asasinda giymatlondirma meyarlarint miiayyanlasdirirom.” [ define evaluation criteria
based on the content standard.” She believes that the content should not be left out when the
assessment criteria are derived directly from the content standards, because the activity in

the content standards is carried out on a specific topic.

As seen from the words of the participants, they usually refer to the teacher's manual
for formative assessment criteria. In the teacher’s manual the content line, standards, and
sub-standards are reflected to assist the teachers. Thus, all the participant teachers refer to
the teacher's manual except one teacher, Teacher B3 from School B who stressed that she

defines formative assessment criteria by herself based on the topic that she covers in a class.
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The analysis of student diaries also proved that the teachers refer to the teacher’s
manual while giving written feedback to the students. They usually write the skills that the
students get in a class based on the standards given in the teacher’s manual. For example, if
the standard is “2.4.2. Hiiquq vo vazifolori barads ki¢ik togdimatlar hazirlayir” [2.4.2.
makes small presentations about rights and responsibilities] for 4th grade science class in
the teacher’s manual, assessment criteria become “Toqdimetmo” [presenting]. The criteria
are divided into three categories: “zoif” [poor], “orta” [medium],“yiiksok™ [high]. The
criterion is different for these three categories. For instance, for the poor category “Faktlari
sadalayir, mahiyyati izah eds bilmir” [lists facts, cannot explain the essence], for medium
category “Faktlar1 sociyyavi xiisusiyyatlorini motn osasinda toqdim edir, nitqi rabitsli deyil”
[presents the facts based on the text, speech is not coherent], and for high category
“Niimunoslorlo asaslandirmaqla sorbast togdimat edir” [Independently gives a presentation
based on examples]. Then, the teacher either writes feedback on students’ diaries or gives

oral feedback to the students based on their active participation and gained skills.

4.6 Formative Assessment and Child’s Learning Motivation

The findings indicate that formative assessment influences a child’s learning
motivation. The data in this study shows that teacher and parent participants see feedback
as a formative assessment technique as a main factor influencing students to move forward

in their learning.
As an instructor from a high performing school, Teacher Al stated:

Qiymatlondirmo vacibdir. Istonilon toqdir olunmayan is insani ruhdan salir.
Bilirsiniz, har tapsirigin miisbot vo monfi toraflori var, lakin o isdo hor seyin monfi
oldugunu deya bilmorik. Biz buna miisbat prizmadan baxmaliyiq. Bu baximdan
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qiymatlondirmo lazimdir, bu gqagilmazdir. Yaxsi qiymatlor vo yaxsi sozlor usaqlari
havaslondirir... Man usaqlara effektiv sokilds tosir edon adi shomiyyaetsiz seylori
bela qiymotlondirmok istoyirom.

[Evaluation is important. Any unappreciated task discourages a person. You know,
there are pros and cons to every task, but we cannot say that everything is negative
in that task. We need to look at it from a positive perspective. In this regard, an
assessment is needed, it is inevitable. Good grades and good words motivate
children... I want to appreciate even ordinary trivial things that affect the children in
an effective way.]

Similarly, Teacher B6 from a poor performing school believes that as a formative
assessment technique peer-assessment has a better effect on children rather than self-
assessment. She stated that “Oziinii giymatlondirmak yox, bir-birini giymatlondirmak
usaqlara xtisusilo yaxsi tasir edir... Man siza deyim ki, niya... masalon, biz usaqlara bir-
birinin yazisini yoxlamagq tigiin daftorlori dayisin deyanda, hami daha yaxsi1 yazmaga
calisir.” [Not self-assessment, but evaluating each other has a particularly good effect on
children ... I shall tell you why... for example when we tell children to switch the notebooks
to check each other’s writing, then everyone tries to write better.] She also stated that
“Oziiniigiymatlondirma samarasiz deyil, amma hamyasidlarin giymatlondirmasi ondan
tstiindiir.” [Self-assessment is not ineffective, but peer-assessment is superior to it.] She
also stated that her students strive to get feedback from her every lesson. She explained that
students try to be active in the lesson and get positive feedback from the teacher to show it
to the parents at home. Correspondingly, Teacher B5 from School B also highlighted that
formative feedback has a positive effect on children. She stated “Biz monfi he¢no demamaya
calisirg... Biz hargeyi motivasiya verici torzda demaya ¢alisirig.” [We are trying to say
nothing negative... we say everything in motivating ways.] Another interesting point was
mentioned by Teacher B7 from a poorly performing school. She stated that “Sagirdlor

mandan ray almaga calisirlar, ¢iinki formativ giymatlondirmanin markazinda qarsiliqli
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alaga dayanmir. Taloba ila miiallim arasinda bu qarsiliqli alaga diizgiin qurularsa, sagird
bacara bilmiram diisiincasindon halo bacara bilmadiyim diigiincasina kegir...” [Students
strive to get feedback from me as at the heart of the formative assessment stands mutual
interaction. If this mutual interaction between the student and teacher is built correctly, the
student goes from the thought that I cannot, to the thought that I still cannot...] She

explained this by highlighting one story:

Bu yaxinlarda bels bir hadisa ilo qarsilagsmigam. Sagird mon bu tapsirigi bacara
bilmorom deyirdi tokidlo. Mon bunu indiys godar etmomisom deyirdi. Tabii ki,
sagirdin 0zii ilo fikir miibadilosi apararaq onun harada ¢atinliyi oldugunu aragdiraraq
sagirdi son halo bacarmirsan amma son bunu on yaxs1 sokildo bacara bilorson
diisiincasina gotirdim... Indi homin sagird moktab iizro ikinci yerdadir. Diizgiin
qurulmus oks slago tok formativ qiymotlondirma {i¢iin yox, iimumiyyatca todris
prosesinds ugura imza atmaq demokdir.

[I recently came across such an incident. The student insisted that he could not do
the task. He was saying that he had not done it before. Of course, by exchanging
ideas with him and researching where he was having a problem, I brought him to the
conclusion that you still cannot do it, but you can do it in the best way... Now that
student is in second place in school. Properly structured feedback is not only
essential for formative assessment, but also for success in the learning process.]

However, Teacher A2 from School A did not agree with the motivating factor of the

formative assessment. She mentioned:

Usagqlar har seys oyun kimi baxirlar, onlar bozon ciddiyeti forqinds deyillor. Sadaco
summativ deyonds ciddiyati anlayirlar... Mancs bu formativ qiymatlondirmoni
konara qoymagq lazimidr. Ibtidai siniflor bunu dork etmirlor. Hor sey onlarin
g6ziinds oyundur.

[Students look at everything as a game, sometimes they do not realize the
seriousness. They only understand the seriousness when it is said summative... |
think this formative assessment should be put aside. Primary school students do not
understand it. Everything is a game in their eyes.]

Somehow a similar point was mentioned by Teacher Al from School A by mentioning

“Birinci sinifda man siza deya bilaram ki, giindalikdaki ray usaq ticiin maraql deyil, bu tok
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validyn ii¢tin maragqldwr.” [In 1st grade, | can tell you that the written feedback on a diary
is not interesting for the child, it is interesting for the parent.] Even though these two
teachers from School A, Teacher Al and Teacher A2 utilize both written and oral feedback
in the classroom, they believe that written feedback is only interesting for the parents as
they want to know how actively their children participate in the classroom. They believe
that written feedback written based on the criteria derived from content standard in

students’ diaries is not interesting for students.

As well as through participant parents’ perspectives, formative assessment affects
children’s learning motivation. In general, as a parent, Parent A4 from School A stated that
“Usaq qiymatlondirilonda havaslonir” [When the child is assessed, the child is
encouraged.] She thinks that positive and negative feedback from teachers affect her child.

She elaborated this by mentioning:

Qizim yaxs1 qiymot alanda sevinir. Ancaq zoif qiymot alanda depresiyaya diisiir,
gomgin goriinlir. Mon bunu bels izah edo bilorom ki, miisbat roy alanda qizimin
motivasiyasi artir. Ancaq monfi roy monfi tosir edir. Bu depresiya yaradir usaqda
ancaq qizim yeno do ¢alisir ki, alindon goloni edib aktiv olsun dorsds tozodon
miisbat ray alsin.

[When my daughter gets a good grade, she becomes happy. However, when she gets
a poor grade, she gets depressed and seems disappointed. | can explain this that
when my child gets positive feedback her motivation increases. But negative
feedback affects negatively. This creates depression in my daughter; however, she
tries to do her best to be active the next day and get positive feedback again.]

Another parent, Parent B3 from School B mentioned that “Masalon manim iigiincii usagim
biraz qiisurludur, nitqinda gecikma var... Biraz iralilayis edon kimi miiallim deyir ‘aforin’
‘son bunu bacardn’... Inanirsiz bu neca isa yarayir?” [For example, my 3rd child is a little
bit disabled, he has a speech delay ... as soon as he makes some progress, the teacher says

‘well done’ ‘you did it’... Do you believe how it works?] The child can do the things that
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they could not do before with this kind of motivation. Further, Parent B1 from School B
stated that her daughter cries if she gets negative grade. She also stated that when her
daughter gets “2” from the lesson, as a mother she understands that something is wrong
with her daughter when she picks her daughter up from the schoolyard. Similarly, Parent
B2 from School B highlighted that her son also cries when he gets poor grades. Another
interesting point was mentioned by Parent A5 from School A that motivation level depends
on the frequency of feedback by a teacher. She mentioned that “Miiallim formativ
qiymatlondirmani tez-tez edonds usaq daha da motivasiyalr olur, dorsa daha da hazirligh
getmoak istayir.” [When a teacher often makes formative assessments, the child becomes
more motivated and wants to go to class more prepared.] She also mentioned “Monfi ray
dogurdan da ogluma tasir edir ¢iinki oglum eva galonda onun ahvalindan hiss ediraom o
mana demamisdon avval... Ohvalinda nasa yaxst goriinmiir.” [Negative feedback really
affects my son because when he comes home, | feel his mood before he tells me...

Something in his mood does not seem good.”

As seen from the above-mentioned sentences, there is a relationship between
formative assessment and primary school children’s learning motivation. The only
interesting point is here that while expressing their thoughts on questions related to
formative assessment and child’s learning motivation, majority of the parents used the
words “roy”’[feedback] and “qiymaot” [grade] interchangeably while describing formative
assessment’s effects on their children. They understand formative assessment as getting
grades. Only a few of them used “roy” [feedback] in their speeches. The same problem
occurred while interviewing primary school students. Even though they were explaining

how they feel when they get feedback from the teacher, most of the interviewed students
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were justifying their opinions by equating the written feedback on their diaries with the
grades. For example, 2" grader from School B, Student B1 said that “Tam monimsayir,
salis oxuyur, mazmunu tam manimsayir. Bunlar 5 demakdir monim ti¢iin. ” [Fully mastered,
reads fluently, fully mastered the content. These mean 5 for me.] Another student from
School B, Student B2 highlighted that “Moanim ticiin miisbat ray, masalon, an ¢ox

bayandiyim 5-dir.” [For me, positive feedback is, for example, 5, of which I like the most.]

While interviewing Teacher B6 from School B, it became clear that parents usually

equate the written feedback in students’ diaries with the grades. She emphasized:

Valideynlor 6zlori ononovi tohsilli oldugundan vo ononavi tohsilds qiymotlora
Oyrasdiklori iiglin yazili royi qiymats barabor tuturlar. Miisllimlori on ¢ox narahat
edon masals budur. Sagirdlorin giindsliklorinds yazili ray olaraq mozmun
standartina osaslanaraq no qodor s6z yazsaq da, valideynlor giindsliklordo heg bir
qiymaoti formativ qiymotlondirmonin naticosi kimi gérmoadikdo narazi olurlar.

[As parents are traditionally educated and accustomed to grades in traditional
education, they equate written feedback to grades. This is the most problematic
thing for the teachers. No matter how many words we write based on the content
standard as written feedback in students’ diaries, parents become dissatisfied when
they do not see any grades in diaries as a formative assessment result.]

Thus, she confirmed that they sometimes give grades to students as a formative assessment
result. Additionally, analysis of the students’ diaries revealed that besides criterion based
formative assessment feedback, all the interviewed teachers apply grade-based formative
assessment such as “27, “3”, “4” and “5” in students’ diaries. They sometimes evaluate the

students with grades for their activeness in the lesson.

Even though all students also understand and equate formative assessment as
grades, they confirmed that formative assessment affects their learning motivation. For

example, a highly motivated student for receiving feedback, Student B3 from School B
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stated that “Moan hamiso ¢ox ¢alisiram ki, miiallim moni toriflasin... yaxst qiymat almaq
tigtin... har giin miisbat ray almagq iigiin. ” [| always work hard so that the teacher always
praises me... to get a good grade... to get positive feedback every day.] Also, low motivated
student for feedback, Student B4 from School B mentioned that “2 alanda oziima séz
veriram ki, birda 2 almayacam. Ona gora da ¢ox ¢alisiram.” [When | get 2, | promise
myself that I will not get it again. Therefore, | work hard.] Similarly, another low motivated
student for receiving feedback, Student A5 from School A stated that “Yaxs: giymat, yaxsi
ray alanda oziimii ¢ox yaxst hiss edirom va 6ziima soz veriram ki, manfi giymat va ya manfi
ray alanda goalon dafa daha yaxsi olacam.” || feel very good when | get a positive grade or
feedback, and I promise myself that | will get better next time when I get a negative grade
or feedback.] These mentioned data suggest that feedback from the teacher plays an

important role in a student’s learning motivation.

These above-mentioned perspectives of the students showed that even the feedback
given to students somehow influences the parents. Even though the students equated the
feedback to grades while giving interviews and used these words interchangeably, it can be
highlighted that the parents are interested in checking the students’ diaries daily and the

written feedback and grades as formative assessment technique influence parents as well.

4.7 Parents’ Interest in Formative Assessment

Several parent participants discussed the importance of parent interest in the process
of the student assessment. They believe that in primary education assessment parents’
interests play a key role in formative assessment frequency of the student by the teachers. In

a word, parents are more interested than the students in the child’s formative assessment.
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For example, Teacher A2 from School A stated that “Olbatta valideynlor formativ
qiymatlondirmaya daha ¢ox maraqhidirlar. Onagéra da alimdan galani ediram valideynlorin
usagin oyronmayindan xabardar olmasi tigtin. ” [Of course, parents are more interested in
formative assessment. Therefore, I am doing my best to make them aware of their child’s
learning.] Similarly, Teacher B6 mentioned that “Bu usaqlarim ézlarindan daha ¢ox
valideynlora maraqhdir. Ciinki agar usaqlar arasinda kiminsa problemi olarsa va ya manfi
ray alarsa hamin giin valideyn manimla alaga saxlayir, usagin hamin giin sahv edib
etmadiyini sorugur.” [It is more interesting for parents than for children themselves.
Because if someone among students has a problem or gets negative feedback, the parents
immediately contact me the same day and ask me whether their child made a mistake that
day.] Teacher B4 also shared the same perspective about the interest of the parents in
assessment. She highlighted that the written notes in the student diaries are interesting for
the parents because the notes make them aware of the student development in the class.
Another interesting point was highlighted by Teacher Al. She thinks that sharing formative
assessment criteria beforehand with the parents makes them more interested in the

assessment process. For example, she mentioned:

Valideyn ndqgteyi-nozarindon mon bu yaxinlarda bas vermis bir hadisoni misal ¢oko
bilorom. Valideynlors molumat verdim ki, sagirdlorin matni na doracods
manimsamalari osasinda qiymotlondirme aparacagam. Sohori giin valideynlora
molumat verdim ki, hansi sagird moatni 6z s6zlori ilo daha yaxs1 ifads edos bilir, kim
matni qisman tokrarlayir, kim iso imumiyystlo danigmur... bu baximdan valideynlor
ucln maraql idi ki, usaqlarin nitqini 6z s6zlori ilo daha yaxs1 ifads eds bilor. Belo
vaxtlarda valideynlorin avvalcadon formativ qiymatlondirms meyarlarindan
xabardar olmasi vacibdir. Formativ qiymotlondirme meyarlarimi geyd etmoklo,
giindsliklors yazmagq iicilin, formativ roy ii¢lin dorsin mozmun standartindan oldo
edilon meyarlar1 nozords tuturdum.

[From a parent’s point of view, I can give an example of something that has
happened recently. | informed the parents that | would do an assessment based on
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how well the students mastered the text. The next day, I informed the parents which
student could express the text better in his own words, who partially retold the text,
who did not at all... in this regard, it was interesting for the parents that children’s
speech could be fully developed. At such times, it is important for the parents to be
aware of formative assessment criteria beforehand. By mentioning formative
assessment criteria, | meant the criteria derived from content standard of the lesson
for formative feedback to write in the diaries.]

From parents’ perspectives, many of them confirmed that formative assessment is
more important for them rather than the children themselves. For example, a parent of
second grader from School B, Parent B6 stated that formative is more interesting for
parents. She mentioned that “Bu an ¢ox valideynlor ti¢iin maraqlidir ¢iinki ibtidai sinif
sagirdlori onun mahiyyatini anlamir. Ancaq valideynlar usaqda hanst bacariglarin inkisaf
etmayindon xabardar olurlar.” [1t is interesting mostly for parents as many primary school
students do not understand its essence. However, the parents become aware of the skills that
developed in a child.] She also highlighted that the grades gotten from the summative are
more important for the child than formative assessment. One interesting point was
highlighted by Parent B1 from School B. She thought that it would be better if the results of
formative assessment were considered in summative assessment. She thinks that in this case
parents would be more interested in formative assessment. Parent B6 from the same school
also voiced this opinion that even though formative assessment helps to watch the child’s
progress and prepares them for summative assessment, more often students get stressed in
summative assessments and cannot perform well in summative tests. Thus, if the teacher
takes children’s active participation in classroom into consideration based on formative
assessment results, it would be better for students not to be demotivated when they are

assessed with poor grades in summative. They believe that if the students could be aware
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that their participation will be considered in summative grades, they will be more prepared

and active in the lessons.

Moreover, all student participants from both School A and School B discussed that
their parents look through their diaries to see what written feedback the student has received
in the lesson. Some students even voiced that their feedback received from the teacher
affects their parents as well. For example, a highly motivated student for receiving
feedback, Student B1 stated that “Moan pis giymat alanda ham mana ham do valideynima pis
tasir edir. Darsdon yaxst giymat alanda anam da, atam da sevinir.” [When | get a poor
grade, it affects both me and my parents badly. My mother and father become happy when |
get a good grade from the lesson.] Similarly, from the same school, low motivated student
for receiving feedback, Student B4 stated that “Yaxs: giymatlorim valideynlorimi sevindirir.
Amma pis qiymatlor onlart kadatlondirir.” [My good grades make my parents happy.
However, poor grades make them upset.] From school A, Student A6 and Student A7 stated
that their parents motivate them to study harder to get good grades again when they get
poor grades. A similar point was voiced by Student A8, poor motivating student for
feedback, who mentioned that “Monfi ray alanda valideynlorim mana aciglanir. Amma
onlar manim tistiinda ¢alisirlar ki, mon dorslorimi yaxsilagdirim.” [My parents get angry
with me when | get negative feedback. However, they try to work on me to improve my

lessons.]

4.8 Parents’ Difficulty in Understanding Formative Assessment Criteria
One common thread among the participants’ responses was parents’

misunderstanding or partial understanding of formative assessment criteria or written
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feedback on student diaries. Several teacher participants pointed out that sometimes parents
do not understand the written feedback in diaries as they are written based on the standards
driven from the content standard. While some teachers were facing such kind of problems,
others expressed that they do not face this problem with the parents as they always explain
all the assessment criteria to the parents beforehand. Many of the teachers referred to the
idea that parents do not understand the word “qismon” [partially] which is very often used
by teachers as written feedback to highlight how the student masters the topic. The teacher
participants stated that they solve the issue by explaining the feedback to parents who do

not understand.

Teacher Al from School A stated that she usually faces misunderstanding problems

of the parents. She stated:

Hotta roylorlo razilagsmayan valideynlor var. Masoalon, yanvara qoador birinci sinifdo
oxuyan sagirdlori giymotlondirmomoyas ¢alisirdim. Ancaq yanvar ayindan sonra
“shson” [bravo], “aforin” [afarin] s6zlorindon istifads edorok bozi fordi isi
giymotlondirmoys ¢alisiram. Hotta bozi valideynlor var ki, 6vladinin verilondon
daha miisbot roys layiq oldugunu israr edir. Belo voziyyotlordo mon onlara mozmun
standart1 osasinda yazilan royin otrafli izahimi verirom.

[There are even parents who do not agree with the feedback. For example, | have
been trying not to assess the students studying in the first grade until January.
However, after January | am trying to evaluate some individual work by using the
word “chson” [bravo], “aforin” [well done]. There are even some parents who insist
that their child deserves more positive feedback than the one given. In such
situations, | give them a detailed explanation of the feedback written based on the
content standard.]

Then, she also stated that “Masalon sinfimda valideynlor artiq standartlar: tanywrlar.” [For
example, in my class the parents already know the standards.] As she mentioned, she tries
to make the parents aware of the formative assessment criteria beforehand by explaining.

Additionally, Teacher A2 stated that parents do not clarify the misunderstanding by
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themselves in her class, but the child approaches the teacher and gets a full explanation of
the feedback. She also stated “Qavrayir ya da gisman gqavrayir yazanda névbati giin usaq
moana yaxinlasib sorusur, ‘Miiaollim burda gismon na demakdir?” [When 1 write ‘qavrayir’
[perceives] or ‘qiymon qavrayir’ [partially perceives], the following day the child
approaches me and asks ‘Teacher, what does partially mean here’.] Further, Teacher B6
stated that this kind of misunderstanding problem occurs mostly among the parents of first
graders. In her speech, she highlighted that “Usag: birinci sinifda oxuyan taza valideynlor
bazan basa diismiirlar... Masalon bir dafa sagirdin giindaliyinds yazdim ki, ‘qismot
hesablamant yerina yetirir’. Valideynlor sorusur mandan ‘burada gismon na demakdir?’”
[New parents, whose child is in the first grade, sometimes do not understand... For
example, once I wrote “partially performs the calculation’ in the student diary. Parents ask
me ‘What does partially mean here’.] Teacher B4 also highlighted that she had faced the
same problem with her parents. Teacher B5 believes that if such a problem happens the
teacher should clarify the sentence in a language in which parents understand. She also
confirmed that she does so by mentioning “Valideynlor basa diismayanda onlarin basa
diigdiiyii dildo izah edirom.” [When parents do not understand, | explain in a language that
they can understand.] However, one teacher from School B, Teacher B7, stated that she had
never faced parent’s misunderstanding problem of feedback. Additionally, all parent
participants from School B stated that when the teacher evaluates the students based on
levels such as “I”, “II”, “III”” or “IV”, in this case they do not exactly understand which
ability of the student was assessed. Similarly, Parent A5 from School A mentioned that
sometimes she does not understand the feedback as it is usually written in very academic

language even sometimes with the terms.



57

CHAPTER 5: FINDINGS AND DISCUSSION
This study found both similar and different findings in comparison with the
literature review in terms of teachers’ formative assessment practices and motivating factor

of the feedback on students’ learning motivation.

The reviewed literature suggests that formative assessment is a process in which
assessment-elicited information about student learning is obtained and teaching is altered in
response to feedback (Cauley & McMillan, 2010). According to this study's findings,
teachers perceive that formative assessment ensures the student's progress in learning.
Similarly, as the authors mentioned that feedback given to learners is the important part of
formative assessment, the findings of this study showed that all the teacher and parent
participants view feedback as an important factor of formative assessment in learning. All
the teachers confirmed that they use both oral and written feedback as a formative
assessment technique in their classrooms. However, while one of the reviewed articles
mentioned descriptive and evaluative types of feedback (Tunstall & Gipps, 1996), none of
the interviewed parents and teachers mentioned these categories of feedback. They only

referred to oral and written feedback while answering the interview questions.

Supporting Black and William’s (2010) claim that as a formative assessment
technique, self and peer-assessment have a positive effect on children’s learning
motivation, the findings of this study showed that teachers believe that feedback motivates
students to move forward in their learning. While some teachers were holding the view that
peer-assessment encourages the students to learn, some thought that applying it in the

classroom is ineffective as students take personal relationships into account. Even though
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Black and William (2010) stated that children are very honest and reliable in assessing not
only themselves but also their classmates, the findings of this study revealed some concerns
of teachers related to self and peer-assessment. Some participant teachers, Teacher Al and
Teacher A2 from School A and Teacher B6 from School B emphasized their concerns that
in peer-assessment the children take friend relationships with the person assessed into
account in peer-assessment. Thus, it can be mentioned that the interviewed primary school

teachers think that peer-assessment does not work effectively in primary level of education.

Another similarity between the reviewed literature and this study’s findings is that
the findings support the idea highlighted by Antoniou and James (2014) that teachers have
positive beliefs toward applying formative assessment techniques within the classrooms as
it assists them to discover areas in which more explanation or help is needed for learners.
Also, the findings of this study support this idea that formative assessment enables the
teachers to be aware of the students’ achievement and gained skills based on the covered
material within the classroom. The findings of this study also prove that the teachers have
some misperceptions about formative assessment practice as many teachers used the word
“roy” [feedback] and “qiymot” [grade] interchangeably in their speeches while talking
about their formative assessment practices. Also, as a result of document analysis and
classroom observation, it also became clear that all teachers from both schools utilize
grades and oral feedback which do not describe specific areas of needed improvement and
do not provide additional strategies to students to improve such as “chson” [bravo],
“aforin”[well done], “sla” [perfect]. This also contradicts the idea highlighted by Hasanov
et al. (2020) that formative assessment is the process of not assessing students with grades.

Rather, it is an assessment of the level of knowledge and skills arising from a content
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standard (Decision of Cabinet of Ministers, 2009). Further, the problem of using the words
‘feedback” and “grade” interchangeably was observed in the interviews with primary

school parents and students.

The claim by Deslandes and Rivard (2013) that parents value formative assessment
as they want their children to improve in school, is consistent with the findings of this
study. All parent participants reported that both written and oral feedback is important for
them because they make the parents aware how well the child mastered the topic and what
skills the child gained in the class. However, remained unanswered question by Harris
(2015) of whether formative assessment can be used to help parents to support their

children’s learning at home remains unanswered by this study as well.

To sum up, regarding the reviewed literature (Brookhart, 1997; Brookhart, 2001;
Black & William, 1998), the findings of this study show participants perceive that
formative assessment has an important effect on students’ learning as many students
themselves confirmed that even negative feedback makes them work harder to receive
positive feedback. Additionally, through students’ perspectives, the findings of this study
show that even as a formative assessment technique, feedback somehow affects the parents

of primary school children.
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CHAPTER 6: CONCLUSION
This present study aimed to investigate the formative assessment perceptions of
primary school teachers, parents and students, as well as teachers’ formative assessment
practices within the classroom. The purpose of this study was to explore the relationship
between formative assessment and primary school children’s learning motivation in two
public schools of Azerbaijan through the perspectives of primary school teachers, parents
and children and beliefs towards formative assessment practices in classrooms of primary

education. The study was conducted in two public schools of Azerbaijan.

6.1 Recommendations
In this subsection of the chapter, | present some recommendations on the explored

topic for future research based on the findings of this study.

| recommend that further research needs to be done about the relationship between
formative assessment and students learning motivation with other age groups as this study
only explored primary education level. Further, research focusing on self and peer-
assessment is scarce in Azerbaijani literature, therefore, a more systematic analysis of this
formative assessment techniques might be important to understanding the relationship
between these techniques and not only primary school children but also elementary or high

school students.

Additionally, the question of whether formative assessment can be utilized to assist
parents support their children’s learning at home remains unanswered by Harris (2015) and
this study, | recommend the future researchers to address to what extend formative

assessment helps the parents to support their children’s learning at home.
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To sum up, | also recommend Ministry of Education in Azerbaijan to take actions to
improve teachers’ formative assessment practices in classrooms as the findings suggest that
there are some misconceptions not only among teachers but also among parents and

students regarding formative assessment techniques.
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APPENDIX A
Interview Protocol for Teachers
Introduction: The researcher will begin the conversation by extending a warm welcome to
the participant teachers. To begin the conversation, the researcher will provide personal

background information about her.

Purpose: The researcher will explain the purpose of the study, which is to explore the
general beliefs about the relationship between formative assessment and primary school
children’s learning motivation and the perceptions of primary school teachers, students and

parents about this assessment type.

Procedures: The researcher will clarify that the interviewee will be asked open-ended
questions and the interviewee will have the option of answering or not answering any of
them. The interview will take around an hour and will be audio-recorded before being
transcribed. After the data collection, participants’ identities will be hidden by substituting
their names with pseudonyms. The collected data will be analyzed and included in the

researcher’s study.

Consent: The researcher will inform the participants that their involvement in the interview
is voluntary and will ask them to sign a consent form and confirm their willingness to
participate. The researcher will also urge the participants to share the information which
they are comfortable with and will remind them that their privacy will be safeguarded using
pseudonyms, and that they can withdraw it at any time. Also, participants will be invited to

pick their pseudonyms, or the researcher will do so for them if they do not.
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Dialogue: The following are some preliminary interview questions:

Maoallimlar Gglin masahiba suallar:

10.

Zohmoat olmasa 0zunizl toqdim eds bilorsiniz?

a) Hansi fonni tadris edirsiniz?

b) Nego ildir ki, moktobdo misllim kimi foaliyyat gostarirsiniz?

c) Bos nego ildir ki, bu moktobdo musllim kimi foaliyyat gostorirsiniz?

d) Sizco moktabin idara heyati va sizin sagirdlariniz sizi tasvir etmak tigiin hansi 3
sOzdan istifado edardilor?

Umumimiyyatlo hansi giymatlondirma névlerindon istifads edirsiniz?

a) Sizca giymotlondirms ibtidai tohsilda no doaracads vacibdir va niya?

Bos formativ giymatlondirmos haqqinda na diistiniirsiiz?

a) Bu giymotlondirma néviindan no tezlikds istifads edirsiniz?

b) Sizca bu giymatlondirmoanin tatbiq olunmasi macburidir mi? Niya?

Umumiyyatca sizco formativ giymatlondirmonin dors prosesinds tatbiq olunmasmin

asas magsadi nadir? Sizco formativ giymatlondirma nays xidmot edir?

a) Bu giymotlondirmoanin misbat vo monfi taroflori hansilardir sizca?

b) Bu giymatlondirma névindan istifads etmoyiniz sizin na gadoar vaxtinizi aparir?

Formativ giymatlondirmo tisullarindan daha ¢ox hansilardan istifads edirsiz? Niya?

Zshmot olmasa niimunalar gatira bilorsiz?

a) Konstruktiv sifahi roys daha ¢ox tstiinliik verirsiz yoxsa yazili roya? Sabab?

b) Formativ qiymotlondirms geydlorini harada edirsiniz? No tezlikda?

c) Bu geydlari kimlosa miizakirs edirsiniz mi? Kimlar ilo iss boliisiirsiiniiz mii?

d) Sagird giindalinds etdiyiniz yazili geydlar sizcs valideynlors maraqlidir mi?
Valideynlar o gqeydlori basa diistir mii?

e) Heg olub mu ki valideyn yazdiginiz roayi.qeydi basa diismasin? Olubsa neca?

Daha ¢ox misllimin formativ gqeyd kitabgasinda soviyyalor tizra geydlor aparmaga

ustlinliik verirsiz yoxsa yazil sokildo sagird glindaliyinds geydlor aparmaga?

Sobob?

Bas giymotlondirmo meyarlarini neco miloyyanlosdirirsiz?

Sagirdlor arasinda 6ziiniigiymotlondirma va ya qarsiliqli qgiymatlondirmodon istifados

edirsinizmi? No tezlikdo? Zohmat olmasa nimunalor gatira bilorsiniz?

Sinifda giymatlondirms vo qarsiliglt qiymatlondirma muhiti necs yaradirsiz?

Sizco formativ giymotlondirma vasitalori (6ztntgiymatlondirma, yoldas

giymatlondirmasi, konstruktiv roy ...) sizin sagirdlorin yronma motivasiyasina

neca tasir gostorir? Belo diisiinmoaniza sobob?

a) Sagirdlarinizin bu giymatlondirmo névii haqqinda diistincalori nadir sizco?

b) Sagirdloriniz formativ “feedback™ almaga can atirlarmi?



c) “Feedback” haqqinda na diisiiniirsiiniiz? Sizca bu no daracads faydalidir?
“Feedback” verarkan nalora diggest etmays Usttnlik verirsiniz?

d) Bas “feedback” almaga can atmayan sagirdlora minasibatiniz necadir? Onlar1
neco motivasiya etmoys calisirsiniz?
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11. Siz neca amin olursunuz ki sizin verdiyiniz konstruktiv roydon sagirdlariniz istifads

edorok (anlayaraq) onlarin 6yronmolorini inkisaf etdirirlor? Zohmot olmasa
nimunoalar gatira bilarsiniz?

12. Bas timumi olaraq sizca sagirdlor bu formativ qiymatlondirmes barads no
distiniirlor?

13. Sagirdlarin ev tapsiriglarmi, faaliyyatlorini giymat avazina daha ¢ox raylarls
giymatlondirilmasi haqqinda na diistiniirsiiniiz?

Interview Questions for Teachers:

1. Can you introduce yourself, please?

A) What subject do you teach?

B) How many years have you been working as a teacher at school?

C) How many years have you been working as a teacher at this school?

D) What 3 words do you think the school board and your students would use to describe
you?

2. What types of assessments do you use?

A) How important do you think assessment is in primary education and why?
3. What do you think about formative assessment?

A) How often do you use this type of assessment?

B) Do you think it is mandatory to apply this assessment? Why?

4. In general, what do you think is the main purpose of applying formative assessment in
the teaching process? What do you think formative assessment serves?

A) What do you think are the pros and cons of this assessment?
B) How long does it take you to use this type of assessment?

5. Which of the formative assessment methods do you use the most? Why? Can you give
examples, please?

A) Do you prefer constructive oral feedback or written feedback? Why?
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B) Where do you take formative assessment notes? How often?
C) Are you discussing these notes with anyone? Who do you share with?

D) Do you think parents are interested in the notes you make in the student diary? Do
parents understand those notes?

E) Did the parents not understand the note you wrote? If so, how?

6. Do you prefer to keep notes on levels in the teacher's formative journal or do you take
notes in the student diary in writing? Why?

7. How do you define evaluation criteria?

8. Do you use self-assessment or peer assessment among students? How often? Can you
give examples, please?

9. How do you create an assessment and peer assessment environment in the classroom?

10. How do you think formative assessment tools (self-assessment, peer assessment,
constructive feedback ...) affect your students' learning motivation? Why do you think so?

A) What do you think your students think about this type of assessment?

B) Are your students eager to receive formative feedback?

C) What do you think about feedback? How useful do you think this is? What do you
prefer to pay attention to when giving feedback?

D) How do you feel about students who do not want to get feedback? How do you try
to motivate them?

11. How do you make sure that your students use (understand) their constructive feedback
to develop their learning using your constructive feedback? Can you give examples, please?

12. Generally what do your students think about formative assessment?

13. What do you think about evaluating students’ homework and activities with more
feedback instead of grades?

Conclusion: The researcher will thank the participants for their time and ask if they have

any questions.
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APPENDIX B
Interview Protocol for Parents
Introduction: The researcher will begin the conversation by extending a warm welcome to
the participant parents. To begin the conversation, the researcher will provide personal

background information about her.

Purpose: The researcher will explain the purpose of the study, which is to explore the
general beliefs about the relationship between formative assessment and primary school
children’s learning motivation and the perceptions of primary school teachers, students and

parents about this assessment type.

Procedures: The researcher will clarify that the interviewee will be asked open-ended
questions and the interviewee will have the option of answering or not answering any of
them. The interview will take around an hour and will be audio-recorded before being
transcribed. After the data collection, participants’ identities will be hidden by substituting
their names with pseudonyms. The collected data will be analyzed and included in the

researcher’s study.

Consent: The researcher will inform the participants that their involvement in the interview
is voluntary and will ask them to sign a consent form and confirm their willingness to
participate. The researcher will also urge the participants to share the information which
they are comfortable with and will remind them that their privacy will be safeguarded using
pseudonyms, and that they can withdraw it at any time. Also, participants will be invited to

pick their pseudonyms, or the researcher will do so for them if they do not.

Dialogue: The following are some preliminary interview questions:
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Valideynlar Gigiin musahiba suallari:

Oziinuizii taqdim edin zohmot olmasa.

A) Ovladiniz neganci sinifdo oxuyur?
B) Daimi olarag onun darslari ilo mosgul olursunuz mu?
C) Onun misllimlari ilo six-six alage yaradirsiniz mi?

9.

Umumiyyatco moktobda movecud olan giymatlondirms haqqinda no diisiiniirsiiz?
Formativ giymatlondirmadan istifads etmoya miinasibatiniz necadir? Onun tatbiqi
hagqinda na diisiintirsiiz?

Gundolik olaraq 6vladinizin giindoliyini yoxlayirsiz?

a) Umumiyyatco giindalik sizco lazimlidirmi? Niya?

b) Bas gundslikds geyd olunan raylor haqqinda na diisiiniirstiniiz? Bu raylori
giindoalik olarag yoxlayirsiniz mi?

c) Umumiyyatco dvladmizin daha ¢ox qiymaotlori ilo maraqlanirsiz yoxsa daha ¢ox
hansi bilik alds etdiyi ilo?

Sizin 6vladinizi miallimlar daha ¢ox saviyyalar izra giymotlondirms edir yoxsa

yazili raylorla? (sizi malumatlandirmaq iisiin)

a) Umumiyyatca sizca saviyyalor lizro (misllimin sagird giindsliyinds formativ
giymatlondirmo vasitasi kimi saviyyslordon istifads etmasi mas: I, I1, 11,1V
kimi) daha yaxsidir yoxsa konstrutik roy? Noyo gora?

Sizco formativ giymatlondirms sizin 6vladlarinizin §yronms motivasiyasina neca

tosir gostorir? Belo diistiinmoniza sabab nadir?

a) Sizco 6vladlarinizin bu qiymatlondirms névii haqqinda diisiincalori nadir sizca?

Ovladmiz miisbat vo ya monfi giymot aldiqda &ziinii neco hiss edir?

a) Sizco hom manfi ham do misbat roy (musllim tarafindan verilan) sizin
ovladmizi motivasiya edir ki golon dofo daha yaxs1 (aktiv) olsun? Daha yaxsi
giymot alsin?

Umumiyyatcs sizco formativ giymatlondirmenin dors prosesinds tatbiq olunmasmimn

asas moqsadi nadir? Sizcs formativ giymatlondirms noays xidmot edir?

Umumiyyatca ibtidai tohsilde bu giymotlondirma sizco no doracado vacibdir vo

niys?

a) Sizco ibtidai tasilds giymatlondirms usaqlarin motivasiyasina tasir edirmi?

Sizca bu giymatlondirmo effektiv sokildoa hoyata kegirilirmi?

10. Formativ giymatlondirmanin tatbiqi barads nayise doyismok istardinizmi?

Interview Questions for Parents:
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Please introduce yourself.

A)
B)
C)
1
2.
B)
C)

A)
A)

A)

A)
9.

What grade is your child in?
Do you regularly attend his classes?
Do you keep in touch with his teachers?

. What do you think about the assessment available at school in general?

How do you feel about using formative assessment? What do you think about its
application?

Do you check your child's diary on a daily basis?

Do you think the diary is necessary at all? Why?

What do you think about the feedback on the diary? Do you check feedback daily?
In general, are you interested in your child's higher grades or what knowledge he /
she acquires more?

Do teachers evaluate your child on more levels or with written feedback? (to inform
you)

In general, do you think it is better to use levels (such as I, 11, I11, V) as a formative
assessment tool in a student's diary or a constructive feedback? Why?

How do you think formative assessment affects your children’s learning motivation?
Why do you think so?

What do you think your children think about this type of assessment?

How does your child feel when he or she receives a positive or negative feedback?
Do you think both negative and positive feedback (given by the teacher) motivates
your child to be better (active) next time? Get a better feedback?

In general, what do you think is the main purpose of applying formative assessment
in the teaching process? What do you think formative assessment serves?

In general, how important do you think this assessment is in primary education and
why?

Do you think that assessment in primary education affects children's motivation?
Do you think this assessment is applied effectively?

10. Would you like to change something about the application of formative assessment?

Conclusion: The researcher will thank the participants for their time and ask if they have

any questions.
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APPENDIX C
Interview Protocol for Students
Introduction: The researcher will begin the conversation by extending a warm welcome to
the participant students. To begin the conversation, the researcher will provide personal

background information about her.

Purpose: The researcher will explain the purpose of the study, which is to explore the
general beliefs about the relationship between formative assessment and primary school
children’s learning motivation and the perceptions of primary school teachers, students and

parents about this assessment type.

Procedures: The researcher will clarify that the interviewee will be asked open-ended
questions and the interviewee will have the option of answering or not answering any of
them. The interview will take around an hour and will be audio-recorded before being
transcribed. After the data collection, participants’ identities will be hidden by substituting
their names with pseudonyms. The collected data will be analyzed and included in the

researcher’s study.

Consent: The researcher will inform the participants that their involvement in the interview
is voluntary and will ask them to sign a consent form and confirm their willingness to
participate. The researcher will also urge the participants to share the information which
they are comfortable with and will remind them that their privacy will be safeguarded using
pseudonyms, and that they can withdraw it at any time. Also, participants will be invited to

pick their pseudonyms, or the researcher will do so for them if they do not.

Dialogue: The following are some preliminary interview questions:
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Sagirdlor Uclin musahiba suallr:

Oziinui tagdim et zohmoat olmasa.

A) Adm, Soyadin nadir? Negonci sinifds oxuyursan? On ¢ox hansi fanlori sevirson?

1.

Qiymatlarin barads na diisiiniirsan?

a) Qiymatlorin necadir?

b) Soncs yaxsi qiymot almaq tglin na etmok lazimdir? Sonca darsi yaxst 6yronmok
yaxsi qiymat almaga komok edir mi?

Musllimin sonin darsdos istirakint neco giymotlondirir?

Yaxs1 qiymatlor alanda 6zinl neca hiss edirsan?

a) Yaxsi qiymot alanda vo ya misllimdon yaxs1 “feedback™ esidonds ndvbati dofo
yena do eyni mishat giymat almag vo ya musbat roy esitmok U¢tin say
goOstarirsan mi? Bunun tg¢iin na edirsan?

b) Muollimin misbat olmayan ray verdikda 6ziinl neca hiss edirsan? Bu sanin
dorss olan maragimni azaldir mi?

Dors zamani 6ziini qiymatlondirmo edirson mi? Yoni 6zun 6z aktivliyini (foalligini)

giymoatlondirsan mi? Edirsonss neco?

a) Muollimin buna sorait yaradir mi1? Neca?

Dars zamani yoldaslarinin aktivliyini qiymatlondirirson mi? Yoldaslarinin

aktivliyini neco giymatlondirson?

a) Muollimin buna necs sorait yaradir?

Sanca giymot daha yaxsidir yoxsa miiallimin yazili vo yaxud sifahi rayi? Niya?

Hec¢ miallimin sanin isini bayanmadiyi, vo yaxud hazirligsiz oldugun vaxtlarda

muoallim sani neca giymotlondirib? Bu sanin 6yronmo motivasiyana necas tasir edib?

NUmuna gatirs bilarsan?

Evda sonoa verilon raylars valideynlorinin reaksiyalar: necodir?

a) Umumiyyatlo valideynlorin daimi olaraq sonin giindeliyini yoxlayir mi1?

b) Musbat vo ya monfi qiymet (roy) aldigda valideynlarinin sans gars1 miinasibati
necs olur?

Interview Questions for Students:

Please introduce yourself.

A) What is your name, surname? What grade are you in? What subjects do you like the

1.

most?
What do you think about grades?

A) What are your grades?
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B) What do you think you need to do to get a good grade? Do you think that studying
well helps you to get good grades?

2. How does your teacher evaluate your participation in the lesson?

3. How do you feel when you get a good grade?

A) When you get a good grade or hear good feedback from a teacher, do you try to get
the same positive grade or positive feedback again? What are you doing for this?

B) How do you feel when a teacher gives a negative feedback? Does this reduce your
interest in the lesson?

4. Do you do self-assessment during the class? In other words, do you assess your own
activity? How do you do that?

A) Does the teacher create conditions for this? How?

5. Do you evaluate the activity of your peers during the lesson? How do you assess the
activity of your friends?

A) How does the teacher create the conditions for this?

6. Do you think the grade is better or the teacher's written or oral feedback? Why?

7. Have you ever experienced that the teacher did not like your work or you were
unprepared? How has this affected your learning motivation? Can you give an
example?

8. How do your parents react to feedback given to you at home?

A) Do your parents regularly check your diary?

B) How do your parents feel about you when you receive a positive or negative
feedback?

Conclusion: The researcher will thank the participants for their time and ask if they have

any questions.
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APPENDIX D

Consent Form for Participants

Tadqgigatin adi: “Formativ giymotlondirmonin usaqlarin motivasiyasina tasiri:

Azorbaycanda ibtidai sinif misllimlarinin, sagirdlorin vo valideynlorin perspektiviori”.
Raziliq moktubu,
Oziz istirakel,

Bu Azarbaycanda formativ giymatlondirms va ibtidai sinif usaqlarinin talim motivasiyasi
arasinda alagoni va imumi formativ giymatlondirms hagqinda ibtidai sinif misllimlari,
sagirdlori va valideynlarinin tasavvirlori mévzusunda aparilacaq arasdirmada istirak tigiin
davatdir. Sizin ¢ox dayarli istirakiniz bu arasdirilmanin aparilmasina ¢ox boyik téhva
veracokdir. Aragdirilma ADA Universitetinin professoru Ulviyya Mikayilovanin nazarati
altinda homin universitetin MAEM 2022 “Tohsilin idaroedilmasi” ixtisas1 {izro magistr
programu ikinci kurs talobasi Lalo Himmatova tarafindon aparilir. Har bir miisahibs sizin
cavablarmizdan asili olaraq toxminan bir saata godar ¢oka bilor. Bundan slavs tadqiqatgi

sizdan bazi sanadlori boliismoyi xahis eda bilar.

Sizin bu muisahibads istirakiniz tamamils konallidlr. Siz istadyiniz suala cavab vermokdan
imtina eds vo ya miisahibays davam etmomok istayinizi istanilon anda bildirs bilarsiniz.
Sizin adiniz, soyadiniz, is yeriniz va s. kimi $oXSi malumatlarmiz anonim olaraq galacaq vo
soXxsi malumatlarinizin maxfiliyi maksimum daracoads qorunacaqdir. Cavablarmiz tahlil
edildikdan sonra dissertasiya tadqigatinim bir hissasi kimi anonim olaraq bir yazi soklinda
tortib edilocokdir.

Istirak etdiyiniz iiciin tosokkur edirik!

Moan bu tadqiqatda istirak etmoayims 6z raziligimu bildirirom. Bundan slavo, asagida
imzalamagla mon cavablarimm bu tadqiqatin mogsadlori U¢iin audio lents yazilmasina icazo

verirom.

Imza: Tarix:
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Ad, Soyad:

Consent Form for Participants

Research title: “The effects of formative assessment on student motivation: perspectives of

primary school teachers, students and parents in Azerbaijan”.

Consent form,

Dear participant,

This is an invitation to participate in a study on the relationship between formative
assessment and the learning motivation of primary school children in Azerbaijan and on
perceptions of primary school teachers, students and parents about formative assessment.
Your very valuable participation will greatly contribute to this research. The research is
conducted by Lala Hummatova, a second-year student at ADA University's master's
program in MAEM 2022 "Education Management" under the supervision of Professor
Ulviyya Mikayilova. Each interview can take up to an hour, depending on your answers. In

addition, the researcher may ask you to share some documents.

Your participation in this interview is completely voluntary. You can refuse to answer any
guestion you want or express your desire not to continue the interview at any time. Your
name, surname, place of work, personal information etc. will remain anonymous and your
privacy will be protected to the maximum extent possible. Once your answers have been

analyzed, they will be compiled anonymously as part of dissertation research.

Thank you for participating!
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| agree to participate in this study. In addition, by signing below, | allow my answers to be

recorded on audiotape for the purposes of this study.
Signature: Date:

Name, Surname:
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Observation Form for Formative Assessment
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Teacher Candidate:

(+) () () (N/A)
School: Observe | Observ | Not Not
dwith | edwith | observ | applicableto
Grade/Topic: defined | ideasfor | edor the Notes
Evidenc | ,owth | €vide lesson
- e g nt
Subject:
Date: Observer:
[he Learner and Learning
Learner Development (Student Needs)
1. The teacher modifies, adapts and adjusts the lesson to learners’
interests, personal experiences and prior knowledge
C O | O | C
2. The teacher collects and efficiently uses data on student
growth to adapt instruction O O e O
Learning targets: Claritying Learning outcomes and sharing
criteria for Success
3. Thde teachgr rr]nall<es sure that Iearnefrs ]
understand the learning outcomes for the
lesson C C C C
4. The teacher addresses possible
misunderstandings regarding the criteria for
SUCCESS C C C C
Monitoring: Effective Classroom Discussions, questions,
and Learning Tasks that elicit evidence of Learning
5. The teacher tries to monitor every student’s learning continuously
C O 1O | C
6. The teacher utilizes effective questioning strategies (for example wait
time, open-ended questions) e e e e
7. Creates a positive learning environment through relationships,
organization and routines through an awareness of the classroom
environment C C C C
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Formative Assessment Practice

Feedback: Providing feedback

8.

The teacher provides students with meaningful feedback (i.e.,
information with which a learner can confirm, add to, overwrite,
tune or restructure understanding)

The teacher gives accurate feedback that assists learning

10.

The teacher provides feedback in reference to a criterion-based
standard, avoiding feedback based in comparison to other students

11.

Feedback Is given in a way that it describes specific areas of needed
improvement and provide additional strategies to make that
improvement

O O O O

O O O O

O O O O

O O O O

12.

Feedback describes specific learner strength and suggest ways for
continued learning in those areas

~

~

~

~

Self-Assessment

13.

The teacher provides students with o%r)ortunltles to utilize self-regulatory

competencies, such as the ability to a
knowledge

equately evaluate their own




16. The teacher uses peer activities to assist students improve their understanding of (\ (\ (\ (\

common errors and find alternative strategies

Comments on Peer
Assessment:
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14. The teacher tries to improve self-monitoring competencies in learners
(i.e., meta-cognitive skills)

15. The learners make decisions in related to their own development on the basis of continuous
assessment data (i.e., ownership of learning)

II-_’eer Assessment: Making Learners Be Active as the Owners of Their Own
garning

1. The teachers creates an atmosphere where students engage in peer-
monitoring

2. The teacher uses the results of peer activities to improve ongoing assessment of
student learning

3. The teacher uses peer activities to assist students improve their understanding of
common errors and find alternative strategies

OO

OO

OO

OO

Comments on Peer
Assessment:
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